THE MINISTRY OF HIGHER AND SPECIAL SECONDARY
EDUCATION OF THE REPUBLIC OF UZBEKISTAN

GULISTAN STATE UNIVERSITY

DEPARTMENT OF THE ENGLISH LANGUAGE AND LITERATURE

PRINCIPLES AND APPROACHES
TO LANGUAGE TEACHING

METHODOLOGICAL COMPLEX

Area of knowledge: 100000 — Humanitarian sciences

Area of Education: 110000 — Pedagogy

Specialty: 5111400 — Foreign language and
literature (Roman-German
Philology)

Gulistan — 2017



The given methodological complex is compiled on the basis of model
curriculum on the Major Target Language approved according to the 2™
appendix of the order No. 26 of the Ministry of Higher and Special Secondary
Education of the Repbulic of Uzbekistan as of 22 January, 2016.

Compiler: Teacher of the English Language and Literature Department

Reviewer: Associate professor of the English Language and Literature

Department Kh. Tazhiev

Methodological complex was recommended by the Methodological
Council of Gulistan State Unviersity. Minutes No. as of “ 7
, 20




PractiCe SeSSIOMNS. .. .uuuitt ittt et eaes 4
Independent Study Tasks..........ccoooiiiiiiiiii i 96
GlOSSaTY .ot e 116
APPENAICES. . ettt e 123



PRACTICAL SESSIONS
LESSON 1. INTRODUCTION TO THE COURSE

Introduction
Compulsory, Year 2, 58 hours, Semester 3.

Aims:

e to acquaint students with the history of changes in teaching approaches

and methods

e to develop students’ ability to differentiate between the purposes,
strengths and weaknesses of different approaches to teaching English
Objectives

By the end of the course students will be able to:

e demonstrate a systematic understanding and critical awareness of the
history and development of English teaching approaches and methods

e demonstrate an understanding and awareness of goals of, principles and
teaching/learning processes in different approaches to teaching English

e critically evaluate the appropriateness of different approaches to their own

future teaching contexts

Indicative content

e Differences between techniques, approaches, and methods in ELT
e Approaches to language teaching in practice today:

e Western approaches

O]
O
O
O

Grammar-Translation method
Direct method

Audio-Lingual method

The Communicative Approach

e Approaches used in local contexts

O

O O O O O

O

Rule-based grammar teaching
Translation

Retelling

Phonemes in isolation
Learning texts by heart
Repetition

Drilling

e |ssues in each of the teaching approaches

O

© O O O

Goal

View of language and culture
Teaching/learning processes
Role of mother tongue
Psychological basis



Approaches to teaching and learning
Mini-lectures

Task-based sessions
Experiential learning

Seminar discussions

Learning outcomes
Students should have developed:

e their awareness and knowledge of the history and the principles

underlying different approaches to teaching.

o the ability to critically analyse the level of appropriateness of different
approaches to different teaching and learning contexts

Assessment profile
Semester 3

Continuous Assessment
e Class work and homework
e Discussions
e Presentations
e Participation

40

5 x 3 discussions = 15
5 x 3 presentations
15/10

Mid-course Assessment

Two written assignments and one oral presentation.
The best two pieces of work will be accepted for
assessment. The list of topics should be given tg
students 2 weeks prior.

30

15 for each work

Final assessment

Essay analysing/comparing/contrasting  differeni
approaches in different teaching contexts. The list ol
topics should be given to students 3 weeks prior.

30

ASSESSMENT SPECIFICATIONS

1. Discussions
Procedure:

e Teacher or students choose an article (e.g. Hawkey R. Teacher and
learner perceptions of language learning activity), an extract from a book
on language teaching, activity or teaching technique discussion (e.g. Find

someone who, Drilling) based on the items from the indicative content.

e The article, extract from a book or the description of the activity or
teaching technique should be given in advance to students to ensure they

are ready to discuss it.

e |f in the group there are more than 8-9 people you can divide them into
two groups and have 2 discussions in turns on the same or different topic.
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One of the group members is nominated as a moderator, whose task is to
chair the discussion, to sparkle the discussion and keep it on track, to
prevent conflicts between the members, to make sure that every member
has a chance to speak up.
The moderator introduces the issue and invites group members’ views on
o Importance of the issue, appropriateness of the ideas presented in
the article, students own ideas/considerations regarding the issue,
etc.
o effectiveness, appropriateness, advantages of and possible
problems with the discussed activity or teaching technique
The discussion lasts for 30 minutes.
At the end the moderator summarises the discussion.

Task response (e.g. timing, for speakers — presenting and 2
supporting an argument, moderator — facilitating the
discussion)

Ability to critically analyse the ideas presented in the article| 3
activity and teaching technique

Total 5

2. Presentations
Students prepare a 10 minute presentation individually on comparing and
contrasting different approaches, advantages and disadvantages of using a
particular approach in a particular teaching context. The following topics can
be recommended:

e Role of Mother Tongue in Grammar-Translation and Audio-Lingual
methods

e Advantages and disadvantages of drilling in grammar lessons

e Effectiveness of learning texts by heart in Communicative language
teaching

Assessment criteria:

Task response (e.g. timing, presenting and supporting an 1
argument)

Ability to critically analyse different approaches, advantageg 2
and disadvantages of using a particular approach in a particulat
teaching context

Ability to suggest possible solutions to the problem or changeg 2
to the way of teaching

Total 15

3. Written assignments and presentation

Two

written assignments and one oral presentation

analysing/comparing/contrasting different approaches in different teaching
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contexts. Students decide which best two pieces of work they submit/do for
assessment. The list of topics should be given to students 2 weeks prior.

Written assignment:

Compare and contrast the teaching and learning processes in Communicative
approach and drilling used in teaching grammar structures to young learners,
Give examples to support your points. Your response should be about 500
words.

Criteria for assessment

w

Task response (number of words, relevance)

SN

Ability to critically analyse the approaches in different
teaching contexts

Support

Coherence

Cohesion

RINN| P>

Total

Presentation:

Compare and contrast the teaching and learning processes in Communicative
approach and drilling used in teaching grammar structures to young learners,
Give examples to support your points. Your response presentation should last
about 5 minutes.

Criteria for assessment

Task response (timing, number of words, relevance) 3

SN

Ability to critically analyse the approaches in different
teaching contexts

Support

Coherence

Cohesion

RININ W

Total

4, Essay

Essay analysing/comparing/contrasting different approaches in different teaching
contexts. The list of topics should be given to students 3 weeks in advance.

Write an essay of about 500 words based on the following:
Choose two methods and/or approaches to language teaching (e.g. Direct
method and Retelling) and describe similarities and differences in the
views of language and culture central to them. Give examples to suppori
your points.




Criteria for assessment

w

Task response (number of words, relevance)

SN

Ability to critically analyse the approaches in different
contexts

Support

Coherence

Cohesion

= INN P>

Total 5

LESSON 2. THE NATURE OF METHODS AND APPROACHES IN
LANGUAGE TEACHING

Objectives:
o To introduce the concept of language learning;
o To teach students to know differences between method, approach and
technique;
o To discuss the importance of being aware of learner’s learning styles in
teaching
Procedure:
» Students listen to their teacher attentively and participate in class activities
actively;
» Students do exercises on identifying what is method or approach or
technique ;
» Students show their understanding by answering the questions;
» Students divided into four mini-groups and discuss any topic by using new
methods and different techniques.

Key words: method, approach, technique, procedure, linguist, syllabus,
theory, practices, behavior, tactic, strategy, elements, sub elements.

Brief information

When linguists and language specialists sought to improve the quality of languag
e teaching in the late nineteenth century, they often did so by referring to general
principles and theories concerning how languages are learned, how knowledge o
f language -is represented and organized in memory, or how language itself is str
uctured. The early applied linguists, such as Henry Sweet (1845-1912), Otto Jesp
ersen (1860-1943), and Harold Palmer (1877-1949) (see Chapter 3), elaborated p
rinciples and theoretically accountable approaches to the design of language teac
hing programs, courses, and materials) though many of the specific practical det
ails were left to be worked: out by others®. They sought a rational answer to ques

1 Jack C. Richards. Approaches and Methods in Language Teaching. Cambridge University Press 2001
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tions such as those regarding principles for the selection and sequencing of voca
bulary and grammar, though none of these applied linguists saw in any existing
method the ideal embodiment of their ideas.

In describing methods, the difference between a philosophy of language teaching
at the level of theory and principles, and a set of derived procedures for teaching
a language, is central. In an attempt to clarify this difference, a scheme was prop
osed by the American applied linguist Edward Anthony in 1963. He identified th
ree levels of conceptualization and organization, which he termed approach, met
hod, and technique.

According to Anthony’s model, approach is the level at which assumptions and
beliefs about language and language learning are specified; method is the level at
which theory is put into practice and at which choices are made about the partic
ular skills to be taught, the content to be taught, and the order in which the conte
nt will be presented; technique is the level at which classroom procedures are de
scribed.

In order for an approach to lead to a method, it is necessary to develop a design f
or an instructional system. Design is the level of method analysis in which we co
nsider (a) what the objectives of a method are; (b) how language content is select
ed and organized within the method, that is, the syllabus model the method incor
porates; (c) the types of learning tasks and teaching activities the method advocat
es; (d) the roles of learners; (e) the roles of teachers; and (f) the role of instructio
nal materials.

Different theories of language and language learning influence the focus of a met
hod; that is, they determine what a method sets out to achieve. The specification
of particular learning objectives, however, is a product of design, not of approac
h. Some methods focus primarily on oral skills and say that reading and writing s
Kills are secondary and derive from transfer of oral skills. Some methods set out
to teach general communication skills and give greater priority to the ability to e
xpress oneself meaningfully and to make oneself understood than to grammatical
accuracy or perfect pronunciation. Others place a greater emphasis on accurate
grammar and pronunciation from the very beginning. Some methods set out to te
ach the basic grammar and vocabulary of a language. Others may define their ob
jectives less in linguistic terms than in terms of learning behaviors, that is, in ter
ms of the processes or abilities the learner is expected to acquire as a result of ins
truction. Gattegno writes, for example, “Learning is not seen as the means of acc
umulating knowledge but as the means of becoming a more proficient learner in
whatever one is engaged in” (1972: 89)2. This process-oriented objective may be
offered in contrast to the linguistically oriented or product-oriented objectives of
more traditional methods.

2. C. Richards. Approaches and Methods in Language Teaching. Cambridge University Press 2001.
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Edward Anthony
(1963)

REVISION & EXTENSION
OF THE ORIGINAL ANTHONY MODEL

T | design
T — procedure

A method: theoretically related to an approach,
organizationally determined by a design,
& practically realized in procedure

Activity 1.Give examples to...

Procedure: to improve the concept of the theme and think quickly

Time: 20 minutes

In this activity the teacher asks for students to give examples related to the
conceptions of the theme. Students try to give more examples and the teacher
examines their knowledge. This activity helps to understand the theme better.
e.g: Give examples to the kind of methods.

Activity 2. To make up role-play.

Time: 20 minutes

Procedure: Making up role-play related to theme helps to develop students’
both speaking and listening skills. The teacher divides the class into three groups
and gives one kind of methods. Students should make up role-play by using this
method. Then teacher checks how they use the approach and technique of this
method. The advantage of this activity is to attract students’ attention to this
method as well as to simply understanding.
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Answer the questions:

1.What are three levels of conceptualization and organization?
2.Can you give definitions of method, approach and technique?
3.Who identified three levels of conceptualization and organization?
4.What is the syllabus?

5.What are elements and sub elements that constitute a method?

Hometask. To read the theories of approaches and methods in language teaching
and make a dialogue with your partner by using text and glossary.

LESSON 3. THE ROLE OF TOTAL PHYSICAL RESPONSE IN
LANGUAGE LEARNING.

Objectives:

(1 to help participants identify their preferred method

] to discuss the importance of being aware of learners’ TPR in teaching

Tell participants that this session will introduce only with the Total physical
response in teaching and learning.

Procedure:

> Students become participants in an audio-lingual class.

> Introduce many of new words about The names of Sickness. (for
example, you can teach the word ,, Stomache” (Qorinog’rig’i) in a Uzbek
group by repeatedly holding by one’s abdomen and saying ,,Stomache”. You
can ask the group to join you in holding by the abdomen and even making a
game out of it, or commenting on the manner that some students hold. The act of
moving is memory-friendly. By virtue of seeing you hold, or experiencing the
act themselves, your students will easily associate holding with ,,Stomache”.
There is something about the pairing of movement and language that’s so innate
that children — without the help of textbooks — easily acquire language. The next
words are learned so.

»  Students are asked to repeat each word of the new vocabulary several
times. Students are asked to repeat the teacher’s model as accurately and as
quickly as possible.

> Introduce a long line of the new words by breaking it into several parts.
Students repeat a part of the words, preferably the last one of the line.
Then, following the teacher’s cue, the students expand what they are repeating
part by part until they are able to repeat the entire line. Begin with the part at the
end of the vocabulary to keep the intonation of the line as natural as possible.

>

Key words: approach, language programs, dropout, observation,
ineffective methods, to do, memorable meaning, energies.
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Total physical response is an approach to teaching second language that
was developed in the 1970s by James Asher, professor of California. Asher
observed that traditional second language programs had a dropout rate of almost
95%.He thought this could be due to flawed and ineffective methods uses in the
programs. Professor still had another observation: While adults were dropping
like files in their second language courses, children were easily acquiring first
languages like sponges on a wet countertop. So he decided to create a method of
teaching second language that mimics the process children use when picking up
their first.

TPR was born. Asher saw that children’s early language repertoire
consisted mainly of listening to adults telling them what to do: ,,Pick up the
ball”. ,,Sit down”. ,,Open your mouth”. ,,Look at me”. The child would look to
the parents for instructions, and then perform the movements required. The
child did not need to be able to say the words, only to listen and understand.
Comprehension was the first step to language acquisition, not word production.
Asher adopted this practice and the simple listen and respond technique now sits
at the heart of TPR. It’s been proven effective for teaching beginners of foreign
languages . For example, you could teach ,, Sentence! .

You can ask the class to join you sitting down. With TPR, not only do
you have an approach that engages the energies of your students, you have a tool
that creates memorable meaning through movement. Just as TPR borrowed
plenty of techniques and insights from psychologists and linguists like Dr.
Krashen, it has also bequeathed a lot to approaches like TPRS ( teaching
proficiency through reading and storytelling. Of course, TPR should not be
used in isolation, but as one of many teaching tools in a language teacher’s
bag. TPR starts with the ,,silent phase”. Here, the job of your students 1is to
listen ( and understand) what the command is and respond accordingly. No
pressures are placed on properly enunciating vocabulary®.

In the phase of TPR, you don’t see the teacher leading the class in
pronouncing the words loudly and urging the students to repeat after her. TPR
considers comprehension as the highway to language acquisition. So the first
goal of TPR is making the students to listen and observe. Mouths are not
opened, but eyes and ears are just like how it happens with children. As this is
one of the prime benefits of using TPR in the classroom. Listening is given its
due. Instead of being seen as a passive activity, TPR rightly identifies listening
as a vital first step in any linguistic endeavor. Because the normal human
reaction to listening is, ,,Not much is happening — when do we get started with
the real stuff?” But if first language acquisition is any guide, we’ll understand
that we learned just as much (probably even more) when we were silent than
when we fumble words without comprehension.

3 J. C. Richards. Approaches and Methods in Language Teaching. Cambridge University Press 2001.
4 J. C. Richards. Communicative Language teaching today. Cambridge University Press 2001.
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When Professor Asher developed TPR, he made sure that the approach
to teaching the language was stress- free for both teacher and students. He
posited that another reason why students don’t learn is that they get emotionally
overwhelmed by the language. It can be a frightening experience that lowers
self-esteem. Who would learn in that kind of environment? Stress Kills
motivation.

Activity 1 The Amazing Race.

Objective: to raise participants’ awareness of learner differences

Time: 20 min

Materials: handouts (pictures of animals), handout 2 (five sets of the jumbled

story).
» Procedure:
l. (5 min) Tell participants about an activity called In ,, The Amazing
Race”

[1. (10 min) The group are divided into four or five teams. Each team would
ideally be composed of three to four players. The tasks that you choose to give
your students are only limited by your imagination- but instead of writing out of
the tasks, give them verbally.

e.g.one task can be a ,, mengaolibkel” (bring me), Mohinur and you can tell the
teams in your Uzbek group to bring you ,,Sariq” (vellow ) object.Or you can
ask the group to ,, Baqir” (shout)

[11. (10 min) You must search it, you can go outside the building for this activity
and have it in the yard.

1 (5 min) Check the tasks with the whole group and ask that what it means.
Suggested questions:

~ Did your race end successfully? Why/why not? (It wasn 't successful because
Wedid not have enough adroitness.)

~What do you think of the main point of the race is?

(Everyone is different and this should be taken into account / We should value
these differences)

Activity 2. What is Storytelling Session in TPR?

Objective: to introduce one of learning styles

Time: 10 min

Materials: flipchart paper, markers, handout , pictures.4 (summary of learning
styles)

» Procedure:

1 © (10 min) Tell participants about it briefly.

Suggested questions:

~ Whatelse learning styles do you know?

~ What did you learn in this session?

~ What can teachers do to help the learners? (use pictures or charts and

write important information on the blackboard, etc)

~ Have you ever participated like such session?

13



Answer the questions:
1) Do you know about the play ,,Simon says with a Twist™?
2) Do have an idea about TPR classroom Activities?
3)  How will you be able to organize to make the lessons fun?
4)  How can you understand the prosses of language acquisition over
language learning?

Home work. Find new activities in teaching and learning.

LESSON 4. SILENT WAY
Procedure:

»  Students join in an audio-lingual class;

»  The new theme explained by the teacher. According to the theme teacher
introduces a new text or dialogue which is going to be listened,;

> Introducing the text twice in classroom, students are asked to create than
remember;

»  After that, students read the text by breaking it into several parts. Then
students identify new words of the sentences, they find their definitions

»  To do matching exercises independently;

> Evaluating students.

Objectives:

v' To introduce main idea of the given theme;

v' To explain the advantages or disadvantages of the silent way in language
teaching;

v' Accurate pronunciation, listening comprehension, recognition of speech
symbols and using symbols in writing

v' To exchange of information among students.

Key words: Gattegno, color charts, the colored rods, educational
philosophies, physical objects, discovery learning, phonological and
supersigmental elements, functional vocabulary, lexical syllabus.

The Silent Way

Gattegno takes an openly skeptical view of the role of linguistic theory in language te
aching methodology. He feels that linguistic studies may be a specialization, [that] ca
rry with them a narrow opening of ones sensitivity and perhaps serve very little towar
ds the broad end in min (Gattegno 1972: 8. Considerable discussion is devoted to the
importance of grasping the “spirit” of the language, and not just its component forms®

> J. C. Richards. Approaches and Methods in Language Teaching. Cambridge University Press 2001.
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. By the “spirit” of the language Gattegno is referring to the way each language is co
mposed of phonological and supra segmental elements that combine to give the langu
age its unique sound system and melody.

The learner must gain a “feel” for this aspect of the target language as soon as
possible. By looking at the material chosen and the sequence in which it is presented i
n a Silent Way classroom, it is clear that the Silent way takes a structural approach to
the organization of language to be taught. The sentence is the basic unit of teaching, a
nd the teacher focuses on propositional meaning, rather than communicative value. St
udents are present with the structural patterns of the target language and learn the gra
mmar rules of the language through largely inductive processes.

Gattegno sees vocabulary as a central dimension of language learning and the ch
oice of vocabulary as crucial. The most important vocabulary for the learner deals wit
h the most functional and versatile words of the language, many of which may not ha
ve direct equivalents in the learner’s native language. This “functional vocabulary” pr
ovides a key, says Gattegno, to comprehending the “spirit” of the language.

In elaborating a learning theory to support the principles of Silent Way, like many
other method proponents Gattegno makes extensive use of his understanding of firs
t language learning. He recommends, for example, that the learner needs to “retur
n to the state of mind that characterizes a baby’s learning - surrender”  (Scott and
Page 1982: 273). Having referred to these processes, however, Gattegno states that th
e processes of learning a second language are “radically different from
those involved in learning a first language.The second language learner is unlike the f
irst language learner and “cannot learn another language in the same way because of
what he now knows” (Gattegno 1972: 11).

The “natural” or “direct” approaches to acquiring a second language are thus mis
guided, says Gattegno, and a successful second language approachwill replace a ‘na
tural’ approach by one that is very ‘artificial’ and for some purposes, strictly controlle
d” (1972: 12). “arificial approach” that Gattegno proposes is based on the principle th
at successful learning involves commitment of the self to language acquisition throug
h the use of silent awareness and then active tri Gattegno s repeated emphasis on the
primacy of learning over teaching places a focus on the self of the learner, on the com
mitments. The self, we are told, consists of two systems - a learning system and a reta
ining system. The learning system is activated only by way of- intelligent awareness.
“The learner must constantly test his.

Silence is considered the best vehicle for learning, because in silence students con
centrate on the task to be accomplished and the potential means to its accomplishmen
t. Repetition (as opposed to silence) Silence, as avoidance of repetition, is thus an a
id to alertness, concentration, and mental organization.” Awareness is educable. As o
ne learns “in awareness,” one’s powers of awareness and one s capacity to learn bec
ome greater. The Silent Way! Psychologists call “learning to learn.” Again, the proce
ss chain that develops awareness proceeds from attention, production self-correction,
and absorption. Silent Way learners acquire inner criteria,” which play a central role “
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in one’s education throughout all of ones life” (Gattegno 1976: 29). These inner criter
ia allow learners to monitor and self-correct their own production. It is in an activity
of self-correction through self-awareness that the Silent Way claims to differ most no
tably from other ways of language learning this capacity for self-awareness that the Si
lent Way calls upon, a capacity said to be little appreciated or exercised by first lang
uage learners.

Activity 1 . Students should work independent on this task. They should spend
about 20 min.

4 Now answer these multiple-choice questions about 6 Now read the next section of the extract.

the extract you have just read.
st spot

Remember to read each question carefully, find the relevant
part of the text, consider all the options, and choose only one
answer to each question. % TF 6

Choose the correct letter, A, B or C.

1 Which of these animals spends most, but not all, of
its life alone?
A palalo
B herring gull
C spider

2 European robins and herring gulls are different with
regard to
A how many birds help to bring up each chick.
B the social organisation in which pairs bring up their
young.
C how long they spend together.

3 What point is made about hens?
A The best fighters eat different kinds of food from
weaker hens.
B They live in larger groups than most other species
of birds.
C Their social structure gives certain individuals
advantages over others.
4 What is said about the life of lions?
A They live in a group and do some activities
together.
B They live separately and come together for some
activities.
C They live in a group and do all activities together.

5 What point is made about worker bees?
A They carry out different tasks as they get older.
B They live in a social structure unlike that of any
other animals.
C They could not survive alone.

wn

What do you think are the advantages and
disadvantages for animals of living in groups?
Consider

{’J about 250 words

Advantages of social co-operation

Social co-operation can provide a number of benefits.
Groups of male frogs sing to attract females, and large
groups generally attract more females per male than smaller
groups, making it easier for the males to find a mate.

The young can be reared more safely in social groups.
Birds in a colony tend to lay their eggs at around the
same time, so all the chicks emerge from the egg almost
simultaneously. As an individual predator (an animal
that kills and eats other animals) can only consume a
finite number of eggs or chicks, each individual is less
likely to be eaten. Groups of adult elephants surround
all their young, giving each one much greater protection
than its parents alone could provide.

Groups are also more effective in bringing up the
young. In some species of apes and monkeys, female
‘aunties” help to look after the young which are not
their own, while learning how to raise their own young
in the future. Lion cubs drink the milk not only of their
mother but also of other lionesses in the group, and
the range of antibodies that different females provide
increases their resistance to disease.

A group that spreads out in search of food is likely to be
more successful than an animal searching alone. When
one has found food, others may simply join it, but some
species have developed a highly complex form of
communication. When a honeybee finds some food it
returns to its hive and performs a complex dance to
indicate the location of the food to others.

Activity 2. You should spend about 10 minutes on this task
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Find 25 words.
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Answer the questions
1. What does the teacher focus in teaching silent way method?
2. How silent is considered?
3. What does Gategno refer about the silent way?
4. What is dominant in silent way method.

LESSON 5. COMMUNICATIVE LANGUAGE TEACHING

Objectives:

(1 to introduce the concept of communicative language teaching

(1 to provide opportunities for students to communicate using the target
language and negotiate meaning

[ to discuss the importance of being aware of communicative language teaching
method in teaching

Tell participants that this session will introduce only one classification of out
CLT

of many that exist in the field of education.
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Procedure:
> A circle was formed so that everyone had visual contact with each other
» One student initiated conversation with another student by giving a
massage in the L1( English)
» The instructor-,sending behind the student, whispered a close equivalent
of the message in the L2 (german)
» The student then repeated the L2 message to its addressee and into the
tape recorder as well.
» Each student has a chance to compose and record a few message .
» The tape recorder was rewound and replayed at intervals.
Each student repeated the meaning in English of what he or she had said in the
L2 and helped to refresh the memory of others.

Key words: Communicative language, approach, ultimate goal of learning a
language, communicative approach, product of educators, developing
procedures, meaningful communication, method and syllabus, CLL
techniques.

Communicative language teaching

Communicative language teaching is an approach to the teaching of
second and foreign language that emphasizes interaction as both the means and
the ultimate goal of learning a language. It is also referred to as ‘communicative
approach to the teaching of foreign languages’ or simply the ‘c’. It’s origins are
many ,insofar as one teaching methodology tends to influence the next.

The communicative approach could be said to be the product of
educators and linguists who had grown dissatisfied with the foreign language
instruction .This method aims at developing procedures for the teaching of the
four skills that acknowledge the interdependence of language and
communication. It aims at having students become communicatively competent.
A set of principles about teaching including recommendations about method and
syllabus where the focus is on meaningful communication not structure ,use not
usage .In this approach ,students are given tasks to accomplish using Language
,instead of studying the language. The method was developed by Charles A.
Curran and his associates. Curran was a specialist in counseling and a professor
Of psychology Chicago®.

CLL techniques also to a large set of foreign language teaching practices
sometimes described as humanistic techniques. Moscowitz defines humanistic
techniques as those that blend what the student feels, thinks and knows with
what he is learning in the target language.

® Karen E. Johnson. Second Language Teacher Education. The Pennsylvania State University
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CLL does not use a conventional language syllabus which sets out in advance
the grammar ,vocabulary, and other language items to be taught and the order in
which they will be covered. The progression is topic —based ,with learners
nominating things they wish to talk about and messages they wish to
communicate to other learners. The teacher’s responsibility provide is to
conveyance for these meanings in a way appropriate to the leaners’ proficiency
level.IN THIS SENSE ,then a CLL syllabus emerges from the interaction
between the learner’s expressed communicative intentions and the teacher’s
reformulations of these into suitable target language utterances. Specific
grammatical points ,lexical patterns and generalization will be isolated by the
teacher for more detailed study and analysis and subsequent specification of
these as a retrospective account of what the course covered could be a way of
deriving a CLL language syllabus’.

The view of the learner is an organic one, with new role growing
developmentally out of the one preceding. The teacher’s role is initially likened
to that of a nurturing parent. The student gradually grows in ability and the
relationship changes so that the teacher’s position becomes somewhat dependent
on the learner. The knower derives a sense of self — worth through requests for
the knower‘s assistance.

CLT places unusual demands on language teachers. They must be highly
proficient and sensitive to nuance in both L1 and L2.THthey must be familiar
with and sympathetic to the role of counselors in psychological counseling .They
must resist the pressure ‘to teach’ in the traditional senses. The teacher must be
to accept and even encourage the ‘adolescent’ aggression of the learner as he or
she strives for independence. The teacher must operate without conventional
materials, depending on student topics to shape and motivate the class. Special
training in Communicative language teaching techniques is usually required.

Activity 1 who is the best?

Objective: to improve speaking skill, listening skill and develop an
understanding of the meaning and method of CLT
Time: 20.

MATERIAL:HANDOUT

A)  Work in small groups, imagine you met the following famous people
,what would you ask them? What would you like to say to them ?

Martin Luther King,Prime Minister Meles, Nelson Mandela, Abraham
Lincoln,Barack Obama

B) Do matching task.
1. Curran

2. Moskowitz

3. La Forge

7 Karen E. Johnson. Second Language Teacher Education. The Pennsylvania State University
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a) Defined humanistic technique of communicative language teaching.

b)  Accepted that language theory must start ,though not end ,with criteria for
sound features the sentence,and abstract models of language.

c)  Was a specialist in counseling and a professor of psychology at loyalo
university.

Activity 2 What is “Communicative language teaching?”

Objective: to introduce the participants to the concept of communicative
language teaching

Time: 10 min

Materials: flipchart paper, markers, handout 3 (summary of communicative
language teaching)

» Procedure:

7 © (10 min) Tell participants that they answer following questions and make a
conclusion

Suggested questions:

~ What learning styles do you know?

~ How can we bring feature of real communication into language class?

~who was the founder of this method?

~ Do you know about the advantages and disadvantages of CLT?

Answer the questions
1.Are you communicative or non communicative?
2.How can we improve our communication skill?
3.How can the method help your teaching?
4.How is it different from the kind of controlled practice that takes place in
language class?

Home assignment: Work in pairs, take a video with your pairs and take turns to
give your talk —you should speak for two minutes on ‘How important is it for
children to read books?

LESSON 6. SUGGESTOPEDIA

Objectives:

-to introduce the main concept of new theme of Suggestopedia

- to deliver advanced conversational proficiency quickly

-to discuss the importance of being aware of learner’s learning quickly style.
Procedure:

% Learned materials is used as the basis for discussion by teacher and
students in class.
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s All participants sit in a circle in their specially designed chair and are
given to grammar, vocabulary, and questions.

% The second part of the class new material is presented and discussed.

X Afterwards, all conversation stops for a minute and teacher listens to
music coming from a tape-recorder, then begins to recite new text with musical
phrases. Students follow the text in their textbooks where each lesson is
translated into the mother tongue. At second time listening, students close their
textbooks and listen to teacher’s reading. At the end, students silently leave the
room.

Key words: Modified techniques, gifted and ungifted, rhythm, lexical
translation, contextualization, suggestipedic course, a desuggestive-
suggestive sense, an authoritative source.

Suggestopedia

Suggestopedia, also known dessuggestopedia, is a method developed by
the Bulgarian psychiatrist-educator Georgi Lozanov. He describes it as a
“science... concerned with the systematic study of the nonrational and
nonconscious influences” that human beings are constantly responding to.

The most conspicuous characteriscts of Suggestopedia are the decoration,
furniture, and arrangement of the classroom, the use of music, and the
authoritative behavior of the teacher.

Lozanov claims that his method works equally well whether or not spend time
on outside study. He promises success through Suggestopedia to the
academically gifted and the ungifted alike.

A most conspicuous feature of Suggestopedia is the centrality of music
and musical rhythm to learning. Suggestopedia thus has a kinship with other
functional uses of music, particularly therapy. Gaston defines thee functional
uses of music, particularly therapy: to facilate the establishment and
maintenance of personal relation; to bring about increased self esteem through
increased self-satisfaction in musical performance; and to use the unique
potentional to rhythm to energize and bring order.

Varying the tone and rhythm of presented material help both boredom through
monotony of repetition and to dramatize, emotionalize, and give meaning to
linguistic material. In the first presentation of linguistic material, three phrases
are read together, each with a different voice level and rhythm. In the second
presentation, the linguistic material is given a proper dramatic reading, which
helps learners visualize a context for the material and aids in memorization®.
Both intonation and rhythm are coordinated with musical background.
The musical background helps to induce a relaxed attitude, which Lozanov
refers to as concert pseudo-passiveness. Lozanov does occasionally refer to the
importance of experiencing language material in “whole meaning text” and

8 J. C. Richards. Approaches and Methods in Language Teaching. Cambridge University Press 2001.
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notes that suggestopediccource directs “the student not to vocablura
memorization and acquiring habits of speech, but to acts of communication™.

In describing course work and the organization Lozanov refers most
oftento the language to be learned as “the material”. The sample protocol given
for an Italian lesson does not suggest theory of language different from that
which holds a language to be its vocabulary and the grammar rules for
organization vocabulary.

The objectives of Suggestopedia are to deliver advanced conversational

proficiency quickly. It bases its learning claims on student mastery of prodigious
lists of vocabulary pairs and suggest to the students that it is appropriate that
they set such as goals for themselves. Lozanov emphasizes, however, that
increased memory power is not an isolated skill but is a result of “positive,
comprehensive stimulation of personality™®.
A suggestopedia course lasts 30 days and consists of ten units of study. Classes
are held 4 hours a day, 6 days a week. The central focus of each units is a
dialogue consisting of 1200 words or so, with an accompanying vocabulary list
and grammatical commentary. The dialogues are graded by lexis and grammar.

Learners’ roles are carefully prescribed. Students are expected to tolerate
and fact encourage their own “infantilization”. In part this is accomplished by
giving themselves over to activities and techniques designed to help them regain
the self-confidence, spontaneity and receptivity of the child. Such as activities
include role playing, games, songs, and gymnastic exercises. Lozanov lists
several expected teachers behaviors that contribute to these presentations.

1. Show absolute confidence in the method.

2. Display fastidious conduct in manners and dress.

3. Organize properly and strictly observe the initial stages of the teaching

process — this includes choice and play of music, as well as punctuality.

4. Maintain a solemn attitude towards the session.

5. Give tests and respond tactfully to poor papers(if any)

6. Stress global rather than analytical attitudes toward material.

7. Maintain a modest enthusiasm.

Materials consists of direct support materials, primarily text and tape, and
indirect support materials, including classroom fixtures and music. The text is
organized around the ten units described earlier. The textbook should have
emotional force, literary quality, and interesting characters. Language problems
should be introduced in a way that does not worry or distract students from the
content. “Traumatic themes and distasteful lexical, material should be avoided”
(Lozanov). Each unit should be governed by a single idea featuring a variety of
subthemes, “the way it is in life”.

® Hammerly, H. 1982. Synthesis in Second Language Teaching. Vancouver B C e
Second Language Publications.
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Although not language materials per se, the learning environment plays
such a central role in Suggestopedia that the important elements of the
environment need to briefly enumerated. The environment comprises the
appearance of the classroom(bright and cheery), the furniture(reclining chairs
arranged in a circle), and the music(Baroque largo).

Activity 1. Listen the music and write the correct words.
Time:10min

06 Company.mp3
Company (Justin Bieber)

Can we, we keep, keep each other company?

Maybe we can be, be each other’s company

Oh, company

Let’s set each other’s ... nights

Be each other’s paradise

Need a ... for my frame

Someone to share my reign tell me what you wanna drink
| tell you what I got in mind

Oh, I don’t know your...

But I feel like that’s gonna change

It ain’t about the complications
I’m all about elevation

We can keep it goin’up

Oh, don’t miss out on us

Just wanna.... ...

Forget about the obligations
Maybe we can stay ... ....
Oh, that ain’tdoin too much

Activity 2 Listen and repeat. 5 min
Objectives: to introduce the unit topic; to warm up
Teacher play the DVD. Ask the pupils to listen to and repeat the song. Ask
which words they recognised
The bear Went Over the Mountain
The bear went over the mountain,
The bear went over the mountain,
The bear went over the mountain,
To see what he could see.
To see what he could see, to see what he could see,
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The bear went over the mountain, the bear went over the mountain,
The bear went over the mountain, to see what he could see.

The other side of the mountain,

The other side of the mountain,

The other side of the mountain,

Activity 3.Watch and write numbers. 10 min

Objectives: to introduce the new cartoon “The Chinese New Year story”; to
revise numbers

STEP 1:teacherlplay the DVD. Ask the pupils to watch the cartoon.

STEP 2: teacher asks the pupils:

1) What’s the name of the cartoon? (At the beginning of the cartoon it will be
written)

2) Who are the heroes of the cartoon?

The answer: emperor, rat, ox, tiger, rabbit, dragon, snake, horse, goat, monkey,
rooster, dog and boar.

STEP 3: Now teacher ask the pupils to open their Workbooks to Page 76. Say:
‘Take your pens, look at Activity 2c, and prepare to listen and write the numbers
for each animal’.

STEP 4: teacher check that everybody understands what to do and is ready to
listen. Play the DVD again.

STEP 5: teacher ask the pupils to swap their Workbooks in pairs and check each
other’s answers.

STEP 6:Then teacher can match the animals and numbers together.

DVD script:

The Chinese New Year story

One day the Chinese Emperor wanted to give a name to each year.

Twelve animals came. There was a big river.

The rat asked the ox, ‘I cannot swim. Can you help me?’

The ox said, ‘Yes, I can. Sit on me.’

They swam. The rat saw the land and jumped on it.

The Emperor said, ‘Well, the rat is the first. The year of the rat is number 1. The
ox is the second. The year of the ox is number 2.’

Then he saw the tiger and the rabbit. ‘Look! Here are the tiger and the rabbit.
The year of the tiger is number 3. The year of the rabbit is number 4.’

They saw the dragon. The Emperor said, ‘The year of the dragon is number 5.’
After that the snake, horse, goat, monkey, rooster, dog and boar name to the
Emperor.

Answer the questions

1. Who describes it as a “science... concerned with the systematic study of
the nonrational and nonconscious influences”
2. What is the characteristics of suggestopedia?
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3. Why Gaston defines three uses?
4. What are the objectives of Suggestopedia?

Home assignment: Learn the new vocabularies and learn the new music by
heart.

LESSON 7. MULTIPLE INTELLIGENCES

Objectives:

1 to introduce types of multiple intelligence

(1 to help participants identify their intelligence

[ to help students to choose their learning styles using multiple intelligences

Procedure:

Awaken the Intelligence. The teacher brings many different objects to class.
Students experience feeling things that are soft, rough, cold, smooth, and so on.
They might taste things that are sweet, salty, sour, spicy, and so on.
Experiences like this help activate and make learners aware of the sensory
bases of experience.

- Stage 2. Amplify the Intelligence. Students are asked to bring objects to class
or to use something in their possession. Teams of students describe each object
attending to the five physical senses. They complete a worksheet including the
information they have observed and discussed.

- Stage 3: Teach with/for the Intelligence. At this stage, the teacher structures
larger sections of lesson(s) so as to force and emphasize sensory experiences
and the language that accompanies these experiences. Students work in groups,
perhaps completing a worksheet.

- Stage 4: Transfer of the Intelligence. This stage is concerned with application
of the intelligence to daily living. Students are asked to reflect on both the
content of the lesson and its operational procedures (working in groups,
completing tables, etc.).

Key words: Theory of language, interaction, transposition, operational
procedures, ”Design” section ,reflective learning ,visualization ,optical
illusions, interpersonal , intrapersonal ,body kinathetic.

Multiple intelligence.

Multiple Intelligences (MI) refers to a learner-based philosophy that
characterizes human intelligence as having multiple dimensions that must be
acknowledged and developed in education. Traditional 1Q or intelligence tests
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are based on a test called the Stanford-Binet, founded on the idea that
intelligence is a single, unchanged, inborn capacity. However, traditional 1Q
tests, while still given to most schoolchildren, are increasingly being challenged
by the MI movement. MI is based on the work of Howard Gardner of the
Harvard Graduate School of Education. Gardner notes that traditional 1Q tests
measure only logic and language, yet the brain has other equally important
types of intelligence.

Gardner argues that all humans have these intelligences, but people
differ in the strengths and combinations of intelligences MI thus belongs to a
group of instructional perspectives that focus on differences between learners
and the need to recognize learner differences in teaching. Learners are viewed
as possessing individual learning styles, preferences, or intelligences. Pedagogy
Is most successful when these learner differences are acknowledged, analyzed
for particular groups of learners, and accommodated in teaching. In both
general education and language teaching, a focus on individual differences has
been a recurring theme in the last 30 or so years, as seen in such movements or
approaches as Individualized Instruction, Autonomous Learning, Learner
Training, and Learner Strategies. The Multiple Intelligences model shares a
number of commonalities with these earlier proposals.

Gardner (1993) proposed a view of natural human talents that is labeled the “M
ultiple Intelligences Model.” This model is one of a variety of learning style mo
dels that have been proposed in general education and have subsequently been
applied to language education. Gardner claims that his view of intelligence(s) is
culture-free and avoids the conceptual narrowness usually associated with tradi
tional models of intelligence (e.g., the Intelligent Quotient [1Q] testing model).
Gardner posits eight native “intelligences,” which are described as follows:
Alternative approaches and methods ..

1. ' Linguistic: the ability to use language in special and creative ways, which i
s something lawyers, writers, editors, and interpreters are strong in

2. Logical/mathematical: the ability to think rationally, often found with doctor
S, engineers, programmers, and scientists

3. Spatial: the ability to form mental models 'of the world, something architects
, decorators, sculptors, and painters are good at

4. Musical: a good for music, as is strong in singers and composers

5. Bodily/kinesthetic: having a well-coordinated body, something found in athl
etes and craft persons

6. Interpersonal: the ability to be able to work well with people, which is stron
g in salespeople, politicians, and teachers

7. Intrapersonal: the ability to understand oneself and apply one’s talent succe
ssfully, which leds to happy and well-adjusted people in all areas of life

8. Naturalist: the ability to understand and organize the patterns of nature
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, . The idea of Multiple Intelligences has attracted the interest of many educator
s as well as the general public. Schools that use MI theory encourage learning t
hat goes beyond traditional books, pens, and pencils. Teachers and parents who
recognize their children’s particular gifts and talents can provide learning activ
ities that build on those inherent gifts. As a result of strengthening such differen
ces, individuals are free to be intelligent in their own ways™°.

Other “intelligences” have been proposed, such as Emotional Intelligence, Mec
hanical Intelligence, and Practical Intelligence, but Gardner defends his eight-di
mensional model of intelligence by. claiming that the particular intelligences he
has nominated are verified by eight data based “signs.” Detailed discussion of t
he signs is beyond the range of this chapter. However, signs include such clues
as an intelligence having a distinct developmental and a distinct evolutionary hi
story; that is, within individuals there is a similar sequence of development of a
n intelligence beginning in early childhood and continuing into maturity.
This sequence will be universal for individuals but unique to each intellig

ence. Similarly, each intelligence is deeply embedded in evolutionary history.
Human tool using, for example, has such an evidential evolutionary history and
Is an example, Gardner says, of bodily/kinesthetic intelligence.
Approach: Theory of language and language learning

MI theory was originally proposed by Gardner as a contribution to cognitive sci
ence. Fairly early on, it was interpreted by some general educators, such as Ar
mstrong, as a framework for rethinking ; school education. Some schools in the
United States have indeed remade their educational programs around the MI m
odel. Applications of Ml in language teaching have then more recent, so it is no
t surprising that MI theory lacks some of the basic elements that might link it m
ore directly to language education. One lack is a concrete view of how MI theor
y relates to any existing language and/or language learning theories, though atte
mpts have been made to establish such links.

It certainly is fair to say that MI proposals look at the language of an in
dividual, including one or more second languages, not as an “added- on” and so
mewhat peripheral skill but as central to the whole life of the language learner a
nd user. In this sense, language is held to be integrated with music, bodily activ
ity, interpersonal relationships, and so on. Language is not seen as limited to a “
linguistics” perspectives but encompasses all aspects of communication.

10 Bancroft J 1996. SALT for language acquisition. Mosaic 3(3): 16-20.
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programmer
4 architect
assistant
7 fireman

1a Look and match.
8 chef

1 photographer
2 interpreter

3 computer

9 policeman

6 sales

9 gardener

Activityl
0 pilot

———

1. Puzzle box
Find out 25 words

Activity 2

in this tab.

X 2w On(2/<|O|a
<x|Z2/0|2 IT|Flwulg
—lviw < <D|> T lwix
- —|l<lnalZ2SFlwc
Ol al¥a|-|<ww O
T »vwOOlwxO|l—|—
O 2 wik-|{>a0lu|>X
Z2 DO w><<CO0 W/ -0
D|Z|I2|F|T|al=|Z22|w
<0 <2 D200 x
> > g<|w(—|2|D| <
< a|0|2|0|>u|xT|-|2
a|<|D|-lwalulS -
VIZ2 % wnwZa<
oo w o O w
I wOZ2 0N W2
—-0(>0/0alVU|axHx
O<<N =W —lvnw —|—
V> < I~ — X
IS 0ancoiuwnv
D | ¥ - |CU| || |x
a|—|2|20|Z2«|>q|uw
S <|Z2|—|-|ojq|2|0|«
w| X -2 o> 2

28




NDINA(l MPR|E|S|S|I| |OINIHT| R/RINIGIH|E A|I
uB MI GMI|Z|S T AT I NIC/IE|Y|A|A/A|S|K|C|E|C
RIUIA|IK(IS ME MU P|S C/Al [K{IVIN|IBITINJAIR|A|K
YAV MI [ X|AlJ [ NH NHUR|AINU/J|US C MM|G
NNA/ME A|Y AIDIUMU AT R|T|S AD/A|IH/A|E |E|N
1.master 6.impression 11.hurt 16.variety

2.fiction 7.shiver 12.bare 17.ignorance

3.timid 8.start 13.aline 18.vital

4.scared 9.ache 14.accept 19.humanity
5.protest 10.pain 15.stimulate 20.respect

21.choice 22.career 23.stare 24.agree 25.gaze

Answer the questions.

By whom MI was originally proposed?

What are the types of MI?

What is the history of MI?

What other intelligence do you know in human being?

W

Home assignment:Read and understand the theme “multiple intelligence” .
Try to find your Intelligence and answer the questions

LESSON 8. THE ROLE OF ARTICLE IN LANGUAGE TEACHING

Objectives:

o To introduce the concept of using lexics;

e To teach students to know differences between individual words and
clusters or chunks of words;

o To help participants identify their preferred learning style;

o To discuss the importance of being aware of learner’s learning styles in
teaching

Procedure:

»  Students listen to their teacher attentively and participate in class
activities actively;

»  Alotof lexical chunks are analyzed and explained to the students;

»  Students show their understanding by making sentences related to new
word collocations;

»  Students listen to any text and then find word collocations in it;

»  Students divided into four mini-groups and discuss any topic by using
new word collocations. Which group uses more, they will get higher mark.
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Key words: syllabus, procedure, design, teacher roles, instructional
materials, Task-Based Language Teaching, Structural-Situational,
interaction, ethnomethodology, functional view, structural view,
interactional view.

We saw in the preceding chapter that the changing rationale for foreign
language study and the classroom techniques and procedures used to teach
languages have reflected responces to a variety of historical issues and
circumstances. Tradition was for many years the guiding principle. The
Grammar Translation Method reflected a time-honored and scholarly view of
language and language study. At times, the practical realities of the classroom
determined both goals and procedures, as with the determination of reading as
the goal in American schools and colleges in the late 1920s. As other
times,theories derived from linguistics, psychology, or a mixture of both were
used to develop a both philosophical and practical basis for language teaching,
as with the various reformist preposals of the 19" century. As the study of
teaching methods and procedures in language teaching assumed a more central
role within applied linguistics from the 1940s on, various attempts have been
made to conseptualize the nature of methods and ti explore more systematically
the relationship between theory and practice within a method . In this chapter
we will clarify the relationship between approach and method and present a
model for the description, analysis, and comparison of methods.

Activity 1. Make up the discussion.

Procedure: to improve speaking skill, vocabulary and learn warmer/icebreaker
method

Time: 30 minutes

Divide into two group and The first group is listener, the second group is
speaker.

Activity 2. Working with handouts.
Time: 10 minutes

Share space paper to all students and they should write information about
theme. Then they share with each other their paper.

Activity 3.Match these words.
Time: 10 minutes

The first theoretical view a) functional view
The second theoretical views b) structural view
The third theoretical views ¢) interactional view

Answer the questions:
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1.Who was the founder of these approach and method?

2.When did it get practice?

3.When did American schools and colleges determine both goals and
procedures?

4.Whose book was “Language Teaching Analysis”called?

Hometask. To write the article about teaching .

LESSON 9. TASK-BASED LANGUAGE TEACHING

Objectives:

(1 to introduce the concept of task-based language teaching

[1 to help participants identify their skills of working with tasks

[ to teach learners language by interacting communicatively and purposefully
with activities and tasks.

Procedure:

> Students become participants in special activities

> Introduce a new task ( for example dialogue, telephone conversation or
interviews on the campus)

> Students first take part in a preliminary activity that introduces the topic,
the situation and the “script” that will subsequently appear in the role-play task.
Such activities are of various kinds, including brain-storming, ranking
exercises, and problem-solving tasks.

»  Students then read dialogueon a related topic. This serves both to model
the kind of transaction the learner will have to perform in the role-play task and
provide examples of kind of language that could

Key words: activity, task, “comprehensible input”, task-based syllabus,
plan, role-play, “task goals”

Task-Based Language Teaching

Task-based language teaching also known as task-based
instruction,focuses on the use of authenticlanguage and on asking students to
do meaningful tasks using the target language. Such tasks can includevisiting a
doctor, conducting an interview or calling customer service for help.
Assessment is primarily based on task outcome rather than on accuracy of
prescribed language forms. This makes TBLT especially popular for
developing target language fluency and student confidence. As such TBLT can
be considered a branch of communicative language teaching. TBLT was
popularized by N.Prabhu while working in Bangalore, India. Prabhu noticed
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that his students could learn just as easily with a non-linguistic questions.
Major scholar who have done research in this area include Teresa P.Pica,
Martin East and Michael Long.

According to N. S.Prabhu, there are three main categories of task:
Information-gap, reasoning-gap and opinion-gap. Information-gap activity,
which involves a transfer of given information from one person to another- or
from one place to another-generally calling for the decoding or encoding of
information from or into language. One example is pair work in which each
member of the pair has a part of the total information(for example an
incomplete) and attempts to convey it verbally to the other. Another example is
completing a tabular representation with information available in a given piece
of text. The activity often involves selection of relevant information as well and
learners may have to meet criteria of completeness and correctness in making
the transfer.

Reasoning —gap activity, which involves deriving some new
information from given information through processes of inference, deduction,
practical reasoning or perception of relationships or patterns. One example is
working out a teacher’s timetable on the basis of given class timetables.
Another is deciding what course of action best for a given purpose and within
given constraints. The activity necessarily involves comprehending and
conveying information, as in information-gap activity, but the information to be
conveyed is not identical with that initially comprehended. There is a piece of
reasoning which connects the two.

Opinion-gap activity, which involves identifying and articulating a

personal preference, feeling or attitude in response to a given situation. One
example is story completion.
Few would question the pedagogical value of employing tasks as a vehicle for
promoting communication and authentic language use in second language
classrooms and depending on one’s definition of a task, tasks have long been
part of the mainstream repertoire of language teaching techniques for teachers
of many different rationale for the use tasks as well as different criteria for the
design and use of tasks.

Activity 1
Road trip

Have your students ever asked you where you are going to travel over winter
break or summer vacation? Why not let them plan a trip for you?
For this activity
= you should have enough maps for each group in your class. Beacause your
students are likely more familiar with their home country than the country
whose language they are studying, you should be sure to have local maps and
everyone should work under the assumption that this is going to be a true “road
trip”, meaning that you will be driving.
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=at the beginning of the class, you should ask each group what information they
need from you in order to plan the perfect trip. This may include the number of
days you wish to travel, your budget and what you like to do while on the road
or in your free time. Once your students have this information , set them loose
with their maps and give them time to plan.

*\When they are done, have them present their trip to the entire class. Your
class, as a whole , can now vote on which trip you are going to take! Of course,
they should be able to explain why they made the choice that they made,
especially if they chose a trip other than their group created for you.

Activity 2. Matching task
Match column A to column B to complete the similes, as in the

examples.

Column A Column B
1 as white as Aa leaf

2 to swim like B a baby
3tocry like C a sheet
4 to run like D a bee

5 as black as E night

6 to shake like F an ox

7 as fresh as G afish

8 as strong as H a daisy
9 as buy as | asieve
10 to have a memory like J the wind

Answer the questions

What is a task?

What is the task-based language teaching?

Who was the main person to make task based teaching popular?
What kind of tasks do you know?

How many main categories the task has?

ok whE

Homework

1. According to the first activity students should write a short reflection
2. To make a dialogue about travel.

3. Toanswer the questions and learn by heart new words.

LESSON 10. LEXICAL APPROACH
Objectives:
o To introduce the concept of using lexics;
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o To teach students to know differences between individual words and
clusters or chunks of words;
o To help participants identify their preferred learning style;
o To discuss the importance of being aware of learner’s learning styles in
teaching
Procedure:
> Students listen to their teacher attentively and participate in class
activities actively;
A lot of lexical chunks are analyzed and explained to the students;
Students show their understanding by making sentences related to new
word collocations;
Students listen to any text and then find word collocations in it;
Students divided into four mini-groups and discuss any topic by using
new word collocations. Which group uses more, they will get higher
mark.
Key words: word, lexis, word combination, word collocation, binomials,
trinomials, idioms, phrasal verbs, similes, connectives, conversational
gambits.

YV VYV

The lexical approach
Brief information

A lexical approach in language teaching refers to one derived from the
belief that the building blocks of language learning and communication are not
grammar, functions, notions, or some other unit of planning and teaching but
lexis, that is, words and word combinations. Lexical approaches in language
teaching reflect a belief in the centrality of the lexicon to language use, and in
particular to multiword lexical units or “chunks” that are learned and used as
single items.

The role of lexical units has been stressed in both first and second
language acquisition research.Whereas Chomsky’s influential theory of
language emphasized the capacity of speakers to create and interpret sentences
that are unique and have never been produced or heard previously, in contrast,
the lexical view holds that only a minority of spoken sentences are entirely
novel creations and that multiword units functioning as “chunks” or memorized
patterns form a high proportion of the fluent stretches of speech heard in
everyday conversation.

Collocation refers to the regular occurrence together of words. Different
types of lexical units are taught to play a central role in learning and in
communication.

Many other lexical units also occur in language. For instance:

% Binomials: clean and tidy, charming and fascinating
¢ Trinomials: cool, calm and collected

¢ Idioms: money talks, donkey’s year

%+ Similes: as cool as cucumber, as thin as stick
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+ Connectives: finally, to conclude, above all
% Conversational gambits: Guess what! Good luck!
% Multiple meanings: chair, sink

N

NN,
Falldown =/~ ¢ Fall over
1154

kfas'( \ the stairs /*,«:: 'S -
bread \ ahole / f = an object

\ junch \\ a hill/mountain / ,i /\;; onthe ice etc)

| dinner \
Fall off
ahorse Fall out of
abike h bed
your chair Y \ aplane
a ladder N W a window

a SOU”d/noise
d COmment
a joke

anything
SOmething
nothing

love

Fall into

ahole Fallin
bed love
myarms

The status of lexis in language teaching has been considerably enhanced
by developments in lexical and linguistic theory, by work in corpus analysis,
and by recognition of the role of multiword units in language learning and
communication. However, lexis still refers to only one component of
communicative competence. Lewis and others have coined the term lexical
approach to characterize their proposals for a lexis-based approach to language
teaching.

Activity 1. Find someone who...
Procedure: to improve speaking skill, vocabulary and learn warmer/icebreaker
method
Time: 20 minutes
This warmer is a standard activity which has been adopted to focus on different
lexical structures all involving the word “get”. It illustrates how The Lexical
Approach is an approach, not a method, meaning it will work with existing
methodology and activities. In this case, it merely involved planting the lexical
chunks into “find someone who...” instructions. This particular activity could
work with many other lexical chunks.
Find someone who...
...likes to get their own way.

..takes a long time to get back to people.

..wants to get married.

..1s getting together with friends the day after tomorrow.

..got out of bed on the wrong side today.

..has got to be at work early tomorrow.
...hasn’t got over a break-up.
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...often got into trouble at school.

Activity 2. Listening task (song)

Time: 10 minutes

Songs are a rich source of lexical items, particularly commonly used semi-fixed
expressions. When gapping song lyrics for use as a listening exercise, gap
lyrics to get students to focus on useful lexical chunks rather than individual
words.

I will- The Beatles

Who.......... (1) I’ve loved you
......... (2) love you still

Will I wait a lonely lifetime
Ifo....oo.... (3), I will
For........... (4)saw you
[didnt........... (5)

But it never really mattered

[ will always .............. (6)

Love you forever and forever,
Loveyou......... (7) heart.

Love you............. (8)

Love you............. 9)

And when........... (10) I find you
Your song will fill the air
Singitloud......... (11) hear you
Make it ........ (12) near you
Forthe ............ (13) endear you to me

You know | will

Answer the questions
1.Who was the founder of this approach?
2.When did it get practice?
3.How many idioms do you know related to numbers?
4 Make several sentences by using phrasal verbs with “do”.

Hometask. To make a dialogue with your partner by using lexical units
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LESSON 11. COMPETENCY BASED LANGUAGE TEACHING

Objectives:

1 to introduce the concept of listening tips.

[1to explain how to use listening in teaching and learning

] to discuss the importance of being aware of learners’ listening skills in
teaching and learning

Tell participants that this session will introduce with listening skills in the field
of education.

Procedure:
N Students become participants in an audio-lingual class.
N listen a song (for example, it is based on life), unfamiliar words is

explained by teacher

N Students are asked to repeat new words and word combinations several
times. Students give feedback to lyrics of the song.

[ Introduce a long line of the dialogue by breaking it into several parts.
Students repeat a part of the sentence, preferably the last phrase of the
line. Then, following the teacher’s cue, the students expand what they are
repeating part by part until they are able to repeat the entire line. Begin with the
part at the end of the sentence to keep the intonation of the line as natural as
possible.

Key words: passion, relationship, bloody, splendid,equate ...

Competency —Based Language Teaching

Most of the methods and approaches described in this book focus on
inputs to language learning. The assumption is that by improving syllabuses,
materials, and activities or by changing the role of learners and teachers, more
effective language learning will take place. Competency-Based Education
(CBE) by comparison is an educational movement that focuses on the
outcomes or "outputs of learning in the. development of language programs.
CBE addresses what the learners are expected to do with the language, however
they learned to do it. The focus on outputs rather than on inputs to learning is
central to the competencies perspective. CBE emerged in the United States in
the 1970s and refers to an educational movement that advocates defining
educational goals in terms of precise measurable descriptions of the knowledge,
skills, and behaviors students should possess at the end of a course of study.
The characteristics of CBE are described by Schenck (1978: vi):

Competency-based education has much in common with such approaches
to learning as performance-based instruction, mastery learning and
individualized instruction. It is outcome-based and is adaptive to the changing
needs of stu- dents, teachers and the community. ... Competencies differ from
other student goals and objectives in that they describe the student's ability to
apply basic and other skills in situations that are commonly encountered in
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everyday life. Thus CBE is based on a set of outcomes that are derived from an
analysis of tasks typically required of students in life role situations.

Competency-Based Language Teaching (CBLT) is an application of the
principles of Competency-Based Education to language teaching. Such an
approach had been widely adopted by the end of the 1970s, particularly as the
basis for the design of work-related and survival-oriented language teaching
programs for adults. It has recently reemerged in some parts of the world (e.g.,
Australia) as a major approach to the planning of language programs.
The'Center for Applied Linguistics called competency-based ESL curricula
"the most important breakthrough in adult ESL" (1983). By the 1990s, CBLT
had come to be accepted as "the state-of-the-art approach to adult ESL by
national policymakers and leaders in curriculum development as well"
(Auerbach 1986: 411): By 1986, any refugee in the United States who wished
to receive federal assistance had to be

Alternative approaches and methods

enrolled in a competency-based program (Auerbach 1986:. Typically,
such programs were based on

a performance outline of language tasks that lead to a demonstrated
mastery of language associated with specific skills that are necessary for
individuals to function proficiently in the society in which they live. (Grognet
and Crandall 1982: 3)

Advocates of CBLT see it as a powerful and positive agent of change:

Competency-based approaches to teaching and assessment offer teachers
an opportunity to revitalize their education and training programs. Not only will
the quality of assessment improve, but the quality of teaching and student
learning will be enhanced by the clear specification of expected outcomes and
the continuous feedback that comperencybased assessment can offer. These
beneficial effects have been observed at all levels and kinds of education and
training, from primary school to university, and from academic studies to
workplace training. (Docking 1994: 15)

The most recent realization of a competency perspective in the United
States is found in the "standards™ movement, which has dominated educational
discussions since the 1990s. As Glaser and Linn note:

In the recounting of our nation's drive towards educational reform, the last
decade of this century will undoubtedly be identified as the time when a
concentrated press for national educational standards emerged. The press for
standards was evidenced by the efforts of federal and state .legislators, presi-
dential and gubernatorial candidates, teacher and subject-matter specialists,
councils, governmental agencies, and private foundations. (Glaser and Linn
1993:xiii)

Second language teaching, especially ESL in the United States, was a late
entry in the standards movement. As the ESL project director for ESL
standards development noted in 1997:
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It quickly became apparent to ESL educators in the United States at that
time (1991) that the students we serve were not being included in the standards-
setting movement that was sweeping the country. (Short 1997: 1)

Answer the questions
1. When “standards” movement dominated in US?
2. What is SBLT?

3. How competency based teaching is common?
4. What are the approaches in learning by CBLT?
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LESSON 12. THE NATURAL APPROACH

Objectives:
e The Natural Approach is for beginners and is designed to help them become
intermediates.
e To help adults in learning the foreign language naturally.
e The learner will be able to pick up the grammar by themselves when they
are ready.
e Specific objectives depend upon learner needs and the skill and level being
taught
e Krashen and Terrell feel it is important to communicate to learners what
they can expect as well as they should not expect.
Procedure:

= Krashen and Terrel provide suggestions for the use of a wide range of
activities which are familiar components of Situational Language Teaching,
Communicative Language Teaching and others

= Start with TPR commands.

= Use TPR to teach names of body parts and to introduce numbers and
sequence.

= Introduce classroom terms and props into commands.

= Use names of physical characteristics and clothing to identify members of
the class by name.

= Use visuals, typically magazine pictures, to introduce new vocabulary and to
continue with activities requiring only student names as response.

= Combine use of pictures with TPR.

= Combine observations about the pictures with commands and conditionals.

= Using several pictures, ask students to point to the picture being described.

Key words: beginner, naturally, grammar, skill, communicate, activities,
pictures, vocabulary.

The Natural Approach

The natural approachis amethod of language teaching developed
by Stephen Krashen and Tracy Terrell in the late 1970s and early 1980s. It aims to
foster naturalistic language acquisition in a classroom setting, and to this end it
emphasizes communication, and places decreased importance on
conscious grammar study and explicit correction of student errors. Efforts are also
made to make the learning environment as stress-free as possible. In the natural
approach, language output is not forced, but allowed to emerge spontaneously after
students have attended to large amounts of comprehensible language input.
The natural approach has become closely associated with Krashen's monitor
model, and it is often seen as an application of the theory to language teaching.
Despite this perception, there are some differences, particularly Terrell's view that
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some degree of conscious grammar study can be beneficial. The syllabus focuses
on activities which Terrell sees as promoting subconscious language acquisition.
He divides these activities into four main areas: content activities, such as learning
a new subject in the target language; activities which focus on personalizing
language, such as students sharing their favorite music; games; and problem-
solving activities.
The aim of the natural approach is to develop communicative skills, and it is
primarily intended to be used with beginning learners. It is presented as a set of
principles that can apply to a wide range of learners and teaching situations, and
concrete objectives depend on the specific context in which it is used. Terrell
outlines three basic principles of the approach:
« "Focus of instruction is on communication rather than its form."
. "Speech production comes slowly and is never forced."

"Early speech goes through natural stages (yes or no response, one- word

answers, lists of words, short phrases, complete sentences.)"
These principles result in classrooms where the teacher emphasizes interesting,
comprehensible input and low-anxiety situations. Lessons in the natural approach
focus on understanding messages in the foreign language, and place little or no
importance on error correction, drilling or on conscious learning of grammar
rules. They also emphasize learning of a wide vocabulary base over learning new
grammatical structures. In addition, teachers using the natural approach aim to
create situations in the classroom that are intrinsically motivating for students.
Terrell sees learners going through three stages in their acquisition of speech:
comprehension, early speech, and speech emergence. In the comprehension stage
Terrell focuses on students' vocabulary knowledge. His aim is to make the
vocabulary stick in students’ long term memory, a process which he
calls binding. Terrell sees some techniques as more binding than others; for
example, the use of gestures or actions, such as in total physical responds, is seen
to be more binding than the use of translation.
According to Terrell, students’ speech will only emerge after enough language has
been bound through communicative input. When this occurs, the learners enter the
early speech stage. In this stage, students answer simple questions, use single
words and set phrases, and fill in simple charts in the foreign language. In the
speech emergence stage, students take part in activities requiring more advanced
language, such as role-plays and problem-solving activities.

Activity 1 The food and drink

Objective: to raise participants’ vocabulary, listening, speaking, and writing skills.
Time: 30 min

Materials: handouts (pictures of foods and drinks), handouts 2 (gapped transcript
of the previous activity), worksheet.

» Procedure:
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1 © (5 min) The teacher shows a set of pictures of, say, food and drink, repeating
the word that goes with each with one; the students simply watch and listen. Then:
> [ © The pictures are displayed around the room, and the students are asked
to point at the appropriate picture when the teacher names it.

» The students listen to a tape of a person (or the teacher) describing what they
habitually eat at different meals; the students tick the items they hear on a
worksheet.

» The students are then given a gapped transcript of the previous listening
activity, and they fill in the gaps from memory, before listening again to
check.

» The students, in pairs, take turns to read aloud the transcript to one another.

» The students, still in their pairs, tell each other what they typically eat, using
the transcript as a model.

» They repeat the task with another partner, this time without referring to the
model.

Activity 2 The game “20 questions”

Objective: : to raise participants’ speaking and vocabulary skills.

Time: 15 min

Materials : equipments of the class

» Procedure:

1 © The teacher tells participants that she is thinking of an object in this room.
You, students, have twenty questions to guess the object.

Typical questions: is it clothing? ( yes ) is it for a man or a woman? (woman) is it a
skirt? (yes) is it brown? (yes) is it Ellen's skirt? (yes)

Answer the questions
Who did develop The Natural Approach in the late 1970s and early 1980s?
How many main areas did Tracy Terrell divide the activities?
How does The Natural Approach and Direct Method differ from each other?
What is the aim of The Natural Approach?
What are Terrell’s three basic principles of the approach?

ok whE

HOMEWORK. According to the handouts learn by heart new words and do the
exercises.

LESSON13. LEARNING STYLES
Objectives:
(1 to introduce the concept of learning styles
1 to help participants identify their preferred learning style/s
1 to discuss the importance of being aware of learners’ learning styles in teaching
NB: Tell participants that this session will introduce only one classification of
learning styles out
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of many that exist in the field of education.

Warm-up

Objective: to break the ice, to let participants get to know each other better

Time: 10 min

Materials: none

» Procedure:

[ © (4 min) Invite participants to the middle of the room and ask them to move
around the room and have a short conversation with as many people in the room as
possible. Tell them to ask each other’s names and one thing they are good at. When
they have finished the conversation, they need to move quickly to the next person.
Stop the activity when most of the participants have had a conversation with every
person.

- I'm Svetlana and I'm good at organizing

people. What is your name and what are you

good at?

- My name is Alisher and I'm good at teaching

writing.

[ © (4 min) Tell participants that they should move around the room and have
another short conversation with as many people in the room as possible. This time
they should recall the name of their ‘partner’ and what s/he is good at.

e.g.

-Hi, your name is Svetlana and you're good at

organizing people, right?

-Right, and let me think..., your name is

Alisher and you 're good at teaching writing.

-That’s right.

1 © (2 min) Stop the activity and invite all participants to their places. Ask
several people to comment on what they have learned about each other.

Activity 1 The Animal School

Objective: to raise participants’ awareness of learner differences

Time: 20 min

Materials: handouts la, 1b, 1c, 1d, le, 1f, (pictures of animals), handout 2 (five
sets of the jumbled story).

» Procedure:

1 © (5 min) Tell participants that they are going to read a story called ‘The
Animal School’. Show the pictures of the animals (handout 1 ) to participants one
by one asking some questions.

e.g. What is it? What is it good at? Where does it live? What does it eat? What is
its natural colour?, etc

1 © (10 min)Give each group handout 2(] (a set of cards with paragraphs) a and
ask the groups to put them in logical order.

1 (5 min) Check the order of the text with the whole group. Ask participants some
questions to check their comprehension of the story (see below).
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Suggested questions:
~ Was the animal school successful? Why/why not? (It wasn 't successful because
the instructors made different animals do things they were not good at.)
~ What is the moral of the story?
(Everyone is different and this should be taken into account / We should value
these differences)
Activity 2 What are Learning Styles?
Objective: to introduce the participants to the concept of learning styles
Time: 10 min
Materials: flipchart paper, markers, handout 3 (summary of learning styles)
» Procedure:
11 © (10 min) Tell participants that just as in the story different people are good at
different things and therefore they learn in different ways. Write ‘learning styles’
in the middle of the board and the four learning styles around it. Elicit as much as
possible from the participants.
Suggested questions:
~ What learning styles do you know?
~ How do visual learners learn best? (by seeing)
~ What can teachers do to help their visual learners? (use pictures or charts and
write important information on the blackboard, etc)
~ How do auditory learners learn best? (by hearing)
~ What can teachers do to help their auditory learners? (give short 5-10min
lectures, use songs or ask students to repeat information aloud, give
instructions, etc.)
a) Tactile b) Kinaesthetic ¢) Auditory d) visual
1 Give out handout 3] and tell participants that they can read it later.
Activity 3 Learning styles quiz
Objective: to identify participants’ own learning styles
Time: 10 min
Materials: handout 4 (quiz)
» Procedure:
1 © (5 min) Tell participants that now they have a chance to identify their own
dominant learning styles. Ask participants what they think their preferred learning
style is. Distribute handout 4 and tell participants to answer the questions in the
quiz to find out their learning style(s).
1 © (5 min) Ask participants in which box they had the highest score. Tell them
that Box A shows the features of a kinaesthetic learning style, Box B shows the
features of a tactile learning style, Box C — a visual learning style and Box D — an
auditory learning style. Ask participants some questions to discuss their reactions
to what they have found out about themselves.
Suggested questions:
~ Do you have one strong and one weak learning style, or do you have a mixture?
~ Does this correspond to what you predicted?
~ How might your learning style influence your teaching?
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~ What happens when a teacher appeals to only one learning style?
~ Which style do you think is best? Why?

Activity 4 Consolidating the concept of learning styles

Objective: to practise adapting exercises to cater for different learning styles.

Time: 10 min

Materials: handout 5 (cards)

» Procedure:

] © (5 min) Tell participants that each of them will get a card with a sentence on
it. They need to decide which learning style it describes. Distribute handout 50
(cards) and tell participants to mingle and by asking questions (e.g. Does your card
talk about the visual learning style?) find other people who have the same learning
style and form a new group. Tell them that there should be four groups in the end.
1 © (5 min) Check whether all the participants are in the right groups. Rearrange
participants if necessary.

Activity 5 Task adaptation

Objective: to reflect on the use of learning styles in various activities

Time: 10 min

Materials: flipchart, marker, handout 6 (task adaptation)

» Procedure:

[ @O (5 min) Tell participants that now each group will receive a dialogue
taken from a textbook. Explain that they will need to adapt the task for the
dialogue to make it address as many learning styles as possible. Give out handout
6L].

] © (5 min) Ask the groups to share their ideas.

Possible ideas:

* to give the students a jumbled dialogue so that they can put the replies in order
(cards on the table — T and V);

* to ask participants to role play the

dialogue (A and K)

LEARNING STYLES
Activity 1, Handout 2, The animal school
The Animal School
Once upon a time, the animals decided they must do something heroic to meet the
problems of a ‘New World’, so they organized a school. They adopted an activity
curriculum consisting of running, climbing, swimming and flying. To make it
easier to
l
administer, all the animals took all the subjects. The duck was excellent at
swimming, better in fact than the instructor, and got excellent grades for flying, but
he was very poor at running. Since he was so bad at running, he had to stay after
school and also drop swimming to practise running. This was kept up
N
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until his web feet were badly worn and he was only average at swimming. But
average was acceptable in school, so nobody worried about that except the duck.
The rabbit started at the top of the class in running, but had a nervous breakdown

Activity 2, Handout 3

LEARNING STYLES AND METHODS OF TEACHING
Do you remember things better if you read them or if someone tells you? Do you
like to repeat new vocabulary, study it while you are walking or make flashcards?
Different people like to learn in different ways. These different ways are called
learning styles. A learning style is the way a person learns best, understands best
and remembers best. There are four basic learning styles:
1. visual (seeing)
2. auditory (hearing)
3. kinaesthetic (moving, doing)
4. tactile (touching or holding)
1. Visual learners like to learn new information by seeing it. Showing pictures or
charts and writing important information on the blackboard will help visual
learners practise and remember new ideas and information.
2. Auditory learners like to learn new information by hearing it. Short lectures,
hearing the information in a song or asking students to repeat information aloud
will help auditory learners remember new things.
3. Kinaesthetic learners prefer to learn new things by moving or doing. You can
help your kinaesthetic students by asking them to act (talking with a friend in the
bazaar). You can also ask them to write answers on the blackboard or ask them to
work in a group with other students.
4. Tactile learners like to learn new information by touching or holding things. You
can teach students who are tactile learners by giving them objects (a blue paper, a
red paper, a shoe and a sock), writing vocabulary words on a card for them to
study, or giving them instructions written on a card.
LEARNING STYLES
Activity 3, Handout 4, Learning Styles quiz
Learning Styles Quiz
Mark each sentence with ‘0’°, ‘1’ or °2°. Write ‘0’ if the sentence is not true for
you. Write ‘1’ if it is sometimes true for you. Write ‘2’ if it is completely true
for you.
Box A
____1.1like to play games.
_____2.When I studied science in school, | liked to do the experiments.
_____ 3. When | have free time | try to go outside to walk or participate in some
kind
of sport .
_____ 4. 1tis hard for me to sit quietly.
_____5.1tisfunto act in role plays.
_____ 6. If I want to do something well, | practise doing it many times.
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_____T7.When | teach I move around the room.
_____Total
Box B
_1.1like to use typewriters or computers.
_____2.When I have free time | like to knit, sew, make things from wood or repair
something.
____ 3. ltisenjoyable for me to write, draw or paint.
_____ 4.1 use my fingers to point at words when | read.
____ 5.1 like to touch and feel things before | buy them.
_____ 6. When I learn new vocabulary I like to use flash cards.
_____T7.1hold my pencil or notebook even when | am not using them.
_____Total
Box C
____1.1tiseasy to remember things | read about in a book or magazine.
2. | prefer to have written instructions.
___ 3. lalways read instructions before | do something.
_____ 4.1 am more comfortable when I can study information in a textbook instead
of
listening to a lecture.
_____ 5.1 always write notes about what my teachers or colleagues say in class.
_____ 6. Itisinteresting to look at photographs of different places .
_____T.lalways use a lot of visual aids when I teach.
Total:
Box D
1.1 like it when someone reads to me.
_____ 2.1 canremember things | hear on the radio.
____ 3. If someone tells me something | usually remember it.
_____4.When | am alone | usually play music or sing.
_____5.When I have free time I like to listen to music.
6. Itiseasy for me to memorize a poem or a song that | hear.
_____T.lenjoy attending lectures.
_____Total

LESSON14. GRAMMAR TRANSLATION METHOD

Objectives:

1 to identify the importance of the grammar translation method

1 to give the concept of the grammar translation method

[ to teach the students to use the grammar translation method

Tell participants that this session will introduce with the grammar translation
method in the field of education.

Procedure:

»  The lesson begins with giving explanation to students about the grammar
translation method.
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»  To investigate the method through exercises along with students
»  Giving exercises to students to do in the classroom
»  Giving exercises to students for doing at home

Key words: Translation, Focus on, Accuracy, Vocabulary selection, Moral
value, Writing ability

The concept of the grammar translation method

As the names of some its leading exponents suggest (Johann Seidenstucker,Karl
Plotzetc)Grammar translation was the offspring of the German scholarship,object
of which, according to one of its less charitable critics,was to know — to know
everything about something rather than the thing itself —

The principal characteristics of the grammar translation method were these-

1. Grammar translation is a way of studying a language that approaches the
language first through detailed analysis of its grammar rules,followed by
application of this knowledge to the task of translating sentences and
texts into and the out of the target language.

2. Reading and writing are the major focus, little or no systematic attention
Is paid to speaking or listening

3. Vocabulary selection is based solely on the reading texts used and words

are taught through bilingual word lists, dictionary, study and
memorization.

The sentence is the basic unit of teaching and language practice.
Accurasy is emphasized.

Grammar is taught deductively

B

o o

7. The students native language is the medium of instruction. IT is used to
explain new items and to enable comparisions to be made between the
foreign language and the student’s native language .

Grammar translation dominated European and foreign language teaching
from 1840 to 1940,and in modified form it continues to be widely used in some
parts of theworld today. As its best, it was not necessarily the horror that its critics
depicted it as. Its worst excesseswere introduced by those who wanted to
demonstrate that the study of French or German was no less rigorous than the
study of classical languages.

This resulted in the type of GRAMMAR_TRANSLATION courses
remembered with distaste by thousands of school learners, for whom foreign
language learning meant a tedious experience of memorizing endless list of
unusable grammar rules and vocabulary and attempting to produce perfect
translations of stilted or literary prose although the Grammar translation method
often creates frustration for students, it makes few demands on teachers.

48



It is still used in situations where understanding literary texts is the primary
focus of foreign language study and there is little need for a speaking knowledge of
the language. Contemporary texts for the teaching of foreign language at the
college level often reflect Grammar translation principles these texts are frequently
the products of people trained in literature rather than in language teaching or
applied linguists.

Activity 1. IDIOMS

Objective: FILL the correct idioms from the list : Work like a dog; kill two birds
with one stone; fight like a cat; a memory like an elephant; straight from the
horse’s mouth

Time: 20 min

» Procedure:

. If you are going to Manchester on business you might as well visit cousin May —
that way you can... (to do two tasks with one action)

. Paul never forgets anything- he has got ...(the ability to remember many things )
. Since Dina started her own business, she has had to work ... she never has any free
time.(work very hard)

. Of course, it is true that Sally quit her job- I heard it... (directly from the person
involved)

. Tim and Ann used to... but now they get on very well ( argue all time)

Activity 2. Match the numbers to the letters

1. Drought a. LACK OF FOOD
2. Contaminate b. TAKE IN

3. Famine c. LACK OF RAIN
4. Absorb d. POLLUTE

Answer the questions

1. Who are the advocates of the grammar translation method?

2 . With what name this method first was known in the USA ?

3. For how many years this method dominated European and foreign language
teaching?

4. What was the opposition of this method?

Home task: Take one academic article from the internet and translate it into
uzbek

LESSON 15. AUDIO-LINGUAL METHOD

Objectives:
1. To introduce main idea of the certain theme;
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2. Toexplain the advantages of audio-lingual method in language teaching;

3. Accurate pronunciation, listening comprehension, recognition of speech
symbols and using symbols in writing

Procedure:

»  Students join in an audio-lingual class;

»  The new theme explained by the teacher. According to the theme teacher
introduces a new text or dialog which is going to be listened,;

> Introducing the text twice in classroom, students are asked to fill each gap of
the new text;

»  After that, students read the text by breaking it into several parts. Then
students identify new words of the sentences, they find their definitions;

> Students will be divided into 3 subgroups and given special tasks;

> Playing a game “Guess the melody”;

»  To do matching exercises independently;

»  Evaluating students.

Key words : Theory of language, basic structures, the stimulus, the response,
the reinforcement, generalization and discrimination, morphlogical,
phonological and syntactic key items, repetition,inflection, replacement.

The Audio-lingual method.

The Coleman Report in 1929 recommended a reading-based approach to foreign' la
nguage teaching for use in American schools and colleges. This emphasized teachi
ng the comprehension of. texts. Teachers taught from books containing short readi
ng passages in the foreign language,- preceded by lists of vocabulary. Rapid talent
reading was the goal, but in practice teachers often resorted to discussing the conte
nt of the passage in English. Those involved in the teaching of English as a second
language in the United States between the two world wars used either a modified D
irect Method approach, a reading-based approach, or a reading-oral approach (Dari
an 1972). Unlike the approach that was being developed by British applied linguist
s during the same period, there was little attempt to treat language content systemat
ically. Sentence patterns and grammar were introduced at the whim of the textbook
writer. There was no standardization of the vocabulary or grammar that was includ
ed. Neither was there a consensus on what grammar, sentence patters, and vocabul
ary were most important for beginning, intermediate, or advanced learners.

But the entry of the United States into World War Il had a significant effect
on language teachirig in "America. To supply the U.S. government with personnel
who were fluent in German, French, Italian, Chinese, ‘Japanese, Malay, and other |
anguages, and who could work as interpreters, code-room "assistants, and translato
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rs, it was necessary to set up a special language training program. The government
commissioned American universities to develop foreign language programs for mil
itary personnel. Thus the Army Specialized Training Program (ASTP| was establis
hed in 1942. Fifty-five American universities were involved in the program by the
beginning of 1943.

The objective of the army programs was for students to attain conversational p
roficiency in a variety of foreign languages. Since this was not the goal of conventi
onal foreign language courses in the United States, new approaches were necessary
. Linguists, such as Leonard Bloomfield at Yale, had already developed training pr
ograms as part of their linguistic research that were designed to give linguists and a
nthropologists mastery of American Indian languages and other languages they we
re studying.

Textbooks did no t exist for such languages. The technique Bloomfield and hi
s colleagues used" was "sometimes known as the “informant method, since it used
a native speaker of the language — the informant — who served as a source of phr
ases and vocabulary and who provided
sentences facilitation, and a linguist, who supervised the learning experience. The |
inguist did not necessarily know the language but was trained in eliciting .the basic
structure of the language. ‘from the informant.

Thus the students and the linguist were able to take part in guided conversa
tion with the informant, and together they gradually learned how to ASTPA, as wel
| as to understand much of its basic grammar. Students in such courses 'studied 10
hours a day, 6 days a week. There were generally drill with native speakers_and 2
0 to 30 hours of private study spread over two to three 6-week sessions. This was t
he system adopted by the army, and in small classes of mature and highly motivate
d students, excellent results were often achieved.

The syllabus underlying the Situational and Audio lingual methods consists of a lis
t of grammatical items and constructions, often together with an associated list of v
ocabulary items. Notional-functional syllabuses specify the communicative content
of a course in terms of functions, notions, topics, grammar, and vocabulary. Such s
yllabuses are usually determined in advance of teaching and for this reason have be
en referred to as “a priori syllabuses.

1.  Audio-Lingual Method is an oral-based approach.
: It drills students in the use of grammatical sentence patterns;
3. Based on behavioral psychology (Skinner);
: Conditioning —helping learners to respond correctly to stimuli through
shaping and reinforcement;
5. Habit-formation;
6.  The teacher is like an orchestra leader;

2
4
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7. Providing students with a good model for imitation;
8. Students are imitators.

Activity 1
Dialogue exercise.
» Sally: Good morning, Bill.
» Bill: Good morning, Sally.
» Sally: How are you?
» Bill: Fine, Thanks, and you?
» Sally: Fine. Where are you going?
» Bill: I am going to the post office.
» Sally: | am too. Shall we go together?
® Sure. Let us go.
Activity 2
I am going to the post office.
1. Introduces a new dialogue
2. Uses a backward build-up drill
3. Uses a repetition drill (group)
4. Initiates a chain drill (individual)
5. Leads a single-slot substitution drill (replaces a word or phrase) (shows pictures)
6. Praise the class during the practice

Activity 3
To play a game “Guess the melody”
In this activity, students should listen only music of some songs and find the singer
or the name of the song. It demands students to act faster than usual. Because there
are three groups, and they will win who find the melody first.
Furthermore, the teacher gives some pictures of the musicians students can match
them with their names.
The list of the songs:
1. The Earth Song
2. Laisla bonita
3. Bailamos
4. Every time
5. Chandelier
Sia
Enrique Iglesias
Britney Spears
Michael Jackson
Madonna

T Q0T
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Answer the questions:
1)  How did you understand the audio lingual method?
2)  Does it help to improve speaking skills?
3)  Does it help to improve reading skills?
4)  Does it help to improve writing skills?
5) Can you tell a brief history of this method?

Home task: to read a dialogue in Ex 4, find the new words, and answer the
questions.

LESSON 16. THE ROLE OF DISCUSSIONS IN TEACHING

Objectives:
to introduce the concept of e-learning.
to explain how to use discussion in teaching
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to discuss the importance of being aware of learners discussions in teaching and
learning

Tell participants that this session will introduce with discussions in the field of
education.

Procedure:
N Students become participants inadiscussionclass.
[] Introduce a new article which is connected somehow discussion. Introduce

the article twice: by modeling the correct answers.
N Students are asked to repeat each line of the new article several times.
Students are asked each answer as accurately and as quickly as possible.
N Introduce a long line of the dialogue by breaking it into several parts.
Students repeat a part of the sentence, preferably the last phrase of the line.
Then, following the teacher’s cue, the students expand what they are repeating
part by part until they are able to repeat the entire line. Begin with the part at the
end of the sentence to keep the intonation of the line as natural as possible.
-Studentsdividedintosomegroups.
-Evaluatingstudents.
Key words: agreement or disagreement, digital device, approach, technology,
integration.
0
ActivitylQUESTIONARES
Objects to raise participants’ listening, reading and speaking skills
Time: 20 min
Materials: handouts(the discussion article) handouts 2 (famous people or fictional
characters ).
» Procedure:

© (5 min) Divide the class into groups of two or three, and have each group
come up with three to five questions they would like to ask that person in an
interview style e.g. All group members should agree on all the questions.etc.

© (10 min)Each group passes their questions to another group. Papers are
changed until all questions are answered. (5 min) Then encourage each group to
share their questions and the answers they received.
Activity 2 Throw the Ball
Objective: to introduce the participants to the concept of this activity.
Time: 10 min
Materials: ball (beach ball or nerf football),time keeper
» Procedure:

© (10 min) call on students by letting them catch a ball. This way of calling on
students can either be a lot of fun and full of energy, or it can be a disaster.
<Do not intercept the ball.
< Do not throw the ball at another student.
< Do not try to break anything in the class with the ball.
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Answer the questions
1) What is the main purpose for discussion?
2) What kind of discussions doyou know?
3) Did you find any importance from discussion?
4) What do you think can this theme increase your speech?
5) Did you like this theme?

Home task. Find new themes for discussion and learn by heart new words.

LESSON 17. USING PICTURES IN LANGUAGE TEACHING AND
LEARNING

Procedure:

Students join in class;

The new theme explained by the teacher.

Introducing the them twice in classroom, by using pictures
Students read the text by breaking it into several parts.

Students will be divided into 3 subgroups and given special tasks;
To do matching exercises independently;

Evaluate students.

VVVVVVYVYYVFHF

Objectives

To introduce main idea of the certain theme;

To explain the advantages of audio-lingual method in language teaching;
Accurate pronunciation, listening comprehension, recognition of speech
symbols and using symbols in writing.

Language as native speaker uses.

8. To work with pictures in order to improve both speaking and listening skills;

ok

~

Key words : basic structures, the stimulus, the response, the reinforcement,
generalization and discrimination, morphlogical, phonological and syntactic key
items, repetition,inflection, replacement,restatement, completion, transposition,
expansion/contruction, integration, transformation, rejoinder.

Using pictures in language teaching.

The aim of this theme is to show how visual materials are used in the EFL
classroom when vocabulary is being taught and what their effect on Young
Learners is. The use of visual aids such as pictures, posters, postcards, word
calendars, realia, charts, graphic organizers, picture books, television, videos from
iITunes, and computers can help Young Learners easily understand and realize the
main points that they have learned in the classroom.
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The targets of this research are the Young Learners in Primary School in
Korca, Albania at Grade 3 and Grade 6 and they are seen how they response in
vocabulary classes with visual materials. This method is used to collect data from
the teachers. The teachers gave information about the extent they used visual
materials in the classrooms, what their main sources of the visual materials were
and what attitude they had towards them.

Teachers were interviewed to get additional information concerning the
impact these visual materials have on children as they learn fast and in an
enjoyable way. Pupils were interviewed in a random way in the schools concerning
the techniques they liked most when vocabulary is taught. They also were asked
about the visual materials the book provided for them and if they were enough in
the vocabulary section.

3. Activity. What is it?

D

Find the fruits and their names
banana

apple

cherry

plum

pomegranate

grapes

strawberry

pear

ONOOOOThwDdE

Answer the questions:
1.How do teachers use pictures to teach new vocabulary?
2. What are the main sources for pictures?
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3. What are pupils’ attitudes towards using pictures in learning vocabulary?

4. What are the teachers’ attitudes towards using pictures in teaching new
vocabulary?

5.What are the main sources for using pictures?

Home task: to read a dialogue in Ex 7, find the new words, and answer the
questions.

LESSON 18. ESL
Objectives:
[ to introduce the concept of language
[Ito explain how to teaching and learning foreign language
] to discuss the importance of being aware of learner’s learning style in teaching
and learning
Procedure:
N Students become participants in an audio-lingual class.
[lintroduce a new dialogue (for example, any one from sanll talk) . introduce the
dialogue twice: (1) by modeling the correct answers and (2) by modeling the
proper sounds in the target language.
[1 Students are asked to repeat each line of the new dialogue several times.
Students are asked to repeat the teacher's model as accurately and as quickly as
possible.
Key words: ESL, learners, manner, languages, instructions, comprehensible,
programs, classroom, broad, directions, influence.

English as a second or foreign language

English as a second or foreign language is the use of English by speakers
with different native languages. Instruction for English-language learners may be
known as English as a second language (ESL), English as a foreign language
(EFL), English as an additional language (EAL), or English for speakers of other
languages (ESOL). English as a foreign language (EFL) is used for non-native
English speakers learning English in a country where English is not commonly
spoken.

The term ESL has been seen by some to indicate that English would be of
secondary importance. For example, where English is used as a Lingua Franca in a
multilingual country. The term ESL can be a misnomer for some students who
have learned several languages before learning English. The terms English
Language Learners (ELL), and more recently English Learners (EL), have been
used instead, and the students’ home language and cultures are considered

important.
57



The way English learners are instructed depends on their level of English
proficiency and the programs provided in their school or district. In some
programs, instructions are taught in both, English and their home language. In
other programs, instructions are only in English, but in a manner that is
comprehensible to the students (Wright, 2010).

Yet, there are other programs in which ELLs are pulled out of the classroom
for separate English instruction, or the instruction can also be given in the
classroom itself (Wright, 2010).
English as a language has great reach and influence; it is taught all over the world.
In English-speaking countries, English language teaching has evolved in two broad
directions: instruction for people who intend to live in countries where English
dominates and instruction for those who do not. These divisions have grown firmer
as the instructors of these two "industries" have used different terminology,
followed distinct training qualifications, formed separate professional associations,
and so on.

Crucially, these two arms have very different funding structures, public in
the former and private in the latter, and to some extent this influences the way
schools are established and classes are held. Matters are further complicated by the
fact that the United States and the United Kingdom, both major engines of the
language, describe these categories in different terms.

Although English is the principal language in both the US and the United
Kingdom, it differs between the two countries, primarily in pronunciation and
vocabulary. For example, some words and phrases that are inoffensive in the US
are offensive in the UK and vice versa. These differences are the butt of many
jokes. "We have really everything in common with America nowadays, except, of
course, language" (Oscar Wilde, in The Canterville Ghost). Similarly, Bertrand
Russell said: "It is a misfortune for Anglo-American friendship that the two
countries are supposed to have a common language."Another similar variation
attributed to George Bernard Shaw, is that England and America" are two
countries [or nations] divided [or separated] by a common language [or tongue].

Activityl. Match the expressions and responses. When do we use these
expressions?

Time: 15 min
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tel:2010
tel:2010

ayH o w ar e y o u a)S | e e p w e | |
b)H el | o : J ane b) Yes. Can | help you
ccHow do you do ccGood morning
dSee you tomorrow dF ine, t hank:s
e)G o o d n i g ht e) Pleased to meet you, EI
HGood morning f) Not at all. Don’t mention i
g Hello, I"'m Ela Pau g T h a n Kk S

h)C h e e r s h)S a me to y 0 u
) E x ¢ u s e m e 1) That’s very kind. Thank yo
) B | e s s y 0 u ) B y e

kl Have a good weekeng kKkHow do you do
) Thank you very much indee, ) H i1 P e t e r
m)Make yourself at hom¢ m)C h e e r S

T 1.2Listen and check. Practice saying them.

Activity 2. Read Ed’s blog. Put the verb in brackets in the Past simple or the
Past continuous.

Ed’s blog

12 July

The day I nearly died

Today | (walk) next to the river when | nearly (stand) on a snake. |
(stop) immediately. The snake’s fangs (go) in and out. I was terrified. |
(not move). One bite and you’re dead in 3 hours.

10 September

Knives and guns

Early this morning we __ (cross) the river by boat when we (see) five

canoes. The tribesmen (carry) knives and guns. They were angry because we
(not have) permission to be on their land. We (leave) as fast as we

could.

24 November
The Jungle at night
I (lie) in my hammock last night trying to sleep, but it was impossible because

the noise of the jungle was so loud. Monkeys (scream) in the trees, and
millions of mosquitos (buzz) round my head. | (take) a sleeping pill
and finally (fall) asleep at 3.00 a.m.

T 1.3.listen and check.
Activity 3.How happy are you ?

Your happiness depends on how you see yourself, what you want from life,
and how well you get on with other people. But you need to know yourself. What
sort of person are you? What makes you happy? Do you know how to make
yourself happier? If you can answer these questions, you can learn to change the
way you think and behave. And you can actually be happier. It just needs practice.




1 | take every opportunity to play, laugh, and have a good time.

2 | usually have a holiday at least once a year.

3 | get pleasure from lots of different things — art, nature, sport, friends ...
4 Sometimes | get really enthusiastic about things.

5 I have the things in life that | think are important.

6 | have a positive image of myself.

7 | am grateful for what | have, and appreciate it.

8 I don’t often feel jealous or envious of other people.

9 I sleep well and wake up feeling ready for a new day.

10 | keep fit and | take care of myself.

Answer the questions.

a) What is a first language?

b) What is a second language?

c) What is second language acquisition?
d) How does skill in speaking develop?

LESSON 19. ERROR CORRECTION

Objective: to explore the nature of errors/ mistakes and ways of dealing with them
» Procedure:

1 (Explain to participants the topic of the session and ask them to come up with
their associations with mistakes. Ask the following question and invite several
responses from the group:

~ What is a mistake like? (e.g. a disease, a defect in construction, an occasional
but natural thing)

Give your own example if necessary.
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1 Give brief comments on participants’ associations, where appropriate,
suggesting that there are different types of mistakes caused by different factors that
should be treated differently. Make two important distinctions:

Mistakes are caused by the lack of passive knowledge of certain vocabulary or
grammar items (e.g. when students cannot recognise and understand a certain
word or a grammar structure) and the lack of a certain productive skill (e.g. when
students know words or structures but cannot use them correctly in speaking or
writing.)

Explain the term ‘productive skill” if necessary.

Mistakes in form, (e.g. when students use an appropriate word or grammar
structure but mispronounce / misspell a word or make mistakes in the structure:
*treveling instead of travelling; *I am agree instead of | agree.) and mistakes in
meaning (e.g. when students use a word or phrase the form of which is correct but
which is used in a wrong context which causes distortion of meaning: *I am
interesting in films instead of | am interested in films; *She is always very
accurately dressed instead of She is always very neatly dressed)

ERROR CORRECTION

Applied linguists have done a lot of good over the years but mostly their
theories are of interest to their fellow academics. On the other hand, in the area of
errors they have helped teachers in all sorts of ways. There’s a concept that I’d like
to share with you. It is called ‘interlanguage’ and it comes from the field of second
language acquisition. If you take this continuum as being all the way from
beginner to native speaker’s standard in a language, this continuum is sometimes
called interlanguage. It is literally ‘language between the languages’, it’s when you
are in between being a beginner and a native speaker.

There are a lot of studies about mistakes and the role they play in the
development of the interlanguage in learners. One of the first insights in
interlanguage was that there are some mistakes that learners can self-correct and
there are others, which learners cannot selfcorrect. As teachers, we should
distinguish between these types of mistake. For example, learners should be able to
self-correct post-systematic mistakes.

A post-systematic mistake is an error in a structure or a piece of vocabulary
which the learner is supposed to have learned, which that learner has been exposed
to already. This kind of post-systematic error is susceptible to self-correction or
peer-correction and is typical in students who are at some point along this
continuum but still finding the language difficult. As we know, learners never learn
what teachers teach. Teachers often get irritated by students making a lot of
mistakes. These errors are mostly post-systematic and they irritate teachers because
they think that the learners should know this by now and that they shouldn’t be
making this kind of mistake.

But there is another kind of error, which is a pre-systematic error. And a
pre-systematic error results from a learner trying to express something which they
don’t yet have the linguistic tools to express. Those errors cannot be self-corrected
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because the learner doesn’t have the system internalised that they need in order to
correct that error. You often notice it with learners when they are trying to say
something spontaneously, something real from their own life, something that they
really want to tell you which is not in the textbook. They are trying to use language
for communicative purposes. You can encourage your learners to experiment with
language or you may say ‘oh, no, don’t try to say that yet because you’re not ready
to do it.” However, there is evidence that if you encourage your learners to
experiment with language they seem to be learning more effectively.

It is because when they are trying to say what they still cannot say, they are
trying to express what they really want to say, so their motivation is higher than
when they are just repeating things from the textbook or repeating things which
you want them to repeat in a drill or in an exercise.

Stephen Krashen, one of the leading theoreticians about the role of errors,
had some very useful things to say. One of them was that learners have an in-built
monitor and that they can monitor their own errors to a certain extent, but only the
post-systematic ones. The presystematic ones they need your help with, but help in
a supportive way. And Krashen also holds that errors are ‘stepping stones on the
way to learning’. This has been an insight which also to some extent disturbed the
practice of language teaching.

Traditionally errors are used to discriminate between strong students and
weak students, so that the one who makes more mistakes is a weak student and the
one who makes fewer mistakes is a strong student. But what happens when a
student who makes fewer mistakes does so only because she decides to limit her
language only to what she knows? And then another student took risks,
experimented with the language and made more mistakes as the result of this.
Which student is more likely to make progress in a language? The second one. And
yet our system recognises errors as something bad.

There’s a notion that an error is a sin, that if you make a mistake you should
go and confess, that there’s something wrong with an error. But if we take another
view, that errors are developmental, then even in the classroom this should change
our attitudes to the ways we correct our students’ mistakes and to their efforts at
producing English. We should recognise when a student is experimenting, trying
something out and we should support this student. We should also recognise when
a student can self-correct and we should give them an opportunity to self-correct.
And if there is a positive attitude to error in a classroom, then peer-correction
should not cause any ‘loss of face’ for your students.

Activity 1

Objective: to explore participants’ perceptions of mistakes
Time: 20 min

Materials: handout 1

Procedure:
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71 ©(5 min) Ask participants to examine a few statements about mistakes and
choose one which they most strongly agree with. Distribute handout 1 to each
participant.

0 @OE (5 min) Put participants in groups of 4-5 and ask them to discuss their
views for 4-

5 minutes before reporting back to the whole group.

[ ©(8 min) Invite a spokesperson from each group to comment on their
discussion.

] ©(2 min) Say that there is no one ‘right’ way of dealing with mistakes. Suggest
that teachers should be able to recognise different kinds of mistakes and deal with
them in a way that supports students’ own language learning efforts. State that the
next activity will focus on types of mistake.

Activity 2 Watching English lessons

Objective: to explore types of mistakes and the ways of dealing with them

Time: 25 min

Materials: video

» Procedure:

] ©(1 min) Tell participants that they are going to watch a fragment of student’s
speech and that their task is to notice the mistakes the student makes and think
about the causes of and differences between these mistakes.

(1 ©(10 min) Invite random responses from the group about the mistakes they
have noticed and their causes. Ask participants to identify examples of mistakes
which show that the student is actually learning — i.e. when she knows the rule but
applies it wrongly (e.g. forms like ‘thinked’* — showing that the student knows
how to make verbs in the past (adding ‘—ed’), but doesn’t know (some) irregular
verbs.)

[ ©(5 min) Tell participants that they are going to watch two fragments of
English lessons and that their task is to notice how the teachers deal with the
mistakes their students make. Ask them to consider why the teachers behaved in
this way, what mistakes they corrected, when and how.

Activity 3 Approaches to error correction

Objective: to introduce some techniques of error correction

Time: 25 min

Materials: video, handout 2 and 3

» Procedure:

1 ©(3 min) Introduce the concept of errors (i.e. ‘regular’ mistakes coming from
misconceptions) and mistakes (i.e. occasional ones, which seem to be more
random in nature). Say that the teacher should focus more on error correction
rather than on correcting students’ mistakes. Refer back to the videos.

] ©(1 min) Say that now you would like participants to watch a clip of an ELT
specialist talking about different types of errors and different approaches to error
correction. Ask participants to take notes of the talk using a special form and
answer some questions.
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Distribute handout 2 to each participant.

1 (11 min) Play the video fragment of Rod Bolitho talking about errors and error
correction.

] ©(5 min) Discuss the questions on the form and participants’ answers. Check
whether all participants understood the terms used in the talk.

Suggested answers:

1. Pre-systematic and post-systematic errors.

2. Interlanguage is the language produced by a learner between the beginner stage
and native speaker standard.

3. Interlanguage

Beginner Native speaker

4. Traditionally mistakes have been perceived as ‘punishable sins’ that have to be
avoided at all costs. This often breeds fear of making mistakes and therefore
discourages students from experimenting with language.

5. Teachers should cultivate positive attitude to errors as learning steps and should
encourage self- and peer-correction of post-systematic mistakes. However,
teachers should recognise that students have no language capacity to correct their
pre-systematic mistakes and should help students with recognition and correction
of these mistakes.

6. Possible answers: Pre-systematic and post-systematic error; self- and peer-
correction; comprehensible input; interlanguage;

] ©(4 min) Conclude by saying that irrespective of the approach or error
correction techniques, mistakes should not be regarded as punishable sins, and that
they are a natural part of the language learning process. Discuss the negative
impact of fear of making a mistake. Establish that error correction should really
serve only one purpose: to facilitate students’ learning.

1 (2 min) Distribute handout 3 (the transcript of Rod’s talk) to each participant.

ERROR CORRECTION
Activity 1, Handout 1
Read the statements below and choose the one which you agree with most.
WHAT ARE MISTAKES AND HOW TO DEAL WITH THEM?
1. Mistakes are like diseases or viruses — they should be prevented, if possible. If
this is not possible, then a teacher, like a doctor, should diagnose the disease and
prescribe the appropriate medicine.
2. Mistakes are the signs of students’ poor work during the lessons or at home.
Students who make mistakes should therefore be punished and made to work
harder.
3. Mistakes are unavoidable in learning a language and should be ignored — with
time and practice they will take care of themselves.
4. Mistakes are just wrong and the teacher should immediately correct them before
they happen again.
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5. Mistakes are learning steps and the teacher should help students to deal with and
learn from their mistakes.
Answer the questions
1. What two types of error have been mentioned in the talk?
2. What is interlanguage?
3. What traditional attitudes to error correction have been mentioned by the
presenter?
4. What approaches to error correction have been suggested by the presenter?
5. Which new terms did you hear? Which ones would you like to discuss?

LESSON 20. METHODS OF USING ACTIVITIES FOR DEVELOPING
LANGUAGE SKILLS

Objectives :
-encouraging students to talk and think on the subject
- to work on different type of activities
- support all of the activities that should be brief as can as possible.
Procedure
Teacher explains how to use drills as practice
Oral substitution drills will be organised
Production activities will be presented by students
Fill-In-The-Blank Exercises with a Context are taught

Key words: adequate, variation, drills, combination, authentic context,
preparation.

Our goal as teachers is to help students use English to communicate
information relevant to their lives. Therefore, our objective in the classroom is to
engage students in communicative activities that use authentic language.
However, before students are ready to participate in realistic communicative tasks,
they must master the necessary grammar and vocabulary. This mastery comes
only through sufficient and appropriate practice. The aim of this lecture, is to
present ways to improve practice activities and offer strategies for transitioning to
production activities. If we adequately prepare our students, they will be able to
use English not just to pass an exam, but rather to really communicate!

I. USING DRILLS AS PRACTICE

We learn habits through repetition. Using repetition in the classroom, therefore,
helps students establish English structures as habits, which greatly helps the
language learning process. These habits will help students communicate without
having to think about every single word. This helps build student confidence, so
that they will feel more ready to produce original language in the “You
Do/Production” phase. Repetition exercises, or “drills,” sometimes have a bad
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reputation, because they can be very boring if students simply repeat vocabulary
words after the teacher. However, if used with adequate variation, drills can be a
fun and effective practice exercise for teachers and students. Following are some
techniques that offer variety for the very important process of learning through
repetition.

A. Oral Substitution Drills

In oral communication, drills help students’ pronunciation. Students hear the
teacher’s correct pronunciation, imitate what they hear, and later are able to
substitute new language in the same structure. Students repeat not just vocabulary
words, but rather useful phrases or “chunks” of language. To implement oral
substitution drills, give students a common structure that will be useful in their
lives and that demonstrates the lesson’s grammar. Start with the basic structure
from the lesson and vary the language as the students engage in the repetition.
Students will replace the language in the sentence with the language you give as a

13 29

cuc.

Example:

Teacher says: In my backpack, | have a notebook.
Class repeats: In my backpack, | have a notebook.
Teacher says (cue): a pencil

One student says: In my backpack, | have a pencil.
Teacher repeats:  In my backpack, | have a pencil.
Class repeats: In my backpack, I have a pencil.
Teacher says (cue): aruler

One student says: In my backpack, | have a ruler
Teacher repeats :  In my backpack, | have a ruler.
Class repeats: In my backpack, | have a ruler.
Teacher says (cue): a marker

PRODUCTION ACTIVITIES

Many English exercises, especially written exercises, use language out of
context. Real communication, however, always occurs within a context. Therefore,
practice activities are more authentic and interesting for students when they are
given within a situation or story. An exercise with context has a theme or specific
content, and all language tasks within the exercise occur within the same
“situation.” For example, consider the content area Family Members from 7.2.4. A
practice activity without context would be an assortment of unrelated, random
sentences about different peoples’ family members. In this case, the target
vocabulary and grammar would be practiced, but students would have difficulty
connecting the new language to a realistic life situation. Compare that activity
with the family tree activity (7.2.4 I Do/Presentation),~ which is an activity with
context. In this activity, all sentences are related in a single context of one family.
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Furthermore, all statements about family members can be verified; students can
search the tree for answers to the questions they are given. The grammar exercise
comes from a realistic situation, which helps students understand the new
language structure’s practical use in real life. The exercise is even more effective
when attached to an authentic context, like a real family tree of people the students
know.

A. Fill-In-The-Blank Exercises with a Context

Fill-in-the-blank exercises, in which students complete a space with a correct verb
or pronoun, are a very common “We Do/ Practice” step for any content. However,
these exercises are often a random collection of sentences that are completely
unrelated in their topics. When using a fill-in-the-blank exercise, maintain a
consistent theme or story in all the sentences in order to give the exercise a context
and to keep student interest.

Set A. Present Progressive Exercises

1.1 medicine. (study) I am studying medicine.

2. Joe a sandwich. (eat) Joe is eating a sandwich.

3. We to school. (walk) We are walking to school.

4. Donna and Matthew TV. (watch) Donna and Matthew

are watching TV.

Set B. Present Progressive Exercises: The Soccer Competition

1.1 for a soccer competition. (prepare) | am preparing for
a soccer competition.

2. My brother with me. (practice) My brother is practicing
with me.

3. We to improve our skills. (try) We are trying to
improve our skills.

4. My team tickets to the game. (sell) My team is selling
tickets to the game.

B. Scenarios

Scenarios are another type of exercise that practice language structures within a
context. A scenario is a short paragraph explaining a situation, followed by
questions. It is a useful practice activity, because it shows students how target
language structures are applied to real situations. Scenarios can be used to practice
any vocabulary or grammar structures.

Mrs. Smith asks her son, Mike, to please take out the garbage and wash the car.
She orders her daughter, Alice, to wash the dishes and sweep the floor.

Preparing and Transitioning to Communicative Production Activities

The ultimate goal of practice activities is to prepare students for communicative
“You Do” activities, but students cannot produce language without sufficient
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preparation. Remember that students will need to practice target language
structures with two or three activities before becoming comfortable enough with
the new material to use it to communicate independently. Even after a lot of
appropriate, effective practice activities, it is often still difficult for students to
proceed to the “You Do/ Production” phase. You can help students make this
transition from practice to production by giving clear instructions and

explaining specifically the type of language that will be used in each activity.
Consider, for example, a lesson on .

For this lesson, you can present the activity “Find Someone

Who...”

Find someone who...

has no sisters.

has a grandmother over 70 years old.

has an uncle named Carlos.

has a niece.

After the students have copied the list in their notebooks, ask them: “What
questions will you need to ask to find someone? How will you find, for example,
someone who has no sisters? What will you ask each person you talk t0?

Answer the questions

1.What are the production activities?

2. What is the objective of the lesson?
3. What is the aim of Preparing and Transitioning to Communicative Production
Activities?

LESSON 21. FLASHCARDS

Objectives :

-encouraging students to talk and think on the subject

- to work their projects

- support all of the presentation should be brief as can as possible.
Procedure

e Students become participents in audio lingual closs.

e Students are asked to repeat each line of the new dialogue several times.
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¢ Introduce a long line of the dialogue by breaking it into several parts
Key words :download , strong neural, pathways, teach, what you’rd
learning a mixture of pictures and words, mnemonic devices

Theme:Flash cards
Lots of people like to share their flash card decks and there also plenty flesh

card apps. | think using pre-mode flash cards can sometimes be useful ,you’ll
serve your brain better by making your own flash card. Adding pictures to your
flash cards can make them a lot memorable .When we think about from it from
an evolutionary perspective, this makes complete sense written language has
only been around for about 5000 years. However,this doesn’t mean that you
should replace the words on your cards with pictures. Our brains are surprisingly
adaptive and it turns out that a mixture of pictures and words works better than
pictures alone .

See some concepts or idioms are too complex to be encapsulated in one one
question .This concepts need to be broken down into multiple questions in order to
be studied well using flash cards. Take the card above. I’vecoloured the periodic
table this way in order to represent the different groupings of elements which is a
great way to start memorizing those elements.
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Flash cards a very good at helping you drill relationships between two pieces of
information. But that’s it. That’s makes them good for learning definitions,
vocabulary words, etc,- but it makes particulary a bad study tool for information
that fits into a larger visual or organizational hierarchary. When you are studying
your flash cards make sure you review them from both sides. By doing this you are
going to build strong neural pathways that can be traced easily in both directions.
It’s kind a like learning to skate in both regular and goofy stances; If you don’t do
this you increase the probability that you’ll only be able to recall a one side of a
card easily. For example the chemical symbol for tenement beryllium is Be. If you
have got with a symbol and the element name on either side, but you only ever ask
yourself,”” What does Be stand for?, then you might run into a test question like;
what is the chemical symbol for beryllium.

Activity 1.©

1.Divide the class into two and tell students to stand as 2 lines. Tell them Line
1will form a circle and that will be the inner one, line 2 will form another circle
around the inner circle. Set the limits. Ask the students to come face to face to talk
about a} something they remember from yesterday b}what they know about the
topic you are going to work on. When the times is up, tell outer circle to move
until you stop them and inner circle to wait for a new partner.{you can play music

70



while they are moving}When they stop they can talk on the same topic with their
new partners. You can finish the activity after a few rounds.©

2.The teacher gives a piece of paper to the students and ask them to write at least
5 features of their character. The teacher collects the paper from the students and
puts 4 chairs in a+ shape .Then the teacher collects the papers from the students
and puts 4 chairs in a+ shape. Then the students can talk about their similarities.
You can even put them in groups and ask them to create a class poster. This
activity will be a great 1 week activity even large classes.

3.Group your students and ask them to freeze frame a few scenes from the
previous chaptrers of the book you have been reading after each scene the rest of
the class try to guess which scene is in the frozen frame.

Activity 2.Flashcard memory games®©

The next stage in combining several cards is to test students on what they just saw,
e.g. ”’What colour is the monkey ?”’ and “How many pigs are there?.A simpler one
is to line the cards up, turn them face down and get the students to tell you what
each one is. If you «call each «card “one,two,three”,”a,b,c” or
“Monday, Tuesday,Wednesday”,you can practice that vocabulary at the same time
as whatever is pictured on the cards.

2.Flashcard Pictionary.

If students have got bored with seeing the actual card but you still want to practice
the language one more time{necessary over and over with pre-school classes, }the
teacher or a student could draw the picture from the card line by line on the
whiteboard or blackboard.When people have guessed what it is,comparing the
original picture and the picture on the board is always worth a laugh and most
children take this well-but make sure that a sensitive child isn’t being laughed
at.©

Both of the activity are for the kindergarten and school pupils.
Questions.

1)Why are the flashcards usually described with pictures?

2)What advantages are there of flashcards?

3)What do the students use working with flash cards?

4)How speed do the pupils work with flashcards?

5)How long did they spend on the exercise, did they finish or skip it?

Hometask: You should write 10 descriptions of anything.and your friend will find
what it is

Draw a picture and express your ideas which related to the picture.(your picture
must base on some details

LESSON 22. THE ROLE OF GAMES IN TEACHING ENGLISH
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Objectives:

1 to enable participants to use of games

[ to help participants to organize games in classroom

1 to show how to present and receive messages in different methods

» Procedure:

1 Tell participants that this session will give them an opportunity to practise basic
roles which they can later improve on their own.

1 Tell participants to make up Questions which we might consider as we choose a
game .

1 Tell participants that One important point in teaching English with games is
rewarding.

Key words: strengthen language skills, competitive, listening, speaking,
reading or writing, neglect, rewarding.

Using games is one of the most important way to teach efficiently in a
language class. Games mean the world to children. Nothing is more fun than
playing games for them because they feel happy and free while playing. Remember
when you were a child, you will remember the games you played and the happiest
moments of your life.

It does not matter indoor or outdoor, we can not deny the importance of games.
If students learn with games, have fun, feel happy and free, it means that you have
reached your goals. Games strengthen language skills, besides, learners develop
social skills and good relationships while they interact with each others.

Do not only get learners to play indoors games. It is useful to try outdoor
games whenever the weather is nice. For example even we know board games as
indoor games, you can use them in the open air. If there are garden seats outside in
the playground, you can use them as desks. Even the idea of going out will make
the students excited. They have already got tired and bored of sitting and being in
the same class and desks. As soon as you say *’Let’s go to the playground, it’s
game time’’ they will go down the stairs two by two. Whatever your goal
is(speaking, grammar points, vocabulary) you must believe that every game you
have students play, is much more useful than tons of exercises and worksheets and
you get more positive results than anything else. You should not put a fixed time
for games. Most teachers keep songs and games for Fridays. You should always
have a ready-to-use game in your pocket. When you feel that children are bored
and tired, take them out and use them. You can get students to play short games
(for 10 orl5 minutes)to refresh your little ones. You do not lose time, on the
contrary you win. Another thing you should remember, if you put the games you
use for each unit in your yearly plan, it will be helpful for you.

Generally group games are more useful. They are competitive and children
come closer with each other. With the feeling of coming first they often have a
look at their books or notebooks before a game. Sometimes you should mix the
groups during a game so they can play with different ones. Because young
learners are more energetic and active they enjoy exciting games. But
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teenagers do not like childish games. They prefer more challenging ones such as
word games. | would like to give an example of the word games | used. At the end
of a unit to consolidate the vocabulary you taught, take your students outside to the
basketball field. Do not divide them to groups. The whole class should join the
activity. If you have 20 or 25 students, this game works well. Write the revised
vocabulary items on small cards. (One word for one card.)Put these cards into a hat
or a bag. Have the students make a line in front of the basket- ring. Give the
basketball to the first student. Let him/her draw a card out of the hat. First ask
him/her the meaning of the word. (Either in English or in their native language, it
IS up to you.)If you get the correct answer give him/her one point. Then want
him/her to make a sentence with the word. If she/he knows again, give another one
point. The last step: Let him/her pass the ball through the basket-ring. You should
give one point for one of the three tasks. Whoever gets the highest point, he/she
wins. Of course there may be more than one winner.

One important point in teaching English with games is rewarding. You
should not neglect this point. Everyone who succeeds a hard task would like some
praise or a gift. 1 know you always praise your students. But giving small
presents motivates them. They do not have to be expensive ones. According to
your learners’ ages you can give them different presents. For your teenagers you
can make CDs which have popular pop songs or another suitable gift can be a
second-hand graded reader. If you play English games with young learners very
often, you should think of your budget. They can be happy with small things. Have
a beautiful, colorful bag with some sweets, candies and small chocolates in it to
give to the winners.

How to Choose a Game

Students may wish to play games purely for fun. Teachers, however, need
more convincing reasons. ‘Teachers need to consider which games to use, when
to use them, how to link them up with the syllabus, textbook or programme and
how, more specifically, different games will benefit students in different ways.
‘The key to a successful language game is that the rules are clear, the ultimate goal
is well defined and the game must be fun.

Below are some questions which we might consider as we choose a game:
Which language does the game target?
Which skills does it practice? The language skill focus could be any one of the
major skills of listening, speaking, reading or writing.
What type of game is it?
What's the purpose for using it?
Does it fit the students? How could | simplify or make it more complex if
necessary? Many games require modification in use when the students' needare
taken into consideration.
How much interaction and participation is there? Maximum involvement is
something we are pursuing.

Do I like the game myself?
73



When giving instructions to beginners, a few words in the mother tongue wouldbe
the quickest way to make everything clear. More English exposure is neededat a
later stage.

LESSON 23.

TEACHING WRITING. TASK ANALYSIS AND ESSAY STRUCTURE

Objectives:

[ to raise participants’ awareness of the importance of task analysis for the quality
of writing

1 to explore the structure of an essay

Warm-up

Time: 13 min

Materials: handout 1 for each participant

» Procedure:

[ © (5 min) Tell participants that in the previous session they talked about the
importance of giving clear instructions to students for writing essays and this
session will focus on how the instructions are followed. Distribute handout 1 to
each participant. Tell them that they have to do the task as quickly as possible.
Make sure everyone finishes the task.

© (5 min) Tell participants to raise their hands if they have followed the
instructions precisely. Say that this activity is like a game. It is based on people’s
overconfidence and belief that they know what to do just reading the first line of
the instructions. In reality, in 90% of cases students read (if they read) what they
are asked to do after they have done the task. Make sure that participants
understand that it was a joke and check that no-one feels offended.

1 © (3 min) Make a transition to the next activity by saying that very often the
problem students have with their writing assignments is that they fail to follow the
instructions in the task. So, now you are going to analyse a sample written task and
see what effect it has on the quality of writing.

Activity 1 Task analysis

Objectives: to analyse a sample writing task with participants to uncover their
current practices of in pre- writing; to raise awareness of the importance of task
analysis in writing

Time: 30 min

Materials: handouts 2, 3 and 4

Preparation: write down the task from handout 2 on the blackboard/ flipchart
before the session

» Procedure:

] © (30 min) Distribute handout 2 to each participant and ask participants the
following questions:
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. What are you asked to do?

. Who are you writing for? How does this affect what and how you write?

. How long should your writing be?

. How much time do you have?

. What is the topic of the writing?

. What are the main questions that you will have to address in your essay?

. What else does the task say you should do?

. What do you think we have done just now?

Suggested answers:

1. To present a written argument; to write an essay; to produce a piece of writing

2. For an educated reader; it means that more formal/academic language should be
used in the writing

3. at least 250 words; no less than 250 words

4. 40 min

5. Computers in our life are a help or a hindrance

6. In what ways are computers a hindrance? What is your opinion?

7. Use ideas, knowledge and experience and support arguments with evidence and
examples.

8. We’ve analysed the writing task

1 Write down participants’ answers on the blackboard.

Tell participants that pre-writing work can help students to be clear about the
requirements of the task and how to structure their writing

) Distribute handouts 3a and 3b to each participant. Tell them to read the 2
samples of students’ writing and see if they managed to fulfil the task. Tell them
not to pay attention to students’ mistakes.

1 Invite comments on the samples. Tell participants that very often students rush
to write an essay thinking that they know what to write about without proper
analysis. They often fail to address the task as it is specified

1 Ask participants the following questions:

~ Why is it that students often fail to analyse the task before they write?

~ How helpful is task analysis for quality of writing?

1 Invite 3-4 random answers. Make a transition to the next activity by saying that
often students find it difficult to produce a clear and well-organised piece of
writing because they do not know some basic writing conventions such as those
that are going to be discussed now.

Activity 2 Essay Structure

Objective: to raise participants’ awareness of basic essay writing conventions
Time: 30 min

Materials: handouts 3 and 4

» Procedure:

1 © (30 min) Ask participants to have a look at handouts 3a and 3b again and
answer the following questions:

~ Which writing sample did you find clearer and easier to follow and read? Why?
~ What do you think makes Student A’s writing clear/ easy to follow/read?

CONO OIS~ WN -
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~ How many parts/ sections does it have?

Suggested answers:

~ Student A’s

~ Clear structure; language is clear; opening and closing are in place

~ 3 paragraphs/ sections/ parts

1 Tell participants that an essay usually consists of at least 3 main parts:
Introduction, Body and Conclusion, which on the one hand have different
functions but on the other hand serve one main purpose. Normally, the
Introduction and Conclusion are much shorter than the Body, which can consist of
several paragraphs.

) Tell them that now you will talk about each part in greater detail. Distribute
handout 4

to each pair of participants and ask them to fill in the gaps in the task.

1 When they have finished, check their answers. The key is provided at the end of
the session notes.

Activity 3 Recommendations to students

Objective: to review essay structure by having participants develop guidelines for
students on essay-writing conventions

Time: 30 min

Materials: 5 blank flipchart sheets or 5 pieces of A4 paper, 3-4 markers of different
colours

» Procedure:

Put students into groups of 5.

[ @O (15 min) Give one flipchart sheet or blank pieces of A4 paper to each
group and tell participants to prepare a reminder in a form of either a poster or a
booklet with a list of recommendations to students on what they have to know to
produce a quality piece of writing.

1 © (20 min) When they have finished, invite each group to present their posters/
booklets. Tell participants that each group has 5 min to present their
recommendations.

Summary

Emphasize the following:

1 pre- writing work (task analysis and brainstorming of ideas for the essay) aids
students in better understanding of the task and therefore contributes to the quality
of writing;

(] it is important to do task analysis before one starts writing because it helps to
stay focused on the task and thus helps students to address the exact task
specifications;

1 an essay should consist of at least 3 paragraphs: Introduction, Body and
Conclusion; each part has its own function.

TEACHING WRITING 2: TASK ANALYSIS

Warm up, Handout 1, Instruction sheet
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INSTRUCTION SHEET Follow the instructions below carefully. Work as
quickly as possible.

Read through all the instructions first.

1. Put today’s date (day/month/year) in the upper left hand corner on the back of
the Instruction Sheet.

2. Write your full name (your first name and your last name) in the upper right
hand corner.

3. Draw a smiling face in the middle of the paper.

4. Fold the paper in half and pass it on to your partner on the left.

5. Get the paper from your partner on the right.

6. Write your full name in the lower left hand corner.

7. Give the paper back to the person you took it from.

8. Ignore instructions 1 to 7 and go to point 9.

9. Write down “I know how to follow the instructions” at the bottom of your

paper.
TEACHING WRITING 2: TASK ANALYSIS

Activity 1, Handout 2, Essay Writing task

Time: 40 min

Present a written argument or a case to an educated reader with no specialist
knowledge of the following topic:

Some people believe that computers are more a hindrance than a help in
today’s world. Others feel that they are such indispensable tools that they
would not be able to live or work without them.

* In what ways are computers a hindrance?

« What is your opinion?

Use your own ideas, knowledge and experience and support your arguments with
examples and with relevant evidence.

You should write at least 250 words.

TEACHING WRITING 2: TASK ANALYSIS

Activity 2, Handout 3, Samples of Students’ writing/ Student A Some people
believe that computers are more a hindrance than a help in today’s world.
Others feel they are such indispensable tools that they would not be able to
live or work without them. In what ways are computers a hindrance?

What is your opinion?

It is undeniably true that our lives nowadays are linked with computers. However,
some people believe that computers are not a help but rather a hindrance. So, |
would like to tell in what ways computers can be a hindrance and give my own
point of view on the issue. First of all, computer games could be a major distractor
from work or study, especially for youngsters, who are ready to play computer
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games day and night forgetting about homework, which leads to bad marks and
poor attendance. Secondly, as life has been developing at fast speed, more and
more people nowadays tend to use credit cards or virtual money, not cash, which is
of great help on the one hand. On the other hand, imagine a situation when you are
stuck in a queue at a supermarket because the card or the computer reading fails or
ATM doesn’t give you cash because it suddenly broke. Thirdly, as much as
computers help us in our work and life, they can cause lots of problems. For
instance, computers can get infected with viruses, which can bring lots of harm
starting from deleting important information on a hard disc and finishing with total
destruction of a computer network. It can be especially disastrous in the case of
multinational corporations or banks when each minute of not working can bring
severe financial losses. In conclusion, | would like to say that despite all negative
consequences, we cannot live or work without computers anymore because they
are indispensable in daily routine making

work easier and faster. (262 words)

TEACHING WRITING 2: TASK ANALYSIS

Activity 2, Handout 3, Samples of Students’ writing/ Student B
Some people believe that computers are more a hindrance than a help in
today’s world. Others feel they are such indispensable tools that they would
not be able to live or work without them. In what ways are computers a
hindrance?

What is your opinion?

As we all know computers have made a tremendous impact on our daily
lives. Computers has its own merits as well as its disadvantages since nothing in
life is perfect. One of the ways computers can be a hindrance is when you were
working with a computer and suddenly the lights went off. What would you do as a
precaution steps? First you should have saved the data in advance so that when the
lights are back you can continue doing your work. One of the more extreme cases
has happened recently with me when my computer lost all the data because of a
system breakdown as a result of a virus attack.

Hopefully, | took precautions in advance by copying all my data into the
mobile hard disc which | use in case of an emergency. The bottom line is
everything can be secured, solved because problems are made to be solved. So, in
my opinion computers are in no way a hindrance but rather an indispensable tool
which some people would not be able to live or work without. Just imagine what
would happen if a computer database of a large organisation or a government unit
breakdown? As a consequence, there will be an unimaginable chaos that would
struck the whole markets and government units.

As an example, I can bring you the situation which happened in Tokyo Stock
Exchange where there was an overloading of orders for stocks which led to
unprecendent chaos and it paralysed the whole exchange and the Japanese financial
system. As a conclusion, we should ensure that we are still in the position that we
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are able to control the computer before it can take control of the human race.
(287 words)

Answer the questions

1.  What s the role of task analysis in teaching?
2. What type of analyses are taught in high schools?
3. How many aims are required in assessment writing?
4. What factors are crucial to analyse the task?
LESSON 24. USING TV, DVD AND VIDEO
Objectives:

1 to enable participants to use basic Microsoft Word functions such as select,
copy, cut, paste, save, name

[ to help participants open e-mail accounts

] to show how to send and receive messages with attachments

Activity 1 Introduction to MS Word Documents

Objective: to familiarise participants with basic Microsoft Office Word skills
Time: 30 min

Materials: computers

Room: Computer class

» Procedure:

) Tell participants that this session will give them an opportunity to practise basic
computer skills which they can later improve on their own.

] Tell participants to switch on the computers.

1 Ask participants to find Start button in the bottom left hand corner of the
display and click on it with the left button of the mouse.

1 Tell participants to go to All Programs, find Microsoft Office - Microsoft
Office Word as shown in the picture and open a word document.
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1 Tell participants that there are three main bars at the top of the screen:

a. Menu bar

b. Standard Toolbar

c. Formatting Toolbar

1 Tell that the Menu bar is generally found directly below the Title bar. The Menu
bar has 9 titles — File, Edit, View, Insert, Format, Tools, Table, Window, and Help.
You use them to give instructions to the document.

[1 Give participants a few minutes to see what each button contains.

Activity 2 Working with an MS Word Document

Objective: to let participants practise basic operations in Microsoft Office Word
Time: 30 min

Materials: Handout 1, computers

Room: Computer class

» Procedure:

"1 Distribute handout 177 to participants. Tell them to type the text on the handout
in Microsoft Office Word (Winword)

1 Tell them to highlight the text with the cursor, find the Copy icon in the
Standard toolbar and click on it. Place the cursor under the text, find the Paste
icon in the Standard toolbar and click on it.

1 Tell participants to highlight the copy of the text, click to open the Font pull-
down menu on the Formatting toolbar and click "Arial."”
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1 Tell them to type 14 in the Font Size box on the toolbar and press Enter, then
select the first line by pressing Shift + .

(1 Tell participants to go to icon B in the Formatting toolbar and click on it. Tell
them to find the Save icon in the Standard toolbar and click on it. Give a name to
the document and click on OK.

Activity 3 Writing e-mails

Objective: to help participants open e-mail accounts; to show how to send and
receive messages with attachments

Time: 20 min

Materials: computers, internet connection

Room: Computer class

» Procedure:

1 Tell participants that this time they will send their documents to each other via
e-mail. Ask participants to click Launch Internet Explorer button to connect to
the internet. Ask them to type www.yahoo.com in the address window and press
‘Enter’.

1 Ask participants to click on the My mail button and then ask them to click on
the Sign up button if they don’t have a mail account. Give participants enough
time to fill in the necessary information and open their e-mail accounts.

1 Ask participants to click New Message on the toolbar in their mail boxes and
ask them to write the e-address of a partner in the top line where it says To. Then
ask them to write the subject of the letter in the Subject line.

] Ask participants to write a short message e.g. “Hello (name), Please see attached
the document that I typed up. Cheers, Natasha.”

1 Ask participants to find the “Attaching files” icon, click on it and attach the
document that they have created.

1 Ask participants to send the message by clicking on the Send button.

1 Ask participants to check if they have received a message and opened the
attached files

COMPUTER SKILLS

Activity 2, Handout 1

1. In Microsoft Office Word (Winword), type the following text:
There are several ways to save documents in Microsoft Word. You can save the
active document you are working on, whether it is new or existed previously. You
can save all open documents at the same time. You can save a copy of the active
document with a different name or in a different location.
2. Highlight the text with the cursor.
3. Find the Copy icon in the Standard toolbar and click on it.
4. Place the cursor under the text.
5. Find the Paste icon in the Standard toolbar and click on it.
6. Highlight the copy of the text.
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7. Click to open the Font pull-down menu on the Formatting toolbar.
8. Click "Arial."

9. In the Font Size box on the toolbar, type 14.

10. Press Enter.

11. Select the first line by pressing Shift +

12. Go to icon B in the Formatting toolbar and click on it.

13. In the Standard toolbar find the Save icon and click on it.

14. In the opened window go to folder icon, create a new folder, and name it.
15. Give a name to the document and click on OK

16. Go to the File menu on the Menu bar and click on it.

17. Find the Save As command and click on it.

18. Find your own folder and open it.

19. Give a new name to the same document and click on OK.

Answer the questions

5. Why computers are taught at schools?

6.  What is the importance of e-devices?

7. Are there any disadvantages of e-sources in teaching?

8.  What websites you consider is preferable in learning English?
LESSON 25. COMPUTER AND INTERNET

Objectives:

1 to introduce the concept of e-learning.

[1to explain how to use internet devices in teaching and learning

] to discuss the importance of being aware of learners’ internet devices in teaching
and learning

Tell participants that this session will introduce with internet devices in the field of
education.

Procedure:

O Watch a new cartoon or film (for example, it is based on nature or animals’
life), unfamiliar words is explained by teacher

N Students are asked to repeat new words and word combinations several
times. Students give feedback to cartoon or film.

N Introduce a long line of the dialogue by breaking it into several parts.
Students repeat a part of the sentence, preferably the last phrase of the line.
Then, following the teacher’s cue, the students expand what they are repeating part
by part until they are able to repeat the entire line. Begin with the part at the end of
the sentence to keep the intonation of the line as natural as possible.

Key words: visual, movies, authentic, digital device, approach, technology,
integration.
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THE ROLE OF INTERNET DEVICES IN TEACHING AND LEARNING

A key to successful digital device program is to provide teachers with
training in using devices and software applications, both in advance of the rollout
to students and on an ongoing basis. Training in advance is important to build
teacher confidence and support for the digital device program Teacher training
needs to be ongoing, to respond to the rapid pace of technological change and ever-
developing range of online resources and software applications.

You could use a mix of training sources: self-paced online learning,

demonstrations at staff meetings, offsite workshops, in-class shadowing/mentoring,
blogs, question and answer sessions, and peer support.
Develop a community of inquiry to help teachers share learning, problem solve,
and monitor the effect of their teaching practice. Consider using lead teachers or
technology mentors in this community. Ensure that time is available for teachers to
collaborate on an ongoing basis. You may also want to consider engaging students
in your community of inquiry.

The purpose of the Teaching as inquiry cycle is to achieve improved
outcomes for all students. The cycle is an organizing framework that teachers can
use to help them learn from their practice and build greater knowledge. Since any
teaching strategy works differently in different contexts for different students,
effective pedagogy requires that teachers inquire into the impact of their teaching
on their students. For more information, go to the Professional inquiry into e-
learning section.

While it can be argued that the use of technology during classes can support
constructivist approaches implementing technology into classes does not imply a
radical change of the didactics. According to Yelland learning with technology
needs more than making learning activities digital, it is also about creating
‘contexts for authentic learning that use new technologies in integrated and
meaningful ways to enhance the production of knowledge and the communication
and dissemination of ideas’.

Obviously, with regard to integrating technology into the classroom setting,
it is the teacher’s main responsibility to facilitate this educational innovation.

In this light, Fullan formulated three important dimensions for educational
innovation: (1) the possible use of adaptive material; (2) the possible use of new
teaching approaches and, (3) the possible change of beliefs. While the need to
investigate perceptions is emphasized by numerous authors who stress that
cognizance of end users’ perceptions of this technological innovation is crucial for
predicting the success, speed and extent of its integration in classroom practice,
teachers’ beliefs and attitudes towards innovation should be examined.
Furthermore, research of Fullan and Niederhauser&Stoddart show that teachers’
beliefs are crucial; their beliefs are related to the actual uses of the implemented
technology. The personal willingness of teachers to adopt and integrate innovations
into their classroom practice is the key for successful innovation. In this context,
Niederhauser et al. and Becker et al distinguished between two kinds of teachers;
those who either have a constructivist approach or have a more behavior approach
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to the use of technology in education. In particular, teachers who held more
traditional beliefs about teaching and learning tended to use didactic instructional
methods while teachers with more constructivist beliefs tended to use student-
centered inquiry based methods.

Activity 1 cartoon *“ Simba”
Objective: to raise participants’ listening, writing and speaking skills
Time: 20 min
Materials: handouts (the pictures of animal) handouts 2 (animals’ name which
belongs to cartoon is written ).
» Procedure:
1 © (5 min) Tell participants that they are going to watch a cartoon called
“Simba” . Show the pictures of the animals (handout 1) to participants one by one
asking some questions.
e.g. Do you like it? Which animals are good and bad? Where do they live? What
do they eat? etc.
1 © (10 min) Give each group handout 2 and every group speaks about animals’
character.
1 (5 min) each group member gives some definition to animals and write
adjectives which belongs to cartoon.
Suggested questions:
~ Would you like to watch cartoon again? Why/why not?
~ What is the moral of the cartoon?
(Everyone is different and this should be taken into account / We should value
these differences)
Activity 2 What arelnternet devices?
Objective: to introduce the participants to the concept of internet devices.
Time: 10 min
Materials: computer, modem, pictures of internet devices.
» Procedure:
1 © (10 min) Tell participants that internet devices good or bad to learning and
teaching? Why or why not?
Suggested questions:
~ What kind of free sites do you know which are based on educational tools?
~ What kind of sites are useful?
~ How do you learn working in internet?
Answer the questions

1) What is the “killer app” for Internet of things?

2) What effect will the internet of things (I0T) have on our daily lives?

3) What is e-learning?

4) Are e-learning courses available in language other than English?

5) What are the hardware and software requirements for online training?
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Home task. Find new free sites and find creative games from internet.

LESSON 26
USING PROJECT WORK IN TEACHING ENGLISH

Objectives:

[ to introduce the concept of project work.

[1to explain how to work in project work in teaching and learning

[ to discuss the importance of being aware of learners’ internet devices in teaching
and learning

Tell participants that this session will introduce with in project work in the field of
education.

Procedure:

1 Watch a new cartoon or film

N Students are asked to repeat new words and word combinations several
times. Students give feedback to film.

[ Introduce a line of the project work by breaking it into several parts.
Students are explained a part of the stage, preferably the last phrase of the
line. Then, following the teacher’s cue, the students expand what they are learning
part by part until they are able to understand the. Begin with the part at the end of
the sentence to keep the guidelines of the work as natural as possible.

Key words: pupil-centered activity, teacher-centered, syllabus-centered,
information and research projects, survey projects, production projects,
erformance and organisational projects.

Project work is becoming an increasingly popular feature within the ELT
classroom. Common projects are class magazines, group wall displays about
students' countries and designs for cities of the future.

The project work at schools is used across the curriculum. We can use projects in a
school subject separately or we can join more school subjects in one project.
Sometimes we call ,,project work* every activity that is different from a traditional
way of teaching and learning.
According Oxford Advanced Learner’s Dictionary (2000) "project" is:
1. planned work — a planned piece of work that is designed to find information
about sth, to produce sth new, or to improve sth.
2. school/college work — a piece of work involving careful study of a subject
over a period of time, done by school or college students.
In educational context, the project work should be pupil-centred activity, no
teacher-centred or syllabus-centred one. The pupils have to understand why they
make a project and how it is useful for them. The best way is when they can
choose the topic of the project themselves. They usually work in groups and they
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develop their social skills to cooperate and communicate together. They choose the
way of work, divide tasks and agree on the output of the project. As one of the
most important rules of the project work | consider the fact that the pupils are
responsible for their work on their project and for their results. At the end the
pupils present the result of their project and the teacher evalutes not only the
project itself but also the work of each pupil on the project and the cooperation
among the pupils in their groups.

Project work in the language classroom is the opportunity for learners to develop
their language skills, it encourages learners to use the foreign language and
motivates them. Moreover, it develops the learners” social skills, the ability to
cooperate together, because they often work in groups on their project, and their
sense for responsibility for their work.

Haines says, ,,in the context of language learning, projects are multi-skill
activities focusing on topics or themes rather than on specific language targets. “
(Haines 1989, p. 1). The author continues that ,, because specific language aims are
not prescribed” (Haines 1989, p. 1), the learners concentrate on reaching the
targets ,, with opportunities to recycle known language and skills in a relatively
natural context.

Haines divides the projects into four main categories (Haines 1989, p. 1):

1. Information and research projects

2.Survey projects

3.Production projects

4.Performance and organisational projects

According to Legutke and Thomas (1991, p. 161-165) the projects in foreign

language learning are divided into three groups:

1. Encounter projects

2. Text projects

3.Class correspondence projects
The projects are considered by the pupils as more enjoyable way of learning and |
think these are common advantages of using project work in the lessons: to
motivate the pupils to learning, to be responsible for own learning and the
possibility of using taught language in a real life.
A project involves students in deciding together what they want to do to complete
a project whilst the teacher plays a more supporting role.
Some advantages
Planning the project
Some possible drawbacks
Example projects
References

Some advantages of project work are:

Increased motivation - learners become personally involved in the project.
All four skills, reading, writing, listening and speaking are integrated.
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Autonomous learning is promoted as learners become more responsible for their
own learning.

There are learning outcomes -learners have an end product.

Authentic tasks and therefore the language input are more authentic.
Interpersonal relations are developed through working as a group.

Content and methodology can be decided between the learners and the teacher
and within the group themselves so it is more learner centred.

Learners often get help from parents for project work thus involving the parent
more in the child's learning. If the project is also displayed parents can see it at
open days or when they pick the child up from the school.

A break from routine and the chance to do something different.

A context is established which balances the need for fluency and accuracy. Haines
(1989) Planning the project

Opening

To give learners an idea of what projects are and what they should be aiming to
produce, it is good to have examples of past projects: a photocopy of a previous
group newspaper or a photograph of a wall display.

Proposing

After explaining the idea behind the project | ask learners to propose a scheme of
work:

What they want to include in the project

What form and time it will take

Who will be responsible for what

An idea of the time it will take to produce each part of the project
Any material or resources they might need

The teacher would then sit down with each group for 10 minutes to discuss their
proposals (a copy of which both | and the learner would keep to refer to as the
project develops). At this point the evaluation procedures would also be explained.
Time
Allocate an agreed amount of time for the project. For a summer 60 hour course of
3 hours a day | would dedicate 5 hours to project work so approx. 6 sessions of 45
minutes each with a round up session at the end. | would also have the sessions on
the same day each week - Wednesday, and Friday, for example, so learners know
to bring materials to class on that day.
Space
Show the learners the space they will have for the project, it could be wall space or
a corner of the classroom, so they have some idea how much material they should
produce and can plan the layout.
Materials and resources
Provide the learners with materials they might need: card, scissors glue, paper etc.
It is fairly common now for learners to want to use the Internet to find information
for their projects. Encourage a keen student with Internet to do this at home! If
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there is time and Internet available in the school make sure the students have
informed you of exactly what they're looking for - photos- or that they have
prepared a list of information they want to find. Simply giving the learners time on
the computers can lead to them aimlessly surfing the net. If the facility is available
learners often like to write finished drafts of their work on the computer.
Presentation

Projects need to be seen, read and admired so schedule the last project session as a
presentation. Ask the group to prepare a task for the others in the class to do
connected to the project: it could be a quiz with questions for a wall display, a
crossword using vocabulary for the project or comprehension questions for a video
that learners have made.

Evaluation

As with any piece of work a project needs to be acknowledged and evaluated. It's
not enough to just say 'that's great' after all the work learners have put in. | use a
simple project evaluation report, which comments on aspects of the project such as
content, design, language work and also evaluates the oral presentation stage of the
project.

Some possible drawbacks to project work: Learners using their own language
If the class are monolingual they may use their L1 a lot (it often happens anyway
in YL classes) so you should decide whether the benefits of doing project work
outweigh this factor: Some learners doing nothing
By giving more freedom to the learners you may also be giving them the freedom
to do nothing! If the project is planned carefully and roles decided at the proposal
stage this is less likely to happen. Groups working at different speeds
One group may have 'finished' the project after a couple of hours and say they have
nothing to do. Remind them it is their responsibility to fill the time allocated to
project work and discuss ways they could extend the work they have already
completed.

Examples of project work

A project based on readers
At a summer school | worked in learners were encouraged to have a reader during
the month course. This is not always a popular requirement so | decided to have
the learners use the readers in a way they might find motivating.

First | chose 4 different readers that had also been made into films - The Full
Monty, The Client, Dracula, Mosquito Coast. Each group were given copies of
their reader.

The learners were then given free rein to do whatever they liked as long as it was
somehow connected to the reader.

Examples of the work produced were:

Summaries of the story.

Crosswords / word searches of vocabulary from the story.

Reviews of the book.

Information found about the history of Dracula.

Filmed scene from the book.
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= Presentation of a clip from the film of the book compared to a scene in the book.
= Biographies and photos of actors from the film.

« Music-Project
If your class loves songs this could be a motivating project.
Make a CD Cover.

Invent the band and the names and biographies of the band members.

Video an interview with the band.

Record a song. (Students often borrowed the music and wrote their own lyrics)
Write gig reviews.

Photo shoots of the band.

Design a poster advertising gigs.

Answer the questions

1.Why project work is becoming an increasingly popular feature within the ELT
classroom?

2. Inwhat field educational context, the project work should be pupil-centred
activity?

3. How many categories does Haines divides the projects?

LESSON 27. GIVING FEEDBACK ON STUDENTS’ WRITING

Objectives:

[ to raise awareness of the importance of assessment and assessment criteria

] to discuss current practices of assessing students’ writing

] to give feedback on samples of students’ writing

Lead-in

Time: 15 min

1 © (10 min) Ask participants the following questions and elicit random answers:
~ How often did you have to do writing assignments when you were a student?

~ How were they marked? (e.g. 1-5, 0-100%, all mistakes corrected in red ink,
comments, like Well done or Poor etc)

~ How did you feel when you got your marked writing back?

~ How useful was the marked writing to you as a student?

1 © (5 min)Tell participants that in the previous sessions on teaching writing you
dealt with both teachers’ and students’ perspectives on writing. This session will
continue the same double emphasis though it is going to be about assessment and
giving feedback on students’ writing.

Activity 1 Assessing students’ writing

Objectives: to uncover current practices of assessing students’ writing; to raise
awareness of assessment criteria; to develop unified criteria for assessing writing
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Time: 30 min

Materials: handout 3 from the previous session (Teaching Writing 2)

» Procedure:

0 ©EE) (10 min) In groups, tell participants that they will have to read and mark
student B’s writing from the previous session (handout 3 of the previous session)
the way they would normally do this at their workplace (e.g. 0-5).

] © (5 min) Collect the marks that the groups put on the board. Ask a
representative from each group to explain how they assessed the sample and why
they deducted certain marks.

1 © (5 min) Summarise the discussion and say that when participants were
explaining their marks they were commenting on grammar (accuracy),
organisation, vocabulary range, task fulfillment and some other criteria. Write
these on the board. Tell participants that these are called Assessment Criteria and
that not only teachers should be guided by them but students should also know
them well before they start writing. Establish that having assessment criteria makes
it easier for a teacher to mark students’ writing and makes assessment clear and
transparent to students. Make a transition to the next activity by saying that now
you will talk about how helpful these criteria can be for students.

Activity 2 Giving feedback

Objective: to raise participants’ awareness of the importance of giving feedback
Time: 20 min

Materials: handouts

» Procedure:

] © (10 min) Ask participants

~ Have you heard of the word ‘feedback’?

~ What do you associate with feedback?

(1 Establish that feedback is constructive comments that one person receives from
another (in our context it is mainly a student getting feedback from a teacher) and
which usually serve as an action plan for improvement, that is why very often the
word feedback comes with the word constructive and positive.

1 Ask participants:

~ Do you simply mark or provide feedback on your students’ writing?

~ What do you think would be more helpful for students?

~ How often do you give positive (e.g. That’s an excellent idea!) and constructive
(That’s a good argument but it needs a better support here. Why don’t you build on
it? ) comments?

1 ©OE) (10 min) Now ask participants in their groups to look at their assessment
and turn their comments into action points and add some positive comments.

1 Invite a representative from each group to join a neighboring group with the
feedback that they produced. Allow some time for sharing.

1 Invite comments from groups. Establish that feedback, if given correctly,
motivates students and directs them in their writing.

Activity 3 More practice in giving feedback on writing

Obijective: to practise giving feedback
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Time: 20 min

Materials: handout 1

» Procedure:

[ ©©(10 min) Put participants in pairs. Tell participants that they will have more
practice in giving feedback. Give handouts 1 to each pair. Tell participants to give
feedback making sure their feedback is positive and constructive.

1 When they have finished, invite participants to exchange their feedback with a
pair sitting next to them.

1 Invite comments if necessary.

Summary Emphasise the following:

] Teachers should be guided by clear assessment criteria when marking students’
work and students should know what these criteria are;

) It is more useful for students to get feedback from a teacher rather than a marked
piece of writing;

1 Feedback teachers provide should be constructive and specific, i.e. without
general comments which can be applied to any text, and serve as action points for
improving students’ writing skills.

GIVING FEEDBACK ON STUDENTS’ WRITING
Activity 1, Handout 1
Present a written argument or a case to an educated reader with no specialist
knowledge of the following topic:
Some people believe that computers are more a hindrance than a help in
today’s world. Others feel that they are such indispensable tools that they
would not be able to live or work without them.
* In what ways are computers a hindrance?
« What is your opinion?
Use your own ideas, knowledge and experience and support your arguments with
examples and with relevant evidence. You should write at least 250 words.
Nowadays computer technology is developing very fastly. The demand for
computers is growing day by day. Computers have advantage and disadvantage for
people. Advantages of computers, we can see in many spheres of life. Firstly, with
the computer programs many complex problems can be solved very
easiely. (For example, calculating). It helps people to accomplish their duties
faster. Secondly, in many manifactures and plants the product or commodity is
produced by robots which are ruled by computers.
Thirdly, people without any difficulties can exchange their informations with the
help of computer, | mean by Internet. It means globalisation. Computers become
part of human life. However, it has bad side also.
Firstly, as | said above many factories and companies are using robots to produce
goods. The workplace begin to decreas. Consequently, the unemployment emerges.
For example, in many developing countries unemployment starts to increase,
because many companies are using robots. Secondly, people addict to computers.
They limited from society. They do not pay attention what happening around them.
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Thirdly, computers make people very lazy. If the developing of computer
(programms) continues like that many works will be ruled or accomplished by
computer programs. That makes people very lazy and they will not even try to
learn anything. Fourthly, computers are harmful for human health. For example, it
Is harmful to eyes. If a person addict to computer, he will pay attention to sport
activities very little. In conclusion part, | advise countries must produce limits for
using from computers. It means people must use computers normally, not always.
Computers must accomplish one part of duties not the whole.

(268 words)

Answer the questions

~ How often do you have to mark your students’ writing now?

~ How useful do you think the assessment or the marking is to your
students?

o ~ Who taught you how to mark students’ writing?

« ~ Do you think that teachers at your workplace assess students” work in the
same way as you?

LESSON 28. REQUIREMENTS FOR PORTFOLIO TASKS

Objectives:

[ to introduce participants to portfolio specifications

[ to introduce the concept of plagiarism and how to avoid it

Activity 1 Portfolio specifications

Objective: to introduce the portfolio specifications

Time: 25 min

Materials: handout 1

» Procedure:

1 © (2 min) Tell participants that in order to complete the programme
successfully they should accomplish a series of tasks and provide documentary
evidence (e.g. a lesson plan, a report, written reflection). Some of these tasks will
be done in class with colleagues or independently. Others will be done during the
distance module. The collection of these documents is called a portfolio and it will
be submitted in Session 54 at the end of the programme. The portfolio is
considered complete if:

~ it contains all entries

~ portfolio entries meet the requirements of the task

~ it is not plagiarised

1 (20 min) Give out a copy of handout 11 to each participant and allow sufficient
time for individual reading. Answer any questions that may arise.

1 (3 min) Make a point that each Portfolio task will be explained in detail during
the programme. Each participant will be working with a supervisor who will help
them if and when needed. In the process of working on the tasks participants will
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have an opportunity to discuss with their supervisors any necessary issues or
problems either in face-to-face meetings or electronically. At the end of the
programme after portfolios are submitted, a summative feedback on portfolio tasks
will be given.

Activity 3 Dangers of plagiarism and how to avoid it

Objective: to familiarise participants with the ways of avoiding plagiarism

Time: 30 min

Materials: video, handout 2, handout 3 (should be taken from the pack)

» Procedure:

1 © (10 min) Say that before exploring the ways to avoid plagiarism, it is
important to

consider what is wrong with it. Ask the following question:

~ What is wrong with plagiarism?

1 Elicit as many answers as possible and summarise their ideas on the board.
Possible answers:

~ it is dishonest;

~ it prevents real learning;

~ it damages one’s reputation;

~ it is similar to stealing and can be legally prosecuted,

~ it may hurt an author’s feelings;

~ it deceives readers / listeners;

~ it doesn’t add any value to one’s ideas

Suggested answers:

Situation Yes/No If yes, what do you do? If no, why?

1. You are including an example | No It is not plagiarism because you use
from YOUR own example, not borrowed
your personal experience in your from anyone.

writing.

2. You want to use some information | Yes You should quote the parts you are
from different parts of a textbook borrowing and give references.
without quoting it directly.

3. You really like a particular phrase | Yes You should guote the parts you are
that an author of the article used so borrowing and give references.

you want to use it in your writing.

4.You want to use an example thata | Yes You should acknowledge the author.
colleague shared with you.

5. You want to use a table of | Yes You should quote the parts you are
statistics borrowing and give references.

you found in a website.

6. You want to use a passage from | Yes Find the book, give quotations, give
the notes you made from a library references

book but you didn’t record the

reference.

7. You go to | Yes You can use ideas from the website
www.onestopenglish.com but your portfolio is a collection of
to download some ready made your own work, and therefore none of
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lesson plans to include in your the entries can be borrowed.
portfolio as your own product

8. You go to | No You can use ideas/materials from the
www.onestopenglish.com website provided you don’t present
to download some ready-made them as your own.

lesson plans to wuse in your

classroom.

REQUIREMENTS FOR PORTFOLIO TASKS
Activity 1, Handout 1
PORTFOLIO SPECIFICATIONS
A portfolio is a collection of materials prepared by you over the programme. The
purpose of
the portfolio is for you
1 to develop the habit of personal reflection,
(1 to demonstrate what you have accomplished during the course of the
programme.The information below provides full details of what you are required to
achieve. There is a certain task for each entry. You are welcome to express
yourself in any appropriate way and format (typed, hand written, black and white,
colours, pictures, photos, etc.). Make sure that the entries are neat (if possible,
word-processed) and free from language mistakes.
Entry 1 - Vocabulary task (prepared during Session 6)
For this portfolio entry you will have to make a copy of a vocabulary task that you
have designed with your group members during Session 6.
Entry 2 - Reading task (prepared during Session 12)
For this portfolio entry you will have to make a copy of a reading task that you
have designed with your group members during Session 12.
Entry 3 - Listening task (prepared during Session 24)
For this portfolio entry you will have to make a copy of a listening task that you
have designed with your group members during Session 24.
Entry 4 - Classroom research (Distance Module: refer to Session 31)
For this portfolio entry you will have to:
1. Prepare a report (300 — 500 words excluding any attachments) on your
classroom research. Include the following sections into your report:
1) Describe your teaching context (institution you work for, subject you teach,
level, number, age and gender of your students, specific characteristics of the
group where the research is conducted and any other relevant background
information)
2) State the research question that you have chosen.
3) Describe the methods that you have used to research documentation
(questionnaires, observation tools, photos etc) that you have designed.
4) Describe what you have found out.
5) Present your conclusions (what you would like to change/improve/continue
doing in your teaching as a result of the research)
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6) Personal reflection (what you liked about doing this research, difficulties that
you experienced, your own and your students’ feelings etc).

Answer the questions
What techniques are suggested to develop portfolio task?
How to set stages in organizing portfolio?
What is classroom research entry?
How to select materials from different materials?

W

REQUIREMENTS FOR PORTFOLIO TASKS

Handout 3 How to deal with quotations, references and bibliography
Acknowledging an activity, a diagram, visual or an idea

Based on an idea from Hunt R (1999) Lesson planning. English Teaching
Professional 10, January 1999

Taken from www.onestopenglish.com accessed on 23 May, 2007. Adapted
from Soars, L. & J. Soars. Headway Intermediate, 60-61.
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STUDENT SELF STUDY TASKS AND
ASSIGNMENTS

What You Need to Know
Week 1-2

Becoming a foreign language teacher means becoming a member of a
professional community. In turn, becoming a member of a community means
acquiring the common knowledge and shared values of that community.
According to Dr. Garza, beginning teachers should aim to acquire the
following:

1. A knowledge of the spoken and written language.

2. A knowledge of how language in general is put together.

3. A knowledge of pedagogy.

These three types of knowledge translate into different professional abilities.
For example, the first knowledge area means that the teacher can speak and
write the foreign language with a high level of proficiency. The second
knowledge area implies that the teacher can explain the workings of grammar
and vocabulary to naive learners in a way that is both logical and informative.
The third knowledge area—pedagogy—is crucial for putting things into
practice. In other words, applying this knowledge to your own classroom
means knowing how to create an environment conducive to learning.

Dr. Tom Garza answers the question: What knowledge do language teachers need to have?

Take a few minutes to conduct a self-assessment. How would you rate your
knowledge of these three areas? What are your strengths and weaknesses as a
teacher?

Professionalization
What does it mean to be a professional? What does it mean to "professionalize"
the field of foreign language teaching?
According to Dr. Abrams, a foreign language professional understands that he

or she is a member of a larger "community of practice,” that is, a group of
people who share interests, values and behaviors. According to Lave and
Wenger (1991), two cognitive anthropologists who coined the term community
of practice, it is through the sharing of information and experience that
individuals develop themselves personally and professionally. In fact, to be a
professional requires the teacher to take part in activities outside his or her
classroom such as attending workshops or conferences. Finally, to be a
professional requires that the teacher keep up-to-date by reading about recent
pedagogical developments.
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Currently, what professional activities do you participate in? How often do you
talk to other teachers about your own teaching? Where do you get new ideas for
your classroom practice?

Lesson 1: Why FL Teachers Need to Know about Learners
As a new language teacher, what are your most important concerns? Do you
identify with the description of new teachers?

Putting Methods into Practice
Methods courses have mixed results when it comes to changing teachers'
pedagogical practices. Unfortunately, some methods courses are overly
theoretical and lack a practical component. For example, beginning teachers
may understand a new method intellectually in a methods course but avoid
trying out the innovation in their classrooms until they have more practical
experience.
We encourage you to test the new ideas throughout the modules in your own
classroom and then reflect on the results. Don't be discouraged if things don't
go well on the first try. Developing your teaching skills is an iterative process
that requires multiple attempts at mastering a new practice:
1. try out the new practice in your classroom;
2. reflect on how things went;
3. make adjustments and then try it again!
Learner Characteristics
Three learner characteristics have consistently been found to be consequential
for language learning: motivation, anxiety, and beliefs about language learning.
Motivation
Motivation involves both the reasons that learners have for learning a language
as well as the intensity of their feelings. For example, some learners only study
the language because of a language requirement, while others expect to use the
language in their future career. In addition to having different reasons for
language learning, people who hope to use the language for career purposes
probably have a stronger motivation than those people who simply hope to pass
a language requirement.
Think about why you chose to study your target language in the beginning?
What made you decide to become serious about learning your language?
Anxiety
Anxiety includes uncomfortable feelings when learning or using the new
language. Several studies have found that approximately 1/3 of American
foreign language learners experience anxiety in response to language learning
(Horwitz, Tallon, and Luo, 2009). Most anxious language learners feel
uncomfortable when speaking or listening to the new language, but some
language learners also find writing or even reading to be anxiety-provoking.
Did you ever feel anxious when using your target language? What did you do
to overcome that anxiety?
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Learner Beliefs
Beliefs about language learning are important because they influence how
students approach language learning and the language learning strategies that
they choose to use. Many language learners, for example, think that they are
too old to learn a foreign language well.
Motivation Predicts Success
Although many people believe that successful language learners have special
cognitive abilities, research in second language acquisition actually tells a
different story. A number of studies by R. C. Gardner and his colleagues, as
well as by researchers in many parts of the world, have found that motivation is
a consistently strong predictor of successful language learning. [See Masgoret
and Gardner (2003) and Gardner, Tremblay, and Masgoret (1997) for reviews
and analysis of this literature.]
It certainly makes sense that motivation would be associated with second
language achievement since language learning requires a long-term time
commitment, and motivated individuals would be more likely to devote the
time required to language learning. It is also true that having a specific goal in
language learning helps students focus their efforts and maintain their
motivation.
Week 3-4

Instrumental Motivation
People have many different reasons for studying a foreign language; sometimes
people study a language for practical reasons while other times people have a
special affinity for the particular language and its people. Language teachers
are often very aware of the career advantages that language proficiency can
bring, but to many language learners, studying the language is only an abstract
undertaking required for an academic degree.
Since the seminal work of Gardner and Lambert in 1972, language teachers and
researchers have recognized the important role that motivation plays in
language learning. Gardner and Lambert are responsible for proposing the most
commonly used framework for understanding the different motivations that
language learners typically have. They distinguish two types of language
learning motivation: instrumental motivation and integrative motivation.
Learners with an instrumental motivation want to learn a language because of a
practical reason such as getting a salary bonus or getting into college. Many
college language learners have a clear instrumental motivation for language
learning: They want to fulfill a college language requirement! Integratively
motivated learners want to learn the language so that they can better understand
and get to know the people who speak that language. In the North American
context, integrative motivation has proven to be a strong impetus to successful
language learning.
The new language teachers in this video clip discuss their own and their
students' instrumental motivations for language learning. The motivations
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described here range from using the language to study philosophy to imagining
a career in beer production. In addition to having different reasons for language
learning, some of the learners described here are more strongly motivated than
others.

Integrative Motivation
Some learners have a personal affinity for the people who speak a particular
language. This is the second type of language learning motivation described by
Gardner and Lambert and is called integrative motivation.
Learners who are integratively motivated want to learn the language because
they want to get to know the people who speak that language. They are also
interested in the culture associated with that language. Integratively motivated
learners may have significant others such as a boyfriend or girlfriend or family
members who speak the language, and heritage language learners typically
have a particularly strong integrative motivation for language learning. Several
studies have found that language learners who are integratively motivated are
more successful than those who are instrumentally motivated; it is likely that
integratively motivated language learners are more successful because their
motivation is stronger than that of instrumentally motivated students especially
in North America.
The beginning teachers in this video offer various examples of integrative
motivations for language learning. The teacher at the end of the clip notes how
her motivation increased when her family moved to the U.S.
Think about your own motivation(s) for language learning. Was your
motivation primarily integrative or instrumental?
Attitudes Toward a Language Affect Motivation
Motivation for language learning can be lessened when students have negative
attitudes or prejudices toward the target language and/or the people who speak
that language. Students may have positive feelings about learning Spanish but
negative feelings about learning varieties of Spanish that are spoken within the
United States. A student might want to learn Castilian Spanish but not what
they refer to as "Spanglish" or "TexMex." It is unrealistic to think that
prejudices towards specific languages or groups that exist outside of the
classroom will not enter the classroom.
It is usually helpful to touch base with your students from time to time to be
sure that they don't lose track of their reasons for learning the language while
immersed in the day to day details of a language class.
Which of the following is an example of instrumental motivation?

© Learning Chinese to communicate with grandparents.

Learning Spanish to learn more about the culture and people of southern
Mexico.

© Learning French in order to join an arts group in Montreal.

-~

‘ Learning Japanese to get a good work assignment in Japan.
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2. Whether students are successful or not in language learning depends on
whether they have specific cognitive abilities required for language learning.

“ True

False
3. Motivation to learn a language is quite stable and students' motivations rarely
change.

“ True

False

Reflect

Do you think that the instrumental/integrative distinction is accurate or do some
motivations have both instrumental and integrative components?

Interview a person who is currently engaged in language learning. Find out
what the person's motivation (or motivations) for language learning are? How
has the person's motivation(s) changed over time? Does the learner identify any
circumstances that either increased or decreased their motivation?

-

{s

Week 5-6

Learners' Accounts
Many learners experience anxiety about their language classes even though
they are not anxious in other seemingly similar life situations such as taking
tests or speaking in public.
Horwitz, Horwitz, and Cope (1986) argue that foreign language anxiety (FLA)
Is a specific anxiety that some people experience when learning or using a
second language. They suggest that foreign language anxiety is similar to some
other well-known anxieties such as public speaking anxiety or test anxiety.
Specifically, they think that FLA is related to the discomfort some people feel
when their limited language proficiency keeps them from "being themselves"
when using the new language. Just as we feel uncomfortable when we have a
new hairstyle that we perceive to be unflattering, some people are
uncomfortable because they cannot express their true personality in the new
language.
Have you ever encountered students or classmates who experienced foreign
language anxiety? What did they say about their difficulties in language
learning? Have you yourself ever experienced FLA? What factors seem to
encourage people's anxieties? What aspects of language classes would tend to
increase students' anxieties?

The anxious learner described in the video who is comfortable speaking with
her teacher but not with her classmates is afraid of looking "stupid" in front of
others. The Chinese teacher in the video notes that perfectionism plays a role in
FLA. This relationship was supported by a study by Gregersen and Horwitz in
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2002. They found that perfectionists did tend to have higher levels of FLA than
learners who were not perfectionists.

Sources of Anxiety

Why do some people feel anxious when speaking a new language? As noted in
Horwitz, Horwitz, and Cope (1986), FLA possibly results when people don't
feel like themselves when speaking the other language. Witty people are not
able to be as amusing; warm people cannot express their caring and empathy,
etc. And most people sound less intelligent than they really are or think they are
when speaking the second language. Language classes are typically more
public and more personal than classes in other subject matters. Many of the
lessons in this program have encouraged you to plan communicative lessons
where students talk about their personal feelings and experiences. When
language teachers ask students to talk about themselves in front of their
classmates, we are putting them in an especially vulnerable position.

A number of studies (see Horwitz, Tallon, & Luo, 2009) have suggested that
about a third of language students experience some foreign language anxiety.
Some of these students experience mild anxiety, while some can experience
truly debilitating levels of anxiety.

Do feel like yourself when you speak a second language? If you make
compromises between what you want to say and what you know you will be
able to articulate, does that bother you?

If you are a non-native speaker of your target language, do you have concerns
about your target language proficiency?

Although some language learners are always anxious, some language teaching
practices promote anxiety. Imagine that your language teacher asked you to
share something personal in the target language, and just as you were getting to
the important part, he or she interrupted you to correct a grammatical error.

When thinking about anxiety in conjunction with other learner characteristics,
it is important to remember that anxiety can cause learners to withdraw from
language study. To avoid feeling anxious, they may fail to do homework or
even skip class. Thus, it is very important to consider that students who appear
unmotivated may be experiencing FLA.

Ways to Decrease Anxiety

In the previous lessons, current research about the widespread phenomenon of
foreign language anxiety was summarized. Still, many teachers believe that
some degree of anxiety is actually good for learning, including language
learning. This raised the question: How much anxiety is good for learning and
when does it become detrimental?

While some anxiety increases adrenalin and actually facilitates performance,
too much anxiety greatly hampers performance (e.g., the well-known
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phenomenon of a student who "goes blank" when called on by the teacher).
Given that classroom language learning is already inherently stressful, it
follows that teachers should seek ways to reduce their students' anxiety. But
how is this best accomplished?

Attack Negative Thoughts

One of the most effective ways to help your students to deal with anxiety is to
attack their negative thoughts. Many anxious students actually provoke their
anxiety by setting unreasonable standards for their performance. Teachers can
help students simply by identifying perfectionist tendencies that keep them
from recognizing their language learning successes. In essence, the teacher
should help anxious students to focus less on what they are doing wrong and
more on what they are doing right.

Week 7-8

Creative and critical thinking in English Language Teaching

Creative and critical thinking is a large concept in different areas of human life:
psychology, methodology, business and management, public relationships.
Creative and critical thinking development is a really sharp and up-to-date
question for teachers because we deal with young generation representatives,
students. It is really important to incorporate elements of critical and creative
thinking in ELT as in modern fast — developing world we have to change the mind
and ways of thinking, we should teach our students to be called-for specialists and
creative people.

The goal of our teaching is to develop individuals who value knowledge, learning
and the creative process, who can and will think for themselves, recognize the
limits of individual reflection and build upon mutual understandings of social
situations.

First of all, let’s make two points more concrete: what is critical thinking and what
IS creative thinking? Is there any difference?

Creative thinking is a process, such as brainstorming or lateral thinking [2],
which improves the ability to look at one situation from fresh and sometimes
unorthodox perspectives. Creative thinking is a process that helps us be in an
optimal state of mind for generating new ideas, unique-to-you ideas that you did
not practice earlier. This process of creative thinking entails reviewing relevant
information, ideas and/or solutions to create new novel ideas and perspectives.
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Critical thinking is the intellectually disciplined process of actively and skillfully
conceptualizing, applying, analyzing, synthesizing, and/or evaluating information
gathered from, or generated by, observation, experience, reflection, reasoning, or
communication, as a guide to belief and action. It is based on universal intellectual
values: clarity, accuracy, precision, consistency, relevance, sound evidence, good
reasons, depth, breadth, and fairness.

So while creative thinking is generally considered to be involved with the
creation or generation of ideas, processes, or experiences; critical thinking is
concerned with their evaluation.

Anyway critical and creative thinking processes are combinations of abilities,
knowledge, values, attitudes and skills.

Why should we use creative thinking in ELT? Creative thinking allows us not
only to solve problems, but it allows us to progress and to create better solutions
for already solved problems. Creative thinking allows us to create solutions for
situations before they become problems. Creative thinking allows us to unlearn
that which we have already learned.

There are many techniques and methodologies as how one can stimulate creative
and critical thinking and it should be mentioned that most techniques or
methodologies facilitate the breaking down of a situation into specific parts and
following a repeatable process. Five techniques you can use in the creative
thinking process are: lateral thinking, metaphoric thinking, positive thinking,
association triggering, capturing and interpreting dreams.

As a result, awell cultivated critical thinker has a wide range of positive
characteristics. He raises vital questions and problems, formulating them clearly
and

precisely; gathers and assesses relevant information, using abstract ideas to
interpret it effectively comes to well-reasoned conclusions and solutions, testing
them against relevant criteria and standards; thinks open-mindedly within
alternative systems of thought,
recognizing and assessing, as need be, their assumptions, implications, and
practical consequences; and communicates effectively with others in figuring out
solutions to complex problems.

Discussion of the teacher's role in fostering critical and creative thinking must
begin from a recognition of the teacher as a person whose unique character,
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interests and desires can not be separated out from the idea of the teacher's role.
Good teachers are doing more when they teach than acting according to prescribed
roles. Their desire to nurture a love for learning, to help students recognize and act
upon their capabilities, and to establish a classroom climate which is based upon
mutual regard and respect gives their teaching purpose and meaning beyond any
technical description of the teacher's role. What is required is that teachers be
authentic individuals who are striving to improve their practice through the use of
critical and creative thought. Acting upon their belief in the importance of critical
and creative reflection, teachers would attempt to analyze their own thinking
processes and classroom practices and provide reasons for what they do; be open-
minded, encouraging students to follow their own thinking and not simply repeat
what the teacher has said; change their own positions when the evidence warrants,
being willing to admit a mistake; consistently provide opportunities for students to
select activities and assignments from a range of appropriate choices; exhibit
genuine interest, curiosity and commitment to learning; undertake the organization
and preparation required to achieve learning goals; seek imaginative, appropriate
and ethical solutions to problems; be sensitive to others' feelings, level of
knowledge and degree of sophistication; show sensitivity to the physical elements
which contribute to a stimulating learning environment through the physical
arrangements and displays they provide or facilitate; allow for student
participation in rule setting and decision making related to all aspects of learning,
including assessment and evaluation.

Perhaps the most important aspect in developing a climate conducive to critical
and creative thinking is to increase students’ will or motivation to behave
reflectively. While there are many ways to learn and to know, the knowledge
retained by students is that knowledge which they find relevant to their daily lives
or which can be integrated into larger systems of knowledge. For educators, this
means portraying knowledge as valuable and as a means to important human
ends. Thus, the knowledge which students encounter in schools must not be
presented solely as isolated or discrete elements, but rather should be explored as
parts of meaningful wholes. Knowledge must be examined in terms of its
relationship to other knowledge and to students' experiences and understandings.
Teaching which encourages students to reflect upon and build these relationships
supports critical and creative thinking.

Week 9-10
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= UNIVERSITY OF
g BI?ADFORD Academic Skills Advice

Introduction to Report Writing

A report is a form of communication in one or more of the following ways:

Written form Verbal form Audio-visual form

[

A report is a form of communication that will do one or more of the following:

describes

analyses

summarises

criticises or praises
makes predictions about...

Y VY VY

...a subject and is based on an analysis of current or past events or identifiable
phenomena.

If you are studying on an undergraduate or postgraduate course you will be expected
to write reports and to present findings in written and verbal and/or audio/visual
forms. You will, for example, write reports:

for module assignments, e.g. case study reports

presenting the results of an individual research project

summarising the result of a group project and presentation

reflecting on a work experience or other placement you were involved in

What's the difference between a report and an essay?

There are two main differences: aim and presentation.

Academic Skills Advice service
www.brad.ac.uk/academic-skills/
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UNINVERSITY OF

Summary of similarities and differences between essays and reports

Similarities

Academic Skills Advice

Differences

¥

-

¥

L

Both should have one or more
central points to make — and these
central points should be given
emphasis in both.

Both can include references
(essays usually will include them,
although reports might, depending
on the report).

Both should include an introduction
and a conclusion (or
summary/recommendafions section
in the case of a report).

Both should be well structured and
have a logical progression of ideas
(see next point).

Well-structured reports or essays
have text broken up into readable
‘chunks’. In reports, sub headings
are used to label each ‘chunk’,
whilst traditional essays would use
paragraphs to the same end.

Usually anly one key point or main
idea will be found in any single
report section or essay paragraph.

Both would have a particular
readership in mind and would
therefore use language appropriate
for that readership; or language that
conformed to accepted conventions
of writing for a particular
organisation or institution. The best
essays and reports are written in a
simple, direct and unpretentious

way.

Reports can be presented orally, but
essays are usually submitted in written
form only for marking purposes (although
an essay may be read aloud
accasionally, e.g. at an academic
conference, to share ideas with peers).

Essays can explore hypothetical
situations — but reports are almost
always concerned with actual past
events (although they may offer
recommendations for future action,
based on an analysis of past events).

Essays are usually written in the ‘third
person’, i.e. as if detached from the
subject. Reports can adopt either the
first person or third person (detached)
style), depending on the context.
However, for reports produced for
academic course work, many tutors
prefer or stipulate you write in the
detached third-person style; check with
your tutor.

Reports can selectively include
illustrations, charts, diagrams in the main
text, but in traditional essays these would
be usually be included as appendices
(extracts from charts etc can be
included, very selectively, in the main e
text of traditional essays — although you
should seek advice from your tutor on
this point).

Bullet points can be used in reports, but
these are not common in traditional
essays (unless a futor gives his or her
permission for you to do this).

Reports can include a
‘Recommendations for Action’ section,
but this would be very unusual in an
essay.

Academic Skills Advice service
www .brad.ac.uk/academic-skills/
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Before Adnministering the Survey

Before using the Multiple Intelligence Survey with your

students, please read this information carefully.

+ Teacher Knowledge - Teachers who use this survey should have a solid
understanding of Howard Gardner's Multiple Intelligence theory. While the overall
concept is fairly simple, the details are more complex. For example, people who are
"Art Smart" may not seem very artistic, but their intelligence reveals itself in other
ways such as being able to visualize what they are learning or the ability to interpret
maps., charts, and graphs easily. Having a deeper understanding of each area will help
you answer your students’ questions and guide them as they explore the concepts. If
you are not familiar with Multiple Intelligence theory, visit the Multiple Intelligence
Theory page on Teaching Resources for some excellent links and resources:
www.lauracandler.com/strategies/multipleintelligences.php

» Student Survey Results - The student survey is not scientific or researched-based in
any way. To keep it simple for students, | wrote only three descriptive statements for
each of the eight areas. As a result, the survey may not be an accurate assessment for
many students. Also, because it relies on students to answer the questions honestly,
the results are only as accurate as students are able to reflect on their skills honestly.

» Diagnosing Weaknesses - The survey and materials are NOT
intended to diagnose weaknesses. Just because a student scores low in
an area does not mean it's actually a true weakness. For example, a
student may not score high in the musical area, but that could be
because he or she has not had opportunities to develop these skills.
Recent research has shown that our brains are constantly evolving
and changing as we learn and grow: it would be a great disservice to
proclaim that a student is weak in a particular area and to imply that he or she has no
hope of improving! For example, students who score low in math should not assume
they will never be good in math — maybe they need to activate different pathways to
understanding math such as through music or movement. Understanding our
strengths and weaknesses can help us improve and grow in all areas.

» Parental Awareness - Consider how you will share this information with parents.
Instead of sending the survey home, you may want to share it during a parent-teacher
conference where you can explain multiple intelligence theory in more detail. Be sure
they know that the survey is not scientific and is simply a way to discover how each
child learns best. Make sure they understand that an area of “weakness™ does not
mean that the child will never be good in a particular area. It also does not mean that
the parent should relentlessly drill the child to improve! We all learn best through our
strengths, so a more appropriate response would be to figure out how to teach the
material in a way that capitalizes on their child's strengths.

If you have read these cautionary words and watched the video, it's time to get
started! Remember to take the survey yourself to see how it works!

& 2011 ~ Created by Laura Candler ~ Teaching Resources ~ www.lauracandler.com
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Getting To Know You Survey

Directions:
Fold the paper an the dark vertical line so that the eight columns

Name

(1]

on the right are folded back. Then read each statement below. "g;h o | 2 E
Rate each statement f[GITI Oto 5 acmr_ding to how well the - 'ﬁ E _ E
description fits you (0 = Not at All ta 5 = Very True) Next unfold ] = £ E ] 5w
o the sarme row. Finally. add the numbers n sach coumntofind | 5 | & £ & 8| & & 8
the l.qlal score for each mulltiple intelligence area. The highest ﬁ E —_.‘ ,—', 2 i Fy °
possible score in one area is 15. How many ways are you smart? E % g .f_‘-; g % GE,- E
Which of the following are true about you? 0-5 2 = 2 § :;-" @ E E

| enjoy singing and | sing well.

| love crossword puzzles and other word games.

| like spending time by myself. l:

Charts, maps, and graphic organizers help me learn.

| learn best when | can talk over a new idea.

| enjoy art, photography, or doing craft projects.

| often listen to music in my free time.

| get along well with different types of people.

| often think about my goals and dreams for the future.

| enjoy studying about the earth and nature.

| enjoy caring for pets and other animals.

| love projects that involve acting or moving.

Written assignments are usually easy for me.

| can learn new math ideas easily.

| play a musical instrument (or would like to).

I am good at physical activities like sports or dancing.

| like to play games involving numbers and logic.

My best way to learn is by doing hands-on activities.

| love painting, drawing, or designing on the computer.

| often help others without being asked.

| enjoy being outside in all types of weather.

| love the challenge of solving a difficult math problem.

Having quiet time to think over ideas is important to me. - I:

| read for pleasure every day. -

Totals =2
Nature Math Word Music Art  Body People Self

& 2011 ~ Created by Laura Candler ~ Teaching Resources ~ www.lauracandler.com
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publications

THE MULTIPLE INTELLIGENCE QUIZ

Estimated time required: 20 minutes

For each of the statements below, choose a number between 1 and 5 to rate how the staterent describes you,

1 - No, the statement is not at all like me
2 = The statement is a little like me

3 — The statement is somewhat like me

Verbal/Linguistic
| can use lots of different words to express myself,

| feel comfortable working with language and
words,

| enjoy crosswords and other word games like
Serabble.

| tend to remember things exactly as they are said
to me

| enjoy participating in debates and/or discussions.
I find it easy to explain things to others,

| enjoy keeping a written jouma| and/ar writing
stories and articles.

I like to read a lot.

noooo oo

TOTAL

Visual/Spatial

| understand colour combinations and what colours
work well together.

| enjoy solving jigsaw, maze and/or other visual
puzzles.

| read charts and maps easily.

I have a good sense of direction.

| like to watch the scenes and activities in movies.
| am cbservant. | often see things that others miss.

| can anticipate the moves and consequences in a
game plan (i.e., hockey sense, chess sense).

| can picture scenes in my head when | remember
things.

TOTAL

Musical
| often play music in my mind
My mood changes when | listen to music.
It is sasy for me to follow the beat of music,

| can pick out different instruments when | listen to
a piece of music.

| keep time when music is playing.
| can hear an off-key note.
I find it easy to engage in musical activities

| can remember pieces of music easily

oo o Uo oooooo o

TOTAL

4 — The statement is a lot like me

5 - Yes, the statement is definitely me

Logical/Mathematical
| work best in an organised work area.
| enjoy maths and using numbers
| keep a ‘things to do’ list,
| enjoy playing brainteasers and logic puzzles.
I like to ask 'why' questions.
| wark best when | have a day planner or timetable.
| quickly grasp cause and effect relatianships.

| always do things one step at a time.

Imooooooo

TOTAL

Interpersonal

| can sense the moods and feelings of others.

| work best when interacting with peaple.

| enjoy team sports rather than individual sports.

| can sort out arguments between friends.

| prefer group activities rather than cnes | do alone.

| enjoy learning about different cultures.

| enjoy social events like parties.

| enjoy sharing my ideas and feelings with others.
TOTAL

Dooooooo

Naturalistic
Pollution makes me angry.

| notice similarities and differences in trees, flowers
and other things in nature.

| feel very strongly about protecting the
environment.

| enjoy watching nature programs on television.
I engage in 'clean-up days'.

I'like planting and caring for a garden.

| enjoy ﬁshing, bushwa|k|'ng and bird-watching,

When | leave schoal, | hope to work with p|ar1t$
and animals.

Dooooo oo

TOTAL
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Body/Kinesthetic Intrapersonal
I like to move, tap or fidget when sitting. | know myself well.
| enjoy participating in active sports. | have a few close friends.

| am curious as to how things feel and | tend to
touch objects and examine their texture.

| have strong opinions about controversial issues.

| work best when the activity is self-paced.

I am well co-ordinated. o
: | am not easily influenced by other people

| like working with rmy hands. ' .
! 9wl ¥ | have a good understanding of my feelings and
| prefer to be physically invelved rather than howe | will react to situations.

sitting and watching, ! )
g E | often raise questions concerning values and
understand best by doing (i.e. touching, maving beliefs.

and interacting). . -
g) | enjoy warking an my own.

I like to think thraugh problems while | walk
of run.

TOTAL

0D ooooo oo

TOTAL

oo 0 ooooo

Multiple Intelligence Graph

publications

for

36

32

28

24

Verbal/ Lagical/  Visual/ Inter- Musical — MNaturalistic  Body/ Intra-
Linguistic  Mathematical Spatial persanal Kinesthetic  personal
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Week 11-12

Action

In this section of Action Plan for Teachers we'll be looking more closely at putting planning theory into classroom practice.
We examine classroom methodology. the use of technology in English lessons and provide further ideas for practical
activities.

There is no single correct way to teach English. There are different theories as to how students learn, so there are different
ideas as to what can and should be done in the classroom. In this section you will find some basic ideas which are commaon
in modern communicati ve methodology. We consider the following areas:

*  Use of the mather tongue

*  Eliciting

*  Board work

*  Drilling

*  Pronunciation

* Organising student practice

*  Exploiting listening and reading texts

Use of the mother tongue

Everyone has a different opinion about when, how and how often a teacher should use the mother tongue of her/his
students. It clearly makes sense to use English as much as possible in the classroom if we want our students to progress
rapidly. It is surprising how little the mother tongue needs to be used if we keep our classroom language to a minimum and
use plenty of non-spoken devices such as gesture, mime and pictures.

You may find it necessary to give instructions or explain certain items of grammar in the mother tongue. However, think
carefully about how and when you use it and take every opportunity to expose your students 1o English, Make it clear to
students when you expect them to use English and encourage and praise them at all times when they make serious effort
to practise their English in class.

Eliciting

This is a popular technique which encourages the learners to become active participants in language production, It involves
the teacher encouraging the students to produce the target language rather than supplying it her/himsell. If, for example,
you were aiming to teach the word “chair’, you could point to a chair in the classroom and ask students to say if they think
they know the English word. You may well find that one or two students already know the word or have a rough idea.

Approaching the new language like this, rather than immediately telling students, focuses their attention on the item, gets
them thinking to see if they know the word in English and motivates themn to learn the word when it is finally established. IF
no students know the word, this is not a problem. You can supply it and students will be equally ready and motivated to
learn it.

Eliciting can be done through a variety of technigues depending on the type of language you are teaching. For example:
*  you can draw on the board or use pictures to elicit such things as rooms, methods of transport, etc,

*  you can use mime to elicit such things as sports, everyday activities, efc,

*  you can work backwards from answers to elicit question forms. e.g. Write "She's a doctor’ on the board to elicit "What
does she do?
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ENCITING IS5 particularty gooa 1or Keeping STUAents InvoIlved In their Own 18arning process and ror snowing e teacnser wnat
the class already knows.

Board work

It is generally helpful for students to have a written record of new grammar or vocabulary that is being taught. However,
this is often best done after students have been drilled with correct pronunciation as English spelling can be an unhelpful
distractor.

IUis important that the teacher doesn't spend Loo long writing on the board with their back to the class during the lesson,
otherwise the students will lose interest. IT possible, have any longer pieces of information for students on a prepared
handout, on an QHT, or written, in advance, on the blackboard and covered.

When writing new vocabulary on the board, try to make it clear what part of speech the word is. I you only write single
words, students may nol remember whether it's a verb or a noun, for example.

S0, instead of writing "play’, write "to play (with something/someone)’. Then the student can tell that is a verb and also that
it can be transitive and uses the preposition ‘with'. In the same way you can add articles to nouns that are written an the

board. Write 'a house” instead of just ‘house’, Tor instance. Although only a very small thing to remember it does provide Tar
more useful records for the student.

Drilling

‘rilling is a basic technique whereby we can give students the opportunity to practise saying a new word. phrase or
structure in a highly controlled environment. Students should always understand the meaning of the target language before
they are drilled and at this stage the aim is that they should achieve the best possible pronunciation.

Choral drilling

Having taught the meaning of the new language, it can often be appropriate to drill the students chorally.

1. The teacher ‘models’ the target language or plays the relevant part of the cassette. The students in the class listen
carefully to the correct pronunciation. The teacher should say or play this language at least three or four times.

2. The teacher then asks the students to repeat the target language together. By doing it all together, the students are able
to try out the new language without fear of embarrassment at being singled out in front of their peers. Three or four times
is probably enough to help build up the students’ confidence. (You should not worry about trying to hear the pronunciation
of individual students at this stage: that will come during the individual drilling that follows.)

Example classroom exchange far a choral drill:

(The teacher shows the students a picture of someone playing tennis).

Teacher

She's playing tennis. (PALSE)
@ She's playing tennis. (PAUSE]
She's playing tennis. (Gesture for class to repeat] Al students

2

She's playing tennis, 40"

L
I

She's playing tennis, 3

@ Again. e

She's playing tennis. 2

@ Good! e

&
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YOU may also want o nigniignt particuiar Sounds in new woras,
Example a tel / & / phone.

It is not essential for students to know all the English phanemic symbol but it can be helpful for them to learn them
gradually, little by little. For reference you can find a copy of the phanemic chart with examples on page 37.

Organising student practice

There are many ways 1o organise student practice of new language.

Amongst them are:

Open class

All students listen Lo the teacher or to the contributions of individual students. This is particularly appropriate when the
Leacher is introducing new topics before pair/group work and also when getting students Lo report back after closed
pairs/group practice.

Open pairs

Two students are chosen by the teacher to ask and answer while the rest of the class listen. ILis often a good idea Lo
choose students from very different parts of the class so that the rest of the class can hear what is happening and feel
included. This often provides a good model and clarifies instructions before a 'closed pairs’ activity.

Closed pairs

All students work with a partner. This encourages maximum practice and is particularly appropriate for dialogue work. It is
important that the teacher monitors the different pairs as they are working and doesn't spend too long with any individual
pair.

Group work

This is best for activities which involve the collection or discussion of ideas. Students work in small groups and usually
report back ‘open class’ to share their ideas with the class as a whole,

‘Mingle’ activities

These allow constant repetition of a particular question or collection of the opinions of many students. Students stand up
and walk from one student to another, asking and answering as required - they ‘mingle’l These activities are effective with
classes where furniture can be moved out of the way to allow for free movemnent around the room. Clearly, activities like this
[especially with a large class) need to be set up carefully with clear instructions given.

Giving examples

It is always a good idea to give students an example of any exercise or practice activity that you want them to do. Itis
much easier to understand a practical example than a verbal one. If, for example, you want them to do an exercise where
they have to choose the correct tense in a series of sentences then ask students to look at the first one and say which
tense they think is correct. Confirm the correct answer and then let them continue.

Classroom management

If your class is large and mingling is not possible, put students in groups of four or five. They take it in turns to ask the
guestion while the others listen and write the answers, or they ask:

*  the student on their right.

* the student on their left.

* the student behind them,

*  the student in front of them.
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Activities
Here are a few more practical ideas for the following areas:

*  Warmers
¢ Presentation technigues

Warmers

Warmers are shart activities for the beginning of lessons. They engage the students and get them using English from the
start.

There are many different kinds of warmers. Here are a few ideas:

Spot the difference

This is an aclivity where the students are divided into two groups, A and B. All the A" students are given one picture and all
the "B’ students are given the same picture but with a certain number of differences. These kinds of pictures can be found

in many resource books and often as quizzes in newspapers and magazines. I none of these is available you can always
make simple drawings yourself.

o~ B ~
59 ~ S ~
EéE’ e .

| " N

j N _y ¥

Students are then put into A/B pairs. Tell them that they must not show their picture to their partner, but that they must
describe their pictures to each other to find a certain number of differences. Give a time limit of about five minutes.

This activity is very student-centred and can be used to practise and revise the use of prepositions of place, the grammar
of description as well as any vocabulary topic you choose, if you have a suitable picture.

Describe and draw
Put the students into A/B pairs. Give student A" a picture. That student now describes his picture to student 'B" who tries to
draw what his or her partner describes. A should not show his picture, but "B’ can ask guestions to help. The pictures

should not be too difficult to describe and should contain objects and shapes that the students have the vocabulary for.

After a few minutes, let the pairs compare the original picture with 'B's drawing. Then change over and give student 'B' a
picture to describe for "A. Again, after a few minutes let them compare.

This is a challenging but enjoyable exercise which can provide practice for a wide range of vocabulary and structure.
Hot seat

Hot seat is a vocabulary quiz for teams. First the teacher needs to prepare a list of words and expressions. These should be
vocabulary items that the students have studied.
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SPIT TNE C1a55 INTO groups of apout Seven or eignt STUGents. FOr eacn group, put ane cnaim, of not Seat at e ront or me
class, facing away from the board. Ask for one member of each group to come up and sit in a "hot seat’ in front of their

qroup,

When they are all seated - with their backs to the board remember - the teacher writes one of the words or expressions on
the board. The other students in the teams can see the word but they can't say it. They have to describe it, or give
examples, or opposites, or synonyms, anything they can think of to help their team mate in the ‘'hot seat’ to guess it as
quickly as possible.

The first "hot seat” student to say the correct word or expression wins a paint for their team. Then, ask a different student
fram each team to come up and then continue as before until you have completed your vocabulary list, The competitive
element of this activity really engages the students, but be warned - it can be rather noisy!

All change

All change is a physical activity that can be used to practise a wide range of structures and vocabulary. Ideally, you will be
able to put a circle of seats in your classroom. The circle should have the same number of seats as there are students.

The teacher stands in the middle of the circle and the students sit around the outside. The teacher tells them to 'Change
seats if ... The way the sentence ends depends on the particular grammar or vocabulary area the teacher wants to practise.
For example, if you wanted to practise food vocabulary - ‘Change seats if you like chocolate’. Then all the students who do
like chocolate have ta stand up and find a different seat as quickly as possible. While they are doing this, the teacher
quickly leaves the circle and takes away one of the chairs, Then, when everyone has tried to find a new seat there will be
ane student whao is left standing in the middle. This student then has to make a new 'Change seats if ..." sentence. And so
the activity continues.

The physical and competiti ve nature of this activity is engaging for students and can really get a class started well at the
beginning of a day. Remember though, don't let it go on for too long. Three or four minutes should be enough.

Find someone who

This is a 'mingle” activity which again can be used to practise a range of vocabulary and structure, It is also a particularly
good exercise to use with groups who are just starting or maybe don't know each other very well.

The teacher needs to prepare a questionnaire. For example, here are some questions which could be used to practise the
present perfect:

Find someone who .., ... has been to England.
... has eaten Japanese food.
.. has read a book in English.
. has won a competition.
. has lived in another country.

efc.

There should be at least about eight different guestions,

Each student is given a copy of the questionnaire. They will have to turn the information on the guestionnaires into
grammatically correct questions. They then have to talk to as many of the other students as possible to try and find people
for each guestion. This is best arranged by letting the students stand up and move around the class, or ‘mingle’. When
SOMECne answers a guestion positively, the first student should write down that student's name and if appropriate ask for
extra information.
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Lesson 2

Method - the level at which theory is put into practice and at which choices are
made about the particular skills can be taught.

Approach - the level at which assumptions and beliefs about language learning
specified.

Technique - the level at which classroom procedures are described.

Procedue — a particular method for performing a task.

Syllabus — a summary of topics which will be covered during an academic
course, or a text or lecture.

Lesson 3

acquisition- the act of getting sth, especially knowledge, a skill, etc.

adopt- to take sb else’s child into your family and become its legal parent.
countertop — a long flat surface over which goods are sold or business is done in
a shop/ store, bank.

insight— the ability to see and understand the truth about people or situations.
methodology - a set of methods and principles used to perform a particular
activity.

Lesson 4

Potency—the power of something to affect mind or body.

Chart—a sheet of information in the form of a table, graph or diagram.
Skeptical—not easily convinced; having doubts or reservations.
Sequence—a particular order in which related things follow each other.
Proponent—a person who advocates a theory, proposal, or course of action.
Educable—capable of being trained or educated; able to learn.

Adequaety—satisfactory or acceptable in quality or quantity.
Nonverbal-- not spoken; the nonverbal signals of body movement
Utterance-- a spoken word, statement, or vocal sound

Elicit-- evoke or draw out (a reaction, answer, or fact) from someone

Lesson 5

Foster- providing parental care to unrelated children

Mutual- having the same relationship each to each other

Explicit- very specific, clear or detailed

Syllabus - a summary of topics which will be covered during an academic
course.

Actualization- a making actual or really existent

Interaction- e situation or occurrence in which two or more objects.

Lesson 6
Modified — change slightly, usually in or get to improve it
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Protocol- is a system of rules about the correct way to act in formal
situations
Stimulate — to make develop something or become more active
Commentary- a spoken describtion of an event that is given while it is
happening.
Gifted — having a lot of natural ability or intelligence

Lesson 7

Antenatal- occurring or present before birth; during pregnancy

Auction- a public sale of goods or property, esp one in which prospective

purchasers bid against each other until the highest price is reached

Baffling- impossible to understand; perplexing; bewildering; puzzling

Befuddled- to confuse, muddle, or perplex

Consequence - a result or effect of some previous occurrence

Cramped- closed in; restricted

Deliberately- intentionally

Deserted-abandoned

Disuse- the condition of being unused; neglect

Lesson 8

Advocate-_a person who argues for or supports a cause or policy
Acquisition-the act of acquiring

Assumption-the taking up of a person into heaven.

Axiomatic-obviously true

Hierarchical-of, relating to, or arranged in a hierarchy
Interaction-mutual or reciprocal action or influence
Interactivity-designed to respond to the actions, commands, etc., of a user
Input-advice or opinions that help someone make a decision

Syllabus-a list of the topics or books that will be studied in a course
Variation-a change in the form, position,condition,or amount of something

Lesson 9

Authentic- of the same origin as claimed

Criterion- a standard or test by which individual things or people may be
compared and judged.

Classification- the act of forming into a class or classes; distribution into
groups, orders, families. According to some common relations or attribute.
Category- a group often named or numbered, to which items are assigned
based on similarity or defined criteria.

Distinction- a single occurrence of a determining factor or feature.
Interaction- the effect resulting from such a situation or occurrence.
Syllabus- a summary of topics which will be covered during an academic
course or a text or lecture.

Lesson 10
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Binomial-consisting of two terms, or parts

Connective-a word used to connect words, clauses and sentences, most
commonly applied to conjunctions

Idioms-a manner of speaking, a way of expressing oneself

Lexis-the set of all words and phrases in a language

Phrasal verb-a phrase, consisting of a verb and either or both of a preposition
or adverb, that has idiomatic meaning

Simile-a figure of speech in which one thing is compared to another, in the case
of English generally using like and as

Trinomial-consisiting of three names or parts or terms

Word collocation-the grouping or juxtaposition of words or sounds

Lesson 10

Binomial-consisting of two terms, or parts

Connective-a word used to connect words, clauses and sentences, most
commonly applied to conjunctions

Idioms-a manner of speaking, a way of expressing oneself

Lexis-the set of all words and phrases in a language

Phrasal verb-a phrase, consisting of a verb and either or both of a preposition
or adverb, that has idiomatic meaning

Simile-a figure of speech in which one thing is compared to another, in the case
of English generally using like and as

Trinomial-consisiting of three names or parts or terms

Word collocation-the grouping or juxtaposition of words or sounds

Lesson 11

Belligerent- marked by readiness to fight or argue; aggressive

Bitterness- sourness or bitterness of taste

Chap- to make or become raw and cracked, esp by exposure to cold

Disuse- the condition of being unused; neglect

Drip - to fall or let fall in drops

Encounter- a meeting with a person or thing, esp when casual or unexpected
Flashback - a transition in a novel, film, etc., to an earlier scene or event
Flight attendant - a person who attends to the needs of passengers on a
commercial flight

Lesson 12
Acquisition — the actor process of acquiring
Anxiety - an uncomfortable feeling of nervousness or worry about
something that is happening or might happen in the future
Application - an act of applying; an act of putting something to use
Conscious - aware of one's own existence, sensations, thoughts,
surroundings; fully aware of or  sensitive to something
Intrinsically - in an essential or natural way
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Perception - a belief or opinion, often held by many people and based on
how things seem

Syllabus - the subjects in a course of study or teaching

Spontaneously - as a result of a sudden impulse and without premeditation.

Lesson 13

Identical- being one and the same individual

lliteracy - lack of knowledge, information, or education

Illiterate- unable to read and write

Immature - not fully grown or developed

Nonsense- something that has or makes no sense; unintelligible language;
drivel

Notorious- well-known for some bad or unfavourable quality, deed

Optimistic — positive

Pessimistic- dealing with the unpleasant realities of life

Lesson 14

Identical- being one and the same individual

Iliteracy - lack of knowledge, information, or education

Illiterate- unable to read and write

Immature - not fully grown or developed

Nonsense- something that has or makes no sense; unintelligible language;
drivel

Notorious- well-known for some bad or unfavourable quality, deed

Optimistic — positive

Pessimistic- dealing with the unpleasant realities of life

Lesson 15

Theoryless - that does not involve theory or has no theoretical basis

Bilingual - involving or using two languages

Abstract — an abstract idea or way of thinking is based on general ideas rather
than on real things and events

Adjustable — if something is adjustable it can be changed to different positions
or sizes

Acquire —if you acquire something you buy or obtain it for your self, or
someone gives it to you

Lesson 16

contribute-to give something, that is or becomes part of a larger whole.
diplomatically — in a diplomatic manner.

evaluation-determination of the value of a variable or expression.
monopolizing-present participle of monopolize

outset-the beginning or initial stage of something

pairing-the combination or union of two things.

perspective- point of view, outlook.
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prompts-a reminder or cue.
reference- relationship or relation (to something).
Uninterrupted-continuing without interruption.

Lesson 17

Response- an answer or reply, or something in the nature of the answer or
reply

Simile-a figure of speech in which one thing is compared to another, in the case
of English generally using like and as

Trinomial-consisiting of three names or parts or terms

ensure — to make sure something happens or is definite familiarization — to
give ( someone) knowledge about something

willingness — not refusing to do something

Lesson 18

Prolific - producing constant or successful results

Reckless - having or showing no regard for danger or consequences; heedless;
Relevance —appropriateness

Reliability - the state or quality of being physically or mentally strong

Lesson 19

Overlook — to observe secretly

Reinstallation — the act or process of reinstalling
Congeste — to overfill, overcrovd

Hourglass — saidglass, clock

Corrept — to deprave

Trouble shoot — to analyze

Repository — depository, archive

Lesson 20

Maturity - the state or quality of being mature; full development
Measurable- able to be measured; perceptible

Misuse- erroneous, improper, or unorthodox use

Reliability - the state or quality of being physically or mentally strong
Remark - a brief casually expressed thought or opinion; observation
Respectful- full of, showing, or giving respect

Lesson 21

Download- a file transfer to the local computer, especially one in progress.
Neural-adj. of relating to the nerves, neurons or the nervous system.
Pathways-n. footpath or other path or track

Memorable-adj. worthy to be remembered; very important or remarkable
Cognitive-adj.the part of mental functions that deals with logic as opposed to
affective which deals with emotions
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Perspective-n.aview,vista or outlook

Replace-v.to restore to a former place,position,condition or the like
Mnemonic-adj.the study of techniques for remembering anything more easily
Associative-adj.pertaining to, resulting from or characterized by associating
Competence-n.the quality or state of being competence,able or suitable for a
general role

Repetition-n.the act or an instance of repeating or being repeated

Lesson 22

Nonsense- something that has or makes no sense; unintelligible language;
drivel

Notorious- well-known for some bad or unfavourable quality, deed

Reckless - having or showing no regard for danger or consequences; heedless;
Relevance —appropriateness

Lesson 23

Harshly- short , sharply

Identical- being one and the same individual

lliteracy - lack of knowledge, information, or education

Illiterate- unable to read and write

Nonsense- something that has or makes no sense; unintelligible language;
drivel

Notorious- well-known for some bad or unfavourable quality, deed

Reckless - having or showing no regard for danger or consequences; heedless;
Relevance —appropriateness

Lesson 24

Antenatal- occurring or present before birth; during pregnancy
Auction- a public sale of goods or property, esp one in which prospective
purchasers bid against each other until the highest price is reached
Baffling- impossible to understand; perplexing; bewildering; puzzling
Befuddled- to confuse, muddle, or perplex

Belligerent- marked by readiness to fight or argue; aggressive
Bitterness- sourness or bitterness of taste

Chap- to make or become raw and cracked, esp by exposure to cold
Cider- an alcoholic drink made from the fermented juice of apples
Consciousness- intelligence or the intellect

Lesson 25

cognizance — knowledge or understanding of something

crucial — extremely important because it will affect other things
enhance — to increase or improve (something)

ensure — to make sure something happens or is definite
familiarization—to give ( someone) knowledge about something
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willingness — not refusing to do something

Lesson 26

Disuse- the condition of being unused; neglect

Drip - to fall or let fall in drops

Encounter- a meeting with a person or thing, esp when casual or unexpected
Flashback - a transition in a novel, film, etc., to an earlier scene or event
Foresee - to see or know beforehand

Frustration- the condition of being frustrated

Gloomy - dark or dismal

Harshly- short , sharply

Lesson 27

Antenatal- occurring or present before birth; during pregnancy

Auction- a public sale of goods or property, esp one in which prospective
purchasers bid against each other until the highest price is reached

Baffling- impossible to understand; perplexing; bewildering; puzzling
Befuddled- to confuse, muddle, or perplex

Belligerent- marked by readiness to fight or argue; aggressive

Consciousness- intelligence or the intellect

Consequence - a result or effect of some previous occurrence

Cramped- closed in; restricted

Lesson 28

Anew- over again; once more

Antenatal- occurring or present before birth

Belligerent- marked by readiness to fight or argue; aggressive

Illiterate- unable to read and write

Immature - not fully grown or developed

Immaturity- unripeness- nespenocts-voyaga yetmaslik

Immeasurable - incapable of being measured, esp by virtue of great size;
Implore - to beg or ask (someone) earnestly (to do something); plead with;
beseech
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Y3oexncton Pecnyonukacu Onuid Ba ¥pTra Maxcyc TabJAHM Ba3HPIHTHHUHT
2016 #mn 22" supapgarn “26"-comnmm Oyipyrunmnr 2-wiopacH Ownan  dan
JACTYPH PYHXATH TACTHKITAHTaH,

an pactypu Onuit Ba ypra mMaxcyc, kacO-XyHap TabIuMH HYHATHIITAPH
Oyiimua VKyB-yenyOmit  Gupnamvanap  (aonmatHHH - MyBO(HKIALITHPYBUH
Kenramwmuuar 2016 jinn “9”  gupapmarn  1-connu OaéuHomacH  Owunan
MabKYJUIAHTaH.

dan actypn Y30eKHCTOH JaBJIAT KaXOH THILIAPH YHHBEPCHTETHAA MLLIAG
YHEKHWJIIH.

Ty3ypunaap: .

Weamyxamenoea H. - V3JKTY, nouent, ¢.d.H.;
HpramepaC. - V3JKTYVY, karta YKUTYBYH;
Anumoera K. - V3JIKTY, kaTra YKHTYBYH;
Hocupoga I'. - éH,ﬂY, KaTTa YKHTYBUM;
Myxammenoea H. - V3JKTV, karra YkuTyBaH;

Kum O, - ?3ﬂ)KT'Y, KaTTa VKMTYBYH;
Dmonkynoea H. - V3JDKTY, ¥kuTyeuH

bowm macnaxaruu: bywok  bpurtanusa, Hopuu THA
Pox bonaiito - VKHTHIL HHCTHTYTH

Takpuzuuiaap:

Beer P. - Byiox BpuTanus, MycTakuI JKCIepT
Hpuckymoe M. - V3JUKTY npodeccopn, b.d.m.

dan gactypu V30eKHCTOH JaBIAT KaXoH THIapH yHMBepcuTetH Mimuit
KEHTalMaa KYpHd YHKHITAH Ba TaBcHA KuiauHrad (2015 itmn “26™ nosbpoarn 4-
connu DaéHHoMa).
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KHPHIL

l‘DaH. TEXHHKA Ba TCXHONOIHATAP KOTYKIAPH acOCHIA TabIHM THIHMHHH HCIIOX KHIHILIa
JIABP CHHOBMAPHAAH YTTAH MIFOD TAXKPHOATAPHH YPraHHml Xamaa MWUTHH Ba YMYMHHCOHHMI
KaapuATHapHH  36THOOPra oNral  Xoada YIApHHHT  KOPHil  STHIHIHHH  TabMHHIAL
pal{oﬁaTﬁap,qulll Kajipiap TanépaaniHuHar MyXHM OMHITH CaHaTa/IH, ?35&|{Hcr0ﬂ Pecnyﬁ:mr{acn
Mpesnaenturauur 2012 dimn 10 nexkabpnarm “Yer THATapHH ¥pravum THIHMHHM AHAIA
TAKOMHJUTAIITHPHIL  qopa-taadupnapn  Typucuaa’ i [IK-1875-con xapopuaa Oenrmnanran
Ea3uanap HKPOCHHH TABMHHIAM Makcamuaa “Onuii TakmausM Myaccacanaphia ueT THITapHH
VEHMTHIL TH3UMHHH  HHAJQ TAKOMMLUIAWITHPHIL Yopa-Tagdupiap jacTypu” wiwnad 4HKHIraH
OVmud, yupa wer Twimap OVimua  JlaBnar tawnum craHpapriapu, VEYB pewanapH  Ba
JacTypaapHHH TAKOMHTALITHPAIN Ba OocKHYMAa-00CKHY VKB kapaéHura TaTOMK 3THII YCTYBOD
pazudanapaan Gupy cudatuaa denruianran.

Espona Kenrammnuur “UerT THAMHH 3ramiall  YMYMEBpONAa KOMMETEHIIHANAPH:
Ypramum, YeuTHn Ba Oaxonam”™ TYFPHCHIATH XYAHATHIA THN Jrauiawra Kyiuiaguran
Tanabnap Ba Me3oHIap FHTHEOPra OMHTAH X012 Y3GeKHCTOH YATYKCH3 TahiauM THIHMHIA YeT
THIIIAPHHH VPraHuiiHuAT ArOHa Makcan Ba sasudamapu Senrmnanud, uer THnapu G¥iinua
TABIHMHHHT  Oapua QOCKHWIAPH OMTHPYBYMIAPH TalEPrapiMk JapaskacHra  KyHHIaIHras
Jlagnar tasaum cTaHaapTH Tanabnapu Homad ueKHTH. YeT THIHHH Arannam aapakanapHHH
YaHaa aKkc STTHPraH Maikyp cranzapt Yadexucron PecnyGnukacn Bazupnap Maxkamacuuuur
20013 #mnm 8 wmaiigaru “Uer rtunmap O¥inuga  TasidaMHUHT  Oapua  OOCKHMIApH
DUTHPYBYHIIAPHHUHT TAHEPrap/iHK JapaacHra kKyHunaguran tanadnap” tyrpucugarn 124-
COHIM KApOPH OWUIIAH TACAHKIAHIH.

Maskyp mactypHH Hiunad wvgHmga Eppona Kenrawuuuar “Her THIHHH 3rajuiail
YMYMEBPOIIA KOMIETEHIHANAPH: Ypramu, YKUTHI Ba Daxonaw”™ TYFpHCHIATH YMYMILTHpod
srinran xankapo mebépnapn (CEFR — Common European Framework of Reference) Ba
VabexncTon PecnyGIHKACHHMHT Y3AYKCH3 TABAHM TH3MMHIA UYeT THANAPHH VpraHuiira
KyHHIaaurad Tanabnap aeTHOOPra oMHHAKM. YHIa 4eT THAHHH VKMTHIINa HXTHCOCIAIIAH
TALIAHM HVHATHULIAPH OHTHPYBUHJIAPH ONHA TablWM  MyaccacacHJarH TYPT HHIUIHE
TAXCHIUIAPH HHUXOACHAAZ Vpranrad der THam O¥iimua Cl japamaHd srauianuiapl MHHHMYM
cucbariaa Genrunab kiitunran.  Hlywunrnex, Termmom TawmuM BYHATHOITAPHHHHET Manaka
Tanabnapuia rTanadasapHuHr TaiiéprapiaMk  japasacd, OWIMM, Mallaka Ba KYHHKMalapHra
KyHunagurad  tanabnap  XaMia TYpAoLl OMHH  TABIMM  MYACCACAIAPH  MYTAXacCHCIapH
TOMOHHIAH OHIIHPHITAH TAKIH(IAp HHODATTA OMHHIH.

DapHHir MaKeaa Ba sasuganapn

Maskyp ¢gaHHHHT Makeaan Tajgadangapra kacOuii fiVHanvin noMpacHIa THIHHHT
OF3aKH Ba €3Ma IAKITAPHHH VPraTHIL, YIaPHUHT HATHMOHH-MaJaHHi MyITOKOT MalakaiapHHH
PHBOSKTAHTHPHIN, XYCycaH VpraHunagrraH ueT THAWHAHT  (QYHKIMOHAM IHAKnnapH Ba
yenyOnapuHH, THI TYFPHCHIATH AMAIMI Ba Ha3apHii OHIHMIAPHHE TAKOMHIUIAIITHPHILI XaMa
sranmaHrad OHaWM, KYHHKMa, manakanapwad xacBuit Ba wimunit daonuatna IpruH Kynmai
OJIMLIUTAPHHH TabMHHIAILAMD. PaHHHHr acockii BazudacH yMyMOLTHPOd HTHIraH XalKapo
MELE]’]HEI]’}FH K?pd TMHEMHPHHHF S(I]FHHHJ'IHETF&H HEeT THIHHH Cl napa‘n{aﬂa .'-)r'EJJ1J151LIL'Ii-ipP‘I y'-lyl{
sapypuii  OHIHMMAAPHH  HHTCrpallalirad  Tapsga Vpratiil Ba  MYJIOKOT MalakalapHHH
PHBOAIIAHTHPHILIHP.

Man d¥iinya TanadaIapHUHT TACABBYP, DHIHM, KVHHKMA
Ba Majlarajaapura kyinaaguran ragadnap
Maskyp nactyp O¥iin4a TabIHM 0IraH TanadanHHr:
e Yer THamen  Y¥mym Epponma  crampaprnapura  kypa Cl o papakana
V3IalTHPHIIH;
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e VpranunaéTraH 4eT TWAMAA VKU, THHIIa0 TYHmIYHWII, Tanupuin Ba €3ui
KYHUKMalapuHH Sraulalim;
ypranuaaérrad ueT THIHHHHT XalKapo MYJIOKOTAarH pos;
THI VpraHuul Kapa€HlapH XaMmjia YIApHHHI THJ YpraHMuyjars poju Ba
axaMuATH;

e VKYB MaTepHAJUIApUHKM TaHKMAMH Taxaun Kwinw, Oaxonam, Myaitsn
IIapPOHTTa MOCIAIITHPHII BAa AHTHIIAPHHH APaTa OJHUIIL,

®  JIAPCHH peKalallTHPHILIA M3YM/UIMKHHM TabMHHJIAIL Xam/Ja peka acocHja
MaIFyn0T 01ub Gopui;

®  4eT THIMHH VKUTHIUHHHI Typiau ycinydnapu Ba Tl VKHTHILAAM TYPIu
€H1amysap;

®  THI YKUTUIAETraH Iypyx Ba IAPOMTra MOC PaBHIIAA VKHTUII yCaydiapHHH
Tawiaw Ba TVrpu KYiuiait onnu;
TabJIMM 0J1yBYHIAP OHIHMHHK OaxXONALIHHHT TYP/IH IAK/ Ba METOUIApH;
V3uHMHT YKyB Ba memaroruk Qaonustunn Gaxonail oammn Ba peduiekcHs
KYHHKManapuHH KyJUTai oJIni;
V3 haonuaTu 6Vitnua mwimuii Taakukot onnbd Sopuur;
THJIHH adrijiaml Ba THII TaxXJIMIH coxajlapuiaaH neaaroruk Makca/iap/ia
doiianana omm;

®  MaJaHHATIAPAPO KOMICTCHIMS BAa YHHHI HeT TWIMHH YKHTHIIZAArH pOJIH
Oyiinua tacaeyp, OwinM, Malaka Ba KYHHKMaapra, KOMHeTeHLMs1apra sra
OVaHH Tanad Tuiaam.

@aHHUHT YKYB peskajgaru domka panaap ouian y3apo 00FIHKIHIH
Ba YCAYOHIi ZKHXATAAH Y3BHILINIH

Acocuii yprauunaérran THa (MHIIN3, Hemuc, (paHIly3, Henad THiUIapH) (aHu Maskyp
TabIUM HYHATHIIN YKYB peskacuaari 001Ka HXTHCOCTHK (annapu Ounan y3apo 6ofank 6ymmd,
MOJIY/UIap KeTMa-KeTJIMIH Ba MasMyHHIra Moc pasuinja 1-8 cemecrpiap JaBoMuaa YKHTHIAAN.
Mazkyp an ymymkacOuii dan xucobmanaan Ba TYPT HHI JIABOMHA MOAYJIIAPra akpaTHITaH
X0/1a Ypratunamn. YKyB peKaHHHr afaGHETIIYHOCTHK, MCTOMKA, MAMJIAKaTIIYHOCIHKKA OHJL
Kypenapy Ba Yprauuna@rrad 4eT THAMHMHI Ha3apuii Kypeiaapu -  yMyMHi THIIYHOCIHK,
CTHIMCTHKA Ba MaTH TaXJIWIH, Hasapuii donernka, KMEcHil TUMONOTHS, HAa3apHii rpaMMaTHKA
dannapugan  3apypuii  Omnmwiiapuu orawramga ywdy gan moayitapu  GViikmua
Y37aITHPHITAH KYHHKMA Ba MaJakanap MyXUM axaMuaT Kach staau.

DauuuHTr HAM-(aH Ba HULIA0 YHKAPHIIATH YPHH

“Acocuit ypranwnaérran tan” ¢aun  “Xopuwxuit T Ba anabuérn” (pomas-repmas
tunonorusicn), “®unonorus Ba THINAapHu VKuTHIN (poMaH-repMan ¢unonoruscu), Tapkima
Ha3apHACH Ba aMalMETH (pOMaH-repMaH THWLUIAPH) TabIMM  HYHAIMIUIADHHUHT  acOCHi
ymymkacOuii (ann xpcobnanaau. Onuii Tabiaum MyaccacacMHH ymOy TabiuM iyHanuuiapu
Oyitnua tamomiiaran OakazaBpiap PecrnyOnMKaMu3 y37MYKCH3 TabJIUM TH3HMHAAQ VKHTYBUHIHK
Qaonmsty Ounan wyryananaguiap. IIyHuHraek, Xopuxkuili KyIIMa KOPXOHAIAp, XalKapo
TAIKWIOTIAp Ba YJIAPHHHT pecrnyOiauKaMu3zary OYIHMIapH, 2MYMXOHA Ba KOHCY/LTHKIAP,
CaHEXIMK arcHTIMKIApH, HAWPHET Ba TaXpUPHATIAp, HOTApHAA HAOpanap, TapKUMOHJIHK
Oroponapua kacouii daonuar onud Gopaminap.

®anan S’KﬁTllllllla 3aMOHaBHIT axﬁopot Ba NMeJIaroruk TexXHoJ1orusiyiap

[GE S”KHTHlllJla maxcra FIS’HEUITHPHHFEIH TabJIUM MCETOJH Ba “€T THIHHH )“/Ku'rmura
KOMMYHHKaTHB éuuamymau Makcumal Japaxaia Q)Oﬁ,\‘.la]laﬂlﬂu Tanad ITHIIAAH.

4
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MaurFynoTnapaa fapeiik Ba VKYB KYIUTAHMATAPIAH TAIKAPH AYTEHTHK MATEPHAIIAP: ayaHo,
BHICO, a3eTa Ba KypPHALIap, HHTEPHET MaHOazapulaH, HHTCPAKTHE YCYIApHH KVIiaraH
X0 Ak XymyM, Keiic-cranu, noiuxanap Taiépnaw, pomnun Yiiny, nedatnap, npeseHTalmus
METOUTAPHIAH KeHT (ofiaanaHumaim,

Dan 6¥iinya ranadanap GHauMHEHE Gaxouam

“Acocuii Vprauunaérran Tan” (MHIIM3, HeMuc, (gpanys, uenan ToutapH) dann GViinua
Tanabanap OHIHMH peHTHHT TH3MMH acocuaa Oaxomaxamn. JlacTypaa Momynnap O¥iinua
YanamwTHpHarad OunumiapHi Gaxonam TYplapH Ba AKINIAPH  KeNTHPHITaH. Ynap YKys
MﬂTepHaﬂﬂapH T‘:‘;’J’[HK Ea CaMapa.ﬂPI ?SHaIIITHpHﬂTaHﬂHTPIHH Ha}OpaT KHIIHIILTA ATOHATHK Ba
THIHMIIHIHKHH 'I'HBMHHJlﬂi:I,ﬂ.H.

ACOCHH KHCM

DaHHUHT AMATHI MALIFYIOTIAPH MAIMYHH

“Acocuii Ypranunadrran THA” (HHTIINZ, HeMHC, (paHIys, HenaH THIapH) (aHn HKKH
acocHi  — JIMHIBHCTHK Ba MeTOOMK — Kypera OVnmnanum. dPan tapkuduga samu 22 Ta
(maHrERCTHE Kypena 11 Ta, meTommk kypena 11Ta) moayn Ykumunams. “Acocuii ¥pranunagrran
TH” daHi TApKHOHIArH MOIYIIIAp KyHIIATH KaIBaiia ¥3 AKCHHHE TONTaH:

1. Tun kpuuxMarapu unmezpayuacy;

. 2 Oesaxy wymy  avatuémis (munziaid 6a
A. Tua KiMUKManap uHmezpajusaci -

2anupii);
3. Myvemarin mavinum KintkManapu;
1. Vi

b. }?:guw aa E3u amaiému 2 Ezua HYRIK AMAaTHEm;

3. Huauii 3ve modymi,

1. Madamusnmnapapo MyaoKkom KOMAEMEHYUACHHY
PUBOICTAHMUPL,

2. ?j}zﬂHH.-'!’ﬂé‘mEﬂH Hem I Xaakapo
MVAOKOMm Ay clghamuda;

B. Xopuxcuit muanu Yiumutida
Madanusmaapaps MyaoKomeu
HIARIAaHIUP I

1. YHem muunu Speania yeapaéniapu;

2. Tun camy (apye) aapunn VEumunea
KOMMYHUKAMUE EHOMYVE,

3. YHem muannu VKumute maMotiiiapu sa
EHOauIvanapu;

4. Tun KPHMKManapuny WHmezpaniawean xorda
VKU,

5. Vigye Mamepuansapusi maniai 6a An2UAQPUHI
Apamui;

6. Avoumopusda VKunveut HYmKu,

7. dapenu pexcanauwmupn;

8. Avoumopusnu Vpeanuu (madkui) amu,;

9. Tua viuva Gurusmaapny Gaxorai myprapi a
Mezanaap;

10.Typau éwdazuaapaa wem MunIuny VUM,

11 Maxcye iynanut (coxalrapoa yem muniny
VKU

I Hem munaapiit Pumiinninge
z.ereepa-l-mmzaH R"PPCH

1. Konmyuuramue zpavyamura,

2 Kovwynuxamus  pexcuxa (cvs  Oodauetini
CUILPHNL);

3. Muckype (mamn) maxauni.

A Tun acnexmaapu amaiuému

5
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- amanHii Basudanap;

- monszap0 macananap O¥iHua MUHH-MaLpy3agap;

- MOJIYTHHHT MYXHM Macananapu Gyiinga myHo3apanap;

- MYCTaKHI YKHIL,

- Tanaba Ba yxurysun cudarnga peduexcus;

- ¥KMTHII Ba ¥praHuil MaTCpHALIAPHHH TaXIHI KHITHLI;

- YKHTHII Ba ¥Prafui MaTepHaLIapHHH THIIAL, APaTHIL.

3. Meroank kype: Yer Thiuiapun FKHTHIN TaMoiin/Iapy Ba éniamysap
Maskyp moayn TanabapHu 4eT THATAPHH YKHTHII YCYI BA METOTAPHHHHT TAPHXHE
DocKUUnapH OHIaH TAHHIITHPHIN GHiaH GHPra YeT THIMHH VKMTHIIJATH TYPIH Yeyn Ba
METO/UIAPIAH KY3IAHIaH  MAKCaUIap, YIapHUHT koDl Ba candHi ToMonnapuiy dapkiai Ba
amania ynapaas ypuann doiinanana onnmra ypratamn. Moaynaa karra ssmdop THI
YKHTHIIHHAT 3aMOHABHI, WITOp BA caMapaid MeTolapH Xakuia Gatadicuin MaLIymMor
Gepuwira Xamaa ranabanapHunr yudy MeToanapaan gape xapaéuauaa oiaanaHuiapuEn
TABMHHIALITE KAPATHIAIH,
MojyaHu YA THPraHnaan cyar ranada:
- "eT THIH ¥KHTHII METOIAPH Ba YIAPHHHT TApHXHIl PHBOMKIAHHIN DOCKHUIAPH XaKHIa
Oaradenn Masnymotra ara 6¥nnG, TaHKHMIE EHANIYBAAD ACOCHIIA TAXIHI 9TA ONAJM;
- 4eT THIH ¥KHTHII METOTAPHHH MaHTHKaH Oaxonad, THI VKHTHIAETTaH rypyx yMyH MOc
YCYIHU Tamai onain;
= HeT THUMAPHH YKUTHIN apa8Huaa TYpiH MeTol Ba yenybnapaad kenr doiinanannm
ManaKkacHHM raanaiian;

Moaya MazMyHH
- 4eT THZIApHU YRUTHLI yeaydaapu ¥pracuaard gapkiap;
- THI YKHTHII 3aMOHABHI YCYIIAPHHHHT aMalHET/Ia Ky IaHHITHILH;
- HeT THAHHH ¥prartiuiia xopukHii raspubanap:
O rpaMMaTHE-TapxumMa yenyou;
©  JapCHH TYJIMK 4YeT THAHIA YTHI yeuy0u;
o AyIHO-JHHIBHCTHK yeayd (dmuTHd ranupui);
o KOMMYHHEATHE YCIyo.
- MaxXaUIHi MyXHTAA Kyuianuaaérran yenyonap Ba YIapHHHT TaX/JIHIIH;
< TpaMMATHKAHW JEIYKTHE Ba HHAYKTHR Tapiia YKHTHII;
©  TapHMa OPKANH THIT YKHTHIL,
o Kafita rannpud depuu;
o Qonemarap Ba hOHETHK ycyanap;
o MaTHnapHH éunan;
©  VKHTYBUHJIAH CYHT TAKPOPIIALL
& KOMMYHHKATHB Mammknap EpaaMnia THI YpraHui;
- TypiH yenyOonapHHar wao0uil Ba canbHil MHXATIAPH MYXOKAMACH;
- THI Ba MaJIaHHAT,
- VEMTHIL/Ypraduu skapaénuapy;
- 4eT THAHHH YPrauuinia oHa THIHHHHT YPHH,
- 4eT THIM YKUTHILHHHI [ICHX0/I0THK Ac0CIapH.

Moayiauunr unhopmManHoH-yeaydHil TABMHHOTH
- TOMIIHPHKIAPTA ACOCTAHTAH aMalni MalFynoTiap;
- 0axc Ba MyHO3apara acoc/IaHran pasuganap;
- DenrmiaHraH Mae3ly 3achiad agabuériapH YKui;
- MaroIanap MyxoKaMacH;
- YeT THIIH VKHTHILI METOUIAPH TaXJIHIIH.
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Goiipanannnaguran agaduéraap pyixaTn
Acocuii axadbnérnap:

Hurims Tuau
Cambridge English Skills Real Listening and Speaking 2 with Answers and Audio CD:Level
2
Cambridge English Skills Real Reading 2 with answers: All Levels
The writer’s workplace with readings (6th ed.). Student edition
Exploring Grammar in Context. CUP 2000
English Vocabulary in Use — Cambridge University Press

Hemue thian

Hanaxomxaesa M.C. sa 6. Deutsch . Taschkent. 2005,
Hanaxomxaesa M.C Deuischkurs II. Taschkent. 2011
Mamaros M. Hemounos K. sa 6. Deutsch fiir Hochschulen. Tamkent. 2003.
Hakimova F. Sodikova R. Abduganieva Sch. Beier. A. Praktische Phonetik
PERFEKT PRINT. Taschkent 2012.
Saidov S.Deutsche Grammatik in Ubungen. ,,0 zbekiston* Toschkent 2003,
Toschev. Z. B. Nemis tili fonetikasi. Buxoro, 2009,
Eurolingua Deutsch 3, neue Ausgabe, Kurs und Arbeitsbuch, Comelsenverlag, Berlin 2007
Em neu Briickenkurs, Arbeits und Kursbuch, Max Hueberverlag, Ismaning 2010
Em neu Hauptkurs, Arbeits und Kursbuch, Max Hueberverlag, Ismaning 2009

. Em neu Abschlusskurs, Arbeits und Kursbuch, Max Hueberverlag, Ismaning 2011
. Sicher. Arbeits und Kursbuch, Hueber verlag Gmbh & Co. 2012

. Lagune 3, Hartmund Aufdrstrasse, Max Hueberverlag, Ismaning 2012

. DaF Kompakt, Deutsch fiir Erwachsene, Ernst Klettverlag, Stuttgart 2011

DpaHLy3 THIA
Abmymykyposa 3., M. Humonor sa 6. Manuel de Francais “The ou café” Module 1.
TomkenT, 2010,
Abmpymykypora 3., M.Humonor Ba 6. Manuel de Francais “The ou café” Module II.
Tomkent, 2010,
Abaywykyposa JLA., Kapumosa H.A. “Francais 3-eme”. Towkenr, 2009,
Adnymykypora JLA., Kapumora MLA. “Presse frangaise”™. Towkent, 2011,
[Tonosa H.H., Kazakosa A.A., Manuel de frangais, wacte 1., M., 2007.
Moryianckaa JLJL, xynaesa JLJ., HOguua H.A. TIpakruuecknit kype ¢panuyscroro
Aspika. M., 1990,

Heman i

1. G.Botirov, M.To ychiyeva., Espafiol en textos T., 2010

2. Tomxonos M., T.¥mbapopa, K.AGnynnace, M.AGoynnaeg, 111 Xonmatosa, «Manual de la
lengua espafiola». Towkent, 2007,

3. Xonmarora M., Vmbapora T. @oHeTHkara kupum kypen. Tomgent. 1991,

4. M. Abdullayev. Esparfiol en textos. T. 2011

5. T. Oltiyev. Gramatica practica del espaiol. Tashkent, 2007

[

o L

Kimmmua apabuérinap:
Hurams than

Materials Evaluation and Design for Language Teaching (Edinburgh Textbooks in Applied
Linguistics)
Woodward, T. (2001). Planning Lessons and Courses. Cambridge, CUP
Tanner, R & C.Green (1998). Tasks for Teacher Education: a Reflective Approach. Longman
Cottrell, 5. (1999) The Study Skills Handbook. Hampshire: Palgrave
Thornbury, 8. (1999} How to teach grammar. Longman Pearson
Thornbury, 8. (2002) How to teach vocabulary. Longman Pearson.
Ur, P. (1996) 4 Course in Language Teaching: Practice and Theory. Cambridge: CUP
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Hemuc Tuan
1. Mupcoaros T.3. Hemuc tunu rpammatnkace, Mopdonorus, Towmkent, 1987
2. Hypmartos T.A., b. M. Xycauxiskaes, 9. X Aipaes, T.Ouwios. Hemuc tiinn
doHeTHKacH, 2002,
3 Karimov Sh., Ismoilov Yu. Usbekisch-deutsches Warterbuch. “Nihol”. T. 2011.
4. Praktische Phonetik. Elektronisches Lehrbuch. Taschkent, 2012,
5.Sattarov M u.a. Grammatische Kategorien des Substantivs und Gebrauch der
Priipositionen. Taschkent, 2003.
6. Tangram, Kurs- und Arbeitsbuch, Max Hueberverlag, Ismaning 2010
7. Menschen, Kurs- und Arbeitsbuch, Max Hueberverlag, Ismaning 2012
8.0ptimal, Kurs- und Arbeitsbuch, Langenscheidet KG, Berlin Miinchen 2004
9.Schritte international, Kurs- und Arbeitsbuch, Max Hueberverlag, Ismaning 2010

@panuys THIH
1.Le nouveau sans frontiéres. Méthode de frangais. 1-4 kucmnap. Paris. 1990,
2. Verne J, Les enfants du capitaine Grant, — M., 1987,

Henan Tiian

1. I. Bosque, V.Demonte. Gramatica Descriptiva de Real Academia Espafiola. Madrid Espasa.
1999
2. Ynuun A.B. Menanckuii aseik (ocHosHOI kype). «Mockosekuii anueii» M., 2003
3. Kapmen Mapun Derpemepa, [lanoma Maptun Jlopa-Tamaiio, 'eopruit Hysnmn. Espafia en
vivo, Kype coBpeMeHHOro HenaHckoro aseika. Alipec — npece. M., 2009,

Hutepuer caiitTnapu
“III'JI]{:I THJIH
. www teachingenglish.org.uk
. www.onestopenglish.com
. www.businessenglishonline.net
. Www.elgazette.com

. www.tesolorg
. www.tefl.com

. www.teachertrainingvideos.com

. www.learnenglish.org.uk

. www.educationuk.org

10. www.bbe.co.uk'worldservice'learningenglish/

11. www.channel4.com\learning’,

12. www.better-english.comtexerciselist.html

13. www.bbe.co.uk'worldservice\learningenglishbusiness\index.shtml
14. www.englishclub.comiindex.htm
15.education.leeds.ac.uk'\edu-mwe/eltwww. htm

16. www.Grammarly.com/Grammar

17. www.macmillanenglish.com/readers

Hemmne Tian

=l i L R

1. www.zum.de

2. www.lehrer-online.de

3. www.leixilotte.de

4, www.lexikon. freenet.de/Literaturdidaktik

5. www. literaturcafe.de

6.www.fachdidaktik-inecke.de/d4 Literaturdidaktik/textarbeit_im_literaturunterricht.htm
7. www.paperball.de

8. www .teachsam.de

9. www.deutsch-als-fremdsprache.de/daf-links/php _dateien/ressourcen_institute.php3
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V3BEKUCTOH PECHYBJIUKACH
OJIN BA YPTA MAXCYC TABJIUM BA3UPJIUTHU

I'YJIMCTOH JABJIAT YHUBEPCUTETH

“TACIUKJIAVIMAH”

I'yn/1Y yKyB nuapu npopeKTopu
bapaxaes H. P.

« » 2017 1.

TNJI YKUTUII TAMONWIJIAPU BA EHIAIITYBJIAP

(panu Oyiinuya

bunum coxacu 100 000 T'ymanutap coxa
TabauMm coxacu 110 000 Ilemarormka
Tapnum NyHanuIIapU 5111400 XOpHKUM TUJT Ba
anabuétu (Tunmap Oyitnya)

UIIYHU YKYB A1aCTypH

(2- kype)
YMymuii YKyB coatu - 90
[y xxymitanan:
AManuéT MalFyJa0TIapu — 58
MycTakui TabJIIM COaTH - 32

I'VJIMCTOH - 2017 i
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Nurym ykyB mactyp 5111400 uHrimn3 tunm tabauM WyHanumuy yayH Onuil Ba
ypTa TabJIUM Ba3UPJIMTd TOMOHUAAH UILIA0 YMKWJITAH Ba pyWxaTra OJIMHTaH
HaMyHaBUH YKyB JacTypura MyBohUK TaképaaHu.

Ty3syBum: Hopmamarosa I.T — “ Varnu3 tunum Ba anaduéru
Kadeapacu YKUTYBUUCH (UM30)
Takpuzumaap: ToxwueB X — “ VMHrnmm3 Twim Ba anabuétu
Kadenpacu IOLEHTH (um30)

@aHHUHT UIIYU YKYB nactypu “MHrnu3 tunu Ba agaduétu” kadeapacuHUHT
2017 v ¢ ” Jlaru - COHJIM MaXXJIMCHJa KypuO YuKWiInO, pakyiabTeT
Nnmuii-yenyounii Kenrammga xkypuO YMKUAII YYYH TaBCUS KHIJIMHIU.

Kadeapa myaupu: Ypas6aes X. H.
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XamaamoB O. D.
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Metoauk kypc: Her TWIIApHU YKUTHII TAMOMUILIIAPH Ba ¢HAALIyBJIap
Mazkyp Moy TagabapHU 4eT TWUIAPHU YKUTHILI yCYJ Ba METOJJIAPUHUHT

Tapuxuil OocKHwiIapu OWaH TAaHUIITHPUII OWIIaH OWMpra 4eT THIMHU YKUTHULIAArd
TYpJU YCyJl Ba METOJUIap/iaH KYy3JaHraH Makcaajap, yIapHUHT WKOOUM Ba cayOuii
TOMOHJIApUHHU (apKJall Ba amMajjaa ylapaaH YpuHiu (oiifanana onumira ypraraiu.
Monynga karra 3bTHOOpP THI YKUTHILIHUHT 3aMOHABHMI, WJIFOp Ba camapaiu
METOJIapy Xakuaa Oartadcuin MabIyMOT OepuIilnra Xxamja TajabajJapHUHT YOy
MeToJiIap/iaH Japc >kapaéHuaa (QoiganaHuIapuHd TAabMUHIIAIITA KapaTUIaan.
MoayJiHu Y31aITHPraHuIAaH CYHT Tajgaa:
- YeT TWIM YKUTHII METOAJIapU Ba YJIAPHUHT TapUXUN PUBOXKIIAHUII OOCKUYJIApH
xakuaa Oatadcun MabiiymMoTra 3ra 0ynub, TaHKUIWN EHAANIyBIap acoCHAa TaXJIMJ
3Ta OJIaJu;
- YeT TWIM YKUTHUII METOJUIAPUHMA MAaHTUKaH 0axoyad, THII YKUTHIAETIaH TYPYX
Y4YH MOC YCYJIHU TaHJIai OJIaJiy;
- 4eT THWUIAPHU  YKUTHII >Kapa€HUAa TypJad METOJ Ba yciayOnapjaaH KeHTr
doiinanaHuIl MaJakKaCUHU ATaJUIaiin;
MoayJ Ma3MyHHu
- 4YeT TWUIApHU VKUTUII ycrayOnapu ypracuaaru (apkiap;
- TWJ YKUTHII 3aMOHABUN YCYJUIAPUHUHT aMAIMETA KYJUIaHWIUIIN;
- 4YeT TWIMHHM YpraTuiiia Xoprmkuil Taxxpudanap:
- TpaMMaTHUK-Tap>XKuMa yciIyowu;
- JApCHU TYJUWK 4YeT THIKJA YTUI YCIyOu;
- ayIUO-JTUHTBUCTHK yciyO (3IIUTUO ranupuil);
- KOMMYHHUKATHUB YCIYO.
- MaXa/UIMi MYXUTAA KYJJIAHWIAETraH ycay0Jap Ba yJIapHUHT TAXJIHIIU:

- TpaMMaTHKaHU JEAYKTUB Ba MHAYKTUB Tap3[a YKATHIIL,

- Tap)KMMa OPKaju TWJI YKUTHIL,

- Kaifra ranupu® Gepui;

- (onemanap Ba hoHETHK yCYIUIAP;

- MAaTHJIApHU €1y1all;

- YKUTYBYMJAH CYHT TaKpOPJIALLL

- KOMMYHUKATHB MallIKJap €épAamMuaa TUJI YPraHUIL;
- TYpJH yCJayOJapHHUHT MKO0MI Ba cajI0uil JKUXATIaPpH MYXOKaMacH;
- TWJ Ba MaJIaHUAT;
- YKUTHI/YpraHul kapa¢Hiapu;
- YeT TWIVHM YPraHMIIa OHA TWIMHUHT YPHU;
- 4YeT TWINA YKUTHUIIHHUHT [ICUXOJIOTHUK acOCIapH.
MoayaHuHT UHGOPMAIMOH-YCIYONid TABMUHOTH
- TOINIIMPUKJIApra aCOCIaHIraH aMaluil MallFyJIo0Tiap;
- 0axc Ba MyHO3apara acocjaHras Baudanap;
- OenruyiaHraH MaB3y I03acHIaH afabuETIapHU YKUIIL;
- MakoJajap MyXxoKamacH;
- 4YeT TWIM YKUTUILI METOIapy TaXJIUIH.
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@DaHHU YKUTHIIIA MIeJArOrMK Ba aX00POT TEXHOJIOTUsIJIApUIaH
doigananuIn

TanaGamapHUHT THJI YKUTUII TaMOWWIIJIApU Ba EHIONIYBIAp (MHIJU3 THIIH)
dbaHuHU V3MAIITUPUILIAPH YYYH YKUTHIIHUHT WJIFOP Ba 3aMOHAaBHH ycyiulapuaaH
doitnananum, sHrUY HHPOPMAIMOH-TIENATOTUK TEXHOJOTHSUIADHU TaJOMK KHIWII
MyXUM axamustra sraaup. PaHHU Y3MalITUPHUILIA AApCiuK, YKyB Ba YCIyOui
KyJUlaHManap, Mabpy3a MaTHJIapH, TapKaTMa Ba JJEKTPOH MaTepuajlIapAaH
doitnananmnanu. Yoy daHHu Ypranuiiga TabJIMMHUHT 3aMOHABUN METOJUIapuiaH,
SBHU 3JIEKTPOH I0YTA, YaT KaHAJUIAp Ba BUPTYyal XAaKUKUIUIMKHHU Y3HJa KamilaraH
UHTEepHETAaH (QoNJalaHuIl JIO3UM, SBHU DJJICKTPOH YKyB anabuétiap Ba
MabJIyMOTIap OaHKU OWJIaH MIUIAIl MHTEPHET TapMOFHJIaH Makcaain (poigananui
Oy kabu OwiIMM Ba KYHUKMaJIapHU XOCWJI KWIWII Ba PUBOXKIAHTUPHILIA KaTTa
camapa O6epaiu.

daHgaH yTHIAAUTAaH MaB3yJiap Ba yJjap Oyiinya MalFyJoT TypJapura
A)KPATHJITAH COATJIAPHUHI TAKCUMOTH

Ky3sru cemectp

Coatanap
2

= g%

T/p ®anHuHr GYJIMMH Ba MAaB3yCH, Mabpy3a Ma3MyHH = b= = & E

15 E|l= |53

£ S 3 = &z

< 5| = |§E

< 3 = =
= >
: <

1 Introduction to the course 5 2
2 The nature of methods and approaches in language 3 2 1
teaching

3 Total physical response 3 2 1
4 The silent way 3 2 1
5 Community language learning 4 2 2
6 Suggestopedia 4 2 2
7 Multiple intelligences 4 2 2
8 Avrticle discussion 4 2 2
9 Avrticle discussion 4 2 2
10 | The lexical approach 3 2 1
11 | Competency based language teaching 3 2 1
12 | The natural approach 3 2 1
13 | Cooperative language learning 4 2 2
14 | Grammar translation method 3 2 1
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15 | Audio-lingual method 4 2 2
16 | Communicative approach 3 2 1
17 | PPP 3 2 1
18 | ESA 4 2 2
19 | Error correction 3 2 1
20 | Article discussion 4 2 2
21 | Flashcards 2 2
22 | The Role of Games in Teaching English 3 2 1
23 Teaching writing. task analysis and essay structure 2 2
24 | Getting to know activities 3 2 1
25 | Using TV, DVD and video 3 2 1
26 | Computer and internet 3 2 1
27 | Giving feedback on students’ writing 2 2
28 | Requirements for portfolio tasks 2 2
29 | Revision 2 2

Total 9 | 58 | 32

2.1. Guidelines to the course

Whether you are a newly qualified teacher straight out of university, you have had several
years away from teaching the subject or you are a seasoned professional wanting some new
ideas — this book will show you how to inspire the students in your classroom. If you are
new to teaching, it will give you plenty of material to use in your first few years of teaching.
Once you gain the students’ trust, they will quickly see you as a teacher who can inspire
them. You will make a difference and their grades will improve. Why? Because you have
given them relevant material that will engage even the most reluctant of students.

2.2. The nature of methods and approaches in language teaching

Approach and method, different views, structural view, functional view, interactional view,
learners, materials, language scientists; Anthony, River, Harold Palmer, Jasperson

[ J. C. Richards, T. s. Rodgers., Approaches and Methods in Language Teaching (second
edition) Cambridge University press - 2002. P- 18-20]

2.3. Total physical response

TPR, James Asher, theory of language and learning, the bio-program, brain lateralization,
reduction of stress, role of learners and teachers, materials, procedure.

[ J. C. Richards, T. s. Rodgers., Approaches and Methods in Language Teaching (second
edition) Cambridge University press - 2002. P-73-75]

2.4. The silent way

1. L ing i ili i i
cacning is facilitated if the learner discovers or creates rather than
remembers and repeats what is to he learned

L. Learning is facilitated by accompanying (mediating) physical objects,

i. Learning is facili ing i i
Ic:ﬂrliig is facilitated by problem selving involving the material to be

[ J. C. Richards, T. s. Rodgers., Approaches and Methods in Language Teaching (second
edition) Cambridge University press - 2002. P- 82-83]

2.5. Community language learning

Community Language learning is the name of a method developed by Charles A. Curran and
his associates. Curran was specialist in counseling and professor of psychology at Loyola
university in Chicago. CLL techniques, theory of language learning, materials, observation.
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[ J. C. Richards, T. s. Rodgers., Approaches and Methods in Language Teaching (second
edition) Cambridge University press - 2002. P- 56-57]

2.6. Suggestopedia

Background, authority, theory of language and learning, infanitilization, dubleplanedness,
rhythm, intonation, learning activities, role of teachers.

[ J. C. Richards, T. s. Rodgers., Approaches and Methods in Language Teaching (second
edition) Cambridge University press - 2002. P- 101-102]

2.7. Multiple intelligences

1. Linguistic: the ability to use language in special and creative ways, which is something
lawyers, writers, editors and interpreters are strong in.

2. logical mathematical: the ability to think rationally, often found with doctors engineers
and programmers and scientists.

3. Spatial: the ability to form mental models of the world, something architects, decorators,
sculptors, are painters are good at.

[ J. C. Richards, T. s. Rodgers., Approaches and Methods in Language Teaching (second
edition) Cambridge University press - 2002. P- 116-118]

2.8. Article discussion

Teacher or students choose an article (e.g. Hawkey R. Teacher and learner perceptions of
language learning activity), an extract from a book on language teaching, activity or teaching
technique discussion (e.g. Find someone who, Drilling) based on the items from the
indicative content. The article, extract from a book or the description of the activity or
teaching technique should be given in advance to students to ensure they are ready to discuss
it. If in the group there are more than 8-9 people you can divide them into two groups and
have 2 discussions in turns on the same or different topic. [ presett refreshed curriculum]
2.9. Article discussion

Teacher or students choose an article (e.g. Hawkey R. Teacher and learner perceptions of
language learning activity), an extract from a book on language teaching, activity or teaching
technique discussion (e.g. Find someone who, Drilling) based on the items from the
indicative content. The article, extract from a book or the description of the activity or
teaching technique should be given in advance to students to ensure they are ready to discuss
it. If in the group there are more than 8-9 people you can divide them into two groups and
have 2 discussions in turns on the same or different topic. [ presett refreshed curriculum]
2.10. The lexical approach
The theory is that we learn a language by learning lexical items and not by learning
grammar. Accordingly, the main focus of the work is lexical items rather than syntax or
grammatical rules. Critics have said that it difficult to know in which order lexical items
should be taught. Proponents of this method counter this by saying that the syllabus is
organised according to collocation. Collocation refers to words that are frequently used
together, e.g. make a phone call, make an appointment, heavy rain, by accident.
[ J. C. Richards, T. s. Rodgers., Approaches and Methods in Language Teaching (second
edition) Cambridge University press - 2002. P- 135-136]
2.11. Competency based language teaching
Competency-Based Language Teaching is an application of the principles of competency-
based education to language teaching. Such an approach had been widely adopted by the end
of the 1970s, particularly as the basis for the design of work related and survival oriented
language teaching programs for adults. It has recently reemerged in some parts of the world.
[ J. C. Richards, T. s. Rodgers., Approaches and Methods in Language Teaching (second
edition) Cambridge University press - 2002. P- ]
2.12. The natural approach
The term natural, is used in reference to the direct method, merely emphasized that the
principles underlying the method were believed to conform to the principles of naturalistic
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language learning in your children, similarly the natural approach is defined by Krashen and
Terrel, is believed to conform the naturalistic principles found in successful second language
acquisition.

[ J. C. Richards, T. s. Rodgers., Approaches and Methods in Language Teaching (second
edition) Cambridge University press - 2002. P-179-183]

2.13. Cooperative language learning

In second language teaching CLL has been embraced as the way of promoting
communicative interaction in the classroom and it is seen as an extension of the principles of
communicative Language Teaching. It is viewed as learner centerd approach to teaching
held to offer advantages over teacher fronted classroom methods.

[ J. C. Richards, T. s. Rodgers., Approaches and Methods in Language Teaching (second
edition) Cambridge University press - 2002. P- 199]

2.14. Grammar translation method

The method consists of studying written texts, translating them into the students’ own
language and carrying out a study of grammar. There is little attention given to the use of the
spoken language.

[ J. C. Richards, T. s. Rodgers., Approaches and Methods in Language Teaching (second
edition) Cambridge University press - 2002. P- 5-7, 18-37]

2.15. Audio-lingual method

This method grew out of behaviourist psychology. It involves providing a stimulus to which
students respond; if the response is correct, the students are praised in order to reinforce the
correct use of language and ultimately to reinforce learning. Language is presented in a very
controlled way; i.e. one language point at a time is studied and worked on. Grammar
explanations are kept to a minimum and progress is made through repetition.

[ J. C. Richards, T. s. Rodgers., Approaches and Methods in Language Teaching (second
edition) Cambridge University press - 2002. P-58-64]

2.16. Communicative approach

This approach developed out of a need to have students communicating for real. It is based
on the theory that children acquire language rules by using language rather than through the
study of grammar. It involves creating situations where the students have a genuine need to
say something, just as children do. [Lucy Pollard’s Guide to Teaching English., Copyright ©
Lucy Pollard 2008. P- 16]

2.17. PPP

PPP stands for presentation, practice, and production. It is a fairly traditional way to
structure a lesson that was popular throughout the 1980’s. It proved to be beneficial at lower
levels and is still widely used today. Presentation involves, as the name suggests, presenting
a language point. This is usually done by the teacher. Presentation might be similar to the
audio-lingual approach through the use of pictures and focused learning.

[Lucy Pollard’s Guide to Teaching English., Copyright © Lucy Pollard 2008. P- 20]

2.18. ESA

ESA stands for engage — study — activate. Let’s take a look at each individual component.
Engage involves getting the students’ attention or interest, getting them involved. You could
achieve this through the use of a personal story told by the teacher, a picture that stimulates
discussion or anything else that awakens students’ interest. The idea is that if students are
involved or engaged, they are more open to the learning process. [Lucy Pollard’s Guide to
Teaching English., Copyright © Lucy Pollard 2008. P-24]

2.19. Error correction

Errors are a natural part of the learning process. Students make mistakes when they are
learning a new language item; even when language has been presented, revised and practised
repeatedly, students can still make mistakes. Errors and mistakes will always occur, it’s how
we deal with them that determines whether or not our students learn from their mistakes.
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Correcting errors is essential for students to learn and improve and to avoid a situation where
they continue making the same mistake and eventually believe that what they are saying is
correct. [Lucy Pollard’s Guide to Teaching English., Copyright © Lucy Pollard 2008. P-60]
2.20. Article discussion

One of the group members is nominated as a moderator, whose task is to chair the
discussion, to sparkle the discussion and keep it on track, to prevent conflicts between the
members, to make sure that every member has a chance to speak up. The moderator
introduces the issue and invites group members’ views on importance of the issue,
appropriateness of the ideas presented in the article, students own ideas/considerations
regarding the issue, etc. effectiveness, appropriateness, advantages of and possible problems
with the discussed activity or teaching technique The discussion lasts for 30 minutes.

2.21. Flashcards

Flashcardsis ELT jargon for pictures (or diagrams, words, etc.) that you can show
to students, typically something vou can hold up when standing in front of the
whole class. Theyv are also usetul for handing out as part of various acuvines.
Schools sometimes have their own library of flashcards, but many teachers build
up their own stock. They are a very useful teaching aid, especially in vour earlier
vears of teaching.

[Jim Scrivener., Learning Teaching (second edition). Macmillan — 2005. P- 328]

2.22. Picture stories

Picrures and picture stories can be in a book or handout, drawn on the board or
OHP, on flashcards or on posters. Traditionally they have been used a starting
point for writing exercises, but they are also very useful for focusing on specific
language points or as material for speaking and listening activities. Most picture
stories seem inevitably to involve practice of the past simple and past progressive.
[Jim Scrivener., Learning Teaching (second edition). Macmillan — 2005. p- 330]
2.23. Songs and music
Music on its own, especially classical, can also be useful in the classroom:
« 10 set the mood at the start of the lesson;
* to give you something to talk about with vour students at the start of the lessons
(especially useful with a class you don’t know);
* as background music while students work on ‘dull” exercises;
+ as background music to set the scene while students do a particular task
(e.g. “space’ music during a discussion on life on other planets: fast, exciting
music during a competition);
[ Jim Scrivener., Learning Teaching (second edition). Macmillan — 2005. p-339]
2.24. Getting to know activities

* spoken to a number of other students in the class;

+ learned some people’s names and a little about them:

« taken partin a number of interesting and involving activities;

» started to find ways of working co-operatvely with others;

» learned some information about the course;

» gained some insight into the methodology and working methods of the course;
[ Jim Scrivener., Learning Teaching (second edition). Macmillan — 2005. p-340]

2.25. Using TV, DVD and video
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[ Jim Scrivener., Learning Teaching (second edition). Macmillan — 2005. p-352]
2.26. Computer and internet

Many Internet-based lessons will involve research to find information for some
specific purpose, For this reason, it is important that students are able to
efficiently use search engines and directories. Beyond that, the web can be used
for many purposes including:

« live text communication with other online users (e.g. *"Messenger’ programs):

+ live audio (and/or webcam) chat with other users (e.g. ‘Net meeting™):

» delayed-response text communication {e.g. ¢-mails, message boards, forums,
contributions to websites, etc.);

[Jim Scrivener., Learning Teaching (second edition). Macmillan — 2005. p-356]

2.27. Revision
The above might seem like a lot to think about, but once you have your plan, you can
analyse it to see whether the above guidelines have been met. Of course, you might be
using a course book. In such cases the syllabus will provide the outline for students’
lesson plan.

1. MyCTaKI/IJI TABJUMHHU TAINKWJI STUIIHUHT IIAKJIA BA Ma3MYHH

TanaGaHWHT (aHHW MYCTAaKHJI Tap3Aa KaHAal Y3JIalITHPTaHIUTH KOPHUMA, Ba SIKYHUH
Hazopata ¥3 akcunu tonaau. lly cababiu pedTHHT TU3UMKIa MYCTaKWII HILIapra ajJoxuaa
Oamt axxparunmaiiay, ynap XKH, Ba SIH nap TapkuOura KupuTHITaH.

Mycrakun y4yH ¢an 6yiinya kamu 32 coaT akpaTHIITaH.

Ym0y coatnap TaxMUHAH KyWHJard TapTuOaa TaKCUMIIaHAIN:

— amanuil mMalFynotiap Oyinua yi Bazudanapunu eyni — 20 coar.

— Esma xuco6or TOINIIMPHUII Ba TaKAUMOT Tai€pnam - 12 coat

Amanuii MalFynoTiapja Hazapuil OMaMMiap MaB3yra OMJi MalIKJIap €4MII OPKaJIH
MycTaxkamiaHaad. Tun YKATHII —TaMoMwuiapu Ba EHAoWIyBIap (aHMHU YYKYp
y3mamTupui yuyyH Tanaba (aHHUHT Xap OMp MaB3yHH MYCTaKWMJ YpraHullld Ba aMaiuid
MaMikjiap Oaxapuil OpKajil MycTaXKamJIaliu 3apyp.

MycTrakun um BasudanapuHu Oaxapuil kapa€Huga Tanabanap MYCTaKMI XoJiJa
acoCHil NapCiiMiK, MHTEPHET MaTepuauiapd Ba yCIyOWi KyiulaHManapaan QoiinanaHuo,
Tal€prapiauk KypUILUIapU JTO3UM.

Konpupuiran napciapHu TONMMPHIN YYyH Taidada Aapc MaTepualuHu Taiépiaad
KEJIMIIY Ba YKUTYBUMHUHT OF3aKU CyXOaTHIaH YTHILH 3apyp.

Tanabanap MmycTakuJ TabJMMHHUHT Ma3MYHHU Ba Xa:KMU
Ky3sru cemectp

Nuram yKyB nactypuHUHT | MyCTakuil TabJIMMIa OUJL bamn | baxapwmm | Xaxmu

MYCTaKWJI TabJIUMIa OUJl | TONIIMPHUK Ba TaBCUSIIAP MynaaTiapu | (coatna)
O6y1uM Ba MaB3yJiapu

A brief history of Or3aku Ba €3Ma 0agHOT 2 1 xadra 2

language teaching

Approach to language Or3aku Ba €3Ma 0a€HOT 2 2 xadra 2

teaching

Direct method Or3aku Ba é3Ma 0aéHOT 2 3 xadTa 1

Working on PPT WuTepHeT MaTepraiapu 2 4 xadta 1
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materials OWJIaH HIILIAII

Nature of approaches and | Or3aku Ba é3ma OaéHoT 5-xadra 4

methods

Major trends in language | Or3aku Ba é3ma 6aéHOT 6-xadra 2

teaching

Writing report XucoboT E3uii 7-xadra 2

Oral  approach  and | Posutu caxHa KypHHHIIH 8 - xadra 2

situational language | rajiépaam

teaching

Audio-lingual method Or3aku Ba €3Ma 0a€HOT 9-xadra 2

Silent way Or3aku Ba €3Ma 0aéHOT 10-xadra 2

Communicative LL WuTepHeT MaTeprauiapu 11 xadra 2

OWJIaH Ul

Whole language Or3aku Ba €3Mma 6aéHOT 12-13 4
xadra

Multiple intelligences Baxc MyHO3apa TaIikuia ST | 2 14-15 4
xadra

Content based learning Or3aku Ba €3Ma 0a€HOT 1 16-17 2
xadra

Tamadanap OnaMMUHN 0AXO0JIAIIHMHT HA30PAT TYPJIapH Ba HIAKJJIAPH

2 kypc OYyitnua

3-4 cemectp (Bazudanap xap Oup ceMecTp yuyH TaHJIAHAIH)

I''  Yer twmapHu VKUTHIDHUHT | YeT TwiM  YKUTMID — TaMOMWUIapu  Ba

UHTErpajulallrad EHaIIyBIapH

KypcHu

Kopuii Hazopat 34% -4eT TWJIM YPraHyBUHCH  KYHIQJIUTHHH
IOPHUTHII;
-yeT THIIN YKUTHIIT MeToAJIapura
OaruvIIIaHTaH OF3aKH TaKJIUMOT;
-nebar.

Opanuk Hazopar 10% Yer Tuam ypranyBuMcH Xakujaa Oatadcui
€3ma Xucooor;
I'pammatuka/Jlexcukanu KOHTEKCTAA
YKUTUII OYiinya TOMIIHUPHUK UILIA0 YUKHUIIL.

MycTakun Tabiaum 26 % bepunran maB3ynap acocuaa or3aku Ba &€3ma
6aéHoT Taliépnai

Axynwuit Hazopat 30% Yer TUIH VKUATHUII MeTo/Iapura
OaruIUTaHTaH TAaHKUAWN, TaXJIMIUN MHIIO

Ne Hasopat typaapu COHH baJyn JKaMH

1 MeTouk MaB3yrapra acocJIaHTaH MaKoJjajiap 3 6 18

YCTHIa UIILJIaN Ba JebaTaa KaTHAIIUII
2 bepunran maB3y acocuaa TaKAUMOT 1 4 4
MaTepUaIuHU Tanépiiam
3 Jlapca Ha3opaT TONIIMPUFHHA OasKapuIil 24 0.5 12
4 MycTakun ui 13 2 26
70
\ SKyHui Ha3opaT:
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1 Esma |1 30 30
Kamu: 100

Ky3ru cemectp

CenTs0p OxTs6p Hosi6p Jlexabp SAuBap
g m | 9 — @ of o ©o|lm| ol o
— N ™) < o N <t — — N N — N ™ N
G 0w TPl | F| Ao | Q| a| bW
N AN N » — [ep] © — N N <t — i [9\] i
1123 (4|5|6}|7,8|9(10|1|12113|14|15|16 |17 |18 | 19
1
R Aman 212 (214 (2 )23 |3 |3 |33 13 (3 |2 |3 |2 |2 44
g i
=
§ M.T 2121212 (2)1}2 |2 |1 |2|2})2]|1 2 11 |1 1 26
SH - 30% 30 |30
Kamu 22 24 24 100
Kamu I'TT 22 46 70 100
oyiimya

Ocnamma: 3 cemectpaa Ykutwinaguran ‘Tun  YKATUIO —TaMoMWwIIapu Ba
éunomysnap” (paHuHHHT YKyB Xaxkmu 90 coaTHU TamKwi 3THO VKYB WWIMHHUHT KYy3TH
ceMecTpuaa VYTHIAAW Ky3rH ceMecTp YKyB Xaxkmu 90 coarHu Tamkuia dTaad  Qad
koad¢unent sca 0,90 6ynanu. dan OVitnya Y3namITUPUIIHKA aHUKJIAIIIA Tanala TYIuiarad
6amu 0,90 ra kynmatupunaau Ba OyTyHradya sxjauTiad oJMMHAIH.

4.2. ’KHuu 0axoJiam Me30HIapH

Tun YKUTUII TaMOWKWIITIApU Ba EHJOIIYBIAP (hanu OYitnya skopuii 6axoai TatadaHUHT
amMaliii MalFyJIoTIapyuiard Y3IallTHPUIIMHN aHWKJam yuyH Kyutanwnaan. JXKH xap Oup amanmii
MalIlIFyJIOTJIapua CYpOB YTKa3ulll, CaBoj Ba ’kKaBOO, THUHIIA0 TYIIYHHII MallUKIApUHU Oa)kapwliil,
€3Ma MalIKJIapHu OakapHll, JTyFOBHUM cy3nap €nam kaOu makiiapaa amanra omupuiany. Tanabara
JKH na 6ytyH Gamnap Kyiunaau

TasadaHUHT aMaJIUil MAIIFYJI0TJIAPHHU V3JIAIITHPUII Japaxacu Kyiuaaru
ME30H aCOCHAA AHMKJIAHAIH

Bbaxonam me3onnapu pedTHHT Oanu

Kypcar-
KU4H

baxomam
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Tanaba ypranunaérran Twiana OepwiraH oOF3akd EKM €3Ma MalIKJIapHU
OakapHIll TaBOMH/IA JIEKCHUK, TPAMMATHK, Ba CTWJIMCTUK KUXaTAaH HAMyHaJId
Tap3aa oyimd TYFpHU Oakapa OJaju.

Tamaba Oepunran MaTHHH €KM MAIIKHE Tap)KUMa KWIWIIIA JIEKCHK, 3
CTWJIMCTHK, Ba TPaMMaTHUK XaTojiapra Hyn KyniManam.

AmsI10,
86-100%

Tanaba TONMUPWITaH MaTCPUATHU TYJIHK Y3JIAIITUPAIU, TUHTJIAHTaH
MaTepuan acocuia OepwiraH caBojulapra TYIHMK >kaBoO Oepa omamy,
XyJocanap sicaiiy.

bepuiran mMamkHu TapKuMa KAIUILNA IPaMMATHK XaTosiapra Wyn Kyiumanau
aMMO Ma3MyHaH TYFpu Oaxapa. Marepuajia TacBUpJIaHTaH BOKea Ba
nepcoHaxjaapra TaBcud Oepa oica Ba MYCTaKWI paBHIIJa BOKealap
PUBOKMHUHT Y31 TYLIyHIaH BapUaHTHHU TakiIu( 3Ta oxanu

Sxmm,
71-85%

Tanaba cyx0aTHM €KM MalIKJIapHH JEKCHK Ba IpPaMMAaTHK XUXATIaH TYFpH
TaIIKWII 9Ta OJIaix, aMMO JIEKCHK XaToJyiapra Wy Kyiica, Taimada TONIAPHITaH
MaTepUaIHN TYIUK Y3TAIITUPUIIAA KUHUHYMIMKIApra Ayd Keldaad JIEKCHUK 1

55-70%

XaToyiapra Myn Kylhca aMMO IpaMMaTHK >KMXATIaH BOKEa Ma3MyHUHU TYFpHU

Konukapmu,

ndomanaif onaam.

Tanaba Mamkau (akaTruHa JEKCHK EKM TPaMMaTHK >KHXATIAHTMHA TaIIKHI
KUITUO yHTa KoUK €Homa onMaiian. MarkHu OaxapuIn JaBOMH/A JIEKCUK
Xarojapra Wyn Kysaud TamHUHT MabHO Ma3MyHH HOaHUK Oynamu. Tamaba

0,5
TONUIMPHUITaH MaTepUAHU TYIUK Y3JaliTHpa OJMaigu MaTepHanl acocuaa ’

54%

Oepwiran caBojulapra TYJIHMK J>KaBoO Oepuljga KuHHAJIAAW TrarulapHU

Konukapcus 0-

TYLIYHUIIIA FPAMMATHK Ba JIEKCHUK XaTOJIapra Wy Kysau.

SxyHuit Hazopar “Tuin YKUTUID TaMoOWM/UIapy Ba €npomysiap’ ¢GaHMHHHT Oapua
MaB3yJIapuHH KaMmpald ojiraH Oynau0, Hazapuili Ba aMalldid MaIIFyjioTiap YTHO
OynuurangaH cyHr ¢&3Ma paBulga amanra ommpuiand. byHman wmakcan
tanabanapHuHr ¢aH Oyinua Y37amTUPHI KYpcaTKUWIapu, SbHU OUITUM Japa)kacu
€KW MyaMMOJIApHU €YHWIN KYHHKMaJapu Ba Majakajgapu aHukiaaHaaw. SIH Hazopat
unulapu €3ma €KM TEeCT YCyJIHJa XaM YTKa3WiuIIM Ha3zapAa TYTWITraH, TECT
COBOJUIAPM MINYM YKyB JacTypu acocupa Ttané€pnanaau. KHnapra axkparwiran
Ooamnaan 55% pan macT Oayul TyruiaraH Tajaba Y3mamTupMmaraH XMcoOJIaHaau Ba
AHra xuputunmaiiau. SAHHM y3mamTupmaran Tamabanapra KaldTa TOIIIUPHII
uMKoHUATH Oepunaau. SIH OVitmua onmuHamuraH €3mMa WII BapuaHTIapu Kademapa
MyIupyd — paxOapiauruia Ty3wiagd Ba  JAeKaHariapra rtonmmpmiaan. SH
VTKa3UIUIIHHUAT €3Ma MIapTH 3 TOMIIMPUKAAH uOopaTr 0ynud xap OuUp TOMIIUPHK
yuayH 10 6amnnan xamu 30 6amn Kyiunaau

doiigaTaHWIAAUTaH aAa0uéTIap pyuxaru
1. Cambridge English Skills Real Listening and Speaking 2 with Answers and Audio
CD:Level
2. Cambridge English Skills Real Reading 2 with answers: All Levels
3. The writer’s workplace with readings (6th ed.). Student edition

Kymumua agaduéraap:
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1. J. C. Richards, T. s. Rodgers., Approaches and Methods in Language Teaching

(second edition) Cambridge University press

2. Scrivener., Learning Teaching (second edition). Macmillan — 2005

3. Presett refreshed curriculum

COLLECTION OF MULTIPLE CHOICE TEST QUESTIONS

ON PALT
1.Findthree levels of C. Approach
conceptualization and D. Design

organization.

A.Method, approach and technique.
B.Method, approach and design.
C.Method, approach and procedure.
D.Method, design and procedure.

2.Who identified three
conceptualization
organization?

A. Tracy D. Terrell.

B. Edward Anthony.

C. Caleb Gattegno

D. Sauver.

levels of
and

3.What is the level at which
assumptions and beliefs about
language learning specified?
A. Method
B. Technique
6. Who developed the Total
physical response in the

1970?
A) J. Asher
B) B)Gouin
C) C)Marcel
D) D)Prendergast.

7. How believes did  Sweet and
other reformers share in the late
nineteenth century?
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4.What is the level at which theory
IS put into practice and at which
choices are made about the
particular skills can be taught?

A. Approach

B. Technique

C. Design

D. Method

which
are

5. What is the level at
classroom procedures
described?

A. Technique

B. Approach

C. Method

D. Design

A) the spoken language is primary
and that this should be reflected in an
oral-based methodology.

B) words should be presented in
sentences, and sentences should be
practiced in meaningful contexts and
not be taught as isolated,
disconnected elements.

C)the findings of phonetics should be
applied to teaching and to teacher
training.



D)all the answers are true.

8. For whom was Asher’s course?
A) adult

B) immigrant

C) teachers

D) all the answers are true.

9. How much hours of classroom
instruction did it consist of in
Asher’s course?
A) 10 hours
B) 159 hours
D) 1987.
11. How do the students present
the language?
a) Through the indicative process
b) Through the approaches
c) Through the methods
d) Through the target language
12.For what the considerable
discussion devoted in Silent way
method?
a) for spirit
b) for teaching
c) for feeling
d) for emotion
13.Who takes a skeptical view in SW
method?
a) Gategno
b) Lozanov
c) Edward
d) Asher
14.Why the Silent way takes a
structural approach?
a) To the organization of language to be
taught
b) To be communicated
c) To enlarge the notion
d) To research
15.How Gategno sees the vocabulary?
a) As a central dimension of a language
b) As a part of a theme
c) The target aim of the lesson
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C) 150 hours
D) 152 hours.

10. When Asher provide a lesson-
by-lesson account of a course

taught according to TPR
principles, which  serves as a
source  of information on the
procedures wused in the TPR
classroom?

A) 1970

B) 1980

C) 1977

As a lexical part

16.What is the goal of language
teaching in CLT?

A)communicative competence
B)learn grammar easily

C)develop listening skill

D)improve writing skill

17.The ...aspect involves the
internalization of plans for creating
appropriate behavior.

A) practice

B)design

C)procedure

D)cognitive

18. What
performance?
A)practice
B)design
C)syllabus
D)lesson

coverts plans into

19.Which activity doesnot belong to
CLT?

A) task- completion activities
B)reasoning gap activities

C)role plays

D)writing essays



20.Who  distinguishes  between
classical and personal
interpretation of CLT?

A)Stevick

B)La Forge

C)Curran

D)Roger.

21. Who developed the method

of Suggestopedia?

A. James Asher

B. Berltz

C. George Lozanov

D. Gaston

22.  What is the most conspicuous

feature of Suggestopedia?
A. nonrational and nonconscious
influence

25. Who was the founder of
Multiple Intelligence?

A)Gardner

b)Asher

c)Souver

26. How many types of
“Intelligences have?

A)5

b)8

c)7

217, Find the name of

“intelligence” which is the ability
to use language in special and
creative ways, which is something

29.When was interaction central
to theories of second language
learning and pedagogy?

A.1920s

B.1980s

C.1940s
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B. modified techniques

C. music and musical rhythm

D. linguistic materials

23. “ .... In the learning by the

suggestopedic method seems to be
accelerated 25 times over that in
learning by conventional method”.

A. science

B. memorization

C. music

D. vocabulary

24. A suggestopedic course lasts
... days and consist of ... units of
study.

A. 30,10

B. 20, 10

C.31,15

D. 45, 15

lawyers, writers, editors, and
interpreters are strong in .
a)Interpersonal

b)Intrapersonal

c)Linguistic

28.Who said the following idea *
MI is not prescriptive. Rather, it
teachers a complex mental model

from which to construct
curriculum and improve
themselves as educators”

a) Gardner

b) Campbell

¢) Christison

30 ...... refers to the natural
assimilation of language rules
through using language for
communication.

A.Acquisition

B.Learning

C.Grammatical knowledge



31.Who said: “learning is not seen
as the means of accumulating
knowledge but as the means of
becoming a more proficient
learner in whatever one is
engaged in”.

A.Mackey

B.Anthony

C.Gattegno

32.Who

Syllabuses”?
A.Robinson
B.Wilkins
C.Asher

wrote “Notional

real
for

33. that involves
communication is essential
language learning

a) reading

b) activity

c)  c)listening

34. Learners engage in
discussion and exchange of ideas.
They don’t need to reach
38.Find incorrect word
collocation.

A.l had done my housework before
| went to party.
B.Please, help me
laundary.

C.I can make everything for you.

D.lI have got headache so please
don’t make a noise.

to do the

39.Find similar word to boring.
A.I'm delighted to join you for
dinner.

B.Trevor is an intriguing man.
C.The story about his near-death
experience is chilling.
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agreement. What kind of task is
it?

a)  decision-making tasks

b) problem-solving task

C) opinion exchange task

35.  What is constructing a floor
plan of a house from a
description?
a) Drawing

b) program
C) Map
36. What are naming parts of

diagram with numbers and letters
of the alphabet as instructed?

a) Diagrams and formation

b) school timetables

C) Programs

37.  Which method is familiar to
task based language learning?

a)  Communicative language
teaching
b) audio-lingual teaching

c)  grammar

D.This is a tedious homework
assignment.

40.Which phrasal verb with “do”
means to criticize someone or
something.

A.Do down

B.Do over

C.Doin

D.Do out of

41.I’ll eat my hat if you can eat 20
burgers in one hour. What does
this idiom mean?

A.l will be pleased

B.1 will be very surprised

C.1 will pay for



B.1 will help you

42.In  which sentence word
collocation was used?

A.My mother takes a nap every day
after work.

43. Who is the original creation of
The Natural Approach?
a) Stephen Krashen
b) Tracy Terrel
c) F. Gouin
d) Sauveur
44.  Which method does share
many features with The Natural
Approach?
a) Total Physical Response
b) Community Language
Learning
c) Direct Method
d) Cooperative Language
Learning
45. How many hypotheses in
Krashen's monitor model?
a b5
by 4
48. The ... between the rich and
poor countries of the world is
increasing daily
a.SPACE
b.GAP
c.DISTANCE
d.INTERVAL

49. We are going to miss train... we

hurry up

a.PROVIDED

b.IN SPITE OF

c.UNLESS

d.DESPITE

50. He went to live in France for a
year ...he could pick up the
language

a.BECAUSE OF

b.IN ORDER

B.Jack escaped from the burning
building by the skin of his teeth.
C.When he laughed in my face, |
just saw red.

D.It looks like a jellyfish.

c) 2

d 3

46. Who puts forward four
reasons for the success of the
method?

a)  Stephen Krashen

b)  Tracy Terrel

c)  Sauveur

d)  Markee

47. What did Krashen stress in
his method?

a)  To make children learn hard
b)  All teachers should use this
method

c)  Teachers should be free to try
the method

d)  Don’t pay attention children’s
skills

c.SO THAT

d. THEREFORE

51.When you buy shares,your
investment is always at...since
share prices can go down as well
asgo up

a.DANGER

b.TROUBLE

c.GAMBLE

d.RISK

52.To what extent will future
scientific discoveries make possible
the...of the human life span.
a.INCREASE
b.PROLONGATION
c.EXPANSION

d.GROWTH



53. When did the audio lingual
method become popular?

A)  In 20" century
B) In 19" century
C) In 18" century
54.  Where did the audio lingual

method become popular?

A) InUSA

B) In Great Britain

C) InCentral Asia

55. Who introduced the audio
lingual method?

A) Sauver

B) Chauser

C) Charles Fries

56. Does audio lingual method
help to remove the stress?

A)  Yes

B) No

C) Nearly

57. Which skill is not necessary
for this method?

A)  Speaking

B) Reading

C)  All of them are necessary.

63. Who describes it as a
“science... concerned with the

systematic study of the nonrational
and nonconscious influences”

a) Georgi Lozanov

b)  James Asher

c)  William Mouiton

d)  Gaston

64. What is the characteristics of

suggestopedia?

a) the decoration, furniture,
arrangement of the classroom

b)  spend time on outside study
c) the centrality of music and
musical rhythm to learning

and

148

58. What s the discussion?

a)  Switching minds

b)  only hearing

c)  only speaking

d) discord

59. What things you can’t take
from discussion?

e)  new ideas

f) new words

g)  reflection

h) all things is true

60. What is a good discussion?

a)  work

b)  play

c) art

d) game

61. What kind of discussions are

more interesting?

n)  on-line discussion

0)  group discussion

p) individual discussion

gq)  class discussion

62. Which method does allow you

to stimulate critical thinking?
n) direct method
0) audio lingual method
p) grammar translation method
q) teaching with discussion

d)  self-satisfaction in  musical

performance

65. Why Gaston defines three
uses?
a)  to facilate the establishment and

maintenance of personal relation

b)  varying the tone and rhythm

c) to identify the potentional to
rhythm

d)  toincreased self-satisfaction

66. What are the objectives of

Suggestopedia?
a) to deliver advanced
conversational proficiency quickly



b)  to facilate the establishment and
maintenance of personal relation

c)  to use the unique potentional to
rhythm to energize and bring order

d) to bring about increased self
esteem
67. What does dilemmas word
mean?
a) Hesitating
b) Thinking
c)  Shooting
d)  Listening
68. What is the danger of over —

correcting for students?

a) Increasing motivation

b)  Losing motivation

71. Many English  exercises,
especially ...... exercises, use
language out of context.

a)  written

b)  reading

C) listening

d)  speaking

72. In oral communication, drills
help students’ ..... .

e)  pronunciation
f) sound

v)) morpheme
h)  Synthesis

73. What do the students do in Fill-
in-the-blank exercises?

75. Adding pictures to your cards
can make them a lot more ...
a)memorable

b)understandable

c)confusing

d)productive

76. How do you think what is the
most used with flashcards?
a)pictures

b)new words

c)illustrations
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C) Improving
d)  Developing
69. What should the teachers do

so that they and Their students can
feel uncomfortable with

a) Looking for information

b) Being tricky
c)  Asking now They want to be
corrected
d)  Having different views and
different ways of correcting students

70.  What s classic mistakes?

a) Unchanged mistakes

b)  Useful mistakes

c)  Usual mistakes

a)  students complete a space with

a correct verb or pronoun

b)  students complete a space with
different verb or pronoun

c)  students correct verb or
pronoun

d)  Allaretrue

74. What game is popular in

preparing and transitioning?

a)  “Find someone who”
b)  “brain storm”

c)  “Simon says”

d)  “pair share”
d)reviews

77. how many types are there of
flash cards?

a)one sided

b)two-sided

c)three-sided

d)there is no limit making flash cards
78. What kind of flashcards are
two-sided?

a)logical

b)practical

c)physical



d)doctrinal

79. In what way are the flashcards
Is used?

a)only by speaking

80. Why Using games are most
important?

81. Why group games are more
useful?
a) they are competitive and children
come closer with each other
b) they engage children
c) they are fun
d) they are competitive and they want
to play
82. Teenagers do not like childish
games because
a)they prefer more challenging ones
b) they are lazy
c) they are not interested in
d)cand a
83. What is the important point in
teaching English with games?
a) It is rewarding
85. ...teaches the written language
as the highest priority in learning a
foreign language.
a) Traditional method
b) Communicative Methods
c) Structural Approach
d) Oral Method
86.Foreign language is the same
as any other kind of learning
and can be explained by the
same laws and principies.
a) Traditional method
b) Communicative Methods
c) Structural Approach
d) Oral Method
87.N.S. Trubetskoy was one of
the representatives of the . . .
school.
a) Prague

b)by discussing
c)by question and answer format
d)all of them are true

a. What is the key to a successful
language game?

b. How to choose a game?

C. What games do teenagers like?
b) It is exhausted

c) It is interesting

d) It is boring for some students

84. Why games are vital in
teaching?

A) Games strengthen language skills,
besides, learners develop social skills
and good relationships while they
Interact with each others.

b) Games are social skills and good
relationships.

c) They develop social skills and good
relationships while they interact with
each others.

d) All are true

b) London
c) Moscow
d) Leningrad
88.Who was L.Bloomfield?
a) The first American linguist
b) English phonologist
c) He was a well-known
scientist in Italy
d) Russian phonologist
89.L.V.Shcherba’s classification
of styles of speech into
...types
a) Two
b) Three
c) Four
d) Five

90.What is the most popular
video hosting service?



a) YouTube

b) vimeo.com

c) Wista

d) Sprout Video

91.What is the globally accepted
name for the electronic
reading materials?

92.When did the method become
popular?

D)  In 20" century
E) In 19" century
F)  In 18" century
93. Where did the audio lingual

method become popular?

D) InUSA

E) In Great Britain

F)  In Central Asia

94.  What is given on the picture?

B)  Wild animals

d) e-newspaper

97.What is the
Google Drive?

a) To store files

b) To play videos

c) To download mp3

d) To buy books

98.What is the
Google Docs?

a) To edit text documents in
collaboration

b) To edit text documents with
images

c) To edit text document with
video

d) To test internet connection

purpose of

purpose of
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a) e-book
b) e-journal
C) e-magazine

C)
95.

Reptile animals
Which holiday is it?

@ BIRTHDAY @

» foyom @,

A) New year

B) Women’s day

C) Birthday party

96. Which skill is not necessary
for this method?

D)  Speaking

E) Reading

F)  All of them are necessary.

99.What is the of
TED.com?

a) "ldeas worth spreading”

b) "inspiring innovation persistent
perfection”

¢) "Think different"

d) "Just Do It"

100. What is visual learning?
a) Seeing
b) hearing
C) moving
d) touching

101. What is
learning?
a) seeing
b) hearing

slogan

tactile



C) moving
d) touching
102. What is online?
a) Switch on computer
b) connected to a computer
C) not connected to a computer
d) switch off computer
103. What is offline?
a) Switch on computer

105. Which step does not
belong in the pre-
communicative stage of a
speaking lesson?

a) play the recorded dialogue

b) introduce the function

c) provide useful expressions

d) all are true

106. When setting up group
discussions in the classroom it
is a good idea

a) keep friends together whenever
possible

b) choose a narrowed down topic
for students

c) vary group sizes from time to
time

d) target structure

107. Refers to the degree to
which another person can
understand someone's spoken
language.

a) Intelligibility

b) Accuracy

152

b) Connected to a computer
c) Not connected to a computer
d) Switch off computer
104. Which phrasal verb
means to stop working?
a) Turnon
b) Plug off
c) Switch off
d) Switch on

c) Appropriacy

d) Gestures

108. Choose the correct
word that matches the
following definition: a specific
language goal or aim
presented in a lesson

a) target structure

b) pedagogic task

c) skill basis

d) Appropriacy

109. First, the  teacher
presents the present perfect.
Next, the students try using it
in structured  exercises.
Finally, the students try to
have a conversation together
using the present perfect.

a) PPP

b) TTT

c) SSS

d) PPT



Control work on subject
VARIANT -1

What does it mean to "professionalize" the field of foreign language teaching?
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What is The Grammar Translation Method?
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What is the role of Common European Framework in learning and teaching?

VARIANT -3
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VARIANT -8
What is CLT?
Why to use Approaches, methods, procedures, and techniques in teaching?
What are the common methods in teaching speaking?

VARIANT -9

Language use and the learner’s competences
How to Use the CEFR in the classroom in teaching and lesson planning?
What do you know about memory strategy?
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Deductive Teaching
What do you know about cognitive strategy?

Why vocabulary is needed in teaching?

VARIANT - 15
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What is Classroom management strategy?

What does listening involve?
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What are the common methods in teaching speaking?

VARIANT —24

Language use and the learner’s competences
How to Use the CEFR in the classroom in teaching and lesson planning?
What do you know about memory strategy?

VARIANT - 25

What is the difference between methods and techniques?
What is PPP method?
What are the common activities in teaching listening?

VARIANT — 26

What do you about Community language learning?
What are the stages in setting up tasks and activities?
What is method of teaching grammar?

156



VARIANT — 27

What is Total physical response method?
Effective Student-Teacher Communication in teaching
How do most teachers teach listening comprehension?
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