


Maxcyc ¢angapHu  YKUTHID  MeToaAMKacu  GaHuAaH  YKYB-yCIYyOMil  Ky/UIaHMA.-
Camapkana:CamIUTH, 2016

Maskyp mactypaa “Maxcyc ¢daHmapHd VKUTHII MeToaukach (HAHMHUHT KOHYHHSTIAPH,
MHHOBAIIMOH TEXHOJOTHSUIAp MOXMSITH Ba YJIApHU aMaira TaTOMK O3TUIl HyJuiapu, JUJaKTUKa
coxacura JOUp TaIKUKOTJIap METOAJapu, Maxcyc (aHjgapHU YKUTHINTa HUCOATaH 3aMOHaBUIl
éH/alyB, METOJ Ba TEXHOJIOIMsUIap, Ha3apuil Ba aMajluil MalIFyJOTIapHU PEKalTalUTUPUII Ba
TalIKWJI JTUIL, YKyB-yClyOWil BOCHUTalapHU TaHiaml KaOu (aH Ma3MyHHHU TalIKWi ATYBYU
Macajiajap y3 akCMHM TomraH. Ym0y ¢aH goWpacuia ypraHwiaguraHn Owiumiiap
MarucTpaHTIAPHUHT KeNTYCHAAa TabIuM TH3UMUAA Tneaaror cudartuga camapaind GaoausT
IOpUTHILLIApUTra, XyCycaH TypJd I€Jaroruk Ba IICUXOJOTHMK YCY/UIApHU TaxJIMJ  KWJIMIL,
SHTUJIAPUHY UIIa0 YMKUII Ba aMmaija KyJulail, TapOUsSBUN WIUIAPHHU JTOMMXANTAIITHPHUII, TabIUM
apaéHuJaru MyaMMOJIH Ba3usTIIApHU Xajl dTUILIAPHUIA MyXUM aXaMusT KacO 3Tau.

Ymby  yKyB-ycnyOuiikymianma — YKyB (GbaHUHUHT  HabMYyHaBH Ba  HIIYMU
JACTYPUHM,TAKBUMHI MaB3yJjiap pexacu, Mabpy3ajap MaTHH, MEJaroruk TEXHOJIOTUsIIap, Ha3opar
CaBOJUIapU Ba MYCTAKWJ MIUIAp MaB3yCHUHMY3 WUMra oiraH. Maskyp ycinyOuil KyuianMma 4et THIU
WYHAIMIINTa WXTUCOCIAIUTUPUITAaH OJIMA  TabJIUM Myaccacajapy Y4yH MYJDKaJUIAaHTaH.
[yHuHraex, YKUTYBYM, MarucTpiap, aclupaHTiIap, 1y OuiaH OMp KaTropla 3aMOHABUN YKHUTHUII
METOJMKacura KU3uKauranaap yHaas (oiganaHuiiapy MyMKUH.

Ty3yBumnap: Ab6nyBaxabosa Y.10.
Takpuszumnap: nou. M.Y YcMOHOB,

K.(h.H.I1L.)K Hlomyponosa
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V3BEKHCTOH PECNYBJIUKACH
OJINM BA YPTA MAXCYC TABJIUM BA3UPJIUTHA

Pyiixarra onunau:
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MAXCYC ®AHJAPHH YKUTHUII METOJUKACH

DOAHUHHUHI
VKYVYB JIACTYPH
Buium coxacn: 100000 - I'ymanurap coxa
TasnuMm coxacu: 110000 - Ilenaroruka
120000 - 'ymanurap dannap

Myraxaccucauk:  5A 111401 - Xopuxkuii Tun Ba anabuéru
(poman-repman THILIApH )
5A 120101 - Apnabuérmynocank (uuraus anabuérn)
5A 120102 - Jlunreuctrka (pPOMaH-repMa THIIApH)
5A 120201 - Tapskuma Ha3apusACH Ba aMaNHETH
(poMaH-repman THLIApH)
SA 220102 - Xankapo xypHaIuCTHKA
(Macc-menna Ha3apusIapH)
SA 220102 - Xankapo )ypHaaucTuka
(cnopr X ypHATUCTHKACH )

TOLIKEHT - 2014



MAXCYC ®AHJAPHU YKUTHUII METOJUKACH
OAHUHUHI
VKYB JACTYPH
KUPUII

Maskyp nacrypaa “Maxcyc (animapHd VKUTHII METOIMKacH’ (HaHWHUHT KOHYHHSTIAPH,
VMHHOBAIIMOH TEXHOJOTUSJIAp MOXMSTH Ba YJIapHU aMaira TarOMK 3TUII HYyiiapu, IUAAKTHKA
coxacura JOoup TaIKUKOTJIAp METoAjapu, Maxcyc (aHJIapHU YKUTUINra HUcOaTaH 3aMOHAaBUI
éH/alyB, METOJ Ba TEXHOJIOIMsUIap, Ha3apuil Ba aMajluil MAalIFYyJIOTIapHU pPEKalTalUTUPUII Ba
TAIIKWJ ATHULI, YKyB-yCllyOMH BOCHTaJapHM TaHiaml kaOu (aH Ma3MyHUHHM TalIKWI 3TYBUU
Macajajap ¥3 akcuHM TomraH. YmOy ¢aH goupacuja ypraHwiajurad — Ouiaumiap
MarucTpaHTJIAPHUHT KeNTycHJIa TabIMM THU3UMHUAA mexaror cudaruaa camapanu (paonusat
IOpUTHILJIAPUTA, XYyCyCaH TypJW IENarorMK Ba IICUXOJOTHMK YCY/UIApHM TaxJIMJI  KWJIMIL,
SHTUJIQPUHU MIUIA0 YUKHUII Ba amajja Kyilam, TapOusBUN UILIApHU JTOWUXATAMITHPHUI, TabIUM
*Kapa€HUJaru MyaMMOJIM Ba3USTIapHU Xall STULIAPUIA MyXUM axaMUAT KacO 3Taju.

Da”HHUHT MaKCcaa Ba Bazudaaiapu

Ymly (aHHMHr Makcagu MarucTpaHTJIApPHU OJUM TablIUM TU3UMMJA Maxcyc (aHmapHH
VKUTUII METOJMKACH, METOAOJIOTHSACH, Ha3apvil Ba aMallMil acocjapu, YJIapHUHT KENTyCHIaru
HEearoruk Ba WIMHUN-TAIKUKOT (DaoqusTH y4dyH 3apyp Oyiaaurad 3aMOHaBUM IeJaroruk Ba
IICUXOJIOTHK OuuMmIIap OujiaH TaHUIITUPUILL, KyMJIaiaH

- JaBjaT TabJIMM CTaHAApTIapu Ba ylap acocujia MIUIa0 YMKWIAAUraH HaMyHaBHH (aH
JaCTypJlapy, YKyB peKalapHu UIIad YMKUII TapTHOU;

- Maxcyc (bannapau YKUATHIIIA onTUMal CTpaTerusiHu TaHIal oJIu1I,
3aMOHABHH TABJINM TEXHOJOTHIIAPUHYU MIIUTA0 YMKHUII BA aMaira TaTOMK STHIIL;

- Maxcyc  GaHjJapHd ~ YKUTHII ~ METOJMKACMHM  TAaKOMWUIAIUTHPHUILZA  WIMHI-
TaIKUKOT Ba TabJIUM coxacujaru MHHOBalMsUIapiaH ¢oiiananuin
KYHUKMaJapuHU PUBOXIIAHTUPHILIUP.

@®anHuHr Bazudacu - Maxcyc ¢GaHiIapHU YKUTUII OYliHya MarucTpaHTJIAPHUHT M€1aroruK
MaxOpaTMHHM OLIMPHULI, aMajJud Ba Ha3apuil MAaIUFyJOTJapHU TAIIKWI STUIIHUHI 3aMOHaBUUI
MeTOo/JIapu OuJlaH TaHUIITHPUIN, Maxcyc (aHiapra AoUp YKyB-yCIyOud MaTepHaJIapHU TaXJIHII
KWJIMIL, MALIFYJIOTIAPHUHT TYPJIH YCY/UIApUHHU UIIa0 YMKHII Ba YTKA3MII, ITYHUHTJEK, Tanabanap
OWIMM JapaXaCMHU Ha30paT KUJIUII Ba 0aXOJIalIHUHT 3aMOHABUI MYJUIapuHU YpraTHILL.

®an 0yitnya TanadanapHUHT OMJIMM, KYHHKMA Ba MAJIaKaJlapura
KYyiHJaauran rajaadaap

“Maxcyc ¢aHmapHu YKUTUII MeToguKach  (aHUHM  Y3IalITHPHIL sKapaéHUAA

MarucTpaHr:

- (banHMHT Makcaau, Ba3udacu Ba MPeaMETH;

OJIM{ TabJIUM TU3UMU/IA IEAArOTUK (PAOTHST FOPUTUILIHUHT MOXHSITH Ba MyaMMOJapu;

Maxcyc (aHIapHU YKUTUIIIATH I0TYK Ba MyaMMOJIap, eIaroruk (GpaoausiTHA MOJACIIIAIITHPULLTHUHT
3aMOHABHil yCyIUTapH, BooHns xapaHu JeKIaparusach Ba Y36eKkncTon PecybIMKaCHHIHT KaXOH
TaBJIMM TU3UMUTA UHTETPALUACU MYEPUCUOa MACAGEYP2a 32a OYIUUIU 103UM.

VkyB xapaéuuna OUIMMIAPHUHT (QYHIAMEHTAI acOCHApPUHHM, WIM-(aH IOTYKIAPUHM KyIUIail
onmuil, YKUTUiIaétraH (aHHUHT Oomka (annap OunaH anokacu, (aHHUHT acoCHH MyaMMO Ba
IOTYKJIapuHU OwiuIny Ba ¢aH MaB3yJapuHU MoJyJUlapra axpara ONUIl KYyHUKManapuza 32d
0ynuwiu Kepak.

Maxcyc ¢dannapHu YKUTHIIIA WIMHA-TQAKUKOT HaTWXKalapuaaH QaiiiagaHuil, ouid Tabaumaa
VYKyB-METOJMK Ba WJIMHM HIIapHH OMMO OOpHIN - ayauTOpusAra Moc YKyB MaTepHaUIapUHU
TaHJIall, MaB3yJap OVilM4a TONIIMPHK, MAIllK Ba TeCTJIap TYy3WI, YKYB Ba TapOWUSBUI HILJIapHU
TU3MMIIALITHPHIL, HIYHUHI/IEK, Maxcyc (aHimapHM YKUTHIIA OF3aKd Ba €3Ma TYNIYHTHUPHUIILIAP
OepHuill, MaLIFyJI0TIap/Aa MaB3yra MOC TabJIUM TEXHOJIOTUSUIAPH, KOMITBIOTEP TEXHUKAcH Ba ax00poT
TEXHOJIOTUSUIapUJaH yHyMIu (oiinananum, TtanaGalapHUHT MYCTaKWI MYCTaKWI —TabJIUM
KYHUKMaJlapUHU XamJa YJApHUHI KacOMi Ba MWXKOAMM MaxopaTJapUHU PHBOMJIAHTHPUIL,
nenarornuk (aonusaTy OunaH OOFIMK TYpJHM BazusATIapAa Y3UHU KYITra OJNUII MalaKaiapuza 32a
oynuwu no3um.



DaHHUHT YKYB pexanaru 0omka (paniap Onjiad y3apo 00FIMKJINTHA Ba yCayouil
JKMXATAaH y3BHIJINTH

“Maxcyc dangapHu YKATUII MeToaukacu” ¢aHu 2 Kypcaa VYkaTwiagu. Ymoy dan
MyTaxacCUcIuK (annmapu OwnaH y3Buid Oornuk. Pan OakanmaBpwar OOCKMYUAA YKUTWITAH
“ITemaroruka”, “Ilcuxonorus”, “Tummap YKUTHII METOAUKACH Ba TABJIMM TEXHOJOTHsIIApH~ KaOu
(daHmapHUHT MaHTUKMHA AaBoMH xucoOnaHanu. PaH Marmcrparypa MyTaXacCHCIHMKIAPH YKYB
pexacugard yMyMMETOJOJOTMK Ba MyTaxacCUCIUK (anmapu OwiaH y3BUH OOFIMKIMKAA
VKUTUIIAIM.

@DaHHUHT UIVIA0 YMKAPUIIIATH YPHU
“Maxcyc daHmapHu YKUTHII MeToauKacu’ (paHu unuiad yukapui xxapaéHu OminaH OeBocUTa
Oormanmaran. ®an pouwpacuga Y3MATHPWITaH OWIMMIIAp MAardUCTPAHTIAPHUHT  TabJIUM
Myaccacajapuia nefaroruk (aonusr OuiaH WIyFyJ/UIaHUIUIApHAA, Maxcyc (aHIapHH camapaiu
VKUTHIILIApUIa MyXUM aXaMHT KacO 3Tajiu.
DaHHU YKUTHIIIA 3aMOHABHUI1 aX00pOT Ba MeJaroruk TeXHOJIOrusiiap

®aHHU YKUTHIIA KyWHHUAard METO Ba MIEJarOTUK TEXHOJIOTUsUIapaaH (oiiananuin TaBcHst
STUIAAN:

Masbpysa mamrrynorTiapuaa: AKmi xyxxyMm, Mabsiaymor anmammii, baxe, Ku€cuit taxmi,
3urzar, bmun-cypo, Benna nuarpammacu, T-cxema, Knacrep, Keiic-ctagu, Pomm yitnniap,
Pednexkcus ycymiap, AnropuTmiian, IIyHUHI/IEK,

- WUIKOCTPATUB;

- IUAJIOTHK;

- MyaMMOJIY U3JIaHULI;

- JTOUHXa;

- TYpyX 0ynu6 umarn;

- ¥3-Y3UHU PUBOKIAHTUPYBYH;

- OunMMIIapHU (aod Y3MalTupuLL;,

- UH(POPMALIMOH-KOMMYHUKATHB YCYJ Ba TEXHOJOTHsUIapaH (oiinananuiaiy.

ACOCHH KUCM

Maxcyc ¢paHJIapHu YKUTHII METOIMKACUTA KHPHUIIT

3aMOHAaBUM TabJIUM TylIyHYacu. TabliUM THU3UMH TapaKKUETHMHHMHI >KaXOH TEHICHUUSIIAPH.
TabauM cU(ATHHE TabMHHIAIl MAKCA[WAa TH3MMHH OONIKAPHIN TAMOMMIIAPH. Y36EKHCTOHIA
TaBJIUM TU3UMU. “Maxcyc (aHTapHu YKUTHUII METOAMKACH HHHT Oomika (aHnap OWIaH aloKaCH.
Maxcyc ¢annapHi YKUTUIIHUHT acocuid Toudanapu. Kuécuii metonuka.

Kuécuii meToauka

“Kuécuii meroanka” TYIIYHYACH. Kuécuii METOANKAHUHT Makcaau,
Basudanapy Ba  ypraHum  oObekTH. Typiau — TawBIUM ~ Myaccacajapuia  YKUTHII
METOJIUKACH (maxkTao, aKaIeMHK  JIHIEH, KOJIICK, OTM). S’/'KI/ITI/IIHHI/IHF Typau
Oockuuapuaa TabJIMMHUMHANBUAYaIUTAII TUPHILL Ba TabaKaIalTHPUIIIMyaMMOJIapH.
WNuremnnekTyan  camoxuar Haszapuscu. Hasopartra kyhwnanuzamoHaBuid Tanmabmap. Typmm
TaBJIUM Myaccacalapyaa YKyBUM Ba Tajabanap srajuiaraH OMIUMIIApHH OaxXOJNAIIHUHT Y3Ura XOC
XYCYCHSITIIapH.

IlenarorauHr yMmymMxacOuii KOMIeTeHIUSICH
KomnereHntnu €HaanryB TEXHOJOTUACUHUHT yMmymuil TaBcu¢u. IlemarormuHr kacOuit
daonusaTH. 3aMOHaBUI Menaror Ba yHra KyHwiaguran tamxa0nap. 3aMOHaBUN TablIUM THU3UMHUIA
MIAXCHUHT ¥3-Y3WHU TapOusutamuy. 3aMOHABUM TIEAarorHUHT KacOuii Mmaxoparu. KacOuii-emaroruk
¥3-y3uHN  OOMIKapuIll TeAaror KOMIETEHTIUTHHUHT acocu cudaruga. Kommerenius Ba
KOMIIETCHTJIMK TYIIyHUajJapu YpTacujaru y3apo MyHocabaT. MyamMMmoim BasusTIapra €4uM
TOTHINIA KAaCOUN KOMIIETCHTITHUK.
KacOmii-neqaroruk MajaHust
KacOuii-memaroruk MagaHusT - MOXHpP TMEJarOTHUHT acCOCHU XYCYCHSTH cHudaTHia.

[Tenaroruk Qaomusar cyowekTnapu. Ilegaroruk ¢GaonusaT OpUTYyBUMJIAp - TMENAroruk (haosusT
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cyowsekTiiapu cudaruna. (Ilegaroruk dhaonusat, mexaroruk GhaouvK, MeJaroruk MyaokoT). Kacomii-
NEearoruk MaJaHUATHUHT TICUXOJOTMK KOMIOHEHTJIApU (TaxJIMIMi-pedIeKcHB, TaIIKUIIHM,
6ax0J0BUN-UH(OPMALIMOH, Ty3aTyBuH, Y3-Y3UHHU OomIKapyBuu acnektiap). Ilemaroruk Mynaokor
MaJIaHUATH KAacOMM-TIearorMK MaJaHUATHUHT €Takyd KOMIOHEHTH cudatuna. [legarorux
MYJIOKOTHHMHI €TaK4u CTpaTerusuiapu: cyObeKTIapapo MyJOKOT, IHAJIOr, XaMKopiuK Ba 6. [legaror
Kn€(haCHHUHT KOMITOHEHTIIAPH.
Oummii TABJIAUMM TU3UMHIA YKUTHII METOAUKACH

Ounuii TabaUM J1a IeIaroruK (GaoIUATHUHT aCOCUH TypJapu: Mabpy3a -TabJIUM TU3UMUHHUHT
€TaKul KOMIIOHEHTU cHudaTuia, Mabpy3aHUHI acocuil Baszu(anapu, Mabpy3aHH Tal€pialiHUHT
acocuil METOAMK acleKTiIapy Ba YHHU YTKa3ulll, Mabpy3a TypJlapy Ba yJapHUHT TaBcupu. CeMuHap
Ba YHUHT Y3UIa X0C XyCycHUATIapyu. AMaJIMi MalIFyJoT Ba aMaaUET TYFPUCUIA TYLIyHYA, YIapHUHT
y3Ura xoc XycycusiTiiapu. AMaiauil 1apClIapHUHT Typiiapu. AMalIuii MaIlFyJIOTJIapHH TALIKWII STULIL.
AManME€THM TaIIKWI STUII Ba YyTkasuul. JlabopaTopus MalfyjJoTIapUHU JIOMUXAJAIITUPUII Ba
YTKA3UII. YKUTHIDHMHT —TabIUM-TapOMsBMH Ba PHBOXKIAHTHPYBUM Basudamapd. YKUTHII
apadHMa OMIMM, Malaka Ba KYHHKMAIAPHU IIAKIUIAHTUPHIL. YKUTHII HATHXKAJIAPHHE HA30paT
Kuaum cudatu. Tanaba WIMMM MIUTAPUHMHT Typjapu (Kypc WIIM, OUTHPYB MajlakaBUH WII,
MarucTpJIMK IUCCEPTALUsACH, TE3UC, JOKIA, MaKoJa). [legaroruk skcnepuMeHT, yHUHT METOJ1apH,
OocKuuIapy Ba TAIIKHJI 3TUII HIAPTIAPH.

Ilenaroruxk paonusaTA2 HHHOBALMAIAP

WHHOBanyss  TyllyH4Yacw,  IEJaroruKk  HMHHOBauusulapHu  Kyutam.  Ilegarormk
WHHOBAIMSUIADHUHT TypJIApH: SIHTH FOsJIap, TEXHOJIOTWsJIAp, TMENaroruk (aoiusTaa SHITH
BOCHTANap, METOJ Ba IIAKIUIADHH KyUIAll YKyB JKapaéHHTa SHTM TH3MMHH JKOPHIl ODTHIIL
VHHOBAIIMOH TEXHOJOTHSUIAPDHU YpraHWIl Ba TeAaroruk ¢aonusataa Kymam. [lemarorHuHr
MHHOBAIMOH (aoJaMsATUHU parOaTIaHTUPUIL: TAaHJIOBIAp, MYATMQUIMK JacTypiapyd Ba YKYB
am1abueTaapy TaKAMMOTHHHU YTKA3WII, TPAHTIAp/Aa Ba MEJAroruKk Maxopar OyiudYa TaHIIOBIIApIa
umtupok stunl. KacOouil mMaxopaTHHM omMpuO OOpHII - MeJaror MHHOBALMOH (DAOJIUTHHUHT
oMIIH cudaTuia.

VpraryBuun gacTypJapHu JoinXajaan MeToAHKACH
KypcHuHr VKyB Ba WIMHMI-METOAMK TabMUHOTHUra KyWMIaAuraH 3aMOHaBHM Tanalmap.
Vprarysun Myammuduuk gacTyplapuHH MIA6 UMKMII Ba YKYB aqaOMETIapHHH  SpPATHII
Macajanapu. Moayn nactypiiapu Ba KypeiiapHU HUILIA0 YUKUITHUHT METOAHMK acociapu (MOXHUSTH
Ba aCOCHH MakcaJyulapH, y3ura Xxoc XyCycusTiapu, TaMoinsiapu). TabIMMHA aBTOHOMJIAIUITHPHILL
MopymnapHUHT Ty3WIHAIIK Ba MasMyHH. Moayira acociaHral gactyp, YHUHT Ma3MyHH, TY3WJIUIIHA
Ba TapkuOM. MoJya TEXHOJOTMACH acocuaa YKUTHIIHMHT ad3amaukiapu. Moayn acocuja
VKUTUIIHM TalKui STuml mapriapu. Kedcnapuu wunmad yukum metogukacu. VHHOBanmoH
TEXHOJIOTUSUIAPUHU KYJJIalll HyKTau Ha3zapuJaH YKYB BOCUTAJIAPHHM TaxXJWJI KWJIUII Ba OaxoJiall.
baxonam BocuTamapuHy HIIa0 YMKHUII METOAMKAcH (Ha30paT caBOJUIapH, €3Ma TONIIMPUKJIAp,
TeCcTap.
AMauii MAaLIFYJIOTJIAPHMHI TAXMUHUN pyiXaTH

Maxcyc ¢annapHu YKUTUII METOJMKacura (paHuHT nepeaMeTH, MaKkcaa Ba Bazuanapu
e Onwmif TabJIUM TU3UMHU/JIA IEIAaTOTUK (PAOTHAT TypIIapH.
* IlemarorHuHr yMyMKacOUii KOMIIETEHIUSCH.
» KacOwuii-negaroruk MagaHusr.
Kuécnii METOIUKAaHUHT XyCYCHUSTIIApH Ba TypJIM TabIMM Myaccacajlapyia JapCHU TAlIKWJI 3THUIL Ba
YTKa3uUIl.
* Maxcyc gaHnapHu YKUTHUII METOAUKACU: Ha3apusl Ba aMaJIUET.
[legaroruk (aonusTna UHHOBALMSIIAP Ba YJIAPHU TALIKWJ 3TUII METOAJIAPU Ba YCYIUIAPH.
«  VpraryBunm gacTypnapHu M6 UMKHII, TOMIIMPUKIAP MA3MYHH.
* Hasopar Typiapu Ba HazopaT TONIIUPUKIAPUHY UIIA0 YUKHUILL

JlabGoparopusi MULIAPUHM TAIIKWI 3T OYiiHYa KypcaTMasap
@an Oyiinya nabopaTopus UILIApM HAMyHaBHH YKyB pexaaa Ky3Ja TyTHIMara.
Kypc nimuay Tamkuni 3Tui 0yin4ya ycayouid kypcarMmanaap
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®an O6yiinya Kypc UIIM HAMYHAaBUH YKYB peKacuia pekaJalITHpUIMaraH.

MycTakn/ TAbJIMMHH TAIIKWI ITHIIHAHT MIAKJIA Ba Ma3MYHH
MaructpantinapHu nefaroruk gaonausrtra MyBaddakusaTiau Tail€pain HyKTau HazapuiaH
MYCTaKWI Oa)KapHIll Y9yH KyHHIaTy UII TYpJIapu TaBCHsI dTUIIAIH:

*MyaiisiH MyTaxaccuciuk (paHu Oyinda TEpPMUHOJIOTHK JIyFaT TY3HI;
e(aHHUHT aiipuM MaB3yJapu Oyiinya TECT Ty3HIL;
*[1eJarOrMK TEXHOJOIMsUIApPHU TaCHU(JIAII Ba TaXJIMI KUJIHUILL
*MyaMMOJIM YKUTHII TEXHOJOTHSCHHU KYyJUlaraH xoiiga Maxcyc (anOyitnda mabpysa pexa-
KOHCIIEKTUHH M0 YMKHIIL;
*MyTaxacCUCIMK (anyiapu Oyiinya nAaBiaT TabJIMMCTaHIAPTIAPUTAaKUPUTUIITAH
KOMIIETEHIMSUIAPHU TaXJIN KWINLL;
*3aMOHaBHilNeJarorHHHrkaconiMaxopaTU03achIaHTaBCUABAKY pcaTMaIapUIIIA0UMKHILL;
*MyTaxacCUCIUK(paHIaAPUYKyBIACTYpIapUHUTAXTAIKHITUILL
*MyTaXacCUCIMK(paHIAPUHUMOYIACOCUJAYKUTUIOY HYanIJIaHMaJIOMMXaCHHUS PATHILL;
*Maco(aBUHTABINM/IAKYIIAIIMMKOHUHUOEpYBUMBHAE€OMabpy3adparMEH THHUUIIIIIA0 U MKHILL;
eMyTaxaccuciukdaniapuoyinuayKyBa1adueTiapuBanHTepHETMaHOATAPUHUTAXTMITKHITUILL
*MyTaxaCCHCIHK (paHIapuaaH Keic niad YrKuI;
*MyTaxacCUCIUK (panmapu O6yitrnua OOMKOTUPMA TY3HIIL;
*VIWHIIap Ba MOJIEpalIMsl TIOMMXACUHU UIILIa0 YMKUIIL.
TaBcust 3THIAETral MyCTaKHJ/I HIIADHUHT MaB3yJIapH

[lenaroruk TexHONOTHSIIAP TaCHUDH.

[leparoruk  TEXHOJOTMSUIADHM  TAaOKUK  OTUIIHUHI  METOJIOJIOTMK TAMOMWIUIAPH.

Mopynra acociianrad yKyB AacTypJIapy Ba YIAPHUHT TY3UJIUIIN

3aMOHaBUil N1€JarOTUK TEXHOJIOTUSAJIAPHUHT ACOCUM XyCYCUSTIIApH.

3aMOHAaBHH HMHTEPAKTHB TEXHOJOTHsUIAp Ba ynapaaH —caMapaid Qoiigananum
yCYIJUIapH.

V36ekucron PecryGmukacuaa MacodaBuii TABIMMHMHT y3Ura  XoC XyCYCHSTIAPH.

Masbpy3a  MamFyJOTIapUHUHT  acocuil  Basudanmapu, Mabpy3aHU TaHEpIAIIHUHT
acOCU METOJIMK aCIeKTIapHu.

Kacbuii-negaroruk MagaHusT.

MynbTMEAMA BOCUTAIAPU EPAAMUIA YKYB Kapa€HUHU JIOWHXATAIITHPUIT
Ba amaJira OLIMPUII.

3aMOHaBH MMeIarOTHUHT KacOuii Maxoparu.

Maxcyc (paHaapH YKUTUIIHUHT Y31Ura X0C XyCyCUsSTIIapH.

AManuil MalFyJgoTIapHU caMapajid TallKWil J3TUII  ycyJulapu
BaTEXHOJIOTUSIApU

JlacTypHUHT HHGOPMALMOH - METOAMK TABMUHOTH

“Maxcyc QaHmapHu YKUTUII MeToAMKacu’ ¢aHM OYyiiuya YTKa3ujIaJuraH MallFylnoTiap
YUyH MYJIbTHMEMA BOCUTaJIapy OWJIaH >KMXO3JIaHTaH ayaAuTopus (Mabpy3a MallFyJIoTiapy y4yH),
ayJMo-BUICO ammaparypanap (aManuii MalFyjaoTiaap y4yH), HHTEPHETra yllaHT'aH KOMIIbIOTepIap
(KOMIIbIOTEp CUMYJIALMSJIAPUHU KYJUIall Y4yH), Kypra3Maiu KypoJujiap: pacM, CXema, >kKaJBajiap
Ba X.K.Oymumm no3um. IlyHuHrIek, npoektop, BuaeodailapHd HAMOWHWII KWJIMII YYyH
VLCmediaplayer (OfficePowerPoint7-sepcusicuiian  1OKOpH) JacTypuil TabMHHOTH OYIHIIN
MaKcaJra MyBO(UK.

doiiganaHUIATUTraH aqaduéTaap pyuxaru
Acocuii agadbuériaap
1 Asusxomxkaena H., [lenarorux texnomnorusinap. Tomxkent: [lapk, 2006.
2.JlucraHMOHHBIE 00pa30BaTEIbHbIE TEXHOIOTHH: MPOSKTUPOBAHUE U pealln3alus yueOHbIX
kypcos. /Ilox pen. JleGenenoii M. b.- CI16: BXB-Cankr-IlerepOypr, 2010. - 336 c.
3.Kyp6onor III.D., CeiitxammnoB 3. Tavaum cudatunau Oomkapuri. -TomkeHT:TypoH- Ukbodm,
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2006.- 592 oer.

4 Mopesa H.A. Texnonorun npodeccronanbaoro oopazoanus. ['pud YMO PO - M. : Akanemus,
2010.-432 c.

5.ITandwunosa A.I1. NTHHOBalIMOHHBIE MTEArOTMYECKUE TEXHOIOTUN: AKTUBHOE O0OydeHHUE: Y.
nmocoOue IS CTYy/I. BhICIL y4. 3aB.- M.: M3x. Llentp «Akagemusy», 2009. - 192 c.
6.I1cuxonoro-nearorndeckre OCHOBBI 00pa30BaTEILHOIO MPOIIecca B

BeIcHIel mkose/ 3acoouna I'.A., Kopsaruna U.1., Boponosa T.A. YuyebHoe

YuebHoe mocobue. - iBanoso: MBax. roc. yH-T., 2013. - 228 c.

Kymmumua agaduéraap
1Anekcees H.I. JIN4YHOCTHO-OPUEHTUPOBAHHOE o0y4eHue: BOIIPOCHI
T€OpHUHU U NnpakTuku. - Tromens: TI'Y, 1997. - 156 c.
2. Anapee A.A. Bsenenume B gucranmmonHoe oOydenme. Y. II. -M.: MDOCH,
1997. -50 c.

3 JalolovJ.J. Chettilo’qgitishmetodikasi: chettillaroliyo’quv
yurtlari(fakultetlari) talabalariuchundarslik. - Toshkent: O’qituvchi, 2012. -432 b.
4. MaxkamoBa I'.T.  IlpoektupoBanue  y4yeOHO-METOJUYECKUX  KOMIUIEKCOB B

maructparype. -T.: Tafakkurganoti, 2012.

5. Tlomar E.C. Hoele mnenmarornyeckue # HHOOPMAIMOHHBIE TEXHOJOTHH B
cucreMe obpaszoBanus. -M.: M3naTenbckuid eHTp «Akagemusy», 2002,

6.  Texuomormm  mpodecCHOHATBHOTO  OOYYCHHS: YuebHOoe  mocobue A
By30B. / Ckubuukuii 3.0.. Ilenuyk E.C. bapanosa W.B. - Hoocubupck: CADB/I,
2012. - 275 c.

HNutepHer caiitiaapu
1 www.pedagog.uz
2. http://nauka-pedagogika.com/
3. http://prof-teacher.ru/pedagogika/tema-1-pedagogika-kak-nauka-ee-obekt-predmet-
osnovnye-kategorii/
4. http://www.book.ru
5. http://flogiston.ru/library
6. http://psylib.myword.ru/
7. http://socioline.ru/node/446
8. http://soc.lib.ru/



http://www.pedagog.uz/
http://nauka-pedagogika.com/
http://prof-teacher.ru/pedagogika/tema-1-pedagogika-kak-nauka-ee-obekt-predmet-
http://www.book.ru/
http://flogiston.ru/library
http://psylib.myword.ru/
http://socioline.ru/node/446
http://soc.lib.ru/

V3BEKUCTOH PECITYBJIMKACU
OJINII BAVPTA MAXCYC TABJIUM BA3UPJIUT'U

CAMAPKAHI JABJIAT UETTUJUIAP MHCTUTYTU

PyiixaTra ONMHIM : «TACIUKJIAUMAH»
VKyB uluiapu 0yiuda mpopekTop
2016 . «__ » aBrycr Py3ukynos @.111.
2016i1. « _ » aBrycT

VHTJIN3 TUIN YKUTHUII METOJUKACH BA AMAJIMETH
kapenpacwu

MAXCYC ®AHIAPHHU YKHTHII METO/JUKACH
baHUHUHT

HIIYU VKYB JACTYPH

(2-kype)
bumum coxacu: 100000 — I'ymanuTap coxa
Tabaum coxacu: 120000 — I'ymanutap ¢annap
TabauM WyHATUIIN: 5A 120102- JIuarBucTHKa (MHTIIA3 THIIN)

Cemectp — 111

Ymymuit ykyB coatu: 90

[y »xymnanas:

Maspyza — 20

Awmamuit MamrrynoTiapu — 40
Mycrakun Tabaum — 30

CAMAPKAH]T -2016
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@aHHUHT UIIYH YKYB JAaCTypH YKYB, UIITYHM YKYB peXka Ba YKYB JaCTypHUTa
(2014 #. 13.11) myBoUMK UIIA0 YUKHUIIH.

Ty3yBumn:

Ab6oysaxabosa V.FO.— CamIUTU “UHrnu3 tuiam YKUTUII METOIUKACH Ba amanuéru’
Kadeapacu YKATYBUHCH.

Takpuzum:
Py3ukynog @.I11.— pun. pannap HOM30AH

@anHuHr umun yKyB gactypu CamIUTU  “UHrim3  Tuam  YKUTHIL METOJMKAacH Ba

amanmuérn” kadeapacuauHr 2016 iinn “ 7 aBryctaarun - COH HUFHIIMIIMIAA MyXOKamMaiaH YTraH
Ba (akynbTeT yciyouil Kenrammga Myxokama KMIUILI Y9yH TaBCUS 3TUIITaH.

Kadenpa myaupu: ¢.¢.1.LULIK Lomypooosa

®aHHMHT UIIYH YKYB AacTypu UHrnu3 gunonorusacu ¢pakynbTeTd KEHralyaa MyxokKama 3TUJITaH
Ba (poiijaaHMIITa TaBCUS KWJIMHTAH

(2016 #imn “  ” aBryctmaru  1- con OaéHHOMA).
@akynbreT yenyouit Kenramm paucu: ooy. @111 Py3uxynoe
Kemnmunnn:
VKyB-ycnyOuit 6¥1iM GOILIIFA: ooy. M. Xonukos
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KHUPUII

Maskyp nactypaa ‘“Maxcyc ¢aHmapHu YKUTHII MeTOAWKAacH’ (aHMHUHT KOHYHHUSTIIApH,
MHHOBAIIMOH TEXHOJIOTHSUIAD MOXMATH Ba YJIapHH amajira TaTOWK OJTUII HyJiapu, JUIAKTHKa
coxacura JOUp TaJIKUKOTJIAp METOoAjapu, Maxcyc (aHJIapHU YKUTUINra HUcOaTaH 3aMOHAaBUI
¢HJanryB, METOJ Ba TEXHOJIOTHSUIAp, HA3apuid Ba aMaMii MAIIFyJIOTIApHU peXaJallTHPUII Ba
TAIIKWJ ATHUI, YKyB-yClyOMH BOCHTaJapHM TaHiaml kaOu ¢(aH Ma3MyHUHHM TalIKWI 3TYBUU
Macajiiajap ¥3 akCMHM TomraH. YmoOy ¢aH goWpacuia YpraHwiaguraHn Owiumiiap
MarucTpaHTJApHUHI KelNrycuJa TablIMM TU3MMHUAA Iexaror cudaruga camapaiu (paonusar
IOPUTUIIAPUTA, XYCYCaH TypJIM TENaroruk Ba TICHXOJOTHK YCY/UIAPHM TaxJIMi KHJIHIL,
SHIUJIAPUHYU MIIUIA0 YUKUII Ba amalia Kyijalml, TapOUsBUN UIIApHH JOWMXAJAIUITHPUIL, TABIUM
Kapa€HUIaru MyaMMOJIH Ba3UATIapHU Xl STUIIAPUIA MyXUM axaMUAT KacO 3Taju.

@Da”HHUHT MaKcaa Ba Bazudaaiapu

Ymly (aHHUHT MakKcaau MarucTpaHTIApHH OJIMH TabJIUM TH3MMUIA Maxcyc (aHiIapHU
VKUTUII METOJMKACH, METOAOJIOTHSACH, Ha3apuil Ba aMalluil acociapH, YJIapHUHT KENTyCHJaru
MEeAaroruk Ba MIMHUH-TaIKUKOT (aoNuATH y4yH 3apyp OynaauraH 3aMOHAaBHM IEJaroruk Ba
NICUXOJIOTHK Ouumiiap OujiaH TaHUIITUPUILL, KyMJIaiaH

- JaBlIaT TabJIMM CTaHAApTIApH Ba yjap acocuja WIUIA0d YHKWIAJWTaH HaMyHaBUU ¢aH
JacTypiapH, YKyB peKallapHy UILIad YUKHII TapTHOH;

- Maxcyc (dannapan VKUTHILIA ONTHMAII CTPATETUSIHU TaHJIan OJIMIIL,
3aMOHAaBUH TabJIUM TEXHOJOTUSIIAPUHU UIILIa0 YMKUII Ba aMajra TaTOuK JTHIIL,

- Maxcyc  ¢aHJapHd ~ YKUTHII ~ METOJMKACHHA  TAaKOMWUIAIITHPHUINAA  WIMHK-
TaIKUKOT Ba TabJIUM coxacuaaru WHHOBalUsIIapAaH doiinananuin
KYHUKMaJIAPUHU PUBOXKIAHTUPHUILIUD.

@®anHuHr Bazudacu - Maxcyc GaHIapHU YKUTUII OYiin4ya MarucTpaHTIAPHHUHT MeIaroruk
MaxOpaTWHH OIIMpHUII, aMaJuil Ba Ha3apuil MalFyJOTJAPHU TAIIKWI JTUIIHWHT 3aMOHABHU
MeTOJTapu OWJIaH TAaHUIITHPHIL, Maxcyc dannapra Aoup VKyB-ycayOud MaTepHallapHU TaXJIHI
KWJIUIII, MAlIFyJIOTJIAPHUHT TYpJH YCYJUIApUHU UILIA0 YMKHIL Ba YTKA3UIL, IIYHUHTJEK, Tajadanap
OMIIMM Japa)XaCMHU Ha30paT KWIUII Ba 0aXONAIHUHT 3aMOHABUN HYITapuHU YpraTuil.

®an 0yitnya TanadanapHUHT OMJIMM, KYHHKMA Ba MAJIaKaJlapura
KY#HHJaaurad rajaadaap
“Maxcyc QaHmapHu YKUTUII MeToguKach  (aHUHM  Y3IalITHPHIL KapaéHUAA
MarucTpaHr:
- (banHMHT Makcaau, Ba3udacu Ba NpeaMeTH;
OJIN{ TabJIUM THU3UMU/IA NIEAAroruK (paoHsT FOPUTHUIIIHUHT MOXHSITH Ba MyaMMOJlapu;
Maxcyc (aHIapHU YKUTHUIIIATH I0TYK Ba MyaMMoJiap, e1aroruk (GpaoausTHA MOJACIIAIITHPULLTHUHT
3aMOHABHil yCyIUTapH, BooHns xapaHu JeKIapalusach Ba Y36eKkncTon PecybIMKaCHHIHT KaXOH
TaBJIMM TU3UMUTA UHTETPALUACU MYEPUCUOA MACAGEYP2aA I2a OYIUUIU T103UM.

VkyB xapaéuuna OUIMMIAPHUHT (QYHIAMEHTAI acOCHApPHHH, HIM-(aH IOTYKIAPUHM KyIUIail
onmuil, YKUTUiIaétraH (aHHUHT Oomka (anmap OuiaH anokacu, (aHHUHT acoCHH MyaMMO Ba
IOTYKJIapuHU Owiuiny Ba ¢aH MaB3yJapuHU MoJyJulapra axpara ONUII KyHUKManapuza 32a
0ynuwiu Kepak.

Maxcyc ¢dannapHu YKUTHIIIA WIMHA-TQAKUKOT HaTWXXalapuaaH QaiianaHuil, oJuid Tabaumaa
VYKyB-METOJMK Ba WJIMHM HIIIapHH OMMO OOpHIN - ayauTOpusAra Moc YKyB MaTepHaUlapUHU
TaHJaIl, MaB3ynap OyiuYa TONIIMUPHUK, MAIIK Ba TECTJIAp TY3HWI, YKYB Ba TapOWSBHI HIIaApHU
TU3MMIIALITHPHIL, NIYHUHT/IEK, Maxcyc (paHimapHM YKUTHINA OF3aKd Ba €3Ma TYUIYHTHPHILIAp
OepHuill, MaLIFyJI0TIap/Aa MaB3yra MOC TabJIUM TEXHOJIOTUSUIAPH, KOMITBIOTEP TEXHUKAcH Ba ax00poT
TEXHOJIOTUSUIapUJIaH yHyMIu (oiinananumn, TtanabaJlapHUHT MYCTaKWI MYCTAKHJI —TabIUM
KYHUKMaJlapUHU XamJa YJApHUHI KacOMi Ba WXKOAMM MaxopaTJapUHU PHUBOMJIAHTHPUIL,
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neAarorivk QGaonausaTu OuiaH OOFNIMK TYpJM BasuATIapAa Y3UHU KYJra OJNUILI MAIaKalapuza 32a
oynuwiu 103uM.
@DaHHUHT YKYB pexanaru 0omka (aniaap Onjiad y3apo 00FIHKJINIHY Ba YCJOYyOMH KUXATAAH
Y3BHIJIUTH

“Maxcyc danmapHu YKUTUII MeToaukacu” ¢aHu 2 Kypcaa VYkaTwiagu. Ymoy dan
MyTaxacCHCIUK ¢aninapu OwinaH y3Bud Oofnuk. PaH OakanaBpuaT OOCKMUMIA YKUTHITAH
“Ilemaroruka”, “Ilcuxonorus”, “Tumiap YKUTUII METOJUKACU Ba TabJIUM TEXHOJOTHUSIIApU~ KaOu
baHnapHUHT MaHTUKUNA JaBomu xucoOnananu. daH MmarucrpaTypa MyTaxacCHUCIMKIapU YKyB
pe’kacuIard yMyMMETOJOJIOTUK Ba MyTaxacCUCIMK (annmapu OwiaH y3BUH OOFIMKIMKIA
VKUTUIIAIH.

@®aHHUHT HILTA0 YHKApUIIATH YPHH

“Maxcyc daHmapHu YKUTHII MeToauKacu’ (paHu unutad yuKapuin sxkapaéHu OminaH 0eBocuTa
OoranMaran. ®aH [goWpacuia V3TAIITHPWITAH OWIMMIIAPD MAaruCTPAHTJIADHUHT  TabIUM
Myaccacajapyjia Meaaroruk (Gpaoiuar OWiaH NIyFyJUIaHUIUIApUa, Maxcyc (aHIapHH caMapajiu
VKATUTILTIAPH]IA MyXUM aXaMUsT KacO dTaiu.

@®aHHM YKUTHIIIA 3aMOHABHI aX00pPOT Ba MearoruK TeXHOJIOTUAIap

®aHHU YKUTHIIA KyWHHUAard METO Ba IIEJarOTUK TEXHOJIOTHsUIapaaH (oiiananuin TaBcHst
STUIIAIN:

Masbpysa mamrrynorTiapuaa: AKmi xyxxyMm, Mabsiaymor anmammii, baxe, Ku€cmit taxmi,
3urzar, bmuu-cypo, Benna nuarpammacu, T-cxema, Knacrep, Keiic-ctagu, Pomm yitnniap,
Pednexkcus ycymiap, AnropuTmiian, IIyHUHIIEK,

WIIIOCTPAaTUB;

- TUAJIOTVK;

- MyaMMOJIH U3JIaHUILL;

- JIONNXa;

- TypyX Oynu0 unuianm;

- ¥3-Y3UHU PUBOKIAHTUPYBYH;

- OunMMIIapHU (aod Y3MalTupuLL;,

- UH(POPMALIMOH-KOMMYHUKATHB YCYJI Ba TEXHOJIOTHsIapaH (oiiiananuiaiy.

“Maxcyc ¢hannapnu yxumuw memoouxkacu” HaHu1aH MaIIFYJIOTIAPHUHT MaB3ysap Ba coatiap
Oyiinya TaKCUMIIaHUIIIN

mlp Mae3synap nomu Kamu | Mawvpyza | Amanu | My
coam u cm
aKu
a
ma
baU

M

1 | Foreign language as an educationalsubject. 10 2 4 4
Connection of the subject with other sciences.Aims
and content of teaching and learning English.

2 | Common European Framework of Reference for 5 2 2 1
Languages: Principles of teaching in the conditions
of Uzbekistan.

3. Methods of teaching and learning English at school, 5 2 2 1
lyceums and college.
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3 | Professional competence of the teacher. Up-to-date 10 2 6 2
requirements to the foreign languages teachers.

4 | Tasks and techniques of classroommanagement 10 2 4 4

5 | Methodics of teaching FL in higher educational 10 2 6 2
establishments. Ways of giving lectures, seminars,
types and peculiarities.

6 | Innovative technologies within communicative 10 2 4 4
teaching
7 | The interactive methods and variations in TFL. 10 2 4 4
8 | Distance and module technology in 10 2 4 4
learning and teaching FL.
0.9 | Innovative technologies in assessment of EL 10 2 4 4
proficiency.
Kamu: 90 20 40 30

DaHHMHT YCJIYONH )KUXATAAH Y3BUI KeTMA KeTJIUTH

“Maxcyc ¢annapHu YKUTHII MeToaukacu” ¢aHu 2 Kypcaa YKutwiagd. Yoy ¢an
MyTaxaccucnuk (annmapu OunaH y3Buil Oornuk. Pan OakanmaBpuar OOCKMYUAA YKUTWITAH
“Ilemaroruka”, “Ilcuxonorus”, “Tunnap YKUTHII METOIMKACH Ba TabJIMM TEXHOJOTUsIapu” Kabu
(daHIapHUHT MaHTUKMHA AaBoMHM xucoOnaHanu. PaH Marucrparypa MyTaXacCHCIMKIApH YKYB
peXacumarn yMyMMETOJOJIOTUK Ba MYTaxXacCHCIMK (QaHimapu OWiIaH y3BHHA OOFIMKIMKAA
YKUTUIAIM.

MABPY3A MAI F YVJIOTJIAPU MA3ZMYHHU
| — mas3y:Connection of the subject with other sciences.Aims and content of teaching and
learning English.

Tavaum masmynu: Meronuka panu YKUTHII Hazapuscu cudaTtuaa. Acocuil ypranunaérran
T YKUTUII METOAMKACUHUHI NpeAMeTH. MeTonuka KypCcHHMHI Basudacu. MeToauka HHITIN3
TWIM Xakujaaru ¢ad cudaruna. YMyMHuil Ba Xycycuil MeToauKa TylryHyanapu. WHrmm3 tuwim
VKUTHII METOJUKACMHUHI THJIIIYHOCIMK OwnaH ajnokacu. Ilcuxonorus OwuiaH —aokKac.

[lcuxonmuuarBucTrka OwitaH anokacu. [legaroruka Ounan anokacu. bomika ¢gannap 6unan amokacw.

Tavaum mexnonocusnapu: Axnuii Xyxxym, Pesrome, CaBoin-xaBo0.
Aoadbuémnap:A3; A4; AS5;A8; A9;K2; K3; K6;92; 35; D6;

I1-_maB3y:- Common European Framework of Reference for Languages: Principles of
teaching in the conditions of Uzbekistan.

Tavrummazmynu: AManrataTOMKI THILIIYIUIapH,
JTUIAKTAKACOXACUTaJONPTaIKUKOTIIApMETOIJIapH,
Maxcyc(haHIapHUYKUTHIITaHUCOaTaH3aMOHABUIEH TAIITYB, METOABATEXHOJIOrUsIIaP,
HazapuiBaaMaJMMaIIF yJIOTIapHUPEKaATaII THPUIIBATAIIK IO TU I, VKyB-
ycnyOuiiBocuTaIapHUTaHIAIIKa0H(paHMa3MyHUHU TAIIKUIII TyBUMMAacajanapy3akCHHUTONT aH.

111 — maB3y: Methods of teaching and learning English at school, lyceum and college
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Tavaum mazmynu.: TyprurabauMMyaccacalapyuIayKATHAII METOAUKACH (MakTal, akaJeMUK JIMIICH,
KOJIJIK, OTM).
YV KUTHITHUHT TY PN GO CKHWIApH IATa b IMMHNMH IMBH Ty a Tl THPHIITBATa0aKa Al THPHIIMYaMMOJIa
pu. HuTemnektyan canoxusT Hazapusicd. Hazopartra Kyuwiaauran

3aMOHaBuiTaa0Map.
TypnutasiuMMyaccacanapuayKyBurMBaTanadagaparauiaraHoOnInMIapHIOaX OJIAIHUHTY3UTaX0CXy
CyCHUSITJIApH.

Tavaum mexunonocusnapu: 3uHama-3uHa,Kaprouka, Te3kop-cypoB caBoJiapu.
Aoaouémnap:A3; Ad; A5;A8; A9;K2; K3; K6;92; O5; D6;

IV — mas3y:Professional competence of the teacher.Up-to-date requirements to the foreign
languages teachers.

Tavaum mazmynu: KomrereHTIn EHAAIIYB TEXHOJOTHUSCHUHUHT YMYMHH TaBCHU(DH.
[lenaroraunr xacOuii aonusaTu. 3aMOHaBUH MeAaror Ba yHra KyiHuiaauran tanadnap. 3aMOoHaBUI
TaBJIUM TU3UMUJA [AXCHUHT ¥3-Y3UHU TapOusUIaiii. 3aMOHABHM MeJarOrHUHT KacOuii MaxopaTH.

Tavaum mexnonocusnapu: Xotupa yapxu, AKIui XyxyM, Teskop-cypoB caBosuiapu.

Aoabuémnap:A3; Ad; A5;A8; A9;K2; K3; K6;92; O5; D6;

V — mag3y:Tasks and techniques of classroommanagement

Tavaum mazmynu: KacOuii-ieqaroruk y3-y3uWHH OONIKAPHIN TEIAror KOMIETCHTIUTHHHHT
acocu cudatuaa. KomnereHnys Ba KOMIETEHTJIMK TYIIyHYaJapu ypracuaard y3apo MyHocaOarT.
MyaMMoH BazusITIIapra €4uM TOTHUIIIA KaCOMil KOMIIETEHTIIHK.

Tavaum mexnonozusnapu: 3uHama-3uHa, AKJINNA Xy)KyM, Te3kop-CcypoB caBosuIapu.

Aoadbuémnap:A3; A4; AS5;A8; A9;K2; K3; K6;92; 35; D6;

VI — mas3y:Methodics of teaching FL in higher educational establishments. Ways of giving
lectures, seminars, types and peculiarities.
Tavaum  masmynu:  OnudATabIMMAANEAArOTUK(AOTUATHUHTACOCUUTYpIIApU: Mabpy3a —

TabJIUMTU3UMUHUHI €TAKYNKOMIIOHEHTUCU haTH 1A, Mabpy3aHUHTracocuiiBazudanapu,
Mabpy3aHUTANEPIIAIIHUHTACOCUMMETOIMKACTIEKTIIapUBayHUY TKa3HUILI,

Mabpy3aTypiiapuBaylapHUHITaBCUDU. CeMHHapBayHHUHTY3UTaXOCXYCYCHUSATIIAPH.
AManmuiMaIIrya1oTBaaMamuETTYFPUCHIATYIITYHYA, YIIAPHUHTY3UTaX0CXYCYCUSATIIAPH.

AManuiinapcinapHUHT TypIIapu.
Tavaum mexnonoeusnapu: Axiui Xyxym, Pesrome, CaBom-xaBo0.
Aoabuémnap:A3; A4; A5;A8; A9;K2; K3; K6:92; 35; 36;

VIl — mas3y: Innovative technologies within communicative teaching

Tavaum MA3MYHU. I/IHHOBaLII/IHTy']_Hy'HLIaCI/I, He,Z[aFOI‘I/IKI/IHHOBaI_II/ISI.HapHI/IKS'/HHaI_H.
He}IaFOFI/IKI/IHHOB AUSIJIApHUHITYpJIapH: AHTUFOsAJIap, TEXHOJIOrusdjiaap,
ncaaror I/IK(I)E[OJ'II/I}IT,Z[aHHF HBOCUTAJIAp, MeTOHBamaKHHapHHKyHHam.

VKyBxkapa€HUTasHTU TU3UMHWKOPUNITUIL.
VMHHOBaIIMOHTEXHOJIOT HsUTApPHUY praHUIIIBaIleAaror UK Ao HsITIaKy JUTall.
Tavaum mexnonozuanapu: 3uHama-3uHa, AKJIANA XyKyM, Te3Kkop-CypoBCaBOJUIAPH.
Aoabuémnap:A3; A4; A5;A8; A9;K2; K3; K6;92; 35; 36;

VIII-mag3y: The interactive methods and variations in TFL.

Tavaum mazmynu: TabauM MeTOOM TymiyH4yacu. 1. 3aMoHaBuil Mmeromiap. 2. SHru
nenaroruk  TtexHojorusuiap.3. MurepaktuB metomnap. 4. SHrm 3amMoHaBUl  MeTOMJIAp,
TCXHOJIOTHAIAP.

Tavaum mexnonoeusnapu: Kyprasma,bymepanr. CaBos-xaBo0.
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Aoaobuémnap:A3; Ad; A5;A8; A9;K2; K3; K6;92; O5; D6;

IX —maB3y: Distance and module technology inlearning and teaching FL

Tavaum mazmynu: Mopaya pacTypiapu Ba KypclapHU HIUIa0 YUKUIIHUHT METOJMK
acociapu (MOXHUATH Ba acOCUM MakcaulapH, y3Ura Xoc Xycycusriapu, Tamonniapu). TabiuMHN
ABTOHOMJIAIITUPUIL. MOAYIApHUHT TY3WJIUIIN Ba MasMyHU. Moayira acociianral JAacTyp, YHHHT
Ma3MyHH, TY3WIMIIM Ba TapkuOu. MoOIya TEXHOJOTHSCH acoCHIa YKUTHIIHUHT ad3auTMKIapH.
Monyn acocua YKUTHIIHYU TalIKWI 3TULI MIAPTIAPH.

Tavaum mexnonoeusnapu: Kyprasma,bymepanr. CaBos-xaBo0.

Aoadbuémnap:A3; A4; A5;A8; A9;K2; K3; K6;92; 35; D6;

X —maB3y: Innovations in assessment of EL proficiency.

Tavaum masmynu: VIHHOBALIMOH TEXHOJOTHAJIAPUHM KyJUlall HYKTad Ha3apuUIaH YKYB
BOCHTAJIAPUHM TAaXJIMJI KWJIHII Ba Oaxonami. baxomam BOCHTaapuHU WIUIA0 YUKUII METOTUKACH
(Ha3opar caBoJuIapH, €3Ma TOIIUPHUKIIAP, TeCTIap).

Tavaum mexnonocusnapu: Xotupa yapxu, AKIui XyxyM, Teskop-cypoB caBosuiapu.
Aoabuémnap:A3; A4; A5;A8; A9;K2; K3; K6;92; D5; D6;

MABPY3A MAIITYJIOTUHUHI' KAJIEHJAP - TEMATHUK PEKACH

p | Masnpy3a Malrynotiaapu | baxapwmm mygmatu | Coar

I maB3y:Connection of the subject with other sciences.Aims and content of teaching and
learning English.

1.1. | Connection of the subject with other sciences. Aims and CenTs10ps 1-xadTa 2
content of teaching and learning English.

II maB3y: Common European Framework of Reference for Languages: Principles of teaching
in the conditions of Uzbekistan.

2.1. Common European Framework of Reference for CeHTs10pb2-XaTa 2
Languages: Principles of teaching in the conditions of
Uzbekistan.

111 maB3y: Methods of teaching and learning English at school, lyceum and college.

3.1. | Methods of teaching and learning English at school, Hos6ps 1-xadta 2
lyceum and college

IV mas3y_: Professional competence of the teacher. Up-to-date requirements to the foreign
languages teachers.

4.1 | Professional competency of the teacher. Up-to-date Hosi6ps 2-xadra 2
requirements to the foreign languages teachers.

V — mas3y: Tasks and techniques of classroommanagement

5.1. | Tasks and techniques of classroommanagement ] Hosi6ps 3-xapra | 2

VI mas3y: Methodics of teaching FL in higher educational establishments. Ways of giving
lectures, seminars, types and peculiarities.

6.1. | Methodics of teaching FL in higher educational \ Hosi6ps 4-xadpra | 2
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establishments. Ways of giving lectures, seminars, types
and peculiarities.

VIl —mas3y: Innovative technologies within communicative teaching

7.1. \ Innovative technologies within communicative teaching | Jlexabpsb 1-xadra \ 2
VIII mas3y: The interactive methods and variations in TFL.
8.1. | The interactive methods and variations in TFL. | Jexabps 2-xadpra |2
IX map3y:Distance and module technology in learning and teaching FL
9.1. | Distance learning and teaching FL Constructing and Jlexabpp 3-xadra 2

designing of module programme

X mas3y: Innovations in assessment of EL proficiency.

10.1. | Innovative technologies in assessment of EL proficiency. SluBapnl-xadra 2

Kamu: | 20

AMAJHANA MAIMFYJOT MAB3YJAPAMA3SMYHH

| — maB3y:Connection of the subject with other sciences.Aims and content of teaching and
learning English.

Tavaum masmynu: Meronuka (panu YKuTHin Hazapuscu cudaTtuaa. Acocuil ypranunaérran
T VKATUII METOJWKACHHHUHT TMpeAMETH. MeToauka KypCUHUHT Basudacu. MeTonuka WHIIIN3
TUIM  Xakujnaru ¢ad cudaruna. YMyMHil Ba XyCcycwil MeTOAuKa TylryH4anapu. VHrmu3 T
VKUTHUII METOAMKACUHMHI TWJIIIYHOCIMK Owian anokacu. llcuxomorust OusiaH —ajoKacwu.
[Icuxonunreuctuka 6man anokacu. [lenaroruka 6unan anokacu. bomika (annap 6mian anokacu.

Tavaum mexnonoeusnapu: Axiui Xyxym, Pesrome, CaBomn-xaBo0.

Aoabuémnap:A3; A4; A5;A8; A9;K2; K3; K6:92; 35; 36;

11- maB3y:- Common European Framework of Reference for Lanquages: Principles of
teaching in the conditions of Uzbekistan.

Tavrummazmynu: AManrataTOMK3 THILIYIUIapH,
JAUIAKTUKACOXACUTAAOUPTAAKUKOTIAPMETOAJIAPH,
Maxcyc(haHIapHUYKUTUIITaHHcOaTaH3aMOHABUIEH Tl B, METOABATEXHOJIOrUsIIAp,
HazapuiBaaMaJIMMaIIF yJIOTIapHUPEKATAII THPUIIBATAIIK IO TU LI, YKyB-
ycnyOuiiBocuTaapHUTaHIaIKa0n(paHMa3MyHUHU TAIIKUIIATyBUMMacasanapy3akCUHUTOIT aH.

111 — mag3y: Methods of teaching and learning English at school, lyceum and college.

Tavaum mazmynu: TypautabiuMMmyaccacalapuIayKUTUII MeToAuKacu (MakTad, akaJleMUK JTUIEH,
KOJIJIK, OTM).
VKHTHmHHHrTprH/I60cKanapnnaTaLnHMHHHHnHBI/myannamTHpHmBaTa6aKanaanpanyaMMona
pu. HuTemnektyan canoxusTr Hazapuscu. Hasoparra Kyuwiaauran

3amonaBuiTanabdmap.
TypnurabnuMMyaccacanapuiayKyBunBaranadanapiIraiaraHonInMIapHIOaX OJMaIHUHTY3UTaX0CXY
CyCHUATIIapH.

Tavaum mexnonozuanapu: 3uHama-3nHa,Kaprouka, Te3kop-cypoB caBosuiapu.
Aoabuémnap:A3; A4; A5;A8; A9;K2; K3; K6;92; 35; 36;

IV — maB3y:Professional competency of the teacher.Up-to-date requirements to the foreign
languages teachers.
Tavaum  masmynu: KommereHTnn EHAIIYB TEXHOJOTHSICHHUHT yMyMHH —TaBCH(]H.
[Tenmaroraunr kacouii aoausaTy. 3aMOHABUI TIEAAror Ba yHra KyHuiIaaurad tajadiap. 3aMOHABUM
TabJIUM TU3MMU/IA IIAXCHUHT ¥3-Y3UHU TapOusiamy. 3aMOHaBUIA NIeIarOTHUHT KacOHii MaXopaTH.
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Tavaum mexnonocusAnapu: Xotupa yapxu, AN XyxyM, Te3kop-cypoB caBosuiapu.
Aoaouémnap:A3; Ad; A5;A8; A9;K2; K3; K6;92; O5; D6;
V — ma3y:Tasks and techniques of classroommanagement

Tavaum mazmynu: KacOuii-menaroruk y3-y3uHH OOIIKAPHII MEJaror KOMIETCHTIMTHHUHT
acocu cu¢aruna. KomnereHuus Ba KOMIETEHTIMK TyLIyHYajJapu YpTacuaard y3apo MyHocabar.
MyaMMonu Ba3usTIIapra €4uM TOMHILIA KacOUil KOMIETEHTIIUK.

Tavaum mexnonocusanapu: 3uHama-3uHa, AU XyxyM, Te3kop-cypoB caBoJLIapu.

Aoaouémnap:A3; Ad; A5;A8; A9;K2; K3; K6;92; O5; D6;

VI — mas3y:Methodics of teaching FL in higher educational establishments. Ways of giving
lectures, seminars, types and peculiarities.
Tavaum  masmynu:  OnuiTabIUMAANEIArOrUK(GAOTUATHUHTACOCHUTYpIIapH:  Mabpy3a —

TabJIMMTU3UMUHUHT€TAKYUKOMITOHEHTHCUATH 1A, Mabpy3aHUHTacocuiiBazudanapu,
Mabpy3aHUTANEPIIAIIHUHTACOCUMMETOIMKACIIEKTIIapUBayHUY TKa3H1ILL,

Mabpy3aTypiapuBaylapHUHTITaBCUDU. CeMuHapBayHHHT Y3UTaXx0CXyCYCUSITIIAPH.
AManmuiMaIIrya10TBaaMamuETTYFPUCHIATYIITYHYA, YJIIQPHUHTY3UTaX0CXYCYCUSATIIAPH.

AManuiinapcinapHUHI TypJIapu.

Tavaum mexnonocusnapu: Axnuit Xyxxym, Pesrome, CaBoi-xaBo0.

Aoadbuémnap:A3; A4; AS5;A8; A9;K2; K3; K6;92; 35; D6;

VIl — mag3y: Innovative technologies within communicative teaching.

Tavaum MA3MYHU: WM HHOBaUATYIIYHUYACH, Ne1aroruKMHHOBALUSTAPHUKY JJTALI.
IlegarornkMHHOBALUATIAPHUHITYPJIAPH . SIHTUFOsLIap, TEXHOJIOTHsIIAp,
NeAarorukpaoausTIasHT MBOCUTATIAP, METO/IBAIIAKIUIAPHUKY JUTAII.

YKyBKapa€HUTaTHTUTU3UMHIKOPHUMA THILLL.
WM HHOBaIIMOHTEXHOIOT HsUTAPHUY praHuIBane1arorukpaonusTIaKkyianmi.

Tavaum mexnonocusnapu: 3uHama-3uHa, AKIUNA XyxyM, Te3kop-cypoBcaBosiapu.
Aoabuémnap:A3; A4; A5;A8; A9;K2; K3; K6:92; 35; 36;

V111 — maB3y: The interactive methods and variations in TFL.
Tavaum mazmynu: TabauM MeTOOM TyumryH4yacH. 1. 3aMoHaBuil Mmeromiap. 2. SHru
nenaroruk  texHojorusuiap.3. MurepaktuB wMetomnmap. 4. SHrm  3amMoHaBHil  MeTOMJIAp,
TEXHOJIOTHSLIAP.

Tavaum mexnonocusnapu: Kyprazma,bymepanr. CaBon-xaBo0.
Aoadbuémnap:A3; A4; A5;A8; A9;K2; K3; K6;92; 35; D6;

IX —mag3y: Distance and module technology inlearning and teaching FL..

Tavaium mazmynu: Moayn nmacTypiiapy Ba KypClIapHH HILIA0 YWUKUIIHUHT METOIUK
acocnapu (MOXHUSTH Ba aCOCHUN MaKcajyulapH, Y3Ura Xoc XyCyCHSTIapu, TaMOWWUTapu). TabIuMHU
ABTOHOMJTAIITUPHUII. MOAY/UTApHUHT TY3WIHINKA Ba Ma3MyHU. Mojyira acociaHral AacTyp, YHUHT
Ma3MyHH, TY3WJUIIA Ba TapkKuOU. MOyl TEXHOJOTHSACH acoCHAa YKUTHUIIHUHT ad3almuKiIapu.
Monyn acocuia YKUTHILIHYA TAIKWI 3TUIT IIapTIIapH.

Tavaum mexnonoeusnapu: Kyprazma,bymepanr. CaBos-xaBo0.
Aoabuémnap:A3; A4; A5;A8; A9;K2; K3; K6;92; 35; 36;
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X—mag3y: Innovations in assessment of EL proficiency.

Tavaum masmynu: VIHHOBaIMOH TEXHOJIOTMSUIADMHM KYJIalll HYKTaW Has3apuiaH YKYB
BOCUTAJIAPUHU TaxXJIWJI KWIKII Ba Oaxoiaml. baxonam BoCHTallapuHU MIUIA0 YMKHUII METOJUKACU
(Hazopat caBosIapu, €3Ma TOMIIKUPHUKIAP, TECTIap).

Tavaum mexnonozusanapu: Xotupa yapxu, Ak xyxym, Te3kop-cypoB caBoiiapu.
Aoaouémnap:A3; Ad; A5;A8; A9;K2; K3; K6;92; O5; D6;

AMAJIMA MAIIFYJOT MAB3VYJIAP BA YJIAPHUHI' KAJIEHJIAP - TEMATHK
PEXKACH

T/p ‘ AManuil MalFynoTIapu ‘ baxxapunum mynnatu ‘CoaT

I maB3y:Connection of the subject with other sciences.Aims and content of teaching and
learning English.

1.1. | Connection of the subject with other sciences. Aims and CenTs0pb2-xadra 2
content of teaching and learning English.

1.2 | The importance of FL learning in Uzbekistan CenTs6ps 2-xadTa 2

II maB3y: _Common European Framework of Reference for Languages: Principles of teaching in
the conditions of Uzbekistan.

2.1. Common European Framework of Reference for Languages:
Principles of teaching in the conditions of Uzbekistan. Hos6ps 1-xadra | 2

III maB3y: Methods of teaching and learning English at school, lyceum and college.

3.1. | Theoretical problems content of teaching English. Hosi6ps 1-xadra 2
Methods of teaching and learning English at school,
lyceum and college.

IV mae3y: Professional competency of the teacher. Up-to-date requirements to the foreign
languages teachers.

4.1. | Professional competency of the teacher. Hos6ps 2-xadra 2

4.2. | Professional literacy of FL teachers. Language portfolio Hosi6pp 2-xadra 2
as innovative technology.

4.3. | Up-to-date requirements to the foreign languages teachers. Hos6ps 3-xadTa 2

V — mas3y: Tasks and techniques of classroommanagement
5.1. | Tasks and techniques of classroommanagement. Hos6ps 3-xadra 2
5.2. | Different view points on classroom management. Hos6ps 4-xadra 2

VI mas3y: Methodics of teaching FL in higher educational establishments. Ways of giving
lectures, seminars, types and peculiarities.

6.1. | Methodics of teaching FL in higher educational Hos10ps 4-xadTa 2
establishments.

6.2. | Types and forms of the lecture.Tutorial lessons(seminars) Jexabpb 1-xadra 2

6.3. | Forms of organizing lessons and interaction in the Jlexabpb 1-xadra 2
classroom.
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VIl —mas3y: Innovative technologies within communicative teaching

7.1. | Innovative technologies within communicative teaching. Hexabpp 1-xadra 2
7.2. | Community language learning. HexaOpb 2-xadra 2
VIII mas3y: The interactive methods and variations in TFL.
8.1. | The interactive methods and variations in TFL. Jexabpb 2-xadra 2
8.2. | The case-study method. Jlexabpb 2-xadra 2
IX mag3y:Distance and module technology in learning and teaching FL
8.1. | Distance learning and teaching FL JlexaOpb 2-xadra 2
8.2. | Constructing and designing of module programme Jlexabpp 3-xadra 2
X mas3y: Innovations in assessment of EL proficiency.
10.1. | Innovative technologies in assessment of EL proficiency. Jexabppb 3-xadra 2
10.2. | Approaches in the aspect of feedback and error SluBapnl-xadra 2
correction.
Kamu: | 40

MyCTaKHJI HIUIAPHU TAIIKWJ STUHIHUHT IIAKJIX Ba Ma3MYHH

Marucrtpantinapau neaaroruk Qaonusrra myBadakusTim Tai€piail HyKTau HazapuaaH
MYCTaKII Oa)KapyIll Y9yH KyHHIaTry Ui TYpJIapH TaBCHS ST IH:

MyaisiH MyTaxacCUCIMK (paHu OYiirua TEpMUHOJIOTUK JIYFaT TY3HILL;

(GaHHUHT alipuM MaB3yjapu Oyiinya TecT Ty3HILL;

He1arorvK TeXHOJIOTUSIIApHU TaCHU(IAII Ba TaXJIMJT KM,

MyaMMOJIM YKUTHUII TEXHOJIOTMSICMHU KYyJJIaraH XoJsija maxcyc ¢as Oyilnua mabpysa pexa-
KOHCTIEKTUHH U0 YMKHIIL;

MyTaxacCUCIuK (¢annapu Oyiinya JaBiaT TabJIUM CTaHAAPTIAPUTa KUPUTHITAH
KOMITETEHIMSITAPHU TaxXJIMJ KUJTHIL;

3aMOHABUN MEJarorHUHr KacOWMi MaxopaTd (03acHJaH TaBCHUsl BakypcaTMaiap UILiad
YUKHII;

MyTaxacCUCIUK (haHmapu YKyB 1aCTypiIapuHU TaXJIHJ KAJIUIIL,

MYTaxXacCUCIUK (aHIapUHU MOYJ aCOCUAA YKUTHII OYinda NIIJTaHMaI0OHUXAaCUHH SpaTULL,
MacoaBuil TabIuMIa KYJJIall MMKOHMHM OepyBuM BHAEOMabpy3adparMEeHTUHU UILIA0
YUKHII;

MyTaxaccuciauk (annapu Oyinya YKyB anaOuériapy Ba HMHTEpHETMaHOATapUHU TaXJIUII
KMJTHIL;

MyTaxacCUCIUK (paHmapugaH Keic uiiad YKL,

MyTaxaccHcMK (annapu 6yitrua OOMIKOTHPMA TY3HIIL

ViluHIap Ba Mojiepanys JOMMXaCUHH UILTA0 YHKHIII.

TAJTABAJIAP MYCTAKWJI TABJIMMUHUHI' MAZMYHU BA XAXKMHU

Ne MycTakua TabJIuM bepuiran baxapui Xaxmu (coataa)
MaB3yJIapu TONIIHPUKJIAP MyIAaTH bapua Nurnuz
WYHaIMII | UYHaJIUIIU
VI cemecTp
The importance of FL Anabuérnapaan koHcriekT | Hosi6pp 1- | - 2
learning in Uzbekistan KWJIAIL. WuaBuayan xadra
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TONIIUPUKJIAPHA OaKapHIil
2. Distance and module | Anabuérnapna  xentupurad | HosOps 2 - | - 2
technology in Uzbekistan MabJIyMOTIAPHU TaX I xadra
KHWITaH X0Jaa pedepar
MIAKJIM/IA XMMOSI KHJIHIIL
3. Innovative pedagogical WunBugyan takaumoT | Hosa6ps 3- | - 4
technologies within MIAKIIAIA XUMOS KAJIAIILL xadra
communicative teaching.
4, The interactive methods and | Amxabuérnapaan koHcrekT | Hosops 4- | - 2
variations in TFL. KHJTUTII. Nunsuayan xadta
TOIIINPUKIAPHH OaKapHIII
5. Forms of organizing lessons | UnaBumyan TakauMoT | [lexabpp 1- | - 2
and interaction in  the | maknMma XUMOS KWJIAIILL xadra
classroom.
6. Up-to-date requirements to Anabuérnapaa  KeJNTHPHTaH Jexabpb - 4
the foreign languages MabJIyMOTIAPHU TaXJIAJI 2-xadra
teachers. KUJITaH XoJaa pedepar
IAKJIM/Ia XMMOSI KHJIHIIL
7. Methodics of teaching FL in | Anabuérnapaan KOHCIIEKT - 2
higher educational | kunwum. Wuasumyan Jexabpb
establishments. TONIIMPUKIAPHH OaKapHIII 2-xadTa
8. Innovative technologies in | MuaBugyan TaKIUMOT Jexabpb - 2
assessment of EL proficiency. | makiuma XuMost KAIHIIT 3-xadra
9. Common European WNunBunyan TaKAUMOT [exabpp - 4
Framework of Reference for | maxnuma xuMos Kuauin 3-xadTa
Languages: Principles of
teaching in the conditions of
Uzbekistan
10. | Information-communication | Agabuérnapna  kentupuras | SHBapb 1 - 2
competence of EL teachers MabJIyMOTIAPHU TaXJIAI xadra
KUJITaH XoJaa pedepar
IAKJIM/IA XMMOSI KHJIHIIL
11. Module teaching as | MapBumayan TaKIUMOT SuBaps 1 - 2
innovative technology IIAKIIAAA XMMOSI KFUTHIII xadra
12. | Integration of Uzbekistan into | Anabuérnapna  kentupuran | SHBapp 2 | - 2
the  world system  of | mabaymMOTIApHU TaXJIAIT xadra
education. Bologna process | kuiran XoJaa pedepar
and its peculiarities. LIAKJIHIA XUMOST KHJIHIIL.
Kamu: | 30 coat

JlacTypHMHT HH(OPMALIMOH YCJTyOUi TABMUHOTH

“MaxcychaHIapHUYKUTUIIMETOIUKACH
bannbyiinyayTKa3wiIaguraHMaIFyJoTIapydyHMyJIbTUMEIUaBOCUTATIapUOMIIaH KX 03T IaHT aHAY TUT
opus (Mabpy3aMalIFyJIOTIAPUYUyH), ayIaHO-BUIcoanmaparypaiap (aMaluiManFyioTiapydyH),

MHTEPHETrayJlaHraHKOMIIbIOTEpIIap

(KOMIIBIOTEPCUMYIIAUSTAPUHHUKY JUTAITYdYH),

KYyprasMaJuKypojulap: pacM, cxema, XKaaBauiapBax.K.OymummnozuMm. UIyHuUHTIOEK, HpoexTop,

BH1e0(haliTapHUHAMOMUIITKUTAIITYY YH

VLC media

player

(Office

BEPCHSICUAAHIOKOPH) AACTYPUNTaAbMUHOTUOYTHITMMAKCaAraMyBO(HK.
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Tanabanap OMIMMHUHN PEHTHHI TH3MMHACOCHIA
BAXOJIAIIME3OHU

@an OyiiMuya PEUTHHT >KaJBaUIapH, HA30paT TYpH, INAKIM, COHM Xamia Xap Oup Hasoparra
@KpaTWwiraH MakcuMail OajUl, UIYHUHTAEK KOpUM Ba SKYHHM  HAa30pamIapUHUHT capaiail Oaiiapu
XaKuaara MabIyMoTiap (aH Oyitnua OMpUHYIM MAIFYJIOT/IA Tatadanapra €bJIOH KIMHA .

@dan Oyiinya TamabaTapHUHT OWJIMM CaBUSCH Ba Y3JIAIITUPUIN JapakKacHHUHT JlaBiaT TabJIvuMm
CTaHAApTIAPHTra MyBOQUKIMIMHNA TABMUHIIAII YIyH KyHHUIard Ha30pat Typiapy YTKa3uiaau:
» sxopmii Hazopat (ZKH) - Tanabanuar (pan mMaB3ynapu Oyitndya OWIMM Ba aMaiiid KyHUKMA TapayKacCuHH
aHuKTam Ba Oaxonamn ycynu. JKopuit Hazopar (haHHUHT XyCyCHUSITUAAH KeluO YMKKaH XOJiAa aMaliuii
MalIFyJIoTIapaa OF3aKH CYpPOB, TECT YTKA3WII, CyX0aT, Ha30paT WIIHM, KOJUIEKBUYM, Yi BasuamapuHu
TEKIIMPUII Ba LTy KaOK OOIIKA MIAKIUIap/ia YTKA3WINIIA MyMKHH;

“Maxcyc (hanapHu YKUTHII METOIUKACH
(2-xypc) danu Oyiinya
KYHIINUK BAXOJAII ME3OHMU

l-cemecTp:1-)KOPUU

Axpa- | Hapcmap | Askpatwiran | Kyniuk Iapcra 1-54% | 55-70 % | 71-85% 86-
TUJITaH COHH: Oan : Oenrm- | KenIMmaraH | YYyH: VUYH: YUyH: 100%
amaJnin Amanui 20 JIaHTaH Tanaba Y4yH:
coar : Mycmaxun 30 | OGann : YUYH:
20 10 Ta 20 2,0 0 0,5-10 | 1,1-14 | 1517 1,8-2,0
Coar napc Oann Oann Oann oamn oas oasn 0aJsn
2-)KOPUMU
20 10 Ta 20 2,0 0 05-10 | 11-14 | 15-17 1,8-2,0
Coar napc Oan Oan Oann oasn Bann 0asn oas
TAJIABAJIAP KOPUM HA3OPATJIAH TVYIUIAUJUTAH BAJJIAPHUHT
HAMYHABUWN ME3OHIJIAPU
Ne Ha3zopar «kxypcaTtkuunapmu KH 6annapu
Makc.6ann KH-1 KH-2
Jlapcra KaTHAIITaHIUK Ba Y3IalITUPUIL Japakacu. AMaini 10 5 5
MaIIFyJIoTIapaard Gaoumra. AMaaiii MamFyioT
nadTapUHUHT IOPUTUJIMIIN Ba XOJIATH.
Mycrakui TabJIuM TONIIMPUKIAPUHUHT Y3 BaKTHIa Ba 20 10 10
cudatian OaxapHil, Y3IalITHPUII J1apaXKacH.
Or3aku caBoJI-KaBoOJIap, KOJUIOKBUYM Ba OOIIKA HAa30paT 10 5 5
TypJIapy HaTHXXaJapu Oyiunya.
Kamu 7KH 6annapu : 40 20 20

* Opanuk Ha3zopaT — ceMecTp JaBOMHUAAa YKYB AACTYPUHUHI Teruuuid ((paHHUHT Oup
Heua MaB3yJapuHH ¥3 HUUra ojraH) OYIuMH TyraJjlaHraHJaH KeuH TanabaHuHT OUIIMM Ba aMaJIuii
KYHHKMa JapakKacHMHHU aHWKJIAI Ba Oaxonam ycynu. Opalvk Ha30paTHUHT COHH (OMp cemecTpia
UKKM MapTaJaH Kyn YTKa3sWIMacluId JIO3UM) Ba IIakiu (€3Ma, OF3aKM, TECT Ba XOKa3o) YKyB
(danura axxpaTwiraH yMyMuil coaTyiap XaxMHuIaH KeIud YUKKaH XoJaa OeNruinanaiy;

* saxynuii Hasopat (SIH) - cemectp siKyHHIa MyaiisH ¢an Oyitnya Hazapuii OMJIMM Ba aMalluit
KYHUKMaJapHH Tajlabaniap TOMOHHUAAH Y3JIAITHPHUIN JapakacuHU Oaxosam ycynu. SIKyHuid Ha3opaT
acocaH TasH4 TYIIyHYa Ba MOopayiapra acocjiaHraH “of3ak’ HIaKJInAa YTKa3HIaIu.

Omii TabM MyaccacacH paxOapyHUHT OyHpyFHd OMJIaH MUKK Ha30paT Ba MOHUTOPUHT OYJIMMHU
pax0Oapnuruia Ty3wirad komeccust umrupokuaa SAH vy yTkazum sxkapaéHu MyHTa3aM paBHIIA YpraHuo
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OopunamyM Ba yHU VTKa3uIl TapTuOimapu Oy3wiraH xomwiapaa, SAIH Hatwxamapu Oexop KWIMHUIIN
MyMKuH. bynnaii xomutapaa SIH Kaita yrkazunagu.

TAJIABAJIAP OPAJIMK / AKYHHIA HA3SOPATIAH TYIUIAMAUTAH BAJIJIAPHUHT
HAMYHABHUN ME3OHIJIAPU

Ne Has3opar KypcaTKu4YJapu OH Ba SIH 6ajanapu
OH 6anu SAH
0aym
Tanabanunr 1-rommpuk 6yitnua OnnmMm caBuscu 10 6ann 10 Gamnn
TanabaHuHT 2-TOIMPHUK OYiirda OMIMM CaBUSCH 10 6amn 10 6amn
TanaGanuar 3-TOIMPUK OYiinua OMIMM caBHUsICH 10 6ann 10 Gann
Kamu OH Ba AH 6asnapu : 30 6aan 30 6aan

OPAJIUK / AKYHU HA3OPATHM BAXOJIAIII TEXHOJIOT MUSICH:

No baxonaw wakau Maxkcuman 86- 71-85% | 55-70 % 1-54%
oann 100% yUYH: yUYyH: YUYH:
ydyH:
1. | TanaGanunr 1-ToNmmMpuK 10 6amn 10-9 8 6amn | 7-6 Gain 5-1 6amn
Oyiinya OuiIMM caBUsiCH 6amn
2. | TamabaHUHT 2-TONIMPHUK 10 6amn 10-9 8 6amn | 7-6 Gayn 5-1 6amn
Oyiinya OuiIMM caBUsiCH 6amn
3. | TamaGanuHr 3-TOMIIMPHUK 10 6amn 10-9 8 6amn | 7-6 Gayn 5-1 6amn
Oyiinya OuiINM caBUsCH 6amn
Kamn: 30 6aun 30-26 25-22 21-17 16-1 6ana
0as1 0as1 0asL1

TanabanuHr OMIMM CaBMSICH, KYHMKMa Ba MallaKaJlapuHU Ha30paT KWIMIIHUHT PEHTHUHT
TH3UMH acocuia TaiabaHuHT (haH OYiinya Y3namTupuin Japaxkacy oayiap opKajin udoganaHaiu.
TanaGanapHuHr cemecTp JAaBoMmuzard Vy3namrupuml kypcatkuuun 100 Oamnuk TuU3uMaa
OaxoJlaHagu.
Y6y 100 6art Gaxomnari Typraapu Oyiinda Kyiuaarnia TakCUMITaHa

bana baxo TasadanapHuHT OMJIHM 1apakacu

86-100 A0 Xynoca ea Kapop KaOyn Kumuui, uiCOOUll (PUKPAQU OaUWL, MYCMAKUT
Mywoxaoa wopuma Onuw, O012aH OUTUMIAPUHU — aManoda KYulai OJud,
MOXUAMUHU MYUYHMUpUuwL, ounuw, aumud bepuut, macasgypea 22a oOyau.

71-85 Axm MYCMaKuil Mywoxaoa 1opuma oaull, 012an OUTUMAAPUHU aManodda Kyunai
ONUW, MOXUAMUHU MYWYHMupuw, ouruw, aumub bepuw, macaesypea 32a
oynuu.

55-70 Konukapnu | moxusmunu mywynmupuw, ounuw, aumub bepuui, macasgypea 32a Oyaiuul.

0-54 Konkapcus | Anux macasgypea 3ea 6yimaciux, OUIMACIux.

SI.H.- 30 6am1, xomrau 70 6amt sca - XKHra 40 6amwt, OHra 30 Oamn kunnb TakCHMIIaHaIH.

(H30x: Tanabanune ykye anu Oytiuua mycmaxun uwuea ymymuid oaiinune 20 6anunu
acicpamuw mascus smunaou. by 20 6ann JKHza kupumunaou..)
TanaGanunr ¢an Oyitnya Oup cemecTpaaru peuTHHIY KyWnuaarniya aHuKJIaHaIu: R=(V*0O’)/
100
Oy epna:
V- cemecTtpaa (panra axxpaTwiran yMyMui YKyB FOKJIaMacu (coatiapaa);
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O’— (an 6yiinya y3mamtupuin gapaxacu (0amrapaa).

@an Oyiinya >kopuil Ba OpajJHK Ha3zopaTjiapra aXpaTwiraH ymMmyMmMuil O6amHuHr 55 (ousm
capayam Oamn xucob6manuO, ymoOy ¢ouzgan kam Oamn TyruiaraH tanabanap SKyHUH Hazoparra
KUPUTHIIMANH.

Cemecmpoa ¢han Oyiiuua odicopuil 6a opanux Hazopamiaapea adxcpamuncan ymymui 70
oannune 55% (39 6ann) capanaw 6anu xucobaanud, ywoy gouzoan kam (0-38) 6arn myniazan
manabanap AKYHUl HA30pamed KUpUMuuiImMatiou.

Uzox: Cemecmpoa axynuul Hazopam yyyH capanaut oaniu uyk. Macanau, sxcoputl 8a opanux
Hazopamaapoa manabanune myniacaw oanu 54  6yaca, y axyHuti mHazopamoa 1 6ann oneau
maxkoupoa xam manaba ganuu yziawmupear xucooranaou. XKopuil 6a opaiux Ha30pamiapHuHe
xap bupuea anoxuoa capaiawi oanu 6eneUIaHMa2aH.

Kopwuit Ba opanuk HazopaT Typiapu OVitmya 55 Ba yHIIaH FOKOpPH OaJlHM TYIUIaraH tajiada
dannn y3nmamrupran ae6 xucobmaHagu Ba ymOy ¢an Oyiinya sSIKyHHH Hazoparra KUPMAaciuru
MYMKHH SThbHH Oy TajlabaHWHT UXTUEPUIA OYIaau.

Tanmabanwar cemectp maBomuna (aH Oyitmda TyruraraH ymyMuid Oamm Xap Oup Hazopar
TypuIaH OelruiaHral Koujaaiapra MyBoQUK TYIiaran 6auiapy HUFUHIUCUTA TEHT.

* SIH xanenmap TeMaTHK pekara MyBO(HMK JeKaHAT TOMOHWIAH TY3WIraH PEHTHHI Ha3opar
*aBasiapu acocuza ytkasmwiamy. SIH cemecTpuuHr oxupru 2 xadracu MoOaitHuAa YTKA3UIAIH.

» 7KH Hazopamiapma capaan OaiiaH kKaM O/uT TYTIIaraH Ba y3pim cababapra Kypa Hazopariap/a
KaTHalla onMarad Tajabara KaiiTa TOMIMPUIL y4yH, HaBOATIAryd LIy Ha30paT Typuraya, CyHITH YKOpUM Ba
OpaTNK; HA30paTIap ydyH eca IKyHUI Ha3oparrada Oyiran Mmyaaat Oepuiaiu.

* TanaGanunr cemectpaa 2KH Oyitnua Tyruiaran Oammapu ymOy Hasopar Typiapd yMyMUi
OamauHT 55 Qomsuman kam Oynica KM ceMecTp SIKyHWI KOpHii, OpalliK Ba SIKYHHH Ha30paT TypiapH
OVyiinua TyTuiarad Oariapyu HuFMHIMCH 55 OaniaH kam 0yIica, y akaJIeMHK Kap3aop 1e0 XucoOIaHaIu.

» Tamaba Ha3opar HaTIWKAIAPUIAH HOpo3u OYiica, (haH Oyiinda Ha3opar Typy HATWDKAIApH ShIOH
KWIMHTAH BakTIaH Oomwiad OMp KyH MoOaifHuaa (axyireT aekaHura apusa OWIaH MypokaaT STUILH
MyMKkuH. ByHmait xonmaa daxynrer JeKaHMHHUHT TaKIMMHOMAcWTa Kypa pekTop Oyiipyru OwnmaH 3 (yd)
ab30/IaH KaM OYIIMaraH TapKuO/1a anesuisichsl KOMUCCHSICH TAIIIKIIT STHIIA]IH.

* BaxonmamHuHr VpHaTUITaH Tanmadnap acocuia OenruiaHran MyJUIatiapaa
VTKa3UIHIIIXaMAPaCMUANTAII TUPITAII(AKYITETACKAHH, Kademnpa MYIypH, VKyB-
ycnyOunitbomkapmMaxamIandKMHa30paTBAMOHUTOPHHT Oy TMMHTOMOHHIaHHA30PATKIITHHATH.

HA3OPAT TYPJIAPU BYUHNYA BAXOJIAIIIHUHI TEXHOJIOT MK XA JIBAJIN

Hazopam Adsicpamunean 86-100% | 71-85% 55-70 % 1-54%
mypaapu Makcuman 6ann YUYyH: YUYyH: yUYH: YUYyH:
Kopwii 20 Gamn 20-18 17-15 14-11 10-1
Hazopar -1 Oamn Oann Oann bann
Kopuwii 20 Gamn 20-18 17-15 14-11 10-1
Hazopar -2 Oat Oan Oast bamn
Opanuk 30 OGamn 30-26 25-22 21-17 16-1
Hazopar Oann Oayn Oayn bann
Skynuit 30 Oamn 30-26 25-22 21-17 16-1
Hazopar Oann Oayn Oayn bann

“Maxcyc pangapHu YKUTHII MeTOAMKACH”
danumgan Tamabanap OWIMMUHU OaXONAITHUHT
TEXHOJIOTUK XAPUTACU
VKyB maxm : KyHOy32U
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Kypc : 2(mazucmpamypa)

Maspysa : 20 coam
Amanuii MaIFynor : 40 coam
Mycrakun tabaum ;30 coam
&o VKyB I0KIaManapH bamn
s E: EERE: 3 = -
2 § = § s E 8 s 3 2 - baxomam | \§ | B o PeiituHr
> 2| & | §EE g 7+ Z = makm | F | 3 g Ha3opar-
5E % § 85 | ¢ 5 X 5 c 5 > JTAPUHUHT
s = S8z |° 2 i S = | vy
1-5 10 20 15 35 KB1+Mb | Orzaxku |20 | 10 | 10 | Hos6ps (3 xadta)
6-10 20 20 15 35 KB2+Mb | Orzaxku |20 | 10 | 10 | Hexaops (4
xadTa)
- - - - Ob Esma |30 | 30 Supaps (1 xadra)
Kamn - - - 90 SAb Esma |30 30 AuBaps (2 xadra)
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MABPY3AJIAP MATHH

MODEL OF TEACHING
| THEME Nel | Foreign language as an educational subject
Model of teaching
Time -2 h. Number of students from 20 to 80
Plan of the lecture 1. Features of a foreign language as a curricular subject

1. The importance of FL learning in Uzbekistan
3. Connection of methodic with other subjects.

Aim of the lecture:to give general information about subject, importance of FL learning in Uzbekistan, to
show connection of methodic with other subjects.

Tasks of the lecture:
To define features of a foreign language as a curricular subject
To show the connection of the subject “Methods of teaching foreign language” with other sciences.
To clarify aims of teaching and learning English

Methods of teaching Discussion, dispute
Form of teaching Group
Means of teaching Projector, text of lectures
Place of teaching Lecture hall
Type of assessment Oral answering
Pedagogical technology Expert list, brainstorming.

TECHNOLOGICAL MAP OF THE LECTURE

Teacher Student

Stages Prepares for the content of the lecture
Prepares slides for the lecture
Gives the list of using literature
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1. 1.1. Name of the lecture, key-words and plan. Listens
Introduction(15 | 1.2. Explains aims and tasks of the lecture.

min) 1.3. Asks questions in order to recall previous Answerstothequestions
knowledge.
2. Main 2.1.Givesthemainpartofthetheme, Listens and writes

stage(50 min) | demonstratesandexplainsallthekey-words and
theoretical part.

2.2. Explains features of a foreign language as a
curricular subject.

2.3. Explainsimportance of FL learning in
Uzbekistan

2.4.Shows the connection of the subject “Methods
of teaching foreign language” with other sciences.

3. Conclusion | 3.1. Answers to thestudentsquestions Asks questions. Writes
(15 min) 3.2.Gives sources of additional information, makes | tasks.
conclusion.
Lecture 1

Foreignlanguageasaneducationalsubject
1. Featuresofaforeignlanguageas a curricular subject
1. The importance of FL learning in Uzbekistan
3. Connection of methodic with other subjects.

Key terms: curricular subject, features of the subject, linguo-cultural context, language education,
multilingualism, polyculturalism, language education diversity/variety.
Features of a foreign language as a curricular subject

The Decree of President Islam Karimov "On measures for further improvement of foreign
languages learning" as of December 10, 2012 is a key factor for modernization of teaching foreign
languages at all stages, in which the importance of teaching and learning English across the country
were pointed out.So, a foreign language becomes one of the important educational subjects, at all
educational institutions.

FL teaching at college can be defined at the micro level (in terms, for example, of vocabulary
and vocation-oriented information) and at macro level — the professional communicative tasks, the
genre of formats of those communicative tasks, and the modalities through which they are enacted.
For example, the EL teaching curriculum for a Medical College is based on the main language tasks
and language skills that the future health care providers would need to be successful in this field.
The acquired language skills as a result of education at a Medical college include areas of
informational use of English in interaction with patients and their families (such as offering
reassurance) and in interaction with colleagues (completing routine forms, charts, and instructions).
The skills also touch upon documented interpersonal usage of English that the medical nurses
would need (such as expressing empathy).

The importance of FL learning in Uzbekistan
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The FL education has social and personal-oriented values. Dynamic processes in all spheres
in Uzbekistan need acquiring one or two FL. The richness of the country under the conditions of
market economy and information technologies development can be achieved with the help of
human resources — the important factor of economic and social progress. The FL education
contributes to solve this important objective. According to the view of the President of the Republic
of Uzbekistan we should create the necessary conditions for the youth to acquire deep knowledge
and modern professions and train a highly qualified workforce, young specialists capable of taking
on responsibility for the future and further development of the country.® President I. Karimov also
states that in the system of education we attach a great importance to teaching pupils not merely
liberal arts and vocational skills, but also required learning of foreign languages, for this is critical
for them to maintain proactive communication with their counterparts abroad, get extensive
knowledge of everything that is going on around the globe, and command the august world of
intellectual treasure.

At present time personal-oriented value of FL education is called forth the followings:

1. understanding the importance of FL as a means of communication in multilingual and
polycultural world;
2.having imaginations about requirements to his/her level of FL proficiency at all stages of
education and technologies of its assessment;
3.individuals need in learning FL and its practical using.

Exactly the last one determines prestige of the FL and its learning for individuals.

Under the conditions of developing multilingualism we can no longer afford to remain
monolingual. Successive reforming occurred in Uzbekistan demands all peoples to speak a variety
of languages. Learning FL no longer a pastime: it is a necessity. It is known that learning a foreign
language results in students achieving greater divergent thinking, creativity, and cognitive
development compared to monolingual students. When students learn a FL they have a tendency of
outscoring those who are proficient in only a single language on tests of nonverbal and verbal
intelligence.

Global objective of any educational system is preparation of young generation for adequate
participation in all fields of activity of a society. For achievement of this objective educational
process should be under construction in view of features of progress of a modern polycultural
society for which plurality of cooperating languages and cultures are characteristic, first, and
secondly, plurality of texts and the text formats circulating in global information space, created by
modern means of a mass communication.

Development of multilingualism in Uzbekistan means learning FL, but at the same time it
aims to strengthen and develop the native and second languages of those living in Uzbekistan. The
language and cultural diversity are dealt with as value elements of the world cultural heritage and
the philosophy of intercultural social interaction in any multilingual and polycultural space.

Connection of the subject “Methods of teaching foreign language” with other sciences.
Methods of teaching a foreign language, being independent of pedagogical subjects, connected at
the same time with a number of other subjects. It uses both their findings and developed patterns.
The subject is associated with the following sciences: linguistics, psychology, didactics, pedagogy,
psycholinguistics.

Methodics connected with the data and laws of linguistics as language investigated by linguistics
and it is the subject of methods.

Connection with psychology is carried out in two directions:

1) through the use of speech psychology

2) along the line of educational psychology, which explores ways of formation of knowledge,
skills and the implementation of higher mental functions in the learning process.

The methodics is based on the general terms of didactics (theory of education and training)
and pedagoqy (theory of education). Didactics and pedagogy formulate laws, rules and principles of

! Address by President I. Karimov at the Opening Ceremony of International Conference 18 February 2012.
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training and education in general, and the methodics specifies those provisions in relation to the
course of the subject "foreign language."

Recently, the important role for methods is regarded in connection with a new branch of science -
psycholinguistics.Psycholinguistics has developed at the intersection of psychology and
linguistics.In high schools training speech provides the knowledge of the implementation
mechanisms of speech activity and it is of paramount importance for the proper construction of the
educational process. Linguistics, psychology and pedagogy are closely related to the procedure, and
therefore called basic subjects for methodology.

Aims of teaching and learning English

According to requirements of State educational standards the main aim of teaching a foreign
language is to form communicative competence of learners in all levels in the aim of making them
possible to express their ideas in daily, scientific and professional activities. Competences are
divided into several groups linguistic, sociolinguistic and pragmatic, accordingly we’ll look through
aims of teaching a foreign language. All these competences are directed to the usage of mastered
knowledge, ability and skills in practical aim. Aims of teaching English are determined by the
requirements of school, lyceum and college syllabus to the final level of knowledge, skills and
habits of the students are to acquire as a result of learning the English language.

Aims of the English language teaching are influenced by the tasks of all-round development
of a personality and up-bringing of students as well as by requirements of the syllabus of a certain
type of educational stage.

There are four aims of English language teaching. They are:
- Practical;

- Cultural (bringing up);

- Educational,

- Developmental.

Table 1. Aims of EL teaching and learning

Aims of EL teaching and learning

ok wbdpE

Practical aim: to | Cultural aim: Developmental aim: | Educational aim: to
learn to |to form students world | to develop intellectual, | develop memory and
communicate in the | outlook, ideological | sensory and motivated | logical thinking; to
English language conviction, patriotism, | peculiarities ascend pupils’ levels
(speaking, listening, | morality, self-responsibility of knowledge and
reading and writing) | and occurring around and general culture.

aesthetic and  spiritual

development of the

individual.

Questions:

Think about core of the FL as the subject.
Are there any differences between the FL and native language as subjects?
How do you explain the term “aim of teaching and learning?

What are the main aims of teaching English?
How can the practical aim of teaching English be carried out during the lesson?
What are the tasks of the cultural aim of teaching English?

Usedliterature:

1.BaiicOypaM.JI. MeroabioOyuenus. Beidop 3a Bamu. AL, 2000.Ne2,c.29

2.I'anbckoBa H./I. CoBpemeHHas MeToiuKa 00y4deHrss HHOCTPaHHBIM si3bikaM: [locoOue s

yuurens. -2-¢ u3a. —M.: APKTU, 2003. -162 c.
3MlemumoaB.A.New approaches in methodology.CamI'MK 51, 2007.

4.Porosa I'.B, MeTtonrka o0ydeHnsi HHOCTpaHHBIM si3bikaM. Mocksa, 1991.
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MODEL OF TEACHING

THEME Ne2 Common European Framework of Reference for Languages: Principles of
teachingin the conditions of Uzbekistan.

Model of teaching

Time -2 h. Number of students from 20 to 80

2. Descriptors in the CEFR.

Plan of the lecture 1.Document of “Common European Framework of Reference for
Languages: Learning. Teaching. Assessment”

3. The modern model of teaching and learning English in Uzbekistan.

Aim of the lecture:to give general information about CEFR, importance of CEFR in Uzbekistan, to give
information about CEFR levels, to explain the modern model of teaching English.

Tasks of the lecture:
To define features of each CEFR level
To show the importance of teaching English by modern technologies
To clarify stages and levels of FL

Methods of teaching Discussion, dispute
Form of teaching Group
Means of teaching Projector, text of lectures
Place of teaching Lecture hall
Type of assessment Oral answering
Pedagogical technology Circle discussion, cluster

TECHNOLOGICAL MAP OF THE LECTURE

Teacher

Student

Stages 1.Prepares for the content of the lecture
Prepares slides for the lecture
Gives the list of used literature for the theme

1. Introduction | 1.1. Name of the lecture, key-words and plan.
(15 min) 1.2. Explains aims and tasks of the lecture.
1.3. Asks questions in order to recall previous knowledge.

Listens

Answerstothequestions
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2. Main 2.1.Gives the main part of the theme, demonstrates and Listens and writes
stage(50 min) | explains all the key-words and theoretical part.
2.2. Explains the importance of CFER
2.3. Explainsdescriptors in CEFR
2.4.Shows the importance of using modern model of teaching
in language learning.

3. Conclusion | 3.1. Answers to the students questions Asks questions. Writes
(15 min) 3.2.Gives sources of additional information, makes tasks.
conclusion.

Lecture 2. Common European Framework of Reference for Languages: Principles of
teachingin the conditions of Uzbekistan.

1.Document of “Common European Framework of Reference for Languages: Learning. Teaching.
Assessment”

2. Descriptors in the CEFR.

3. The modern model of teaching and learning English in Uzbekistan.

Key terms: CEFR, descriptors, learning, teaching, assessment, syllabuses, curriculum,
guidelines, examination, textbooks, language proficiency, transparency of course, a single
educational space, Modern languages, approach, multistage model of education, communicative
competence

Document of “Common European Framework of Reference for Languages: Learning.
Teaching. Assessment”

The document of “Common European Framework of Reference for Languages: Learning.
Teaching. Assessment” (CEFR) was created by the Council of Europe.
The CEFR document is the result of a need for a common international framework for language
learning facilitated co-operation among educational institutions in different countries. It was
demanded to create a single and integrated educational space in Modern languages
teaching/learning and international standards of language assessment in European countries. The
main function of this document was to provide a common basis for the elaboration of language
syllabuses, curriculum, guidelines, examination, and textbooks across Europe. It also provided a
method of assessing and teaching which was applied to all Modern languages in Europe.

Under the CEFR learning language proposes during a whole life as dynamic
progressionthrough all levels. That’s why the aim of the CEFR is to designate standards to be
reached to subsequent stages of teaching and learning Modern languages. This document has been
accepted as a standard framework to be implemented also in many other countries, i.e. in every
language teaching and learning context. ;8The CEFR has been translated into at least 37 languages.

According to the CEFR, learners of every LT context should be facilitated to gain the
particular proficiency level in a particular stage of learning.

Learning Modern languages through a whole life proposes six common reference levels of
education:

C2 | Mastery Proficient user
C1 | Effective Operational Proficiency
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B2 | Vantage Independent user
B1 | Threshold

Al | Waystage Basic user

A2 | Breakthrough

In the CEFR the cultural context is observed in the language setting. Cultural context
proposes taking into consideration the specifics of national condition of teaching and learning
Modern languages, and the national-cultural features of the adjoined languages (learned and native
languages). Acquiring each stage successively learners have real opportunity to communicate with

people of other language contexts.

Descriptors in the CEFR

In the CEFR document the reference of six levels is given and design as illustrative
descriptors (scales) in the term of “Can Do ” statements from level Al to C2. These scales can be
used as a tool for comparing levels of ability amongst learners of FL and also offer “a means to map

the progress” of learners. The common reference levels of CEFR are shown in the Table 1.

Table 1: Common Reference Levels (global)

C2

Can understand with ease virtually everything heard or read. Can summarize information
from different spoken and written sources, reconstructing arguments and accounts in a
coherent presentation. Can express him/herself spontaneously, very fluently and
precisely, differentiating finer shades of meaning even in more complex situations.

C1

Can understand a wide range of demanding, longer texts, and recognize implicit
meaning. Can express him/her fluently and spontaneously without much obvious
searching for expressions. Can use language flexibly and effectively for social, academic
and professional purposes. Can produce clear, well-structured, detailed text on complex
subjects, showing controlled use of organizational patterns, connectors and cohesive
devices.

B2

Can understand the main ideas of complex texts on both concrete and abstract topics,
including technical discussions in his/her field of specialization. Can interact with a
degree of fluency and spontaneity that makes regular interaction with native speakers
quite possible without strain for either party. Can produce clear, detailed text on a wide
range of subjects and explain a viewpoint on a topical issue giving the advantages and
disadvantages of various options.

B2

Can understand the main points of clear standard input on familiar matters regularly
encountered in work, school, leisure, etc. Can deal with most situations likely to arise
whilst travelling in an area where the language is spoken. Can produce simple connected
texts on topics which are familiar or of personal interest. Can describe experiences and
events, dreams, hopes & ambitions and briefly give reasons and explanations for
opinions and plans.

A2

Can understand sentences and frequently used expressions related to areas of most
immediate relevance (e.g. very basic personal and family information, shopping, local
geography, employment). Can communicate in simple and routine tasks requiring a
simple and direct exchange of information on familiar and routine matters.

Can describe in simple terms aspects of his/her background, immediate environment and
matters in areas of immediate need.

Al

Can understand and use familiar everyday expressions and very basic phrases aimed at
the satisfaction of needs of a concrete type. Can introduce him/herself and others and can
ask and answer questions about personal details such as where he/she lives, people
he/she knows and things he/she has. Can interact in a simple way provided the other
person talks slowly and clearly and is prepared to help.
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The scales given in the table are global and they are not exhaustive, because they are not taking
into consideration every context of language use. The CEFR describes language learners’ ability in
terms of “speaking, listening, reading and writing” at six reference levels.Thereferencelevels of FL
are examined through communicative tasks and activities.

Teaching and learning FL under the CEFR is based on the competence-based teaching. This
approach is an educational movement that refers to the outcomes of learning in the development of
language programs and language skills of students. The essence of this approach is a new content-
based on forming and developing a set of learners’ competences. The process of acquiring this
content brings action-oriented character. Language use, embracing language learning, comprises the
actions performed by learners who as individuals and as social agents develop a range of
competences, both general and particular all components of the communicative competence. The
main feature of this approach is orientation to results of FLT/L fixed in the State Educational
Standard. For this purpose descriptors what the learners should know and can be put on the
curriculum in the result are worked out.

The modern model of teaching and learning English in Uzbekistan

In Uzbekistan ELT is seen as a career in a field of educational specialization: it requires a
specialized knowledge base obtained through both academic study and practical experience.
Nowadays the demonstration of a certain level of proficiency in English as component of
certification is required.

The domestic multistage model of continuous and successive FLT includes the following
levels of FL given in the Table 2.

Table 2. The stages and levels of FL

Educational stage Classes Levels according
to CEFR

Primary and secondary | 1-4 forms at school Al
education 5-9 forms at school A2

Language-oriented schools A2+
Special secondary | Academic lyceum Bl
education 1-3 courses

Vocational colleges

Language-oriented academic lyceums B1+
Higher education Bachelor degree non-linguistic institutes and | B2

universities

Master degree non-linguistic institutes and

universities

The second language in Bachelor and Master

degree institutions and universities

Bachelor degree linguistic institutes and | C1

universities

Master degree linguistic institutes and universities

School education falls apart into two stages: 1) the primary education (1-4 forms) and 2) the
secondary education (5-9 forms). Education at academic lyceums is considered as upper secondary
education. At vocational colleges ELT concerns 1) General English and 2) English for Specific
Purposes (ESP) or English for Occupational Purposes (EOP). ESP is traditionally associated with
study at college and non-linguistic institute and university. In the Uzbek educational system study at
lyceum and college is considered as a profile education: 1) study at academic lyceum provides
intensive development of intellectual abilities, deep, differentiated and vocational-oriented
education, after academic lyceums they can continue further education at institutes and
universities, or undertake some job; 2) study at vocational college provides deep development of
professional abilities, obtaining one of the professions, graduates of professional colleges get
certificate of a junior specialist. Teaching and learning English at this stage of education demands
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study of general English and English for specific purposes, i.e. to develop both the language
competency, study skills which will help them to succeed in further education and occupation/job.

The higher education provides training of qualified specialists at the Bachelor and Masters’
degree departments (Pre-service FL training). The Table above does not present post-graduate
education (institution of senior scientific personnel and researches) and upgrading courses of In-
service teachers training and retraining to change a qualification.

The effectiveness of teachers’ pedagogical activity, at first, depends on acquiring the ideas of
modernization. A modernization means: 1) changing the goal and results of education; application
of modern methods and technologies in practice of teaching/learning; reworking out the state
standards and curriculums for EL teaching and learning. Thus, all components of methodical system
of ELT should be modernized, particularly: 1) approaches and principles to EL teaching and
learning; 2) goals of teaching and learning; 3) content of EL teaching and learning; 4) aids,
methods and techniques; 4) ways and forms of control of the results of EL teaching and learning.

In our conditions the CEFR is used for development of the language policy to set minimum
language requirements for a wide range of purposes, in curriculum planning, preparing textbooks
and development of methods of teaching and evaluation. It is intended for dynamic progress in
acquiring FL.

Questions :

1. What is the goal of the CEFR?

2.  What do we mean by descriptors in the CEFR?

3. Why do we adapt the CEFR to the national context of Uzbekistan?

4. What terms are used for descriptors?

5. Can we say that we enter the international education space implementing the CEFR?

Used literature:

1.Celce-Murcia, Marianne. (Ed.).Teaching English as a Second and Foreign Language. 3 ed. —
Boston (USA): Heinle&Heinle Publishers, 2001. —584 p.

2.Common European Framework of Reference for Languages: Learning. Teaching.The Council of
Europe. - Strasbourg, 1996. The final draft was published in 2001.

3.Council of Europe (Ed.). Modern Languages: Learning, Teaching, Assessment. ACommon
European Framework of Reference. — Cambridge: Cambridge University Press, 2001.—260 p.

MODEL OF TEACHING
THEME Ne3 Methods of teaching and learning English at school, lyceum and college
Model of teaching
Time -2 h. Number of students from 20 to 80
Plan of the lecture Communicative language teaching and learning

Linguo-cultural teaching and learning
Methods of FL teaching and learning
Age groups for choice of methods in teaching process

Aim of the lecture:to give general information aboutcommunicative language teaching and learning, to
show the importance of linguo-cultural teaching and learning, to explain methods of FL teaching.
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Tasks of the lecture:
To define features of communicative language teaching and linguo-cultural teaching
To show different methods of FL teaching and learning
To clarify age groups in teaching process

Methods of teaching Discussion, dispute
Form of teaching Group
Means of teaching Projector, text of lectures
Place of teaching Lecture hall
Type of assessment Oral answering
Pedagogical technology Brainstorming, cluster

TECHNOLOGICAL MAP OF THE LECTURE

Teacher Student

Stages Prepares for the content of the lecture.
Prepares slides for the lecture.
Givesthelistof used literature.

1. Introduction | 1.1. Name of the lecture, key-words and plan. Listens
(15 min) 1.2. Explains aims and tasks of the lecture.
1.3. Asks questions in order to recall previous knowledge. Answerstothequestions
2. Main 2.1.Gives the main part of the theme, demonstrates and Listens and writes

stage(50 min) | explains all the key-words and theoretical part.

2.2. Explains features of communicative language teaching
and linguo-cultural teaching

2.3. Explainsdifferent methods of FL teaching and learning
2.4.Explains the importance of the age group for choice of
methods in teaching and learning

3. Conclusion | 3.1. Answers to the students questions Asks questions. Writes
(15 min) 3.2.Gives sources of additional information, makes tasks.
conclusion.
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~No ok

Lecture 3.Methods of teaching and learning English at school, lyceum and college
Communicative language teaching and learning

Linguo-cultural teaching and learning
Methods of FL teaching and learning

Age groups for choice of methods in teaching process

Key terms: communicative language teaching and learning, co-teaching and co-learning, the
second language personality, interactive learning, learner-centered learning, cooperative learning,
content-based learning, task-based learning, age groups.
Communicative language teaching and learning
Communicative language teaching/learning (CLT/ CLL) can be interpreted in many different
ways and used to describe a wide variety of classroom procedures, because it refers to a diverse set

of rather general and uncontroversial principles.
and basic characteristics of this approach

correspondence between two columns.

We sum principles pointed by J.C. Richards
in the Table 4. It is worth to compare their

Table2. Principles and basic characteristics of CLT/CLL

Principles of CLT/CLL

Basic characteristics of CLT/CLL

1. The general goal of language learning
IS communicative competence.

2. Learners learn a language through
using it to communicate.

3. Authentic and meaningful
communication should be the goal of
classroom activities.

4. Fluency and accuracy are both

important dimensions of communication.

5. Communication involves the
integration of different language skills.
6. Learning is a gradual process that
involves trial and errors.

1. An emphasis on learning to communicate through
interaction in the target language.

2. The introduction of authentic texts into learning
situation.

3. The provision of opportunities for learners focus, not
only on the language but also on the learning process
itself.

4. An enhancement of the learner’s own personal
experiences as an important contributing element to
classroom learning.

5. An attempt to link classroom language learning with
language activation outside the classroom.

6. Contextualization as a basic premise and linguistic

variation is a central concept in materials and methods.
7. Fluency as acceptable language is a primary goal:
accuracy is judged not in the abstract but in context.

Communicative approach is dominant one in teaching L2 and FL instruction and it
emphasizes that language is best learned by using the communicative meaning, rather than focusing
on explicit learning grammar and vocabulary, especially at schools.

The concept of communicativeness meets the needs of students and presents objectives,
content and methods as a prevalent basis of the CEFR, being the accepted framework in the field of
language teaching and learning; makes it possible to facilitate communication and interaction
among students in order to promote students’ mobility.

The following types of learning are associated with the Communicative Approach:

1. Interactive Learning: This concept goes right to the heart of communication itself,
stressing the dual roles of "receiver” and "sender" in any communicative situation. Learning
through interaction is proposed as alternative to learning through repetition and habit formation.
Interaction and negotiation of meaning are seen as central of learning through tasks that require
attention to meaning, transfer of information, and pushed output. The concept of interactive learning
entails to be a lot of pair and group work in the classroom, as well as genuine language input from
the "real world™ for meaningful communication.

2. Learner-centered Learning: This kind of instruction involves the giving over of some
"power" in the language learning process to the learners themselves. It also strives to allow for
personal creativity and input from the learners, as well as taking into account their learning needs
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and objectives. Learner-centered curricula are designed by considering the needs and interests of
students, and process-oriented syllabuses which center on procedures, tasks and content.

3. Cooperative/Collaborative Learning essentially involves students learning from each
other in groups. It has been comprised as a way of encouraging communicative instruction in the
classroom and is seen as a stretch of the procedures of CLT. It is viewed as a learner-centered
approach offering the advantages over teacher-fronted classroom methods, fostered competition
rather than cooperation and favored majority of students. The concept of this type of learning
stresses the "team™ like nature of the classroom and emphasizes cooperation as opposed to
competition. Learners share information and help, and achieve their learning goals as a group.
Within this approach teachers teach students collaborative or social skills so that they can work
together more effectively.

4. Content-based Learning as aninstruction in which teaching is arranged around the content
of information that students will acquire. It joins language learning to content/subject matter and
engages them both concurrently. Special information provides natural content for language
instruction. Language is seen as a tool or medium for acquiring knowledge about other things,
instantly proving its usefulness. An important factor in this kind of learning is that the content itself
determines what language items need to be mastered, not the other way around. When learners
study math or science using English as the medium, they are more intrinsically motivated to learn
more of the language.

5. Task-based Learning: This type of learning proposes tasks as useful vehicles and
instruction in LT. This concept equates the idea of a "learning task" to a language learning
technique in itself. This could be a problem solving activity or a project, but the task should have a
clear objective, appropriate content, a working/application procedure, and a set range of outcomes.
As learners work to complete a task, they have abundant opportunity to interact. During interaction
they facilitate language acquisition, they get to listen to the language which may be beyond their
present ability, but which may be assimilated into their knowledge of the target language for use at
a later time.

As with content-based instruction, a task-based approach aims to provide learners with a
natural context for language use. One way of attaining the focus on meaning is through content- or
theme-based instruction, and contemporary teaching approaches such as content-based and task-
based ones which are all applications of the communicative approach at vocational colleges.

Content and language integrated learning presupposes to enhance learners’ linguistic
competence thanks to a higher amount of a target language exposure. Among most favorably
influenced by this kind of learning is the learner’s lexicon. Through receiving FL input in different
content subjects learners acquire more profound knowledge and specialized terminology for their
future profession. But we should take into consideration that at vocational colleges we teach 1)
general English and 2) specialized English. At the same time content-based instruction is aimed to
use of socially oriented themes, represents an effort to link students with the world in which
students live. That’s why this instruction can also be used in teaching/learning English at academic
lyceums too.

Methods of FL teaching

In methodology the different approaches are used to distinguish methods. They can be
classified according to different criteria.

1. According to the sources of information (sources transmission and acquiring the
knowledge): 1) verbal methods — lecture, conversation, explanation; 2) method of working with a
book — working on textbook, reading additional literature, preparation of messages, abstracts); 3)
method of observation, experiment; 4) methods of exercises and practice — practical experience of
learners.

2. According to the quality parameters as particular features of cognitive process they are: 1)
explanative-illustrative method; 2) reproductive method; 3) problem-recount method; 4) partly-
searching method; 5) research.
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3. In agreement with specifics of FLT and its action-oriented character there are methods of
teaching: 1) demonstration (presentation); 2) explanation; 3) practice (training); 4) feedback and
self-control.

4. The methods of interaction between a teacher and learners oriented to the FLT in the aspect
of organization are: 1) familiarization of the teaching material on the basis of visual-sensory
perception; 2) independent comprehension of teaching material and operations with it; 3) practice
for production of speech; 4) practice for reception of speech; 5) motivational production of oral
and written speech; 6) motivational reception of oral and written speech; 7) control, correction and
evaluation of speech acts of a productive plan; 8) control, correction, evaluation of speech acts of a
receptive plan.

These methods demonstrate the interaction between a teacher and learners: a teacher (or
textbook) organizes the algorithm of operation and actions, and learners implement them. These
methods related to the general didactic methods reflect the specifics of EL as a subject and levels of
FL acquisition. But at the same time they bring the dominant idea, for instance, method of
observation or explanative-illustrative method. They are tools which can be used consecutively
while working on the new material. If we use visual aids, motivational strategies, various
situational contexts, during the presentation of new material, then learners will better percept,
comprehend and remember the new material.

These methods put together a hierarchical system; they are in collateral subordination; a
learner moves from step of familiarization to comprehension, then to training and to using, i.e. to
communication. As well as in teaching process it is necessary to undertake an assessment for
effective gaining accuracy and fluency by learners. For this aims various ways (methods) are used.

Age groups for choice of methods in teaching process
It is important for teachers to getacquainted with current instructional methods and their
underlying principles as well as effective classroom techniques, materials, and assessment strategies
appropriate to a certain stage depending on the learners’ age group.

"Age" can be seen as a learner variable, a contextual consideration that can be rated alongside
knowing "who" exactly your students are, and "where" and "why" they are learning English as EL.
While it would perhaps be rash to say that this or that specific method matches this or that specific
age group of learners, there are definitely general considerations for various age groups that ought
to encourage teachers to be mindful/selective of the kinds of teaching methods and techniques they
use according to the age of their students. Features of age groups and stages of education are
presented in the Table .

We need to compare them in the aspect of opportunities for the ELT intellectual development.

Table 3. Age group of learners

Age groups of learners Stage of
education
1. Young Learners: It is well-known that children (ages 5-12) are very much Pre-
orientated in their minds around the "here and now" and directly visible/perceivable school
environment. Grammatical rules/explanations are usually lost on them, as are and
somewhat "adult” notions of what is correct and what isn't. They develop well when primary
given plenty of examples and patterns to follow. They tend to have a much shorter education.
attention span and need activities that capture their immediate interest. They also 1-6 forms.

need much in the way of "sensory input" - that is, they need to have many or all of
their five senses stimulated at once. While generally less inhibited than adults in
terms of experimenting with new language, they tend to have more fragile egos and
can be very sensitive to their peers.

2. Teenagers: The ages 12-18 coincide with a time of rapid transition and change, Secondary
both mentally and physically. As teenagers begin to develop more cognitive ability, education.
they can be exposed to language learning techniques that require more logical and/or | 7-9 forms.
abstract thinking. Attention span begins to lengthen, but there are also more Special
distractions of an emotional nature. Probably the most important considerations for secondary
these learners are "affective™ ones. Issues to do with ego and self-esteem are at their education
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height, and teenagers can be incredibly sensitive to the ways others see their physical, | -academic

mental and emotional development. Real or perceived errors can shatter confidence lyceum

and detract from risk-taking. Teachers of teenagers need to be able to find ways to and

draw on and develop cognitive, analytical and logic skills, whilst being constantly vocational

mindful of feedback techniques and confidence building strategies. college
students.

3. Adults: Teachers of adults need to bear in mind that these learners have longer Higher

attention spans and can handle learning that requires more cognition and abstract education.

thinking. They tend to respond well to the teaching of grammatical rules. They may

not be as willing to be "risk-takers", and generally need to feel respected and that they

have a "choice-making" role in the classroom.

For the 1-2 class learners at school the EL is presented, practiced and learned through
speaking and listening. For these learners effective classroom strategies have traditionally involved
use of plays, songs, rhymes and stories with repeated language structures. One way to capture
young children under 7-8 years attention and keep them engaged in activities is to supplement the
activities with lots of brightly colored visuals, toys, puppets, or objects to match the stories that a
teacher tells or songs that a teacher sings. These can also help make the language comprehensible
and can be used for follow-up activities, such as retelling stories or guessing games. Listening and
drawing the pictures (animals) is a very effective method for teaching young children EL. It is
successful to move smoothly from one activity to another; one activity can be only for 5-10
minutes.

The goal of all early language education (1-4 forms) should be to hook pupils when they are
young and keep them interested in learning English for the rest of their lives. So, the goals of
English instruction for young learners should be to: 1) make children feel competent and confident
while learning English; 2) provide a safe, entertaining, and educational environment: 3) create basis
for life-long learning English.

ELT at colleges is organized within content-based and task-based instructions. The methods
which are used at college: analysis and reading the specialized texts, working with terms, problem-
solving, clustering, grouping, matching, etc. Word- problem activity can be built around almost any
theme.

The audio/video means can be used in teenager groups at schools, academic lyceums and
colleges. Diligently used, they help teachers assure themselves that their students perceive
intonation and pronunciation easier, and understand English leisurely by hearing it. Students’
reading may be corrected handier. Explanations may be offered to learners while they are watching
a certain video material on the topic. While watching a film or a documentary they have the chance
to hear native speakers talking. Students can also write a dictation (recorded on tape). Literary
passages may be recorded and after the learners have heard them, they comment or analyze them,
etc. When it comes strictly to video materials, we can distinguish between before-watching
activities, while-watching activities, and after-watching activities. Including all these in a lesson,
working with the video images becomes really productive and offers learners the possibility to
broaden both their cultural horizon and their knowledge.

Questions:
1. What differences can be pointed out between approach and method?
2. Can we say that technology is the same as method or not?
3. What principles of FLT do you know?
4. Why is CLT a dominant and effective approach in FLT? How is language viewed?
5. Can you interpret Linguo-cultural teaching and learning?
6. What criteria are used for distinguishing methods?
7. What kind of methods is used for organization of new material?

Usedliterature:
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MODEL OF TEACHING

Professional competence of the teacher.
Up-to-date requirements to the foreign languages teachers.

THEME Ned

Model of teaching
Time -2 h.

Number of students from 20 to 80

Different types of competency.
The main requirements to the FL specialists.
Innovative technologies in FLT as subject

Plan of the lecture

Aim of the lecture:to give information about “competent teacher”, to show main requirements of
the up- to-date FL teachers, to explain innovative technologies in FLT.

Tasks of the lecture:
To define the term “competent teacher”
To clarify the term “competenty”
To explain the importance of innovative technologies in FLT

Methods of teaching

Discussion, dispute

Form of teaching

Group

Means of teaching

Projector, text of lectures

Place of teaching

Lecture hall;

Type of assessment

Oral answering

Pedagogical technology

Expert list, brainstorming.
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TECHNOLOGICAL MAP OF THE LECTURE

Teacher Student

Stages Prepares for the content of the lecture.
Prepares slides for the lecture.
Givesthelistofused literature.

1. 1.1. Name of the lecture, key-words and plan. Listens
Introduction | 1.2. Explains aims and tasks of the lecture.
(15 min) 1.3. Asks questions in order to recall previous Answerstothequestions
knowledge.

2. Main 2.1.Gives the main part of the theme, demonstrates and | Listens and writes

stage(50 explains all the key-words and theoretical part.
min) 2.2. Explains features competency

2.3. Names main requirements for up-to-date FL

teachers

2.4.Explainsimportance of using innovative

technologies during the FLT

3. 3.1. Answers to the students questions Asks questions. Writes
Conclusion | 3.2.Gives sources of additional information, makes tasks.
(15 min) conclusion.

Lecture 4.Professional competence of the teacher.
Up-to-date requirements to the foreign languages teachers.

4. Different types of competency.
5. The main requirements to the FL specialists.
6. Innovative technologies in FLT as subject

Key terms: competency in science, behaviour patterns, cultural and professional literacy,

humanitarian approach.

Before we determine the professional skills expected of teachers, we must define the term
“competent teacher”. Thus, in particular, competent teachers are teachers who deploy their
knowledge, abilities, skills, talents, values, attitudes and behaviour patterns to meet the challenge of
educating their students. They possess the professional skills needed and adequate to perform their

assigned duties and attain the educational goals that the law requires.

Competency is the conscious use of one's own knowledge, abilities, skills, talents, values, attitudes
and behaviour patterns, in order to resolve issues and problems, overcome challenges, fulfilling

one's duties and achieving the aims proposed.

Teachers’ competency in science means the teachers’ conscious use of their cognitive abilities in
order to acquire, deploy and manage the knowledge specific to the field, subject or topic in which
they specialize and to their knowledge of teaching. It involves skill at searching, processing,
evaluating, assimilating, integration and use of information and knowing as well as reflection,

research and knowledge creation.

Teaching competency means knowing how to combine goals, contents, activities, methodology,
materials, resources and assessment in order to ensure that one's students acquire the prescribed
basic sets of skills. Seven aspects of teaching competency can be distinguished. They are outlined

below:

* Designing curricula. * Applying teaching methods specific to certain fields, subjects and topics. ¢
Methodology and activities. ¢ Diversity awareness. * Classroom management (learning space). *

Curriculum resources and materials. * Assessment.
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Competency in group harmony management. Teachers’ competency in managing group dynamics
means their conscious use of their abilities, knowledge, values, attitudes and behaviour patterns to
encourage an enabling educational environment within the school, fostering an appropriate
relationship in order to attain the educational goals the school has set. This implies that teachers
must be capable of resolving issues and problems arising from community life, and that may ensue
from personal relationships among members of the educational community. Skill at: « Maintaining
leadership by encouraging enthusiasm, interest and effort. * Plan, manage and resolve conflicts or
Issues. * Create a suitable emotional atmosphere. * Drive group efforts and create environments
characterised by mutual trust and respect. * Early detection of problems.

Competency in innovation and improvement is the practical application of new ideas, proposals and
educational practices in order specifically to improve, the development of students’ skills and the
educational system in general. Every innovation implies changes and induces a quest for
betterment. We should combine effectiveness, efficiency and authenticity for innovations to
succeed.

The main requirements to the FL specialists are followings: the information, cultural and
professional literacy. Cultural literacy is communicative culture on the FL as a set of personal
communicative properties and skills characterized by conventions, norms and requirement for
professional communication. Communicative culture fulfills the following functions: informative,
affective, regulative, motivational and reflexive. Information literacy is closely connected with
cultural one. It includes the following skills: 1) to define the possible sources of information and
strategies for its searching; 2) to analyze the received information and to fix it with the help of
schemes, tables, words, etc.; 3) to evaluate the information from the position of reliability,
precision, sufficiency; 4) to realize the need in additional information and to receive it if it is
possible; 5) to use the results of the searching process for analysis and evaluation of the
information; 6) to create the new solution; 7) to see alternative ways of problem-solving; 8) to be
ready to interact with colleagues, to take the critics and the advices and offers.

Becoming a foreign language teacher means becoming a member of a professional community. In
turn, becoming a member of a community means acquiring the common knowledge and shared
values of that community. According to Dr. Garza, beginning teachers should aim to acquire the
following:

A knowledge of the spoken and written language.
A knowledge of how language in general is put together.
A knowledgeofpedagogy.

These three types of knowledge translate into different professional abilities. For example, the first
knowledge area means that the teacher can speak and write the foreign language with a high level of
proficiency. The second knowledge area implies that the teacher can explain the workings of
grammar and vocabulary to naive learners in a way that is both logical and informative. The third
knowledge area—ypedagogy—is crucial for putting things into practice. In other words, applying
this knowledge to your own classroom means knowing how to create an environment conducive to
learning.Currently, what professional activities do you participate in? How often do you talk to
other teachers about your own teaching? Where do you get new ideas for your classroom practice?
What does it mean to be a professional? What does it mean to "professionalize™ the field of foreign
language teaching?According to Dr. Abrams, a foreign language professional understands that he
or she is a member of a larger "community of practice,” that is, a group of people who share
interests, values and behaviors. According to Lave and Wenger (1991), two cognitive
anthropologists who coined the term community of practice, it is through the sharing of information
and experience that individuals develop themselves personally and professionally. In fact, to be a
professional requires the teacher to take part in activities outside his or her classroom such as
attending workshops or conferences. Finally, to be a professional requires that the teacher keep up-
to-date by reading about recent pedagogical developmentsCurrently, what professional activities do
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you participate in? How often do you talk to other teachers about your own teaching? Where do
you get new ideas for your classroom practice?

Professional literacy of FL teachers includes the following components: 1) linguistic (lexical,
grammatical, phonetic); 2) communicative (speaking, listening, reading, writing); 3) linguo-
cultural; 4) social-cultural; 5) subjective (informative-thematic, conceptual) and 6) methodological.
Humanitarian approach has become priority in organization of teaching and further development of
the modern education. The main attention here focuses on the individuals’ interests, needs and their
intellectual potential. Under these conditions the topical matter for teachers is to choose the
suitable and effectivemethods and aids of teaching which can provide to achieve the purpose of the
education.

Innovative technologies in FLT as subject

The problem of FL teachers providing with modern knowledge in methods of teaching their
vocational field leaded to coming into existence the science of Innovative technologies in FLT
and implementation into educational process this as subject.

The effectively in the process of teaching depends much on the language proficiency of a
teacher, graspingof professional knowledge and innovative technologies.

The purpose of this subject is acquiring the theoretical and practical matters of innovative
technologies for the conducting pedagogical activity at schools, lyceum and college. Within this
subject some concepts are described and analyzed, and a set of practicesare covered and the
obtained knowledge are widely applicable for effective pedagogical activity.

The subject of the study is the essence, functions and types of innovative technologies as well
as the ways of their implementation in the ET process.

This subject has gone out the Didactics and is in the close interrelation with Methodology of

FLT, Psychology, Linguistics, Computer study and solves its issues in conformity with
theirbackgrounds.
It is very important for efficiency to choose correct forms, methods, aids and ways of teaching in
accordance with the purpose of teaching. The teacher should be able to choose and use the methods
corresponding to the purpose of teaching. Didactics is one of the basic subjects for methodology of
FLT and didactic principles are used in organizing FLT and learning process.

Here are the main didactic principles used in innovative technologies:

- importing knowledge and developing language subskills and skills are closely related on the
character of the teaching material;

- the results of teaching depends on the professional quality of the teacher and also methods used
by him/her;

- the results and efficiency of organizing teaching process are proportional to duration of
teaching;

- clearness and relevance of the aims and content of teaching to the learners;

- the efficiency of teaching and learning English is depended on the motivation, quality and
appropriateness of the teaching material and means.

Psychological factors greatly influence on the efficiency of teaching. That is why they should be
taken into account in organizing teaching process.

In innovative technological approach the following psychological principles will help to
improve the efficiency of teaching a foreign language by forming interest and motivation for
learning a target language:

1. Efficiency of teaching is depended on the activity, interest, personal or individual abilities
of the pupils. They are especially meaningful forlearner-centered teaching.

2. Efficiency of teaching is depended on the teachers’ ability and professional skills of a
teacher.

3. Efficiency of forming and developing communicative competence is dependent on the
degree of acquisition of language knowledge and skills and on degree of creative thinking. Besides
the professional qualities to establish the relationship with learners, to have intuition, to
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conductmanagement and monitoring the teaching process are important factors influencing on the
result of teaching.
In conclusion the following points can be formulated:1. Using innovative technologies require
profound knowledge on pedagogies, psychology, methodology, linguistics, pedagogies and
practical experience of implementing information communicative technologies into practice.

2. Proficiency of a teacher in using techniques of pedagogical communication.

3. The main factors of efficiency include the aim of teaching, content of teaching, the quality
of teaching.

4. Didactics is one of the basic subjects for methodology of teaching \English and didactic
principles are widely used in method of teaching.

5. Psychological factors are also very important and they help to form motivation in the
learners.

Questions:
1. What are the modern requirements to the specialist of FL?
2. Why are the information and cultural literacy important for specialistsofFL nowadays?
3. How do you understand “professional literacy”?
4. What a skillful teacher should be able to do?
5. What are the main factors of efficiency of FLT?
Usedliterature:
1.Pozoséa I'B. Meronnka oOy4eHUs aHIVIMHCKOMY s3bIKY. (Ha aHr.s3.): YueOHoe mocoOue uis
MeIarOrMYeCcKX MHCTUTYTOB U (haKyJIbTETOB MHOCTpaHHBIX s3bIKOB. —JI.: [IpocBemenue, 1975 . -
312 c.
2.Pocosa I'.B., Pabunosuu ®@.M., Caxaposa T.E. Meronuka oOy4eHHs] HHOCTPAHHBIM SI3bIKaM B
cpenneit mkoisie. —-Mocksa: I[Ipocsenienue, 1991. -287 c.
3.Cammapos T. bynaxax dYer THIN YKATYBYHMCHHUHTYCITYOHMIHOMIJIKOPIUTMHUIIAKIIAHTHPHII
TEXHOJIOTUSCH (MHITIM3 TWIM Matepuanuzaa) / Macbyn myxappup npodeccop XK.K.Kamonos. —
Tomkent: TIIOU, 2003. -192 6.
MODEL OF TEACHING
| THEME Ne5 | Tasks and technigues of classroom management.
Model of teaching
Time-2h. Number of students from 20 to 80
Plan of the lecture Different view points on classroom management.

Classroom-management strategies.
Classroom Management Techniques.

Aim of the lecture:to differentiate view points on classroom management, to show importance
classroom —management strategies, to explain classroom management techniques

Tasks of the lecture:
To explain the term “classroom management”
To analyse different view points on classroom management
To clarify aims of classroom management

Methods of teaching Discussion, dispute

Form of teaching Group
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Means of teaching

Projector, text of lectures

Place of teaching

Lecture hall

Type of assessment

Oral answering

Pedagogical technology

Circle discussion, expert list

TECHNOLOGICAL MAP OF THE LECTURE

Teacher Student

Stages Prepares for the content of the lecture
Prepares slides for the lecture
Givesthelistofused literature.

1. 1.1. Name of the lecture, key-words and plan. Listens
Introduction | 1.2. Explains aims and tasks of the lecture.
(15 min) 1.3. Asks questions in order to recall previous Answerstothequestions
knowledge.

management

2.4. Explains classroom-management techniques.

2. Main 2.1.Gives the main part of the theme, demonstrates and | Listens and writes

stage(50 explains all the key-words and theoretical part.
min) 2.2. Explains the term “classroom management”

2.3. Analyses different view points on classroom

(15 min) conclusion.

3. 3.1. Answers to the students questions Asks questions. Writes
Conclusion | 3.2.Gives sources of additional information, makes tasks.

Lecture 5.Tasks and techniques of classroom management.

4. Different view points on classroom management.

5. Classroom-management strategies.
6. Classroom Management Techniques.

Key terms: classroom-management strategies, effective criteria, set of rules, self-regulation,
correct misbehavior, social-emotional learning.

Classroom management refers to the wide variety of skills and techniques that teachers use
to keep students organized, orderly, focused, attentive, on task, and academically productive during
a class. When classroom-management strategies are executed effectively, teachers minimize the
behaviors that impede learning for both individual students and groups of students, while
maximizing the behaviors that facilitate or enhance learning. Generally speaking, effective teachers
tend to display strong classroom-management skills, while the hallmark of the inexperienced or less
effective teacher is a disorderly classroom filled with students who are not working or paying
attention. Analyses of different view points on this problem show that control the process of
teaching, discipline at the lesson and classroom management play a very important role in achieving

efficiency in teaching.
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Moskowitz and Haymanstress that if a teacher loses control in the class then it will be more
difficult for him to manage teaching process.

The other specialists in this area Berliner in 1988 and Brothy and Good in 1986 argue that
the time a teacher has to take to correct misbehavior caused by poor classroom management skills
results in a lower rate of academic engagement in the classroom. This shows that if classroom
management is effective then it involves the learners into active work and clear communication in
classroom activities. Here much depends on the teacher and how he/she is able to motivate the
learners and the effective classroom management used by the teacher at the lesson because
classroom management is closely linked to motivation, discipline and respect. If a teacher processes
high authority in the class it will help the teacher to manage the teaching process. So, the authority
of a teacher is also one of the main factors relating to classroom management.

The other effective criteria of classroom management is the teacher’s personal knowledge
regarding to educational psychology. A large part of traditional classroom management involves
behavior modification.

Some teachers prefer to establish special rules of behavior at the beginning of a school year.
According to Goodman such procedures and rules give the students concrete direction and
guarantee discipline and effective classroom management and the teachers try to be consistent in
enforcing these rules and procedures. But when these rules are not followed there appear negative
consequences which cause difficulties in classroom management. And the teachers spent much time
to keep discipline in the classroom and this shows poor classroom management which leads to (or
brings to) lower rate of learning. If the learners are involved in active work by motivating and clear
management skills they are inspired and show good clear management behavior. This of course
leads to good academic results in learning a foreign language.
Creating good speech atmosphere (environment) in the class is also one of the main factors in
classroom management. When there is a favourable speech atmosphere in the class learners show
activity and successful results by their own efforts. By creating such good speech atmosphere
teacher gives the learners chance to express what they want act freely without the fear of making
mistakes and being laughed at their friends. This involves them into active conversation. In other
words this transforms a classroom into a community of well-behaved and self directed learners.
Effective classroom management is being to implement and maintain classroom
discipline in an effective manner. Let’s take a look at what you can do as a teacher or leader to
help maintain discipline and management in your classroom.

Have rules: It is important to have a basic set of rules for students to follow. These
regulations will help maintain classroom management and discipline. These rules do not have to
be anything advanced; they can be as simple as making sure that all students adhere to timely
attendance and making sure that everyone knows the consequences of missing or late
assignments.

Have expectations: If your students know what you want from them, they are more likely
to exhibit the type of behavior you want. Start out the day with explaining what you expect from
your students and how they are expected to behave. Bedetailedandpositive.

Make students aware of the rules: Every school has its own disciplinary rules that
students should be expected to flow. Make sure that your students are aware of the rules and the
consequences if the rules are not adhered to.

Make the rules known to parents as well: Student’s parents should also be aware of the
management techniques that you are implementing in the classroom. You should ask parents to
go over these rules with the students at home so that everyone is on the same page, and so that
students know that their parents expect this behavior from them as well.

Review rules regularly: The thing with children is that you need to be consistent. Remind
your students regularly about the rules and expectations for their behavior to aid in proper
classroom management. Ask them if they have any questions and allow them to voice their
opinions.
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Be firm and consistent: When you make your rules to manage your classroom, make sure
that they are realistic and void of any inconsistencies. Approach the rules in a positive manner so
that students do not associate any negativity with it. Feel free to reward students for their positive
behavior when you see that they are contributing to effective classroom management.

Be professional: An effectively managed classroom is conducted with professionalism
and adequate structure. Students who are presented with a good authority figure who has a plan
and follows it will fit in to the structure nicely.

Have a printed packet: In case you are unable to attend class one day, make sure that you
have a printed packet of your classroom management techniques handy for a substitute. Your
classroom should be aware that, even in your absence, they should still be able to manage
themselves wisely and that all rules still apply. If students show structure and compliance in your
absence, it will make both you and your classroom look well-managed and efficient.

Deal with troublemakers: No matter how great your plan or classroom management
techniques are, there are always going to be students that want to disrupt your class or not follow
rules. Speak with these students early on and discuss plans of action with higher authority, such
as school administrators or principals. Early detection and dealing with these types of students
will make the rest of the classroom know that you mean business.

Classroom Management Techniques

Keep the class interested: Students who are interested in the material that what is going
on in the class will be less likely to cause any disruption, as their attention will be focused on
their lesson.

Practice fairness: If you have kids, you would know that they have a tendency to get
jealous very easily. Also, they can easily detect when injustices are occurring. As a teacher, you
need to be fair and make sure that you keep your word and follow up with anything you commit
to. Alsoremembertoneverplayfavoritesin a classroom.

Practice humor: Creating a positive environment where there is laughter and happiness is
key into keep students interested and engaged in their work, and more likely to comply with any
rules.

Do not threaten: Threatening students can weaken a teacher’s credibility in a classroom.
Be careful when you use threats, if any. Instead, try to practice positive reinforcement.

Lead by example: If one of your rules is to have students show up to class on time every
day, make sure that you practice those same rules yourself. If you are late, then you risk setting a
bad example for your students.

Do not get angry: If you have a temper, leave it at the door. Teachers who lose their
temper will eventually lose their credibility in the classroom and create an unfavorable learning
environment for their students.

Give students opportunities: Giving students the reigns with certain things in the
classroom will make them feel trusted and responsible. By showing students that you have
confidence in their abilities, they will feel like the overall management and flow of the classroom
is up to them to uphold as well.

Do not humiliate: Humiliating students will only cause teachers to lose their authority in
the classroom and contribute to psychological damage in children, as well as fear and resentment.

Be alert: Teachers who are always aware of what is going on in their classroom are less
likely to have a controlled and managed class. Be sure to move around your class often and take
time to interact with each student.

There is another type of discipline without stress, punishment or reward. Such discipline is
described and developed by Dr. Marvin in his book “Discipline without Stress, Punishment or
rewards”. This approach aims to educate young people about the value of internal motivation. To
improve the feeling of responsibility and self-discipline are the main tasks of this approach.

Discipline without stress is non-coercive and at the same time non permissive. It takes
opposite approach to Skinnerian behaviorism that relies on external sources for reinforcement. In
the psychological, pedagogical and methodological literature there are different viewpoints on
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classroom management. Evertson and Weinstein characterize the classroom management as process
of the actions taken to create an environment that supports and facilities academic and social-
emotional learning. According to this teachers must develop caring, supportive relationship with the
students. Teachers should work out instructions on organizing teaching process and clarify students
opinions about the ways of organizing teaching and also use group management methods to
encourage students.

Evertson and Wenstein argues that teachers must promote the development of students’ social skills
and self-regulation and use appropriate interventions to assist students

Classroom management time includes the total time which is given to teaching, learning and
routine classroom procedures attendance and announcements. The pupils’ time schedule helps the
pupils in effective using of time.

When classroom procedures are completed a teacher usually gives the learners instructions. It’s
called instructional time and within this time teaching and learning activity tasks take place.

The time given to do the task is called engaged time. During the engaged time the learners
participate actively in learning activities. In engaged time they do oral and write work: ask
questions and answer the questions put by the teacher or by their classmates, complete worksheets
and exercises, make presentations and etc. They also distinguish academic learning time which
helps to improve effective classroom management. During this time learners participate actively
and are successful in learning activities.

In order to keep discipline punishment is needed. For many years corporal punishment has
been used widely as a means of controlling disruptive behavior. But it is not used now any longer.
Only in rare cases it is still advocated by some people. The best way of preventing the undesired
behavior in the class is preventive approach in classroom management. Such approach involves
creating a positive classroom community between a teacher and learners. When a teacher uses
preventive approach to classroom management he or she should offer warmth, acceptance and
support.

Fair rules and consequences established in the classroom management give the learners
(pupils and students) frequent and consistent feedback regarding to their behavior. It is useful for
both: teachers and learners to make (or have) a classroom contract. In the contract teachers and
students decide and agree on how to treat one another in the classroom. The learners should
understand and know that if there is a violation of the contract they will be punished according to
the establishment rules.

Preventive techniques also involve the strategic use of praise and rewards to inform students
about their behavior rather than as a means of controlling student behavior. Teachers must
emphasize the value of the behavior that is rewarded and also explain to the learners the specific
skills they demonstrated. Teachers should encourage the learners in using the target language as
freely and communicatively as they can. Here the objective for the learners is not to focus on
language construction or practice specific bits of language as grammar patterns, particular
vocabulary and etc but for them to use the language which is appropriate for a given situation. Here
it is advisable to use activate exercises. They offer the learners a chance to try out real language use
as a kind of rehearsal before using the target language in real life situations. These exercises
include role-playing, advertisement design, debate, discussion, describe and draw exercises, story
writing and etc.

It should be stressed that sometimes teachers make the problems regarding to maintain
discipline in the class. For example sometimes teachers define the problem behavior without
considering its function.

Intervention is more likely effective when it is individualized to address the specific function
of the problem behavior because two students with similar looking misbehavior may require
different intervention strategies on regarding to the function of the behavior. Here it is advisable for
the teachers to change the strategies because children change from year to year and they have
different characters of behavior.

That is why teachers need to be flexible.

48



oL E

The other common mistake made by the teachers in classroom management is that the
teachers often become frustrated and negative when their approach is not working. During the
lesson the teacher may raise his/her voice in an effort to make the approach to work. Instead of this
it is better to simply try a new approach.

Questions:
What is the classroom management?
What view points on classroom management do you know?
What factors influence on positive classroom management?
What is the role of discipline in behavior management?
What are the functions preventive techniques in class management?
How do teachers maintain discipline in the process of teaching a foreign language?
Usedliterature:
1.Cuicoes I1.B., Escmuckeee M.H. Metoauka o0ydeHUs] HHOCTPAHHOMY SI3bIKY C MCIIOJIb30BAaHUEM
HOBBIX TEXHOJOTUH: Y4eOHO-METOAMYECKOE MOCOOre i yYuTeNei, aClUpaHTOB U CTY/IEHTOB. -
PocroB-na-/lony: ®ennkc; Mocksa: I'nmocca npecc, 2010. -182 c.
2.Tapaciox H.A. VHOCTpaHHBIA S3BIK JJIS IIKOJBHUKOB: YpPOKH oOOImeHHus (Ha MaTepuaie
AHIJIMACKOTO si3bIKa). —MockBa: @nunTta; Hayka, 1999. -112 c.

3. F031uxaes ®.P. Metonuka WHTEIU(UKAMA TUIAKTHYSCKON TOJTOTOBKH yUUTENIsI-0aKanaBpa. -
TamxkenT: TT'TIY, 2008. -215 c.

MODEL OF TEACHING

THEME | Methodics of teaching FL in higher educational establishments. Ways of giving
Ne6 lectures, seminars,their types and peculiarities.

Model of teaching

Time—-2h. Number of students from 20 to 80

Plan of the lecture Ways of organizing educational process in high school.
Lecturing as a form of organizing teaching.
Seminars: types and objectives.

Aim of the lecture:to give general information about ways of organizing educational process in
high school, to explain how to organize lectures, to show types and objectives of seminars

Tasks of the lecture:
To define innovative ways of organizing educational process in high school
To show types and forms of lecturing
To clarify types and aims of seminars

Methods of teaching Discussion, dispute
Form of teaching Group
Means of teaching Projector, text of lectures
Place of teaching Lecture hall
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Type of assessment Oral answering

Pedagogical technology Expert list, brainstorming.

TECHNOLOGICAL MAP OF THE LECTURE
Teacher Student
Stages Prepares for the content of the lecture.
Prepares slides for the lecture.
Givesthelistofused literature.

1. 1.1. Name of the lecture, key-words and plan. Listens
Introduction | 1.2. Explains aims and tasks of the lecture.
(15 min) 1.3. Asks questions in order to recall previous Answerstothequestions
knowledge.
2. Main 2.1.Gives the main part of the theme, demonstrates Listens and writes
stage(50 and explains all the key-words and theoretical part.
min) 2.2. Explains methodics of teaching FL in higher

education establishment

2.3. Explainsways of giving lectures and seminars
2.4.Showsdifferent ways and techniques of teaching
FL in higher education establishment

3. 3.1. Answers to the students questions Asks questions. Writes
Conclusion | 3.2.Gives sources of additional information, makes tasks.
(15 min) conclusion.

Lecture 6.
Methodics of teaching FL in higher educational establishments. Ways of giving lectures,
seminars,their types and peculiarities.
4. Ways of organizing educational process in high school.
5. Lecturing as a form of organizing teaching.
6. Seminars: types and objectives.
Key terms:innovative approach, principles of learning in higher education, scientific and
educational work, cognitive activity.
It was mentioned that modern development of the society brings new innovative approach to
education and also into the activity both teachers and students.
Within our course innovation means the introduction of something new, a novel idea, method or
device into FLT and learning process. This new trend in education appeared in the 60™ last century.
Innovative activity has been investigated in the works by T.N.Gonobolin, B.A. Slastenin and others.
Some matters of management of innovative activity have been discussed in the works by D.
Admilton, R. Karlson, Dj. Basset and others.

It’s necessary to deal with the matter of organizing teaching to show how well planned lesson
influence on the efficiency of FLT and efficiency of warming-up stage influences on the further
stages of the lesson. It was said, “a good beginning leads to good child”. That’s right if the teacher
is able to organize language learning process productively the good results in teaching are
guaranteed.

At present time the teacher should avoid of old traditional ways of imparting knowledge and
forming/developing language subskills and skills. The traditional ways of organizing teaching is
based on the information giving method. In this case learners believe that teacher’s information is
the only correct one. And there is no desire for them to think, to discuss and to express their point of
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view on the material being presented. They are passive learners; there is lack of motivation and no
creative thinking.

Here teaching process is oriented on the whole group in other words this is class oriented
teaching. And the learners tasks are to listen, understand, repeat this information and tell it back
again at the next lesson.

The innovative approach of organizing teaching process is different from this. Within
innovative approach at the beginning of the lesson teacher should explain the aim and objectives of
the lesson and the expected result at the end of the lesson, motivate them during the lesson with the
help of material and different tools. In this case the learners acquire knowledge actively with
interest and can ask questions or express their ideas on the material being presented. And the
teacher keeps their activity by motivating, inspiring them and using active method and technical
aids. Teacher gives the chance for the learners to create atmosphere for discussion and expressing
their ideas freely without hesitation and thread of making errors.

When you highlight the principles of learning in higher education take into account the peculiarities
of the educational process of universities. For example, in high school they study science, not the
principles of science. Here there is a convergence of independent work of students and the research
work of teachers. The activity of high school teachers combine scientific and educational work. In
this regard principles are formulated by learning, reflecting;8 the peculiarities of the educational
process in higher education, such as the maintenance of unity in the scientific and educational
activity of students; professional orientation and professional mobility; problematical; emotionality
and all major learning process. On the basis of synthesis of these principles, we may distinguish
some principles of learning in higher education:

> Focus on the development of higher education of the future specialist

> Correspondence of the content of higher education with current and foreseeable trends in the
development of science (technology) and production (technologies);

> Optimal combination of general, group and individual forms of organization of educational
process in high school;

> Rational application of modern methods and means of education in various stages of training;

> Relevance of the training of specialists requirements of a particular area with their professional
activities, ensuring their competitiveness.

The educational process, the activity of the teacher and students learning outcomes in higher
education depends on the methods as a way of learning the organization of cognitive activity. In
the scientific literature there are fi;2ve methods of learning. Their classification is constructed in
such a way that each successive method increases the degree of activity and independence of
students.

1. The explanatory and illustrative method is that students acquire knowledge on the lectures of
educational, methodical literature in the "ready” state. In high school, this method involves the
transfer of a large number of student information.

2. Reproductive techniques include the use of the studied sample, or on the basis of the rules.
Students in the learning process acting on the instructions, rules, similar, similar to the model
shown situations.

3. The method of presentation of the problem is the use of a teacher a variety of sources and
resources. Before presenting the material, the teacher poses the problem, formulate a cognitive task,
and then by comparing the point of view of the different approaches, shows the way to solutions.
Students thus become participants in scientific research. This approach is widely used in high
school practice.

4. Partial exploratory or heuristic (from the Greek. Heurisko - retrieves, open), the method used in
the process of opening a new one. Its essence lies in the organization of the teacher actively seeking
solutions put forward in the training (or self-formulated) cognitive tasks. Finding the solution may
take place under the supervision of a teacher, or on the basis of heuristic programs and guidance.
This method helps to activate thinking, stimulation of interest in knowledge at seminars.

5. The research method is that after analyzing the material, setting challenges, briefing, students
independently study the literature sources are monitoring and perform other actions exploratory
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nature. This method promotes the development of students' initiative, independence, creativity in
research activities.
Methods of academic work directly grow into methods of scientific research.

Classes in high schools are of two main types: lectures and tutorials (in various forms, e.g.
laboratory sessions, ‘seminar’ sessions). The former tends to have fairly large group sizes while the
latter operates with smaller numbers. The former also tends to be more monologic: the lecturer
delivers a lecture with little input and participation from students. Consequently, the lecture has
come to be synonymous with lecturing when, in effect, a lecture could consist of more than straight
lecturing and involve more learner-centred activities.

Lecturing: a mode of transferring what is in the lecturer’s notes to the student’s
notebook without it passing through the brain of either.
—Anon
2
Lecture is one of the forms of organizing teaching at the Higher Education
Establishments. It is oriented to imparting theoretical knowledge. There are different
types and forms of lecture which are distinguished by G.Makhkamova.

Table 4. Types and forms of the lecture

Types Forms
Introductory lecture Problem-solving lecture
Informative lecture Discussion-lecture
Review lecture Visualization-lecture

Slide-lecture

Analytical lecture
Instructive lecture
Press-conference -lecture
Lecture with the planned in
advancemistakes.
Video-lecture

Multimedia lecture

Some consider lecturing an art; others contend that it is a science. It is arguably both. The lecturer is
both a performer and an educator, and a lecture should, ideally, delight as well as instruct.
Achieving these objectives within the constraints inevitable in this imperfect world is by no means
easy. Becoming a good lecturer requires conscious effort. It is a demanding, sometimes daunting
but ultimately rewarding experience.

Styles of lecturing may vary across disciplines and from individual to individual. There is no single,
best model but it may be useful to be aware of some basic styles. The methodologists identify five
common ones—the oral, the visual, the exemplary, the eclectic and the amorphous lecturer. In time,
you will evolve your own style guided by native good sense and personal experience of what works
for you and your students.

Some Dubious Assumptions. Look through and give your opinion.

Lecturers are born, not made.

If the content is interesting, that will be sufficient to capture students’ attention.

Students in general are aural learners.

Students are adequately equipped for lectures (e.g. equipped with note-taking skills,
necessary background knowledge and vocabulary to follow the lecture).

Students can monitor their own comprehension.

Students will let you know if and when they do not understand.
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Students learn by watching you do it (e.g. analysing a text, solving a problem).
Students would learn less if you do not speak for the entire lecture period.
It is impossible to involve students in active/interactive learning in large-group teaching situations.

Seminars: Aims&Objectives

In a small-group situation, it is easier to encourage participative and student-centred learning. The
group provides both support as well as peer pressure which motivate members to perform better.
Group work focuses on active/interactive learning and enhances the ability to think critically,
innovatively and independently, to analyse, evaluate, predict and solve problems. It helps students
to:

observe the tutor’s modelling of the processes of evaluating and generating ideas;
gain practice in thinking for themselves, in framing and solving problems;
receive timely and frequent feedback on their performance;

be stimulated by other group members.

EncouragingParticipation

Group work is only as effective as its members are willing/able to participate. A frequent complaint
is that our students tend to be reticent. What should tutor do?

Clarify students' expectations of the course.
At the outset, find out what students expect, either through a short discussion or the use of a short
questionnaire. The outcome may influence you in shaping the course, or you may have to persuade
students to revise their expectations, but in either case, it will facilitate the matching of teacher and
learner efforts.

Clarify course expectations of students.
At the first meeting, make clear to students what is expected of them: course objectives,
assignments, testing procedures, final grades, amount of work expected, attendance policies and so
on. ‘Ground rules’ or a ‘learning contract’ may be drawn up to provide the class with reference
points throughout the term. Spell out specific goals and tasks at each meeting and keep these more
or less in focus (e.g. mastery of a certain subject, solving given problems, evaluating particular
ideas).

Clarify prior knowledge.
Do not assume homogeneity in students. Bring the less knowledgeable in the group up to the level
of the more knowledgeable (e.g. through peer teaching) or group members are likely to have
difficulty working in tandem.

The most important single factor influencing learning is what the learner already

knows. Ascertainthisandteachhimaccordingly.

—Ausabel

Trainstudentstoprepare

Change students’ attitude from dependency on the tutor as provider or taskmaster to
acceptance of responsibility for their own learning.

Avoid forgiving non-preparation. If students are unprepared or ill-prepared, it may be better
to reschedule the tutorial.

Rewardratherthanpunish

Recognise and reward participation. Acknowledge what has been said and give credit
wherever possible.
Ensure that criticism is constructive and humane.
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Problematic students (e.g. those who are uncooperative, inactive, domineering, late) cannot be
ignored. ldeally, the group members should be encouraged to take disciplinary action. But usually
they will find it easier to reject or accept these elements rather than confront them, in which case the
tutor will have to resort to other measures.

Appoint a dominant student to be ‘secretary’ to make notes of the discussion; this,
hopefully, will curb undue loquacity.

Delegate specific responsibilities to inactive or uncooperative students (e.g. to report on
reading, comment on discussion).

Speak privately to the obstructive student(s) and ask for cooperation.

Bring the problem into the open. Present it as neutrally as possible and as a collective
concern. Concentrate on identifying causes and solutions rather than attributing blame.
Neverhumiliate a student, howeverproblematic.

Introduceparticipatoryactivities

Buzz group
This is one of the most effective and versatile techniques which can be used with various group
sizes. Pose a question or set a task and ask students to talk about it with an immediate neighbour for
a specified period of time (e.g. 5-10 minutes). Thereafter, students can recombine for general
discussion or they may snowball (c.f. below).

Buzzing can be introduced at any point in group work. But to be effective, it has to be used
discriminately and purposefully. Itisimportantthat:

students are briefed on its purpose and procedure;

the task is clearly defined;

timekeeping is quite precisely maintained.

Snowball

After buzzing, one pair joins another to pool resources (again for a specified period of time) and
then each group of four links up with another. In the last stage, the tutor can move among the
groups to listen in on the discussions or the groups may report back through their chosen
representatives.

Snowballing is useful with large numbers; but too many re-groupings may become unwieldy, and as
the groups get larger, individual participation is proportionately reduced.

Brainstorming
A problem is stated and students volunteer spontaneous responses in quick succession while the
tutor writes these down on the board or on transparencies without questioning. Any suggestion is
acceptable; the suggestions are evaluated only after the period of intensive brainstorming (e.g. 5-10
minutes).

Role playing
This is particularly suitable for teaching interpersonal and behavioural skills (e.g. in management
and sociology). Situations relevant to the area of study and drawn from practical, real world
experiences are defined and students are asked to assume specific roles within that scenario. They
then address a particular problem to attempt a solution.

Simulation
Models approximating real life situations are used to examine the dynamics of a system or
phenomenon, and for learning to respond to its continually changing conditions. Students are
provided with relevant data and acquainted with the objectives of the exercise and asked to work
through a problem or activity (e.g. predicting consequences, making decisions, correcting errors).

Try different approaches
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Different approaches may be used to start off a seminar. Below are some suggestions:

Devote the first ten minutes to a buzz group activity, brainstorming or role playing. The idea
is to create interest and get students involved right from the start.

Begin by asking each group member to make one statement. Even if the statements are
unremarkable they will serve to break the ice. Experience shows that if students say something in
the first 10-15 minutes, they have overcome a critical psychological barrier.

Set students to work individually for the first ten minutes, writing down ideas and solutions.
These are transferred onto the board or overhead projector and systematically examined to find the
‘best’ solution or ‘better’ ideas.

Ask a student to prepare a short presentation and either assign another student to critique it
or ask the rest of the group to each contribute a comment.

Include some formal assignments

Formal assignments (e.g. essays, projects, quizzes) reinforce learning as well as provide regular
feedback to students on their progress. This will help to reduce some of the anxieties that may arise
out of the more fluid nature of group work.
Questions:

What technology can be used in the classroom? Enumerate all of them and tell about their
advantages.

What forms of organizing teaching have you learned?

Speak about the core of the traditional and untraditional lessons.

Say about disadvantages of the group work in the classrooms?

Describe the role of teacher and learners within innovative approach.

Used literature:

1.FOcynosV.K.Contrastive linguistics of the English and Uzbek languages. -TomkeHr:
Akademnashr, 2013. -288 b.

2.Ahmedova L.T., Narmuratova V.l. English Teaching Practicum. — Tashkent: UWED. —163 p.
3.BrumfitCh.T.Communicative Methodology in Language Teaching. — Cambridge: Cambridge
University Press, 1990. =176 p.

MODEL OF TEACHING

THEME Innovative technologies within communicative teaching.
Ne7
Model of teaching
Time -2 h. Number of students from 20 to 80
Plan of the lecture Learner-centered teaching

Community language learning
The techniques and activities of community learning.

Aim of the lecture:to give general information about innovative technologies, to explain the
difference between learner- centred teaching and community language teaching, to show
connection of techniques and activities of community learning.
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Tasks of the lecture:
To define features of innovative technologies
To eplain different technologies of teaching FL
To clarify aims of innovative technologies

Methods of teaching Discussion, dispute
Form of teaching Group
Means of teaching Projector, text of lectures
Place of teaching Lecture hall
Type of assessment Oral answering
Pedagogical technology Expert list, cluster

TECHNOLOGICAL MAP OF THE LECTURE
Teacher Student
Stages 1.Prepares for the content of the lecture.
2.Prepares slides for the lecture.
3.Gives the list of used literature.

1. 1.1. Name of the lecture, key-words and plan. Listens
Introduction | 1.2. Explains aims and tasks of the lecture.
(15 min) 1.3. Asks questions in order to recall previous Answerstothequestions
knowledge.
2. Main 2.1.Gives the main part of the theme, demonstrates Listens and writes
stage(50 and explains all the key-words and theoretical part.
min) 2.2. Explains features of innovative technologies

2.3. Explainsways of teaching different innovative
techlogies during the lesson

2.4.Showsdifference of learner —centred teaching and
community language teaching.

3. 3.1. Answers to the students questions Asks questions. Writes
Conclusion | 3.2.Gives sources of additional information, makes tasks.
(15 min) conclusion.

Lecture 7.Innovative technologies within communicative teaching.
4, Learner-centered teaching
5. Community language learning
6. The techniques and activities of community learning.
Key terms: innovative materials, learner-centered teaching, mutual-learning and teaching FL,
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Tandem-method.

Nowadays, ‘Learning English’ including its four skills i.e. Listening, Speaking, Reading and
Writing has been the top priority of any student. In Intermediate level and especially in Graduation
level we can see the never dying attitude of students to get English Language and Communication
skills. Every innovative thought bringing us an innovative method to learn this language by the
English teachers has done a lot to all the learners of this language. Due to tremendous progress in
information and communication technology, the scenario of contemporary teaching techniques is
entirely changed. The teacher of 21 century should shed traditional concepts and techniques of
classroom teaching and should adopt the recent and innovative teaching techniques. English
language teachers must be innovative,
imaginative, and resourceful and have thorough knowledge of the subject and adopt new techniques
to change socio, economic status of the country. Due to globalization the world is changing rapidly,
hence a teacher has to improve and update knowledge of innovative techniques to meet the
demands
of changing era. Various innovative materials and strategies will assist for the betterment of
students.

Learner-centered teaching

Many of scientists deal with the technologies of teaching as one of the ways for realization of
the learner-centered approach, thanks to which the learners become the active creative persons in
the teaching process.

In learner-centered teaching, we center our planning, teaching, and assessment around needs
and abilities of the learners. The main idea behind the practice is that learning is the most
meaningful when topic are relevant the learners’ lives, needs, and interests and when the learners
themselves are actively engaged in creating, understanding, and connecting to knowledge. Learners
will have a higher motivation to learn when they feel they have a real stake in their own learning.
Instead of the teacher being the sole, infallible source of information, then, the teacher shares
control of the classroom and learners are allowed to explore, experiment, and discover on their own.
The learners are not just memorizing information, but they are allowed to work with and use the
information alone or with peers. Their diverse thoughts and perspectives are necessary input to
every class. The learners are given choices and are included the decision-making processes of the
classroom where focus on options, rather than uniformity, takes play. Learners are treated as co-
creators in the learning process, as individuals with ideas and issue that diverse attention and
consideration.

Community language learning

Counseling learning which was developed by Charles Curran in early seventieth is the base of
the Community language learning. According to Curran’s philosophy, students are “clients” and
teacher is a “counselor” who should take into consideration students needs. Within this technology
the affective factors and interpersonal relations during the interaction the members of the group
(class) are paramount in the learning. Teachers and learners join together to facilitate learning in a
context of valuing and prizing each individual in the group.

Community language learning as a technology is based on idea of students’ interaction and
interrelation and mutual-learning and teaching FL. All students as a group are responsible for the
solving teaching objectives and result, they help to each other. The technology intents to creation of
conditions for cooperative learning of FL in the system “learner- teacher - group”.

This conception had a practical realization in some variations and oriented to creation of
conditions of the active joint students’ activity in the various learning situations suggested by the
teacher. One of the variants of this technology is tolerant to the using the native language to develop
an interpersonal relationship based on trust with the other students. The student attempts to repeat
the English word after the teacher. Translation and imitation is used over a consideration period of
time, until students are able to apply words in the new language without translation.

The student are divided into small groups (3-4 students), the task and conditions of its
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realization is given and explained by the teacher for the each group. In this case all members of the
group are responsible for the process and result of the joined activity. The group should be mixed
where more successful students help to week ones. The teacher evaluates the group work.

The techniques and activities of community learning are realized by play or other
simulations. Language acquisition is conducted through communication in the groups work. Goal-
oriented activity in the group increases the motivation for speech practice.

Tandem-method

This method presupposes self-study of FL which conducts between two partners one of them
is a native speaker. The goal of tandem is to acquire FL by the help of real or virtual interaction
with the native speaker. The virtual communication has the following advantages: 1) extending the
bounders of communication, because tandem-partner can be from any country of the world; 2)
partners communicate through e-mail or chatting that contributes to develop writing, reading and
interpretation skills;

Project-methods

Project method as one of the innovative technologies of FLT is based on the modeling of
social interaction in a small group. It presupposes using learner-centered approach and developing
research and reflexive skills. By the project is meant a self-planning and self-realizing research
work. The key idea of this technology is an interaction of the student with the group, and an
interrelated study of some material, where all students are responsible for the result of the project.
That’s why they help to each other to achieve the concrete result.

The project presupposes solving a task or a problem and during this solution acquiring the
new knowledge and practical skills. It is a long-term, problematic assignment with the aim to
develop language and communicative skills. Project is differentiated according to the themes, but
their results are concrete and visual.

For the realization of the project students must acquire the following skills:

- intellectual skills (to work with the information/text, to analyze information, to summarize,
to evaluate information);

- creative skills (to generalize the ideas, to find many variants of solving problem, to forecast
the effect of the solving);

- communicative skills (to make discussion, to listen to the partner, to express own opinion
using arguments, to come to compromises, to express laconically own ideas).

According to character of final product there the following types of project:

1) Constructive-practical projects (design of notice-diary, situations);

2) Role-playing projects (dramatization, writing a play);

3) Informative and research projects (on chosen topic);

4) Publishing projects (writing an article for the newspaper);

5) Scenario projects (designing the program of the party);

6) Survey project (sociological questionnaire or interview);

7) Creative projects (essay; translation of a text)

The process of conducting the project includes the following stages:

1) preparation stage: choice of a problem or topic; making hypothesis and discussion in the
group the ways of problem-solving;

2) project-carrying stage: searching the information or material for the problem-solving;
opening the theme on the basis of analysis and classification of the selected material; writing a
presentation);

3) presentation stage: presentation and defense of the project to the audience; evaluation of the
project.

The survey project is described by us for illustration.

Survey project is the information-gathering activity. Students are divided into groups (4 or 6
students), each group uses a survey instrument to investigate a topic. The teacher selects the topic
that resonate with what is important in students’ lives and prepares a set of ready questions to help
to student to conduct interview on the given by the teacher topic. Each group decides how to
proceed when interviewing respondents. The aim of this activity is to compile interesting

58



information and report it in English, including numbers and percentages in the form of the table or
charts. After interviewing each group presents their results to the teacher outside of class and
receives feedback and suggestions. Then one of the representatives of the group presents the
research to audience (class). Students ask questions to the reporter.

Game-method

Games are used frequently in Communicative language learning. The students find them
enjoyable, and if they are properly designed, they give students valuable language and
communicative practice. Besides game or play is the form of organization in the conditional
situations directed to recreation and acquiring experience in which forming and developing
individuals’ behaviour. Many of the games have the following signs:

- free developing activity with the persons wish and for the pleasure, not only for the result;

- creative, improvised and active character of this activity;

- emotional activity, competitiveness, attraction;

- direct and indirect rules, reflected the content of the play, logical and temporal sequence of
its conducting.

Pedagogical game-method presupposes clearly the goal and appropriate to it pedagogical
results which have teaching-cognitive direction.

Games are important tool of learning with a number ofbenefits. These are:
 games are useful for aspects in language development;

» games emphasize the use of rules;
» games can enhance knowledge;
 games develop a range of skills.
In ELT game-methods can forms:
1. Language games (phonetic, lexical, orthographic, vocabulary and grammar)
2. Communicative games (role-play, creative).
Teachers use the term ‘games’ to include role-playing and acting. It was said that if teachers make
students act outwhat they read, then it becomes a game. This indicates that everything thatcalls for
body movement is termed a ‘game’.

The communicative games allow solving the following objectives:

- creation of psychological readiness of students to the communication;

- providing natural necessity of repetition of many times of the language and speech material;

- practice in selection of appropriate speech variant by students that is the preparation to the
spontaneous speech.

Role-playing is considered as one of the activities used in teaching innovative methods. It is
very important in Communicative language teaching because they give students an opportunity to
practice communicating in different social context and in different social roles. They help teachers
to improve the efficiency of teaching process. Role-playing involves the learners into active work
by positively influencing on their inner activity. This creates favorable conditions for cooperative
work. Such atmosphere creates their motivation, personal potentials of inner activity and helps to
form practical skills and habits.

During the role-playing such skills as creativity, getting out of the difficult situations,
resourcefulness, self managing are formed and improved. Role playing has not only educational
aim, but also has social aims because some life situations are modeled here for teaching.

When a teacher uses role-playing method in ELT he/she should follow the below given
instructions:

Creating cordial atmosphere among the learners who take part in the play.

Learners should feel free themselves and this will help them to play their role perfectly.
Creating favorable conditions in the teaching process and using props.

Taking into consideration the personal features of the learners.

Role-play can be organized according to the following principles: 1) closeness (a plot can be
very close to learners’ experience or distant); 2) situation (a situation can be everyday or unusual);
3) realism (the circumstances can be realistic or imaginary); 4) personality (the characters of role-
play can resemble the participants themselves or be alien to them). Role-play can be controlled (the
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participants are responsible for the language they use); semi-controlled (participant are partly
expected to the use the prescribed language); free (participant are responsible for the message and
not for the prescribed language); small-scale (lasting for a lesson or less) and large scale (lasting for
more than a lesson or perhaps for the whole term).

Questions:
1. How can we organize the learner-centered teaching?Think about techniques and activities used
in the frame of learner-centered approach.
2. Tell about the essence the Communicative language learning. Why is it considered innovative
method?
3. Do you consider that the tandem-method is very effective nowadays?
Think about using tandem-method by you.
4. What skills are necessary to carry project?
5. What types of the project do you know?
6. How many stages are in the carrying project?

Used literature:
1.Ahmedova L.T., NarmuratovaV.l.English Teaching Practicum. — Tashkent: UWED. —163p.
2.BrumfitCh.T.Communicative Methodology in Language Teaching. — Cambridge:

MODEL OF TEACHING
| THEME Ne8 | The interactive methods and variations in TFL
Model of teaching
Time -2 h. Number of students from 20 to 80
Plan of the lecture 1. The core of the interactive methods in FLT.

2. The interactive methods variations.
3. Problem-solving methods.
4. Case-study.

Aim of the lecture:to give general information about interactive methods in FLT, toexplain variations of
interactive method, to show the advantage of problem solving methods and case —study.

Tasks of the lecture:
To define features of interactive method
To show the different interactive methods in FLT
To clarify aims of problem solbving method and case- study

Methods of teaching Discussion, dispute

Form of teaching Group
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Means of teaching Projector, text of lectures

Place of teaching Lecture hall
Type of assessment Oral answering
Pedagogical technology Brainstorming, circle discussion

TECHNOLOGICAL MAP OF THE LECTURE

Teacher Student

Stages 1. Prepares for the content of the lecture.
2.Prepares slides for the lecture.
3.Gives the list of used literature.

1. Introduction | 1.1. Name of the lecture, key-words and plan. Listens
(15 min) 1.2. Explains aims and tasks of the lecture.
1.3. Asks questions in order to recall previous knowledge. Answerstothequestions
2. Main 2.1.Gives the main part of the theme, demonstrates and Listens and writes

stage(50 min) | explains all the key-words and theoretical part.

2.2. Explains features of interactive methods

2.3. Explainsimportance of using interactive methods and
variations in TFL

2.4.Shows the difference between problem solving method
and case-study.

3. Conclusion | 3.1. Answers to the students questions Asks questions. Writes
(15 min) 3.2.Gives sources of additional information, makes tasks.
conclusion.

Lecture 8.The interactive methods and variations in TFL.
1. The core of the interactive methods in FLT.
2. The interactive methods variations.
3. Problem-solving methods.
4. Case-study.
Key terms:interactive teaching, critical thinking, interactive brainstorming, interpersonal
communication.

The core of the interactive methods in FLT

Teaching involves an opened-minded plan for helping students meet and exceed educational

goals. Teaching styles may differ from teacher to teacher, class to class and school to school. Yet
every teaching objective must include a structured but flexible process for student advancement.
Interactive teaching styles incorporate a multitude of goals beneath a single roof. Interactive classes
are designed around a simple principle: Without practical application, students often fail to
comprehend the depths of the study material.
Interactivetrainingstylesprovidefourbasicformsoffeedback:
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Measurable student accomplishments — Teachers making use of interactive teaching styles
are better equipped to access how well students master a given subject material.

Flexibility in teaching — Applying training methods that involve two-way communications
enable the teacher to make quick adjustments in processes and approaches.

Practice makes perfect — Interactive instruction enhances the learning process.

Student motivation — Two-way teaching dispels student passivity.

Interactive methods belong to a group of methods based on the modern psychological
conception of interaction. In other words it is a cooperative activity of people during interpersonal
communication. The main feature of it is realization the ability of a person, to understand a partner
in the process of communication and act according to the situation and construct his/her own
activity.

Interactive methods of teaching are worked out according to the project “Reading and
Writing for Critical Thinking” (RWCT) which is being implemented in cooperation of the teachers
from many countries.

What is critical thinking? To answer this question we address to different definitions of this
term.

1. D. Halpern - critical thinking is “the use of those cognitive skills or strategies that increase
the probability of a desirable outcome”;

2. D.Willingham - critical thiking is “seeing both sides of an issue, being open to new
evidence that disconfirms your ideas, reasoning dispassionately, demanding that claims be backed
by evidence, deducing and inferring conclusions from available facts, solving problems, and so
forth” is an evidence of critical thinking.

In order to make learners’ use critical thinking skills, it is needed to develop a number of
qualities in them. According to D. Halpern these are:

1. Readiness to plan. It is very frequent when our thoughts emerge chaotically. It is necessary
to put them in order and to line up sequence of narration.

2. Flexibility. If a leaner is not ready to accept other viewpoints, he/she cannot produce his/her
ideas and thoughts. The flexibility prevents from drawing inadequate or quick conclusions unless
the learners have variety of information.

3.Persistence. Frequently, when we come across difficult tasks or problems, we put off until a
later time. Being persistent in learning helps to reach significant results in learning process.

4.Readiness to correct own mistakes. Critically thinking person wouldn’t make excuses,
he/she would draw adequate conclusion and take advantage of the mistakes.

5.Awareness. It is one of the crucial qualities where a learner should be aware of one’s own
thinking, content of one’s conception and make an attempt to regulate one’s cognitive process in
relationship to further learning.

6.Search of compromise. It is crucial when made decisions are also perceived by other people,
otherwise they will stay as statements.

Development of critical thinking requires using appropriate methods which can unify the
process of learning in step by step realization of each stage of the lesson. There are different
methods and strategies used in the given stages as evocation, realization of meaning and reflection.

The interactive methods variations
Whereas students often lose interest during lecture-style teaching, interactive teaching styles
promote an atmosphere of attention and participation. Make it interesting. Make it exciting. Make it
fun. Telling is not teaching and listening is not learning .
Brainstorming — various techniques
Interactive brainstorming is typically performed in group sessions. The process is useful for
generating creative thoughts and ideas. Brainstorming helps students learn to pull together. Lacks of
criticism create favorable conditions for the learners to express the ideas freely and these of course
motivate them. At the end of brainstorming activity all the expressed utterances are written and
analysed.
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Think, pair and share
Establish a problem or a question. Pair the students. Give each pair sufficient time to form a
conclusion. Permit each participant to define the conclusion in his or her personal voice. You can
also request that one student explain a concept while the other student evaluates what is being
learned. Apply different variations of the process.
Incident process
This teaching style involves a case study format, but the process is not so rigid as a full case study
training session. The focus is on learning how to solve real problems that involve real people. Small
groups of participants are provided details from actual incidents and then asked to develop a
workable solution.
Cluster

Cluster can be used at all stages of ELT for motivating the learners to the theme they are
learning. For this a teacher may write a word in the centre of the blackboard and ask the learners to
write around the word all what has relations with the key word, after that they exchange their ideas
working in pairs. Then teacher gives a task to make up word combinations with the word “book’:
my book, a good book, an interesting book, a nice book, etc.This method involves all the learners
into active work and forms motivation. It can be effectively used in improving monologue speech
skills.

“Labirint” technology
The aim of technology: to teach the learners to overcome different life problems, to assess the
situation, find solution of the problem and to improve the skills of quick thinking and cultural
communication.
Procedure of the technology:
Teacher asks the pupils to seat around the table. They may put a basket of flowers in the middle of
the table and this helps to create favorable atmosphere and motivation. It’s desirable to have such
activities (lessons) in the nature. Teacher begins the lesson telling an interesting story or informing
some interesting facts from the life of the learners. As an example the teacher presents some life
situation and difficulties and ask the learners to tell the ways how to overcome them. If it is difficult
for the learners the teacher presents three ways of solution the problem and ask the learners to select
the best solution. Then the learners should explain why they think this solution is best?
After that teacher form small groups which consist of three members. An every member of this
small group on the basis of their language experience should remember some problematic situation
from their life and pick up the most interesting of them and then tell its solution. The solution of the
solution of the problem may be in the form a test or it may consist of one clear answer.
Teacher fixes the time and the members of each small group will tell the problem or situation to the
members of other groups. When the fixed time is over they in turn will tell the solution of the
problem for example they memorize the problem of the first group and the members of the other
groups will tell their solutions of the problem. After having listened to all their answers the teacher
also tells his opinion. Then they pass to work on the solution the next group. And this way the
discussion goes on.
Cinquaine

This word was borrowed from the French language and means five lines. It helps the learners
to find out the key words from the text, learn their meaning, function and use then make short
conclusion on the text. Cinquaine first worked out by American poet Adelaide Crapsey. Most
methodologists believe that cinquaine is effective on working with difficult information. It helps to
single out the most important parts of the information.

Cinquaine is used in the following way:

A word is given. It can be any word belonging to noun class of words, for example: a house.
An adjective is used to this word: a nice house.
An adjective may be redoubled: a big nice house.
A verb or adverb is added and a sentence is formed: we have a big nice house.
Learners express their attitude to the information: we like our house.
As we see the technique of extending periphery is used within this method.

U wN e
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3. Problem-solving methods

From the variety of innovative educational technologies the most effective is problem-
solution. This method begins by asking students to look at situations around them and identify
problems. This discussion should be participatory and can include pictures of both good and bad
situations in the community members. The primary question begins with is, “What problem are you
having?” Use the answers to work with community members to diagnose causes of the problem
and identify possible solutions. Because work is done with community members, they will likely be
motivated and feel empowered to bring about the desired change.

Discussion is a type of interactive method requires to study teaching material on the theme

before starting discussion. At the time discussion is a simulation of reality for study purposes with
problem-rising task, cooperating or challenging viewpoints of participants, polarization of opinions,
decision-making and problem-resolution.
Discussion in the groups is most efficient when they follow a logical step-by-step procedure in
problem solving. The most common procedure that effective groups use is the problem-solution
pattern of problem solving. Following pattern, the group first analysis the problem and then moves
on to the solution stage of the discussion. If all group members are familiar with this pattern, the
discussion will be much more organized.

A discussion can be organized as a pyramid discussion. It means that a problem task is given
to pairs of students. Once a pair has solved the problem, two pairs are put together to compare
answers and to agree a joint solution to the problem. Then larger groups continue to discuss the
problem and to work out the single solution. Finally a single variant for the whole of the class is
worked out.

For example, after having learnt the lexico-grammatical material on the theme the learners
may start discussion. This method helps to the learners consistently and logically express their ideas
by presenting grounds for their utterances.

Here the learners work in small groups and this improves their activity because every member
of the group may express his/her ideas and takes part in the discussion.

The forms of organizing group work are the following:

A theme is selected (chosen)

Learners must have learnt the chosen problem

Groups are formed

Teacher gives instruction and announces the time

Controls the activity of learners and if it is needed, helps and stimulated them.

At the end of the discussion one representative of each group makes information.

The aim of the technology is to teach the learners to overcome different problems they faced with
and form the skills of understanding the situation and problem. To introduce the learners with some
methods of solving problems are necessary to teach the learners to clear up the reasons of exiting
the problem and to choose the right method of solving it.

o~ E

4. Case-study
The case-study method was first introduced into social science by Frederick Le Play in 1829 as a
handmaiden to statistics in his studies of family budgets( Les Ouvriers Europeans(2™ edition,
1879)) Case studies are stories. They present realistic, complex, and contextually rich situations and
often involve a dilemma, conflict, or problem that one or more of the characters in the case must
negotiate.
A good case study, according to Professor Paul Lawrence is:

“the vehicle by which a chunk of reality is brought into the classroom to be worked over by
the class and the instructor. A good case keeps the class discussion grounded upon some of the
stubborn facts that must be faced in real life situations.” At present Case-study method occupies a
leading position in education and activity used in abroad.
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4.

It is one of the most effective means of teaching and forming the skills of solving problems.
Situation based teaching according to the methodology worked out in the Harward University its
intensive training of the students using video materials, computer and program providing.

Within the period of study at the University a student of Harward has to work with hundreds of
cases

Finding or creating cases
It is possible to write your own case studies, although it is not a simple task. Whatever the source,
an effective case study is one that, according to Davis (1993):
tells a “real” and engaging story
raises a thought-provokingissue
haselementsofconflict
promotes empathy with the central characters
lacks an obvious or clear-cut right answer
encourages students to think and take a position
portrays actors in moments of decision
provides plenty of data about character, location, context, actions
isrelativelyconcise

Usingcasestudies

How you use case studies will depend on the goals, as well as on the format, of your course. If it is
a large lecture course, for example, you might use a case study to illustrate and enrich the lecture
material. Also in a large class you might consider breaking the class into small groups or pairs to
discuss a relevant case.

While there are many variations in how case studies can be used, these six steps provide a general
framework for how to lead a case-based discussion:

Give students ample time to read and think about the case. If the case is long, assign it as
homework with a set of questions for students to consider

Introduce the case briefly and provide some guidelines for how to approach it. Clarify how
you want students to think about the case (e.g., “Approach this case as if you were the presiding
judge” or “You are a consultant hired by this company. What would you recommend?”)

Create groups and monitor them to make sure everyone is involved. Breaking the full class
into smaller groups gives individual students more opportunities for participation and interaction.
Have groups present their solutions/reasoning: If groups know they are responsible for producing
something (a decision, rationale, analysis) to present to the class, they will approach the discussion
with greater focus and seriousness. Write their conclusions on the board so that you can return to
them in the discussion that follows.

Ask questions for clarification and to move discussion to another level. One of the
challenges for a case-based discussion leader is to guide the discussion and probe for deeper
analysis without over-directing.

Synthesize issues raised. Be sure to bring the various strands of the discussion back together
at the end, so that students see what they have learned and take those lessons with them. The job of
synthesizing need not necessarily fall to the instructor, however; one or more students can be given
this task.

Some variations on this general method include having students do outside research (individually or
in groups) to bring to bear on the case in question, and comparing the actual outcome of a real-life
dilemma to the solutions generated in class.

Questions:
1. What do we mean by interactive technologies?
2. What types of interactive technologies can you name?
3. Can you give additional information about the problem-solving method?
What variations of the problem solving method do you know?
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Used literature:
1.Ahmedova L.T., Narmuratova V.l. English Teaching Practicum. — Tashkent: UWED. —163 p.

2.BrumfitCh.T.Communicative Methodology in Language Teaching. — Cambridge: Cambridge
University Press, 1990. =176 p.

3.Makhkamova G., Alimov Sh. Innovative pedagogical technologies in the English language
teaching. - Tashkent: UWED.-165p.

MODEL OF TEACHING

THEME Ne9 Distance and module technology in
learning and teaching FL

Model of teaching
Time-2h. Number of students from 20 to 80

Plan of the lecture Distance learning and teaching FL.
Module teaching as innovative technology.
Constructing and designing of the module program.

Aim of the lecture:to give general information about distance and module technology in
teaching FLT, to explain constucting and designing of module program.

Tasks of the lecture:
To define features of distance and module teaching and leraning FL
To show advantages of distance and module teaching
To clarify aims of distance and module teaching

Methods of teaching Discussion, dispute
Form of teaching Group
Means of teaching Projector, text of lectures
Place of teaching Lecture hall
Type of assessment Oral answering
Pedagogical technology Brainstorming, cluster

TECHNOLOGICAL MAP OF THE LECTURE
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Teacher Student
Stages 1.Prepares for the content of the lecture.
2.Prepares slides for the lecture.
3.Gives the list of used literature.

1. 1.1. Name of the lecture, key-words and plan. Listens
Introduction | 1.2. Explains aims and tasks of the lecture.
(15 min) 1.3. Asks questions in order to recall previous Answerstothequestions
knowledge.
2. Main 2.1.Gives the main part of the theme, demonstrates Listens and writes
stage(50 and explains all the key-words and theoretical part.
min) 2.2. Explains features of distance and module

teaching and learning FL

2.3. Explainsimportance of module and distance
teaching and learning FL

2.4.Showsconstructing and  designing  module

program.
3. 3.1. Answers to the students questions Asks questions. Writes
Conclusion | 3.2.Gives sources of additional information, makes tasks.

(15 min) conclusion.

Lecture 9.Distance and module technology in
learning and teaching FL

1. Distance learning and teaching FL.
2. Module teaching as innovative technology.
3. Constructing and designing of the module program.
Key terms:teaching from distance, telecommunicative nets, module teaching, self-study learning.

At present one are living in highly developed technical age, which gives the FL teachers the
opportunity of organizing teaching from distance.

Distance teaching is a system in which a teacher teaches the students with the help of Internet
sending tasks to the learners by post or e-mail.

It is carried out by using computer-telecommunicative nets enabling the learners to do the
tasks independently. These objectives are usually checked up by the help of electronic post if the
learners send them to the teacher and also during face to face talk with a teacher.

The major feature of distance teaching is a mediate telecommunicative talk “teacher — student” (See
Figure 1).
Figure 1. The process of distance learning

Sendsinformation Receivesinformati
on

The courses of distance teaching require projecting the activity of the learner carefully and in detail.
And the course creates high effective feedback and interaction between a teacher and the learners.
At present in the methodological literature, one can see different variation of organizing
teaching through distance.
The programs and experience in organizing teaching through distance have proved the
affectivity of it. Distance teaching gives the opportunity of the worldwide cultural and educational
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values collected in the nets of Internet. In such type of education the learners can be taught by the
experienced teacher, improve their qualification and deepen their professional knowledge and these
factors emphasis distance teaching and distance learning. It is one of the perspective forms of
teaching and gaining knowledge using the modern technologies.

2. Module teaching as innovative technology

It is important for an English teacher to be aware of the essence of module teaching for the
effective organization of the teaching process. The essence of it is in that the learners independently
or under particular guidance of the teacherwork with the given teaching material and achieve
required goals of cognitive activity working with modules.

According to A,V.Konisheva, content of teaching is distributed into several modules and each
module is performed as a purposeful functional unit including the teaching content and technology
of its acquiring. Several modules (units, blocks) are put together to make a complex a module
teaching (See the Figure 2). Module can be considered as a theme which distributed into the
subthemes which is fully completed.

Figure 2 Module

Module Teach

M-1 M-2! M3 M-4

teaching.

It is used as the means of FLT included the program of teaching and learning activity, the
bank of information and instruction for achievement teaching aims. Only the module can be used as
a program of individualized teaching and is intended for self-study learning.

The main features of module teaching are given below:

1. The content of teaching is presented in the completed independent blocks (module),
acquisition of which is carried out according to the aims.

2. The learners are received the teachers’ instructions and advices in the written form.

3. The learners work independently and organize their work according to the required goal,
and the given plan.

4. During independent work the students learn self-organizing, self-control and self-
correction.

TheModule teaching has the following advantages:
- Almost all the learners work independently, achieve the requiredgoal of teaching within
cognitive activity and consolidate knowledge on a certain theme.
- Working independently the learners can acquire the skills of self-organizing activity, self-
control and self-correction. It help them to see their achievements, their weak and strong points and
overcome their gaps and shortcomings.
- The well worked out teaching elements of the module allow students to develop critical
thinking, responsibility for the result of their cognitive activity, to regulate their time and behaviour.

Difficulties ofcreation of the Module teaching. They are:

1. Creation of the module program is a hard process and takes much time.
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2. It is impossible to use this method for any teaching material. For example, it gives less effect
working in emotional imaginative or descriptive teaching material.

3. Constructing and designing of the module program

The learners’ activity in module system of organizing independent work has some principal
differentiations from traditional system of teaching. Within it thecontent of teaching is presented in
the separate modules as a bank of information and instructions of its application.

Module teaching demands creation of the module program. Before constructing such program
the teacher should single out the main ideas of the course, formulate the main goal and select the
content of ELT around the main ideas for the blocks.

The EL teachers should be aware of the main principles for constructing module program.
They are:

1. A set of particular goals of the teaching elements provides to achievement of each integrative
goal of module.
2. The basis of managing and monitoring of the process of acquiring knowledge and skills is
feedback.
3. Teaching material must be presented in an accessible, laconic and expressive way and in the form
of dialogue.
4. The structure of the module should be corresponded to the logics of this or that type of
Education Institution.

For working out the module program it must be taking into consideration the succession of
acquiring knowledge and skills by he students. They concerns to:

1. Perception is defined as “catching” of the objects of learning.

2. Comprehension of knowledge occurs in the process of analytic-synthetic activity (analysis,
synthesis and generalization).

3. Memorization is to cumulate knowledge in mind. There are 3 types of memorization: 1) a
primary (vivid) memory. It is important for keeping a learned material in the mind for a long time;
2) involuntary memorization. It occurs in the process of operations with the subject of learning; 3)
voluntary memorization. It is formed in the special organized conditions.

3. Application of knowledge connected with involving learners into activity in solving
problems, and transferring knowledge into different spheres. Acquiring material means to
understand, memorize and learn it in the different situations.

4. Generalization of knowledge. It is the process of transferring knowledge from single to
general. The primary generalization (during perception) connected with the forming general
representation of the subject. Local generalization (conceptual) related to inner core of the subject,
in the result the students acquire its parts. Thematic generalization is acquiring the system of
concepts and final generalization is acquiring all system of concepts.

5. Systematization of knowledge deals with the process of regulation of the learned material in
the system.

The steps for constructing and designing a module:

1. Formulation of the integrative goals in each module;
2. Testing for going in (entry) control to reveal the readiness of students;
3. Determination of the particular goals and creation the teaching elements (tasks, algorithms of
actions ant tasks for control and correction of the material) in each module;
4. Creation of structural-logical schemes of summarizing of the material,
5. Creation of going out (output) control.
The structure of module program is presented in the Figure 3. Scheme
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It is necessary to point out that constructing module always begins with formulating integrative
purpose. Then the task for input control is given which aim is to reveal of students’ readiness for
acquiring the modules. All special purposes are defined, teaching elements are created which
includes purpose arrangement, algorithms of actions and testing for control and correction obtaining
knowledge and skills. The next to last module element is fulfilled with the content as resume
described the steps of doing assignments.

Questions:
1.What technical aids are used for distance learning?
2. Is it effective form of education?
3. What is the module teaching
4. Give the definition of “module”.
5. What principles can you name for construction of module program?
6. Is the module technology is used in our condition of education?
Used literature:
1.Ahmedova L.T., Narmuratova V.l. English Teaching Practicum. — Tashkent: UWED. —163 p.
2.BrumfitCh.T.Communicative Methodology in Language Teaching. — Cambridge: Cambridge
University Press, 1990. =176 p.
3.MakhkamovaG., AlimovSh. Innovative pedagogical technologies in the English language

MODEL OF TEACHING
| THEME Nel0 | Innovations in assessment of EL proficiency
Model of teaching
Time -2 h. Number of students from 20 to 80
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Plan of the lecture 1. Innovative technologies in assessment of EL proficiency.
2. Approaches in the aspect of feedback and error correction.
3. Language portfolio as innovative technology.

Aim of the lecture:to give general information about innovative technologies in assessment of
EL proficiency, to explain approaches in aspect of feedback and error correction, to explain
language partfolio as innovative technology

Tasks of the lecture:
To define features of innovative technologies in assessment of EL proficiency
To show the connection of approaches in aspect of feedback and error correction
To clarify aims of language partfolio

Methods of teaching Discussion, dispute
Form of teaching Group
Means of teaching Projector, text of lectures
Place of teaching Lecture hall
Type of assessment Oral answering
Pedagogical technology Expert list, brainstorming.

TECHNOLOGICAL MAP OF THE LECTURE

Teacher Student

Stages 1.Prepares for the content of the lecture.
2.Prepares slides for the lecture.
3.Gives the list of used literature.

1. Introduction | 1.1. Name of the lecture, key-words and plan. Listens
(15 min) 1.2. Explains aims and tasks of the lecture.
1.3. Asks questions in order to recall previous knowledge. Answerstothequestions
2. Main 2.1.Gives the main part of the theme, demonstrates and Listens and writes

stage(50 min) | explains all the key-words and theoretical part.

2.2. Explains features of innovative technologies in
assessment of EL proficiency

2.3. Explainsimportance of innovative technologies in
assessment of EL proficiency.
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2.4. To explain cognitive code-learning

3. Conclusion | 3.1. Answers to the students questions Asks questions. Writes
(15 min) 3.2.Gives sources of additional information, makes tasks.
conclusion.

Lecture 10.Innovations in assessment of EL proficiency.
1. Innovative technologies in assessment of EL proficiency.
2. Approaches in the aspect of feedback and error correction.
3. Language portfolio as innovative technology.
Key terms:feedback, cognitive code-learning ,portfolio,

1. Innovative technologies in assessment of EL proficiency
Assessment in the teaching EL fulfils a great role. Expending the CEFR throughout the world
makes us to implement the innovative technologies in assessment too.

In the context of teaching in general, feedback is information that is given or the learner about
his or her performance of a learning task, usually with the objective of improving this
performance. Feedback has two main distinguishable components: assessment and correction. In
assessment, the learner is simply informed how well or badly he or she has performed. The role of
assessment in the educational process is essential before organizing teaching a foreign language
process a teacher should be aware of the aims of assessment and what assessment is, how
assessment differentiates from evaluation, why a teacher should have differentiate them. Besides
these time of using assessment and benefits of it are also important education assessment is very
broad term and has different meanings relating on the context and in the literature various
definitions of assessment can be found.

According to Walvoord : “assessment is aimed to determine the ways of improving learning of
students in their program systematic collection of information about student learning which
includes using the time, knowledge, expertices and available resources in order to inform decisions
about the ways of improving learning”. Another scientist Linda Suskie: from the Middle States
Commission of Higher Education argues that the “Assessment is ongoing process of establishing
clear, measurable expected outcomes of student learning”. She believes that students have sufficient
opportunities to achieve those outcomes. By systematically working and gathering information
analyzing and interpreting them it’s possible to get positive solution of the question. Matching the
expectations and working on the information can be resulted in improving student learning in the
context of teaching a foreign language at school the ultimate aim of assessment is to improve
pupils’ learning a target language.

As it is stressed above assessment has different meanings which can be defined depending
on the context. If a psychologist administrates a test to determine personality characters it means
that he is engaging in assessment. But in the context of education the focus of assessment is
learning process. It should be stressed that even within education there exist various definitions of
assessment. The main purpose of assessment is to improve student learning. Assessment allows for
evidence-based decision making about curriculum, pedagogy, advising and student support. At the
program level, assessment provides program faculty evidence that allows them to improve program
outcomes. At the course level assessment helps instructors evaluate whether students achieved the
identified course objects and provides information to improve the course. Program assessment and
procedure assessment are differentiated in the pedagogical literature. Program assessment is
ongoing process of identifying goals and objectives collecting and analyzing data, and making
modifications. Programs need not assess every goal and objective every year, but the program
should have a plan for periodically assessing all aspects. A program might choose to adopt a
process of rotating through the goals and objectives or a regular schedule. It might also opt to
initially prioritize and target particular goals. Program assessment can provide data that will help
course instructors, programs and departments to make informed decisions in terms of the program
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strengths and areas for improvement. In addition, the data collected for assessment can also be used
for other purposes such as annual reviews. A good way to start the program assessment process is to
appoint an assessment coordinator or committee. The committee can then begin by identifying
program goals there are two ways to identify goals. One way is to gather examples from other
programs and edit them and the second | that you might review course syllabi and identify themes,
common expectations of a student learning, or sequential expectations that all students are expected
to meet upon program completion. Once you have identified broad goals, the next step is to write
measurable objectives that will address those goals. Assessment is sometimes confused with
evaluation, but it is important to differentiate them. Evaluation means to think carefully about
something before making judgment abut its value, importance and quality. They both assessment
and evaluation use similar methods but have different ultimate goals. Like assessment there is no
one consistent definition of evaluation according to Goldman and Zakkel “Evaluation is the analysis
and use of data by faculty judgments about student performance. Evaluation includes the
determination of a grade or a decision regarding pass/fail for an individual assignment or for a
course”. For example you may assign a research paper in your course that is designed to determine.
Now well students can search and summarize a body of literature. Using a rubric, you “evaluate”
the papers and assign grades that reflect the level at which an individual student performs the
assignment. In this case, you are comparing the work to a standard in order to determine a grade.
You can use the same rubric to determine what aspects of the assignment the students, as a group,
do well with and what aspects they are less proficient at. When you use this information to change
your teaching methods, for example in attempt to improve student performance on this paper the
next time you teach the course, you are doing “assessment”.

2.Approaches in the aspect of feedback and error correction
Different opinions according to the audio-lingualizm humanistic methodologies and skill theory can
be distinguished in the context of assessment and defining its peculiarities.  Audio-linguizm
supposes that negative assessment is to be avoided as far as possible since it functions as
“punishment” and may inhibit or discourage learning. Positive assessment provides reinforcement
of correct responses, and promotes learning.
According to humanistic methodologies a crucial function of the giving of assessment is to preserve
and promote a positive self-image of the learner as a person and language learner. Assessment
therefore should be positive or non-judgmental.
In skill theory the main attention is focused on for successful acquisition of a skill, the learner needs
feedback on how well he/she is doing; hence the importance of the provision of constant and honest
assessment.
In the feedback the correction of mistakes is needed. Here also exist different opinions on this
question. They are the opinions of audio-linguizm. Learner mistakes are, in principle, avoided by
the limiting of progress to very small, controlled steps: hence there should be little need for
correction the latter is, in any case , not useful foe learning; people learn by getting things right in
the first place and having their performance reinforced.
Cognitive code-learning
Mistakes are regrettable, but an unavoidable part of learning: they should be corrected whenever
they occur to prevent them occurring again;
Interlanguage
Mistakes are not regrettable, but an integral and important part of language learning; correcting
them is a way of bringing the learner’s “Interlanguage” closer to the target language.
Communicative approach
Not all mistakes need to be corrected: the main aim of language learning is to receive and convey
meaningful messages, and correction should be focused on mistakes that interfere with this aim, not
on inaccuracies of usage.
Monitor theory
Correction does not contribute to real acquisition of the language, but only to the learner’s
conscious monitoring of speech or writing. Hence the main activity of the teacher should be to
provide comprehensible input from which the learner can acquire language, not to correct.
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3. Language portfolio as innovative technology

The basic idea of a portfolio is to provide a much wider range of evidences of the language
skills of a student. It involves analyzing and evaluating multiple examples of a student's work and
assessing a student’s proficiencies and problem areas. Portfolio involves scoring a wide range of
student’s work based on predetermined criteria. All students can have benefits from this type of
self-assessment, because portfolios offer students the opportunity to demonstrate what they have
learned and experienced with the target language. It can include the whole range of language
evidences reflecting a much wider range of skills. It might include tests, readings, written work,
essay plans, feedback and reflections.

The process of actually developing and finding content for the portfolio often means that
both the teachers and the students play a role in the form they take. For example, it may be left to
the student to decide what examples of writing or reading to include in the portfolio. In doing this
the students ‘own’ their portfolios and learn and reflect from the process of actually choosing the
content for the portfolio itself.

Language portfolio was created under framework of Council of Europe and it included three
components:

1. The language passport, which is a record of language learning both inside and outside the
classroom. This has personal information like any passport, plus a grid which provides information
about the languages that the person speaks and their level, using the Common European Framework
of Reference.

2. The language biography which is a diagnostic self-assessment of FL, or L2 skills. It is done
through a series of ‘can do’ statements where the student ticks check boxes to demonstrate what
s/he can and can’t do in a given language.

3. Finally, there is a language dossier/file. It is here where the students provide actual
evidence of their language ability through a variety of artifacts.

Questions:

1.How do you conduct the assessment during the listening activity.

2. Tell what criteria you would yourself use in assessing learners performance.

3. If you combine a different criteria would you take into account learners’ effort, motivation and
progress in deciding on your final grade. Write some examples.

4. Read and remember:

Spoken errors: When students are doing controlled practice, we are usually concerned with
accuracy; so we need to correct important errors as they occur. When students are involved in freer
activity 9e.g. discussion, role play), we want them to develop fluency; so it is better not to interrupt
by correcting too often, but to remember common errors and deal with them afterwards. Possible
techniques for correction errors:

-give the correct form; the student repeats it;

-indicate where the errors are, but let the student correct himself or herself;

-pass the question on to another student, then give the first student a chance to repeat the correct
form.

To help students develop a positive attitude to errors; encourage them, focusing on what they have
got right, and praise them for correct and partly correct answers, so they feel they are making
progress.

Written errors: to avoid too much correction of written work, give simple writing tasks which will
not lead to many mistakes and which can be corrected in class.

Correcting work in class:

-go through the answers, writing on the board only if spelling is a problem.

-let students correct their own work or exchange books and correct each other’s.

- more round the class to check what they are doing.

5. You teacher gave you a much lower grade for a class presentation than you expected. What do
you do?
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Do nothing. Work harder on your next presentation.

Complain to someone in authority.

During class, ask the teacher explain your grade.

Make an appointment to speak with your teacher outside of class.

Used literature:

1.Ahmedova L.T., Narmuratova V.l. English Teaching Practicum. — Tashkent: UWED. —163 p.
2.BrumfitCh.T.Communicative Methodology in Language Teaching. — Cambridge: Cambridge
University Press, 1990. =176 p.

3.MakhkamovaG., AlimovSh. Innovative pedagogical technologies in the English language
teaching. - Tashkent:UWED.-165p.
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CEMUHAPMAIIFYJIOTJIAPHA
Seminar Ne 1

Duration of the lesson: 80 minutes
Form of the lesson:Practical lesson
Theme: Connection of the subject with other sciences. Aims and content of teaching and learning
English.
Key terms: curricular subject, features of the subject, linguo-cultural context, language education,
multilingualism, polyculturalism, language education diversity/variety
Aim of the seminar:
- to give general information about subject
-to show connection of methodic with other subjects
-to reveal aims of teaching and learning English.
Means of teaching:blackboard, chalk, cards, schedules, etc.
Chronological map of the lesson:

Stages Form of teaching Time (by minutes)
1. Introduction Oral 2
2. Naming the seminar and short description Oral 3
of it
3. Students’ answers according to the plan: Oral answer 30

1. Features of a foreign language as a
curricular subject.

2. Connection of methodic with other subjects.
3. Aims of teaching and learning English.

4. Discussionofthethemebyusingped. Oralanswer 10
technology “Brainstorming”

5. Cross- Oral answer 10
questioningforthefollowingquestions(Appendix
) andimprovestudents’knowledgebyped.

technology “Expertlist”

6.Giving students their themes for individual In written or printed 10
work ( tables, schemes, notes, self-study, etc.) form

7.Intelectual game concerning to the topic of Oral answer 10
the lesson (2 teams)

8.Assessmentofstudents, In oral and written 5

givingthenextseminartopic with source of forms

literature

9. Conclusion - -

Seminar Ne 2
Duration of the lesson: 80 minutes
Form of the lesson:Practical lesson
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Theme: The importance of FL learning in Uzbekistan

Key terms: social value, personal-oriented value, human resources, liberal arts, divergent,
polycultural society

Aim of the seminar:

- to give general information FL learning in Uzbekistan

-to show the importance of FL learning in Uzbekistan

-to reveal social and personal-oriented values.

Means of teaching:blackboard, chalk, cards, schedules, etc.

Chronological map of the lesson:

Stages Form of teaching Time (by minutes)
1. Introduction Oral 2
2. Naming the seminar and short description Oral 3
of it
3. Students’ answers according to the plan: Oral answer with notes 30

1. The importance of FL teaching and
learning in Uzbekistan.

2.Personal-oriented value of FL education.

3. Development of multilingualism in
Uzbekistan.

4. Discussionofthethemebyusingped. Oral answer 10
technology “Brainstorming”

5. Cross- Oral answer 10
questioningforthefollowingquestions
(Appendix __) andimprovestudents’
knowledgebyped. technology “Cluster”

6.Giving students their themes for individual In written or printed 10
work ( tables, schemes, self-study, etc.) form

7. Intellectual game concerning to the topic of Oral answer 10
the lesson (2 teams)

8. Assessmentofstudents, In oral and written 5
givingthenextseminartopic with source of forms

literature

9. Conclusion - -

Seminar Ne 3
Duration of the lesson: 80 minutes
Form of the lesson:Practical lesson
Theme: Common European Framework of Reference for Languages: Principles of teachingin the
conditions of Uzbekistan
Key terms:CEFR, descriptors, learning, teaching, assessment, syllabuses, curriculum, guidelines,
examination, textbooks, language proficiency, transparency of course, a single educational space,
Modern languages, approach, multistage model of education, communicative competence.
Aim of the seminar:
- to give general information about CEFR
-importance of CEFR in Uzbekistan

77



-togive information about CEFR levels

-to explain the modern model of teaching English.

Means of teaching:blackboard, chalk, cards, schedules, etc.

Chronological map of the lesson:

Stages Form of teaching Time (by minutes)
1. Introduction Oral 2
2. Naming the seminar and short description Oral 3
of it
3. Students’ answers according to the plan: Oral answer 30
1.Document of “Common European
Framework of Reference for Languages:
Learning. Teaching. Assessment”
2. Descriptors in the CEFR.
3. The modern model of teaching and
learning English in Uzbekistan.
4. Discussionofthethemebyusingped. Oral answer 10
technology “Brainstorming”
5. Cross- Oral answer 10
questioningforthefollowingquestions
(Appendix _ ) andimprovestudents’
knowledgebyped. technology “Expertlist”
6.Giving students their themes for In written or printed 10
individual work ( tables, schemes, self- form
study, etc.)
7. Interactive game concerning to the topic Oral answer 10
of the lesson
8. Assessmentofstudents, In oral and written 5
givingthenextseminartopic with source of forms
literature.
9. Conclusion - -

Seminar Ne 4
Duration of the lesson: 80 minutes
Form of the lesson:Practical lesson
Theme: Theoretical problems content of teaching English. Methods of teaching and learning
English at school, lyceum and college.
Key terms:communicative language teaching and learning, co-teaching and co-learning,the second
language personality, interactive learning, learner-centered learning, cooperative learning, content-
based learning, task-based learning, age groups.
Aim of the seminar:
- to give general information about communicative language teaching and learning
-to show the importance of linguo-cultural teaching and learning
-toexplain methods of FL teaching.
Means of teaching:blackboard, chalk, cards, schedules, etc.
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Chronological map of the lesson:

givingthenextseminartopic with source of
literature

forms

Stages Form of teaching Time (by minutes)
1. Introduction Oral 2
2. Naming the seminar and short description Oral 3
of it
3. Students’ answers according to the plan: Oral answer 30
Communicative language teaching and
learning
Linguo-cultural teaching and learning
Methods of FL teaching and learning
Age groups for choice of methods in
teaching process
4. Discussionofthethemebyusingped. Oral answer 10
technology “Brainstorming”
5. Cross- Oral answer 10
questioningforthefollowingquestions
(Appendix __) andimprovestudents’
knowledgebyped. technology “Expertlist”
6.Giving students their themes for In written or printed 10
individual work ( tables, schemes, self- form
study, etc.)
7. Intellectual game concerning to the topic Oral answer 10
of the lesson
8. Assessmentofstudents, In oral and written 5

9. Conclusion

Seminar Ne 5

Duration of the lesson: 80 minutes
Form of the lesson:Practical lesson

Theme: Professional competence of the teacher.
Key terms:competency in science, competent teacher, teaching competency, designing curricula

Aim of the seminar:
- to give information about “competency”

-togive information about “competent teacher”

-toexplain aspects of teaching competency.

Means of teaching:blackboard, chalk, cards, schedules, etc.

Chronological map of the lesson:

Stages Form of teaching Time (by minutes)
1. Introduction Oral 2
2. Naming the seminar and short description Oral 3
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of it

givingthenextseminartopic with source of
literature

forms

3. Students’ answers according to the plan: Oral answer with notes 30
Different types of competency.

The main features of competent teacher.

Basic aspects of teaching competency.

4. Discussionofthethemebyusingped. Oral answer 10
technology “Brainstorming”

5. Cross- Oral answer 10
questionningforthefollowingquestions

(Appendix ) andimprovestudents’

knowledgebyped. technology “Cluster”

6. Giving students their themes for In written or printed 10
individual work ( tables, schemes, notes, form

self-study, etc.)

7. Intellectual game concerning to the topic Oral answer 10
of the lesson (2 teams)

8. Assessmentofstudents, In oral and written 5

9. Conclusion

Seminar Ne 6

Duration of the lesson: 80 minutes
Form of the lesson:Practical lesson

Theme: Professional literacy of FL teachers. Language portfolio as innovative technology.
Key terms:cultural and professional literacy, humanitarian approach.

Aim of the seminar:

- to give information about main requirements to the FL specialists
-to show main professional literacy of FL teachers

-toexplain main didactic principles used in innovative technologies.
Means of teaching:blackboard, chalk, cards, schedules, etc.

Chronological map of the lesson:

Stages

Form of teaching

Time (by minutes)

1. Introduction Oral 2
2. Naming the seminar and short description Oral 3
of it

3. Students’ answers according to the plan: Oral answer with notes 30
Professional literacy of FL teachers.

The main requirements to the FL specialists.

Innovative technologies in FLT as subject.

4. Discussionofthethemebyusingped. Oral answer 10

technology “Circle discussion”
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5. Cross- Oral answer 10
questioningforthefollowingquestions

(Appendix ) andimprovestudents’

knowledgebyped. technology “Cluster”

6.Giving students their themes for individual In written or printed 10
work ( tables, schemes, notes, self-study, etc.) form

7. Interactive game concerning to the topic of Oral answer 10
the lesson

8. Assessmentofstudents, In oral and written 5

givingthenextseminartopic with source of
literature

forms

9. Conclusion

Seminar Ne 7

Duration of the lesson: 80 minutes
Form of the lesson:Practical lesson

Theme: Up-to-date requirements to the foreign languages teachers.
Key terms:up-to-date requirements, humanitarian approach, community of practice.

Aim of the seminar:

- to give information about main up-to-daterequirements to the FL specialists
-toexplaindifferent approaches to the FL specialists.
Means of teaching:blackboard, chalk, cards, schedules, etc.

Chronological map of the lesson:

Stages

Form of teaching

Time (by minutes)

1. Introduction

Oral

2

2. Naming the seminar and short description
of it

Oral

3

3. Students’ answers according to the plan:
Up-to-date requirements to the FL teachers.
Dr.Graza’s approach to the FL teachers.

Dr.  Abrams’approachof'community  of
practice”.

Oral answer with notes

30

4. Discussionofthethemebyusingped.
technology “Brainstorming”

Oral answer

10

5. Cross-
questioningforthefollowingquestions
(Appendix ) andimprovestudents’
knowledgebyped. technology “Circle
discussion”

Oral answer

10

6.Giving students their themes for individual

In written or printed

10
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work ( tables, schemes, notes, self-study, etc.) form

7. Interactive game concerning to the topic of Oral answer 10
the lesson

8. Assessmentofstudents, In oral and written 5

givingthenextseminartopic with source of
literature

forms

9. Conclusion

Seminar Ne 8

Duration of the lesson: 80 minutes
Form of the lesson:Practical lesson

Theme: Tasks and techniques of classroom management

Key terms:classroom-management strategies, effective criteria, set of rules, self-regulation, correct

misbehavior, social-emotional learning.
Aim of the seminar:

-to differentiate tasks and techniques of classroom management
-to show importance classroom —management strategies

-toexplain classroom management techniques

Means of teaching:blackboard, chalk, cards, schedules, etc.

Chronological map of the lesson:

givingthenextseminartopic with source of
literature

forms

Stages Form of teaching Time (by minutes)
1. Introduction Oral 2
2. Naming the seminar and short description Oral 3
of it
3. Students’ answers according to the plan: Oral answer with notes 30
Classroom-management strategies.
Classroom managementtechniques.
Tasks of classroom management.
4. Discussionofthethemebyusingped. Oral answer 10
technology “Expert list”
5. Cross- Oral answer 10
questionningforthefollowingquestions
(Appendix ) andimprovestudents’
knowledgebyped. technology “Cluster”
6.Giving students their themes for In written or printed 10
individual work ( tables, schemes, notes, form
self-study, etc.)
7. Intellectual game concerning to the topic Oral answer 10
of the lesson (2 teams)
8. Assessmentofstudents, In oral and written 5

9. Conclusion
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Seminar Ne 9
Duration of the lesson: 80 minutes
Form of the lesson:Practical lesson
Theme: Different viewpoints on classroom management
Key terms:poor classroom management skills, academic engagement in the classroom, implement
inconsistency.
Aim of the seminar:
-to differentiate different viewpoints on classroom management
-to show importance classroom —management strategies
-toexplain effective ways of classroom management techniques.
Means of teaching:blackboard, chalk, cards, schedules, etc.
Chronological map of the lesson:

Stages Form of teaching Time (by minutes)
1. Introduction Oral 2
2. Naming the seminar and short description Oral 3
of it
3. Students’ answers according to the plan: Oral answer with notes 30
Brothy and Good’sclassroom-management
strategies.

Goodman’s approach to the classroom
management techniques.

Effective classroom management manners.

4. Discussionofthethemebyusingped. Oral answer 10
technology “Brainstorming”

5. Cross- Oral answer 10
questioningforthefollowingquestions
(Appendix _ ) andimprovestudents’
knowledgebyped. technology “Expert list”

6.Giving students their themes for individual In written or printed 10
work ( tables, schemes, notes, self-study, etc.) form

7. Intellectual game concerning to the topic of Oral answer 10
the lesson

8. Assessmentofstudents, In oral and written 5
givingthenextseminartopic with source of forms

literature

9. Conclusion - -

Seminar Ne 10
Duration of the lesson: 80 minutes
Form of the lesson:Practical lesson
Theme: Methodics of teaching FL in higher educational establishments
Key terms::innovative approach, principles of learning in higher education, scientific and

educational work.
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Aim of the seminar:

- to give general information about ways of organizing educational process in high school
-to explain how to organize teaching process in higher educational establishments

-to show innovative approach of teaching FL in higher educational establishments.
Means of teaching:blackboard, chalk, cards, schedules, etc.

Chronological map of the lesson:

Stages Form of teaching Time (by minutes)
1. Introduction Oral 2
2. Naming the seminar and short description Oral 3
of it
3. Students’ answers according to the plan: Oral answer with notes 30
Ways of organizing educational process in
high school.

Innovative approach of teaching FL.
Principles of learning in higher education.

4. Discussionofthethemebyusingped. Oral answer 10
technology “Circle discussion”

5. Cross- Oral answer 10
questioningforthefollowingquestions
(Appendix ) andimprovestudents’
knowledgebyped. technology “Cluster”

6.Giving students their themes for individual In written or printed 10
work ( tables, schemes, notes, self-study, etc.) form

7. Interactive game concerning to the topic of Oral answer 10
the lesson

8. Assessmentofstudents, In oral and written 5
givingthenextseminartopic with source of forms

literature

9. Conclusion - -

Seminar Ne 11

Duration of the lesson: 80 minutes
Form of the lesson:Practical lesson

Theme: Types and forms of the lecture. Tutoriallessons(seminars)
Key terms:introductory lecture, informative lecture, review lecture, group work, buzz group, role
playing.
Aim of the seminar:
- to give general information about types of the lectures
-to explain how to organizelectures in higher educational establishments
-to explain how to organize seminars.
Means of teaching:blackboard, chalk, cards, schedules, etc.
Chronological map of the lesson:
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Stages Form of teaching Time (by minutes)
1. Introduction Oral 2
2. Naming the seminar and short description Oral 3
of it
3. Students’ answers according to the plan: Oral answer with notes 30
Lecturing as a form of organizing teaching.
Seminars: types and objectives
Types and forms of lecturing.
4. Discussionofthethemebyusingped. Oral answer 10
technology “Brainstorming”
5. Cross- Oral answer 10
questionningforthefollowingquestions
(Appendix ) andimprovestudents’
knowledgebyped. technology “Expert list”
6.Giving students their themes for individual In written or printed 10
work ( tables, schemes, notes, self-study, etc.) form
7. Interactive game “Competition for the best Oral answer 10
tutorial lesson”
8. Assessmentofstudents, In oral and written 5

givingthenextseminartopic with source of
literature

forms

9. Conclusion

Seminar Ne 12

Duration of the lesson: 80 minutes
Form of the lesson:Practical lesson

Theme: Forms of organizing lessons and interaction in the classroom

Key terms:cognitive activity, illustrative method, heuristic, dubious assumptions

Aim of the seminar:

- to give general information about organization of lessons
-to explain how to organizeinteraction in classroom

-to explain how to introduce participatory activities.

Means of teaching:blackboard, chalk, cards, schedules, etc.

Chronological map of the lesson:

Stages Form of teaching Time (by minutes)
1. Introduction Oral 2
2. Naming the seminar and short description Oral 3
of it
3. Students’ answers according to the plan: Oral answer with notes 30

Form of organizing teaching process.

The innovative approach of organizing
teaching process.

Types and forms of activities.
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4. Discussionofthethemebyusingped. Oral answer 10
technology “Circle discussion”

5. Cross- Oral answer 10
questioningforthefollowingquestions
(Appendix ) andimprovestudents’
knowledgebyped. technology “Expert list”

6.Giving students their themes for individual In written or printed 10
work ( tables, schemes, notes, self-study, etc.) form

7. Interactive game concerning to the topic of Oral answer 10
the lesson (2 teams)

8. Assessmentofstudents, In oral and written 5
givingthenextseminartopic with source of forms

literature

9. Conclusion - -

Seminar Nel3

Duration of the lesson: 80 minutes
Form of the lesson:Practical lesson

Theme: Innovative technologies within communicative teaching

Key terms:innovative materials, learner-centered teaching, mutual-learning and teaching FL.
Aim of the seminar:
- to give general information about innovative technologies
-to explain learner- centred teaching
-to show connection of techniques and activities of innovative technologies.
Means of teaching:blackboard, chalk, cards, schedules, etc.
Chronological map of the lesson:

Stages Form of teaching Time (by minutes)
1. Introduction Oral 2
2. Naming the seminar and short description of Oral 3
it
3. Students’ answers according to the plan: Oral answer with notes 30

Learner-centered teaching.
The techniques and activities of innovative
technologies.

4. Discussionofthethemebyusingped. technology Oral answer 10
“Circle discussion”
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5. Cross- questioningforthefollowingquestions Oral answer 10
(Appendix ) andimprovestudents’
knowledgebyped. technology “Expertlist”

6.Giving students their themes for individual In written or printed 10
work ( tables, schemes, notes, self-study, etc.) form

7. Interactive game concerning to the topic of Oral answer 10
the lesson (2 teams)

8. In oral and written 5
Assessmentofstudentsgivingthenextseminartopic forms

with source of literature

9. Conclusion - -

Seminar Ne 14

Duration of the lesson: 80 minutes
Form of the lesson:Practical lesson

Theme:Community language learning
Key terms:community language learning, Curran’s philosophy, project-methods, game-method.
Aim of the seminar:
- to give general information about community language learning
-to explain Curran’s philosophy
-to show connection of techniques and activities of innovative technologies.
Means of teaching:blackboard, chalk, cards, schedules, etc.
Chronological map of the lesson:

Stages Form of teaching Time (by minutes)
1. Introduction Oral 2
2. Naming the seminar and short description Oral 3
of it
3. Students’ answers according to the plan: Oral answer with notes 30

Learner-centered teaching.
The techniques and activities of innovative
technologies.

4. Discussionofthethemebyusingped. Oral answer 10
technology “Circle discussion”

5. Cross- Oral answer 10
questioningforthefollowingquestions
(Appendix _ ) andimprovestudents’
knowledgebyped. technology “Expertlist”

6.Giving students their themes for individual In written or printed 10
work ( tables, schemes, notes, self-study, etc.) form
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7. Interactive game concerning to the topic of Oral answer 10
the lesson (2 teams)
8. Assessmentofstudents, In oral and written 5

givingthenextseminartopic with source of
literature

forms

9. Conclusion

Seminar Ne 15

Duration of the lesson: 80 minutes
Form of the lesson:Practical lesson

Theme: The interactive methods and variations in TFL

Key terms:interactive teaching, critical thinking, interactive brainstorming, interpersonal

communication.
Aim of the seminar:

- to give general information about interactive methods in FLT

-to explain variations of interactive method

-to show the advantage of problem solving methods.
Means of teaching:blackboard, chalk, cards, schedules, etc.

Chronological map of the lesson:

Stages Form of teaching Time (by minutes)
1. Introduction Oral 2
2. Naming the seminar and short description Oral 3
of it
3. Students’ answers according to the plan: Oral answer with notes 30
1. The core of the interactive methods in
FLT.
2. The interactive methods variations.
3. Problem-solving methods.
4. Discussionofthethemebyusingped. Oral answer 10
technology “Brainstorming”
5. Cross- Oral answer 10
questioningforthefollowingquestions
(Appendix ) andimprovestudents’
knowledgebyped. technology “Expertlist”
6.Giving students their themes for individual In written or printed 10
work ( tables, schemes, notes, self-study, etc.) form
7. Intellectual game concerning to the topic of Oral answer 10
the lesson
8. Assessmentofstudents, In oral and written 5

givingthenextseminartopic with source of
literature

forms

9. Conclusion

Seminar Ne 16
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Duration of the lesson: 80 minutes
Form of the lesson:Practical lesson
Theme: The case-study method

Key terms:case-study, central characters, synthesize, real-life dilemma.

Aim of the seminar:

- to give general information about case-study

-to explain how to find and create cases
-to show the advantages of case-study.

Means of teaching:blackboard, chalk, cards, schedules, etc.

Chronological map of the lesson:

Stages Form of teaching Time (by minutes)
1. Introduction Oral 2
2. Naming the seminar and short description Oral 3
of it
3. Students’ answers according to the plan: Oral answer with notes 30
1. The core of the case-study method in FLT.
2. Types of case-study.
3. Methods of using case-study at the lessons.
4. Discussionofthethemebyusingped. Oral answer 10
technology “Circle discussion”
5. Cross- Oral answer 10
questioningforthefollowingquestions
(Appendix _ ) andimprovestudents’
knowledgebyped. technology
“Brainstorming”
6.Giving students their themes for individual In written or printed 10
work ( tables, schemes, notes, self-study, etc.) form
7. Interactive game concerning to the topic of Oral answer 10
the lesson (4 teams)
8. Assessmentofstudents, In oral and written 5

givingthenextseminartopic with source of
literature

forms

9. Conclusion

Seminar Ne 17

Duration of the lesson: 80 minutes
Form of the lesson:Practical lesson

Theme: Distance learning and teaching FL

Key terms:teaching from distance, telecommunicative nets, self-study learning.

Aim of the seminar:

- to give general information about distance and module technology in teaching FLT
-to explain advantages of distance learning and teaching FL.
Means of teaching:blackboard, chalk, cards, schedules, etc.

Chronological map of the lesson:
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Stages Form of teaching Time (by minutes)
1. Introduction Oral 2
2. Naming the seminar and short description Oral 3
of it
3. Students’ answers according to the plan: Oral answer with notes 30
Distance learning FL.
Distance teaching as innovative technology.
The process of distance learning and
teaching.
4. Discussionofthethemebyusingped. Oral answer 10
technology “Brainstorming”
5. Cross- Oral answer 10
questioningforthefollowingquestions
(Appendix ) andimprovestudents’
knowledgebyped. technology “Expertlist”
6.Giving students their themes for individual In written or printed 10
work ( tables, schemes, notes, self-study, etc.) form
7. Intellectual game concerning to the topic of Oral answer 10
the lesson ( 2 teams)
8. Assessmentofstudents, In oral and written 5

givingthenextseminartopic with source of
literature

forms

9. Conclusion

Seminar Ne 18

Duration of the lesson: 80 minutes
Form of the lesson:Practical lesson

Theme: Constructing and designing of the module program.
Key terms:self-study learning, module program, module teaching, analytic-synthetic activity.

Aim of the seminar:

- to give general information about module technology in teaching FLT
-to explain constuctingand designing of module program

-to explain advantages of module teaching and learning FL.

Means of teaching:blackboard, chalk, cards, schedules, etc.

Chronological map of the lesson:

Stages Form of teaching Time (by minutes)
1. Introduction Oral 2
2. Naming the seminar and short description Oral 3
of it
3. Students’ answers according to the plan: Oral answer with notes 30

Module teaching as innovative technology.
Constructing and designing of the module
program.
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4. Discussionofthethemebyusingped. Oral answer 10
technology “Expert list”

5. Cross- Oral answer 10
questioningforthefollowingquestions

(Appendix __) andimprovestudents’

knowledgebyped. technology

“Brainstorming”

6.Giving students their themes for individual In written or printed 10
work ( tables, schemes, notes, self-study, etc.) form

7. Interactive game concerning to the topic of Oral answer 10
the lesson

8. Assessmentofstudents, In oral and written 5

givingthenextseminartopic with source of
literature

forms

9. Conclusion

Seminar Ne 19

Duration of the lesson: 80 minutes
Form of the lesson:Practical lesson

Theme: Innovative technologies in assessment of EL proficiency
Key terms:feedback, proficiency, assessment,portfolio

Aim of the seminar:

to give general information about innovative technologies in assessment of EL proficiency
toexplain language portfolio as innovative technology.
Means of teaching:blackboard, chalk, cards, schedules, etc.

Chronological map of the lesson:

technology “Cluster”

Stages Form of teaching Time (by minutes)
1. Introduction Oral 2
2. Naming the seminar and short description Oral 3
of it
3. Students’ answers according to the plan: | Oral answer with notes 30
1. Innovative technologies in assessment of
EL proficiency.
2. Language portfolio as innovative
technology.
4. Discussionofthethemebyusingped. Oral answer 10
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5. Cross-
questioningforthefollowingquestions
(Appendix ) andimprovestudents’
knowledgebyped. technology “Expertlist”

Oral answer

10

6.Giving students their themes for In written or printed 10
individual work ( tables, schemes, notes, form

self-study, etc.)

7. Intellectual game concerning to the topic Oral answer 10
of the lesson

8. Assessmentofstudents, In oral and written 5

givingthenextseminartopic with source of
literature

forms

9. Conclusion

Seminar Ne 20

Duration of the lesson: 80 minutes
Form of the lesson:Practical lesson

Theme: Approaches in the aspect of feedback and error correction
Key terms:feedback, error correction, humanistic methodology, audio-linguizm.

Aim of the seminar:

to give general information about feedback and error correction
to explain approaches in aspect of feedback and error correction.
Means of teaching: blackboard, chalk, cards, schedules, etc.

Chronological map of the lesson:

technology “Brainstorming”

Stages Form of teaching Time (by minutes)
1. Introduction Oral 2
2. Naming the seminar and short description Oral 3
of it
3. Students’ answers according to the plan: | Oral answer with notes 30
1. Approaches in the aspect of feedback
and error correction.
2. Advantages of feedback and error
correction.
4. Discussionofthethemebyusingped. Oral answer 10
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5. Cross- questioning Oral answer 10
forthefollowingquestions (Appendix _ )

andimprovestudents’ knowledgebyped.

technology “Circle discussion”

6.Giving students their themes for In written or printed 10
individual work ( tables, schemes, notes, form

self-study, etc.)

7. Interactive game concerning to the topic Oral answer 10
of the lesson (2 teams)

8. Assessmentofstudents, In oral and written 5

givingthenextseminartopic with source of
literature

forms

9. Conclusion
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Baxosanm men30HM

“Tacaukaainman”
YKyB unuiapu 6yiinya npopexkTop
aou.@.111. Py3ukynos

“Yer THIN YKUTHII METOAUKACH”
(anu Oyiinua TasadaJapHUHT OMJIMM JapPaKACHUHM AHUKJIALIA
Kyilujaru tajaadjaap Kyiujiaau:
Bbana Baxo
86-100 “apno”(1 2KH)
UYer Triin YKuTHI MeToauKacu ¢anu Oyiinda tanabda 10 (6 Ta Mabpy3a 4 amainii)

coarnaH KeWHWH;, MeToauka (aHW 4YeT THIM VYKATUII Ha3apUACHANAP; 4YeT TWIH YKUTHII
METOJUKACUHUHT Oomka ¢annap OunaH anmokacw; MHMM3 TUIM VKUTUIIHUHT Makcaaud kabu
MaB3ynap Oyinya OupHHUYM KOpHUMl HasopaTHM (o¥3aku) Tommupanud. Hazopar Oyiimua Tanaba
IOKOpHUIa KypcaTWiraH MaB3ynap Oyiinua yykyp Owimmra sra OYiuinu, srajjiaran OMIuMIapuHu
amaya KyJulaid OJMINW, Ha3apuil OMJIMMIIADHUHT MOXUSTHHH TYIIYHUIITH, MYCTaKHJ MYIIOXa/aa
IOpUTA OJIMILM, AHUK TacaBBypra sra Oynumu, pukpHu nyHIa ubopanap Ounan 0aéH Kuia OJHILH,
KaBOOM]a MAHTUKHIA KeTMa-KeTIMKKA aMaJl KAJIHIIN, MYCTaK/I Kapop YMKAPHUIIH Ba XyJIoca KHJia
onumM kepak. Arap tanaba maB3yHH 0a€H Kuinumiga 6utra €ku MKKWTa Tajdaddysra ouj xamaa
rpaMMaTUK xarosapra iyn kyica yara 86-100 G6amn. (5 6axo) 17.2 — 20  raua peiitunr Oamu
KyWuinaau.

bann Baxo
71-85 “axmun’”

Yer tunu yxuTum meroaukacu ¢anu Oyiinua Ttanaba 10 (6 Ta mabpys3a 4 amanuii)
coaT/aH KeWWH; MeTojuka (aHM 4YeT TWIM YKUTUII Ha3apuACUIAMp; 4YeT TWIM YKUTHII
METOJMKACUHUHT Oomika ¢anHnmap OwiaH amokacu; MHIIM3 TWiM YKUTHUIIHUHT Makcaad Kabu
MaB3ynap Oyiuda OMpHHYM >XKOpHM HazopaTHM (of3aku) Tommmpaaud. Haszopar Oyitmua erapiau
OwnrmItapra sra OYIuIIM, OMJIMMIIAPHU eTapiinya KyJulail OJIUIIY, OUIMMIIap MOXUSATHHH MabiIyM
MabHO/Ia TYIIYHUIIN, MyCTaKuU (PUKpP IOPUTHUILTA YPUHUIIN, MAHTUKAH KUCMaH TYFpH kaBoO Oepa
OJIUIIIN, MYCTAKHJI XyJIOCa YMKapa OJIMIIN Hazapna TyTHiIaan. Arap Tanaba IoKopHIa KypacaTuirad
MaB3ynap Oyinda of3akM Ha3oparAa yuTajaH Oemrarada Tanaddysra ouJ xamjaa TIpaMMaTHK
xaToJiapra uyn kyiica yura 71-85 6amn (4 6axo) 14.2 — 17.1 raua peWTuHr 6anu Kyuuiaau.

baun baxo
55-70 “KOHUKapJIN~
Yer tunm YkuTUII Metoaukacu (anu Oyiinya tamabda 10 (6 Ta Mmabpysa 4 amanuii) coaTnaH
KEeHWH; MeToAnKa (paHW YeT THIM YKUTHII HAa3apUsACHIUD; YeT THIU YKUTHII METOJAMKACHHUHT
Oomka Qannmap OunaH anokacu; WMHriaM3 TUAM YKUTHUIIHUHT Makcaad KaOu Map3yiap Oyitnmua
OupuHYM XOpuil HazopaTHU (of3aku) Tommupaaud. Hazopar Oyitmua tamaba mabiayMm napaxkana,
JeKUH eTapnu OynMmaraH Owimmra sra OynuiM, OWIMMIapHH amaiaa KyJulamra KUHHaIWIIu,
onmmITap MOXHSITHHU eTapiu napaxasna TYITYHMACITHUTH,
MyCTaKkuw1 (UKp IOpUTHINTAa KUHHATUIIM, (QUKpIapHU Falu3 >Kymijanapjaa, noiima-noil Gaén
KWJIAIIHN, MyCTaKWII XyJIoca YMKapa OJIMAaciiTy, MabJIyM Japaxaja, JeKHH aH4a HOaHUK
TacaBBypra sra OYIMINIM Hazapjaa TyTwiagu. Arap Tanaba OKOpuaa KypacaTWiraH MaB3ylap
OyiindJa OF3aKu Ha3oparia ONTHIAH TYKKH3Tarada tanad@dysra oua Xxamaa rpaMMaTHK Xarojiapra
iyn xyiica yara 55-70 6amn (3 6axo) 11.2 — 14.1 raua peWTuHr Oanu KyWuiIaau.
Baaa Bbaxo
55 nan mact “KoHuKapcus”
UYet tunum YkuTHII MeToaukacu ¢danu Oyiinua tamaba 10 (6 Ta mabpy3a 4 amanuii) coataaH
KeHuH; MeToAuKa (aHW YeT TUIM YKUTHUII HA3apHACUIUP; YeT THIM YKUTHUII METOAWKACHHUHT
Oomka ¢annmap OwiaH amokacu; WMHIIM3 TUIM YKUTHITHUHT Makcaad KaOu Ma3ynap Oyiinda
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OMpPHUHYHM >KOPHI HazopaTHH (oF3aku) Tommupaan. Hazopar Oyitnya tanmabaHUHT OMIMMHU MEbEPIAH
nact O6ynaau, €ku ounumu 6ynMaiiau. bunumiapau nespiau amania Kyinai onmaiinu, GukprapHu
TVFpu Oa€H Kwia OJHMII MMKOHHUATHTA 3Tra sMac. MycTakui (DUKpiIaid OauIl KOOWIHMSTH HYK..
Xynoca KMIMII KYHHUKMacura sra sMac. Ma3y TYFpUCHAA aHUK OMp TylIyHYara smac, €Ku
yMyMaH TacaBBYp Kujia oJMaiau. AHa mIyHJall xoJjariapnaa, Tainaba OKOpuia KypacaTHIraH
MaB3yiap Oyinda oF3aKky Ha3oparia yYHTaJaH opTuK Tanaddysra oug xaMmaa rpaMMaTHK XaTojiapra
iy kyiica yara 55 6angan nact (2 6axo) 0- 11.1 rava pedTuHr 0anu KyHuiIaam.
“Ye1 THIN YKUTHII METOAUKACH”
(anu Oyiinua TasadaJapHUHT OMJIMM JapPaKACUHHU AHMKJIAIIIA
Kyiuaara tajnadjaap Kymuiaaau:
bana Bbaxo
86-100 “ap0”’(2 7KH)
Uer tuim kuTuin Mmeroaukacu panu Oyiinda tanaba 10 (4 ta mabpys3a 6 amanuii)
coaTnaH KeWuH; WHrom3 Twim VYKATUID Ma3MyHU; WMHIIIM3 TWiIM YKATHID METOIJIapU  Ba
tamMoiwapu; WHIIU3 TWiIM YKUTWII BOCHTAalapu Kabm MaB3ynap Oyiimya WKKHUHYH KOPUN
HazopatHu (€3Ma) Tommupanu. Hazopar Oyiinua Tamala okopuaa KypcaTWiraH MaB3ynap Oyiinua
qyKyp OwnmMra osra OYnuInM, srajyiaraH OWIMMIIADHHMA aMaija KyJulail OJWIIM, Hazapwui
OMJIMMJIAPHUHT MOXHMSITUHU TYUTYHUIIH, MYCTaKUJI MYIIIOXa/la IOPUTA OJIUIIH, AaHUK TacaBBypra
ora Oynwiy, GUKpHU JTyHAa nOopanap OunaH Oa€H KWia OJUIH, KaBOOWIA MAaHTUKHHA KeTMa-
KETJIMKKA aMall KWJIUIIA, MyCTaKUJI Kapop YMKApHILK Ba XyJoca KUJa OJHINU Kepak. Arap Tanaba
MaB3yHU 0aH Kwinnpia Outra €KUM MKKHTa Tanaddysra owa, MyHKTYIIMOH, opdorpaduk xamiaa
rpaMMaTUK Xaronapra uyn kyiica yara 86-100 Gamn. (5 6axo) 17.2 — 20 raua pedTuHr Oanu
KyWuinaau.

Baua baxo
71-85 “axmun’”

Uet tunu YkuTHIn MeToaukacu ¢anu O6yiinya tamabda 10 (4 ta mabpy3a 6 amanuii) coatian
KelinH; VHIIM3 TUIM YKUTUII METOMJIapU Ba TaMOWWIIIapy;, MHIIIM3 TUIM YKUTUII BOCUTAIApU
Kabu MaB3ynap Oyinuya MKKMHYM KOpHUIl Ha3zopaTHU (€3ma) Tommupaau. Hazopar Oyitnua etapiau
Ounmumiiapra sra OyiuIIM, OMIIMMIIApHU eTapinya KYJUlail oNuiy, OMiiuMiIap MOXUATUHE MabiyM
MabHOJA TYLIYHMILHU, MyCTaKWJI (UKD FOPUTHILTa YPUHUIIN, MAHTUKAH KUCMaH TYFpH kaBoO Oepa
OJIUILIM, MYCTAKHJI XyJIOCa YMKapa OJIMIIM Hazapja TyTHWiIaau. Arap Tanaba IoKopHIa KypacaTuirad
MaB3ynap Oyiinuya oOf3akM Ha3opaTaa yuragaH Oemrarada  Tanaddysra oujl, MyHKTYIHOH,
opdorpaduk xamaa rpaMMaTHK Xarojapra iyn kyiica yura 71-85 6ann (4 6axo) 14.2 — 17.1 raua
peNTHHT 0ayu Kyiunaau.

baun baxo
55-70 “KOHUKapJIN~

Yer Tiin YKuTHII MeToAuKacu (anu O6yitnua tanada 10 (4 Ta mabpy3a 6 amanwuii) coaTaaH
KelinH; VHru3 Tuiam YKATHIO METOMJIapu Ba TamMOWWIIapu; VMHIVIM3 TWIM YKUTHUII BOCUTANAapH
Kabu Map3ysap OYiiMua MKKMHYM >KOpUI Ha3opaTHU (€3ma) Tommmpanu. Hasopar O6yiinua tamnaba
MabJIiyM Japaxkaja, JIEKMH eTapiau OynmaraH Ounumra sra  OyiauiM, OWIMMIIApHM amaiija
KyJIamra KUHHaIUIK, OMIMMIIap MOXMSTHHU €Tapiiu Japaxaga TYIIYHMACIUTH,MyCTaKuI QUKD
IOPUTHINTa KUHHAIWIIM, (QUKpIapHU Falu3 Kymjanapjaa, noima-noil 0aéH KUIIUIIHW, MYCTaKWJI
XyJ0ca YMKapa 0JIMacJIMIU, MablIyM Japaxaja, JeKUH aH4a HOAHUK TacaBBypra osra OYnuIIH
Hazapja TyTwiaau. Arap Tanaba IOKopuJa KypacaTwiraH MaB3yjap OViinya OF3aku Hazoparta
ONTHJAH TYKKM3Tarada tanagdysra ouja, , IyHKTYLHOH, oporpaduk Xamaa xamja rpaMMaTHK
xaTojapra uyn kyica yura 55-70 6amn (3 6axo) 11.2 — 14.1 rauva peltunr Oanu Kyiuiaau.

bann baxo

55 nad mact “KoHUKapcu3”

Yer tunm YkuTUII MeToaukacu (panu Oyiinya tamaba 10 (4 ta Mabpysa 6 amanuii) coaTnaH
KeiinH; MHrm3 Twim YKUTUII METoJulapy Ba TaMoWuiuiapu; VHIIIM3 TWIM YKUTHUII BOCUTAJIapu
Kabu MaB3ynap OVyiiMya MKKUHYM >KOpUH HasopaTtHu (€3ma) Tommmpanu. Haszopar O6¥yitnua
TamabaHUHT OMITMMHU MebEPAAH TacT Oynaau, €Ku OMIMMH OyIMaiu. bunmuMiapau aespiau amania
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KYJutail onMaiinu, pukpiapHu TYFpu 0a€H KUJia OJIMII KMKOHUSATHTA 3Tra dMac. Myctakun puxpiai
ONUII KOOWJIMATH WYK.. Xyjoca KHJIUII KYHMKMacura »sra smac. Mas3y TyFpHcHIa aHUK OHp
TyllyHYara 5Mac, €KH yMyMaH TacaBBYp Kwia oyMaiijd. AHa IIyHAad Xojariapaa, Tainada
IOKOpHUIa KypacaTuiraH MaB3ynap Oyiuda OoF3akd Hazoparia YHTajaH opTukK Tamaddysra oun,
MYHKTYIIMOH, opdorpaduk xamaa rpaMMaTHK Xaroyapra Wy Kyica yara 55 6ammgad nact (2 6axo)
0- 11.1 raua peiiTunr Oanu Kyiumamu.
“Yer1 THIN YKUTHII METOAUKACH”
(¢anu 0yiinya TagadaJapHUHT OMJIUM JapaKAaCHHU AHUKJIAIA
Kyiuaara tanadaap Kymuiaaau:

Baun Baxo
86-100 “abpno”(OH)
Yer Twm yKUTUII MeTtoauKkacu ¢danu Oyinua tamadba 10 (6 ta mabpysa 4 amanuil) coaTaaH
KeWUH; VIHIIN3 TUIIM YKUTUII METOAUKACH TapuxH; JIEKCHKaHU YPraHTUIl; rpaMMaTUK MaTepUAIHU
ypratum kabu maB3ynap Oyiinua opaJiMK HazopaTHU (o¥3aku) Tommmpanud. Hazopar OVitmua
tamaba IOKOpWAA KypcaTWiraH Map3yjap Oyinda d9ykyp Ownmmra sra OYIuImm, sSrajiaraH
OMJIMMJIApYHU aMaia KyJulaid OJHIIY, Ha3apuil OMITMMIAPHUHT MOXUSTHHH TYIIYHUIIH, MYCTaKUI
MYIIOXaJa FOPUTA OJUIIIH, aHUK TacaBBypra 3ra Oynumm, GUKpHU JyHIa wOopanap OwiaH
0a€H Kula ONUIIM, XaBOOMAA MAaHTUKUNA KEeTMa-KeTJIMKKAa amMal KHIWIIM, MYCTaKWI Kapop
YHKAPUIIN Ba XyJ0ca KHUJla OJHIIN Kepak. Arap Tanada MaB3yHU 0aH Kuniiga OuTra €KM UKKHUTA
tanaddys3ra ouJ xamaa TpaMMaTUK Xaronapra uyn kyiica yara 86-100 6amn. (5 6axo) 25.8-30
rada pelTuHr Oanu Kynuiaau.
Baaa Baxo
71-85 “axmm’’

Yer Trnn YKUTUII MeTouKacu ¢anu Oyiinya tanaba tanada 10 (6 ta mabpy3a 4 amanwii)
coariaH KeWuH;VIHIHM3 TWIM YKUTUII METOJUKACH TapuxH; JIeKCHMKaHW YpraiTuIl, rpaMMaTHK
MaTepuaiHu YpraTuimkadbu Map3ynap Oyiinuya opaluK Ha3opaTHH (OF3aku) Tommupaaud. Hazopar
Oyitnua erapiu Ownumiiapra odra OYiauIIM, OWIUMIIAPHM €Tapiinyda KyJulail OJUINH, Oummiiap
MOXUATHHU MabJIyM MabHOAA TYIIYHUIIHM, MYCTaKuld (DUKp FOPUTHINTA YPUHHUIIU, MAHTHKAH
KHCMaH TYFpU kaBoO Oepa OJIMINM, MYCTaKHJI XyJIoca YMKAapa OJIMINM Hazapja TyTwiaau. Arap
Tanaba IOKOpHAa KypacaTwiraH MaB3ynap OViimua oOF3aku Ha3opaTAa yuyTaJaH Oemirarauda
tanaddysra o, MyHKTYIHOH, opdorpaduk xamaa TpaMMaTHK XaTojiapra yn kyiica yara 71-85
Oamn (4 6axo) 21.3-25.7 raga pedTuHT O6amu KyHumamam.

Bbana Baxo
55-70 “KoHUKapin”

Yer Trnin YKUTUII MeToMKacu ¢aHu Oyiinya Tanaba tanada 10 (6 ta mabpy3a 4 amanuii)
coarnaH KeWuH;VHriu3 T YKUTUII METOAMKACH Tapuxu; JIeKCHMKaHW YpraHTHIN; TpaMMaTHK
MaTepUaIHKU ypratuil kaOu Map3yjap OYiinda opaliuK Ha3zopaTHU (oF3aku) Tommupanu. Hazopar
O6yinua Tamaba MabiayM Aapakajaa, JIEKUH eTapiu OynMaraH Ounumra sra OYnuinu, OuiuMiIapHHU
amaljia KyJuiamra KUHHATHAIIH, OMITUMIIap MOXUSATHHH €Tapid Japakaa TyITyHMAaCIATH,MYyCTaK/I
bUKp MOpUTHINTA KUHHATUINM, (QUKpIApHH Faau3 >Kymianapia, ToiMa-moil 0aéH KUITUIIH,
MYCTaKWJI XyJIOCa YHKapa OJIMACIIHTH, MAabIIyM JAapakala, JIKHH aHJa HOAaHWK ~ TacaBBypra ara
Oynuimu Hazapaa TyTwiaaud. Arap Tamaba OKOpHAa KypacaTuiraH MaB3ynap OVilmda of3aku
HazopaTJa ONTHUIAH TYKKu3Tarada taimaddysra oun, , TyHKTYIHOH, opdorpaduk xamaa xamjia
rpaMMaTUK Xarojapra Wyn xyica ynra 55-70 Gamn (3 6axo) 16.8-21.2 raya pedTHHr Oanu
KyWunaau.

bana baxo
55 nad mact “KoHUKapcu3”

Yer Tum YKUTUII MeTonuKacu (anu Oyitnda tanaba tamada 10 (6 Ta mabpy3a 4 amanmii)
coaTnaH KeWMuH;MHIIHM3 T YKUTUII METOJAUMKAcu Tapuxu; JIEKCMKaHW YpraHTHUII; TpaMMaTHK
MaTepHalHi ypraTunikabu Mmap3ynap OyiiMua opaiuK Ha3opaTHU (OF3akd) Tommupand. Hazopat
Oyitnua TamabaHUHT OMITUMU MebEPAAH nacT Oynaau, €ku OvmMu OYnmaiian. bunummapuau nespim
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aMaiaa KyJiai onMaian, pukpirapHu TYFpu 0a€H Kuiia OJIMII MMKOHMSTHIA dra 3Mac. MycTakuI
bukpnail onumr KOOMIUATH HYK.. Xylloca KMIUII KYHUKMacura sra smac. Mas3y TyFpHucHIa aHUK
Oup TymryHuyara smac, KM yMyMaH TacaBBYp KWia OJIMaiau. AHa IIyHAaWd Xoyamiapnaa, Tainada
IOKOpHUIa KypacaTuiraH MaB3yjiap Oyin4a OF3akd Ha3zopariga YHTaJaH opTUK Tamaddysra owuf,
MYHKTYIIMOH, opdorpaduk xamaa rpaMMaTHK XaToyiapra iy Kyica yara 55 6angan nmact (2 6axo)
0-16.7 raya pedTHHT O6anu Kyiumaau.

Tanadanapra Oepujaaurad TONMMPHUK TypJaapu
TanabGanapra OepuiajMral TONIIMPHK TypJapu:Mabpy3aHd VYKHO >kaBoO Oepwuil, Mabpy3a Ba
aMaJIn{ MalIFyJIOTJIap I03aCHJIaH CaBOJUIAp MaXMyacH, aMaJIMid MalIXyJIOTAAru MaTHJIAp K03acuaH
MalIKJIap, Ha30paT CaBOJUIAPH, TAKAUMOTIAP, UeT THIIM YKUTHII METOAMKACU XaKH1a MabIyMOTIap
Tyniam, AyHE MamilakaTiiapd, MONTaxTJapyd Ba XalKd XaKuJla MablIyMOT TYIUlall, TagaOaHUHT
KoUK (puKpram KOOWIHATUHU, CHECUN OHTMHM SHAJa TAaKOMMJUIAIITUPAIUraH OF3aKd Ba €3Ma
TONIIMPHUK Ba MILIAP, TYPJIU coxara ouJl MH(GOpPMATUB XapaKTepra 3ra MaTHJIAp TapKUMajlapuaaH
nubopar.
@aHHN YKUTWIMIINHAA KYJIJIaHAIUIaH BOCUTAJIAP, YCY/LJIAP Ba TEXHOJOTUsJIap

Tanaba yuyn Yer Twim YKUTHII MeToAMKAacH (aHWUTa MYJDKaUIaHTaH JacTyp, HIIYH Peka,
Mabpy3ajap MaTHM, MHIJIM34a Ba y30ekdya ra3era Ba KypHajulap, paauo Ba teie nactypiap, bbC
SHTWIMK JacTypjlapd TapKaTMa MaTepuajiap, TEXHUK BocuTajap (KOMIIBIOTEp, pajuo,
TeJIEBUJICHUE, 3JIEKTPOH AApCIUKIap, ayluo Ba Bueo €3yBiap) aaH (oiinananuml.

Yer THIM VKUTHIIMETOAUKACH (paHu Oyiinya TanadajapHUHT
MYCTAKWJI ypranviiMHU PeiTHHT TU3MMH acocHIa 0aX0/1a11 Me30HIapH

Baxo TanabanapHuHr OMJIUM Japakacu

86-100 Yet tnnm yxuTHIn MeTOaMKAcH (haHu Oyiinda Tamada ayKyp Ounumra osra  Oynaau,
srajjiarad OWIMMJIapuHM amanaa  KyJigaid — onaad, Hazapudl  OMIMMIIAPHUHT  MOXUSTHHU
TYIIYHAH, MyCTaKWI MYIIOXa/1a I0pUTa OJIa 1, aHUK TacaBBYp KWJIa OJaJH, aHWK Ba JIYHIA
ubopanap OuinaH MaB3yHH OaéH Kuila ojajy, kaBoOU1a MAaHTUKUN KeTMa-KeTIMKKa amai KUJaau,
MYCTaKWJI Kapop YMKapaay Ba XyjIoca Kuila OJIajIu.

71-85 Yer tunm YKkuTHII MeTonukacu ¢aHu OVitmda Taymaba eTapiu Owinmmiiapra dra Oymaiw,
OMIIMMIIapHU eTapinya KyJutail onaau, OWIMMIIap MOXUATHHU MablIyM MabHOAA TYILIyHA[H,
MycTakusl (UKp IOPUTULITa ypUHAAHM, MAaHTHUKAH KUCMaH TYFpU >kaBoObOepa onaau, MYCTaKui
XyJoca YhuKapa oJaiH.

56-70 Yer Tmim YKUTHII MeToAMKacu (paHu OYilMua Tamaba MabiIyM Japaxana, JeKUH eTapiu
OynmMaran Owimmra sra Oymanwu, OWIMMIIApHU aMajja KyJulamra KAWHamagd, OuruMiap
MOXUSATHHU €TapiH Aapakaia TYHIYHMalau MycTakwil (UKp IOPUTUIIra KUHHANAIU, GUKpIapHU
Fau3 Kymjanapnaa, rnoima-mod OaéH Kuwiaau, MyCTaKWJI Xylloca YuKapa OJIMaiau, MabiyM
Japaxkaja, JEeKHH aH4a HOAHUK TacaBBypra sra 0ynanu.

54 Ganngan mact “‘KoHuKapcu3” Yer Twim YKuTHII MeToaMkacu (anHu OYitnua Tamababumumu
MebEpaH nact oynanu, €ku ounumu OynMaiau.  buiuMnapHu nespiau amaniga Kyiiai oamaiiau,
bukprapHu TYFpu 6a€H Kujia OJUII UMKOHHMITUTA 3ra 3Mac. MycTtakuil GuKpiaid onuil KoOUIMAT!
HyK..Xyloca KWINII KYHHKMAacura sra dmMac.Mas3y TyFpucuia anuk Ouppukpra smac, €Ki yMyMaH
TacaBBYp KHJIA OJIMaNIH.
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“METHODICS OF TEACHING SPECIAL COURCES”

(daHMIaH MyCTAaKUJIUII MaB3yJIapu

Mycrakun uii- TanadagapHUT Mabpy3a Ba CEMUHAP MAIlTYJIO0TIap/a OiraH OMInMIapuHu
MyCTaxKamJjaml Ba y3JIapyd MyCTaKHJI paBUILa OWJIMM Ba KyHUKMAaJIADUHU PUBOXKIIAHTUPULI YIYH
HyHanTupuiIrad. MycTakui Uil y3 uuura (hanra Tabiaykiu 6apua agabuériapHu yKuO yprasuiil

xamna Power Point gactypuna npesunTanusiap Tai€piamHu kampad onraH.

Ne MycTrakuiaui MaB3yJaapHu MycTakuaum MaKJIu

1 Aims of teaching and learning [Tpe3enTarus,Mabpy3a
English

2 Common European Framework of | I[Ipe3enrarus, Mabpy3a
Reference for Languages: Learning.
Teaching. Assessment in the
conditions of Uzbekistan

3 Means of teaching foreign language | ITpe3enTarusi, Mabpy3a

4 Professional competence of the [pe3enrarus, Mabpy3a
teacher. Up-to-date requirements to
the foreign languages teachers.

5 Tasks and techniques of [Tpe3enTarusi, Mabpy3a
classroommanagement

6 Innovative technologies within [Mpe3enrarus, Mabpy3a
communicative teaching

7 The interactive methods and [pe3enHTanms, Mabpy3a
variations in TFL.
Distance learning and teaching FL | [Ipe3enTarusi, Mmabpy3a

8 Constructing and designing of
module programme

9 Innovative technologies in | [Ipe3enTarus, Mabpysa
assessment of EL proficiency.

10 Different view points on classroom | [Ipe3enTarusi, Mmabpy3a
management.

11 Methodics of teaching FL in higher | IIpe3enramus, mabpy3a
educational establishments.

12 Forms of organizing lessons and [Tpe3enTanms, Mabpy3a
interaction in the classroom.

13 The case-study method. [Tpe3enTarusi, Mabpy3a

14 Approaches in the aspect of [Tpe3enTanus, Mmabpy3a
feedback and error correction.

15 Community language learning. [Tpe3enTanus, Mabpy3a
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SamDChTI ingliz filologiyasi fakulteti “Methodics of teaching special cources” fanidan 2-kurs
magistratura bo’limi uchunyakuniy nazorat savollari

1. What is the connection of "Methodics of teaching foreign language™ subject with other

subjects? Show the points of connection.

Approaches in the aspect of feedback and error correction.

Give a plan of speaking lesson at school.

Language portfolio as innovative technology

What are the tasks of the cultural aim of teaching English?

Give a plan of vocabulary lesson at school.

What are the main aims of teaching English?

What do we mean by descriptors in the CEFR?

Describe a lesson of grammar for intermediate learners

10.  What types of components content of teaching English do you know?

11.  Why do we adapt the CEFR to the national context of Uzbekistan?

12.  Describe a vocabulary lesson at school.

13.  What advices for effective teaching can you give?

14.  Describe the stages model of continuous and successive FLT and their levels.

15.  Give a plan of vocabulary lesson in for upper intermediate learners.

16.  Methods of FL teaching

17.  What is the goal of the CEFR?

18.  Describe a reading lesson in college.

19.  Task-based Learning What are the modern requirements to the specialist of FL?

20.  What are the main factors of efficiency of FLT?

21.  What view points on classroom management do you know?

22.  Why are the information and cultural literacy important for specialists of FL nowadays?

Classroom Management Techniques.

23.  Classroom-management strategies.

24.  Ways of organizing educational process in high school.

25.  Describe a reading lesson in college.

26.  What technology can be used in the classroom? Enumerate all of them and tell about their

advantages.

27.  Lecturing as a form of organizing teaching.

28.  Seminars: types and objectives.

29.  Speak about disadvantages of the group work in the classrooms?

30.  Describe a reading lesson in college

31.  Tell about the essence the Communicative language learning. Why is it considered as

innovative method?

32.  The interactive methods variations.

33.  The types of plans. Give a plan of vocabulary lesson in primary school.

34.  Project work. What skills are necessary to carry project?

35.  Case-study

CoOoNoOORWDN
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SIKyHui1 Ha30paT caBoJLIapu

1.The importance of FL learning in Uzbekistan

Key-words: The Decree of President, means of communication, multilingualism, educational
process, global information space

2.Common European Framework of Reference for Languages: Principles of teaching in the
conditions of Uzbekistan.

Key-words: international framework, function, reference levels, descriptors, competence-based
teaching

3.Methods of teaching and learning English at school, lyceum and college

Key-words: Communicative language teaching/learning, Interactive Learning, Learner-centered
Learning, Content-based Learning, Age groups

4.Professional competence of the teacher.

Key-words: professional skills, teaching competency, professional literacy,the efficiency of
teaching,cultural literacy

5.Tasks and techniques of classroom management.
Key-words: classroom-management strategies, effective criteria, set of rules, self-regulation,
social emotional learning.
6. Methodics of teaching FL in higher educational establishments.
Key-words: innovative approach, principles of learning in higher education, scientific work,

cognitive activity,lectures and tutorials

7.Innovative technologies within communicative teaching.

Key-words: innovative materials, learner-centered teaching, Tandem-method, Project method,
pedagogical game-method

8.The interactive methods and variations in TFL.

Key-words: interactive teaching, critical thinking, interactive brainstorming, interpersonal
communication, Case-study

9.Distance and module technology inlearning and teaching FL

Key-words: teaching from distance, telecommunicative nets, module teaching, self-study learning,
designing a module

10.Innovations in assessment of EL proficiency.
Key-words: feedback, cognitive code-learning ,portfolio,Communicative approach, evidence-

based decision
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TEST FOR FINAL EXAM
1. When was established the Decree of President Islam Karimov "On measures for further
improvement of foreign languages learning™?
a) December 10, 2012
b) December 12, 2010
C) December 13, 2008
d) December 8, 2010
2. Where can be defined micro level teaching FL?
a) at colleges
b) at schools
C) at higher establishments
d) at extra classes

3. What kind of values has FL education?

a) Social

b) Cultural

c) Social, pragmatical

d) Social, personal-oriented

4. Methodology is associated with the following sciences...

a) linguistics, psychology, politics, didactics, pedagogy

b) linguistics, psychology, paralingustics, didactics, pedagogy

C) linguistics, psychology, psycholinguistics, didactics, pedagogy
d) linguistics, psychology, cognitive linguistics, didactics, pedagogy
5. What is “didactics”?

a) theory of education and training

b) theory of education

c) theory of training

d) theory of teaching
6. What is the aim (aims) of English language teaching?
a) Practical, cultural (bringing up), educational, developmental
b) Practical
¢) Cultural (bringing up)
d) Educational, developmental, cultural
7. What is the main function of “CEFR document™?
a) to create a single and integrated educational space in Modern languages teaching
b) co-operation among educational institutions in different countries
c) to provide a common basis for the elaboration of language syllabuses, curriculum,
guidelines, examination, and textbooks across Europe
d) to provide a method of assessing
8. At least into how many languages has been translated the CEFR?
a) 48
b) 25
c) 38
d) 65
9. What types of learning are associated with the Communicative Approach?
a) Interactive Learning, Task-based Learning:
b) Learner-centered Learning, Content-based Learning
c¢) Cooperative/Collaborative Learning
d) all answers are correct
10. What is “competent teacher”?
a) teacher who has professional skills
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b) teacher who deploy his/her knowledge, abilities, skills, talents, values, attitudes and behaviour
patterns to meet the challenge of educating his/her students

c) teacher who tend to respond well to the teaching of grammatical rules

d) teacher who is able to find ways to draw on and develop cognitive, analytical and logic skills,
whilst being constantly mindful of feedback techniques and confidence building strategies

11. How many aspects of teaching competency can be distinguished?

a) 15

b) 7

c)4

d) 12

12. What is “Competency in innovation and improvement”?

a) Teachers’ conscious use of their cognitive abilities in order to acquire, deploy and manage the
knowledge specific to the field, subject or topic in which they specialize and to their knowledge of
teaching

b) The conscious use of one's own knowledge, abilities, skills, talents, values, attitudes and
behaviour patterns, in order to resolve issues and problems, overcome challenges, fulfilling one's
duties and achieving the aims proposed

c¢) The practical application of new ideas, proposals and educational practices in order specifically
to improve, the development of students’ skills and the educational system in general

d) Competency in managing group dynamics means their conscious use of their abilities,
knowledge, values, attitudes and behaviour patterns to encourage an enabling educational
environment within the school, fostering an appropriate relationship in order to attain the
educational goals the school has set

13. What are main requirements to the FL specialists?

a) the information, cultural and professional literacy

b) psycological, educational, social literacy

c) communicative, cultural, social literacy

d) creativity, professional, communicative literacy

14. According to Dr. Garza should aim to acquir beginning teachers?

a) A knowledge of the spoken and written language

b) A knowledge of how language in general is put together
c¢) A knowledge of pedagogy

d) all answers are correct

15. Who coined the term “community of practice”?

a) Dr. Abrams

b) Lave and Wenger

¢) Kisslinger and Wilkin

d) Dr.Ganza

16. What does mean “Classroom management “?

a) the wide variety of skills and techniques that teachers use to keep students organized, orderly,
focused, attentive, on task, and academically productive during a class

b) executed effectively, teachers minimize the behaviors that impede learning for both individual
students and groups of students, while maximizing the behaviors that facilitate or enhance learning

c) analyse of different view points on the problem that controls the process of teaching, discipline at
the lesson

d) maximizing the behaviors that facilitate or enhance learning
17. What is “Effective classroom management”?
a) discipline
b) implement and maintain classroom discipline
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¢) interactive games used during the lesson

d) set of rules for students

18. What is “engaged time”?

a) time given to explain new theme

b) time given to assessment

c) time given to do the task

d) time given to have a rest

19. When did appear a new trend “innovation “ in education
a) in the 60™ last century

b) in the 90" last century

¢) in the 80™ last century

d) in the 70™ last century

20. How many are the methods of learning in the scientific literature?
a) 4

b) 8

c)5

d)2

21. What does reproductive techniques include?

a) the use of the studied sample, or the basis of the rules

b) presentation of the problem

c) illustrative method

d) learning process

22. How we call in methodics “the method used in the process of opening a new one”?
a) Illustrative

b) Reproductive

c) Partial exploratory

d) Explanatory

23. Find suitable definitionn for the term “Lecture”.

a) Lecture is the most important form of organizing teaching at the Higher Education
Establishments.

b) Lecture is not suitable form of organizing teaching at the Higher Education Establishments.

c) Lecture is one of learner-centerd form of organizing teaching at the Higher Education
Establishments.

d) Lecture is one of the forms of organizing teaching at the Higher Education Establishments.
24. What is “Problematic student™?

a) student who is uncooperative, inactive, domineering, late

b) student who is cooperative, active, domineering

¢) student who is uncooperative, active, domineering

d) student who is cooperative, inactive, late

25. What is “Brainstorming”?

a) Situations relevant to the area of study and drawn from practical, real world experiences are
defined and students are asked to assume specific roles within that scenario.

b) Models approximating real life situations are used to examine the dynamics of a system or
phenomenon, and for learning to respond to its continually changing conditions.
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c¢) Useful with large numbers

d) a special way of organizing the joint creative work of a group of people , designed to increase
their mental alertness and intelligent solutions to complex problems by enhancing , stimulating
group brainstorming , solving problems .

26. What skills does include ‘Learning English’ include?

a) Listening, Speaking, Reading and Writing

b) Listening, Speaking, Grammar, Reading and Writing

c) Listening, Speaking, Cognitology, Reading and Writing

d) Listening, Speaking, Discourse analyse, Reading and Writing

27.What is “ learner-centered teaching”?

a) group teaching

b) planning, teaching, and assessment around needs and abilities of the learners

¢) having a higher motivation to learn FL

d) sharing control of the classroom

28. Who developed “Counseling learning”?

a) L.Rogers

b) 1.Galperin

c¢) O. Maskalskaya

d) Ch. Curran

29. According to whose philosophy, students are “clients” and teacher is a “counselor”?

a) Ch. Curran’s

b) M. Boyle’s

¢) M. Macmillan’s

d) L. Rogers’

30. What is “Tandem-method”?

a) This method presupposes self-study of FL which conducts between two partners one of them is a
native speaker

b) The techniques and activities of community learning are realized by play or other simulations
¢) The virtual communication

d) This method presupposes using learner-centered approach and developing research and reflexive

skills
31. What does mean “project “?
a) a self-planning and self-realizing research work
b) key idea of the technology
c) using learner-centered approach
d)model of the lesson
32. Which method presupposes solving a task or a problem and during this solution acquiring the
new knowledge and practical skills?
a) Tandem-method
b) Project method
¢) Brainstorming
d) Snowball
33. Which method students find enjoyable, and if they are properly designed, they give students
valuable language and communicative practice?
a) Tandem-method
b) Game method
c) Project method
d) Role-playing
34. What is “Interactive teaching styles” ?
104



a) student’s motivation

b) flexibility in teaching

c) measurable student accomplishments

d) incorporate a multitude of goals beneath a single roof

35. Which method was worked out according to the project “Reading and Writing for Critical
Thinking”?

a) game method

b) interactive methods

c) learning centred method

d) method of communication

36. What is “critical thinking” by D. Halpern?

a) seeing both sides of an issue, being open to new evidence that disconfirms your ideas, reasoning
dispassionately, demanding that claims be backed by evidence, deducing and inferring conclusions
from available facts, solving problems, and so forth

b) the use of those cognitive skills or strategies that increase the probability of a desirable outcome
c) critical thinking skills, it is needed to develop a number of qualities in them

d) development of critical thinking

37. What is the aim of ““Labirint” technology”?

a) to involve all the learners into active work and forms motivation

b) toinvolve a case study format, but the process is not so rigid as a full case study training session
c) to teach the learners to overcome different life problems, to assess the situation, find solution of
the problem and to improve the skills of quick thinking and cultural communication

d) toestablish a problem or a question

38. What is “Distance teaching”?

a) highly developed technique

b) a system in which a teacher teaches the students with the help of Internet sending tasks to the
learners by post or e-mail

¢) using computer-telecommunicative nets for essays

d) teacher’s the opportunity of teaching

39. What is assessment according to Walvoord?

a) is aimed to determine the ways of improving learning of students in their program systematic
collection of information about student learning which includes using the time, knowledge,
expertices and available resources in order to inform decisions about the ways of improving
learning

b) is ongoing process of establishing clear, measurable expected outcomes of student learning

c) is matching the expectations and working on the information can be resulted in improving
student learning in the context of teaching a foreign language at school the ultimate aim of
assessment is to improve pupils’ learning a target language

d) is student’s sufficient opportunities to achieve outcomes

40. What is “evaluation” according to Goldman and Zakkel?

a) is thinking carefully about something before making judgment abut its value, importance and
quality

b) assessment and evaluation use similar methods

C) positive assessment

d) is the analysis and use of data by faculty judgments about student performance.
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GLOSSARY

Ability - assimilated entity ways of doing things, provided a set of acquired knowledge and skills .
Approach to learning - learning strategy and the language of choice of teaching methods,
implementing such a strategy; point of view on the essence of the subject, which must be taught.
Audiovisual training- educational visual aids designed for the presentation of visual and auditory
information
Authentic materials - texts and other materials (newspapers , maps , schedules, transportation,
theater tickets, advertisements , etc.) , created in the target language country and expected to use
their mother tongue, but later found application in the educational process .
Brainstorming - a special way of organizing the joint creative work of a group of people , designed
to increase their mental alertness and intelligent solutions to complex problems by enhancing ,
stimulating group brainstorming , solving problems .
Business game - a form of organization of collective learning activities in practical classes in a
foreign language , having the aim of training professional dialogues to create different
communication situations and encourage learners to the statement within a given situation.
Deductive method of teaching- a learning method which involves first rules, regulations which is
then illustrated by examples of their use in speech.
Definition - a way of semantization vocabulary, disclosing meanings of the word through a brief
definition of the concept with the help of lexical units which are already known to students.
Didactic game - a game with educational objectives , the main among which are the formation of
verbal skills and increasing motivation of language learners.Conditional espeech exercises -
exercises aimed at strengthening the language of the material in order to bring its use to
automatism.
Curriculum - a document defining the composition of the subjects studied in schools , their
distribution by years of training , the amount of time allotted to each school subject , and therefore
the structure of the school year.
Close - test - a test to determine the difficulty of the text for reading and understanding has been
developed by the American scientist W. Taylor. It is used in the classroom for FL as admission
control is performed mainly in writing. It is one of the effective means of developing language
guess , text prediction , can also replace a comprehensive test on various types of speech activity
when determining the level of language proficiency.
Common European Framework ( levels of mastering foreign language ) - in 1997 the Council of
Europe was approved the document of " Modern Languages : Learning, Teaching, Assessment .
Common European competence " where the goals, objectives , content of language teaching are
characterized by the final level of FL learner . The document describes the criteria and approaches
to the monitoring of achievement.
Common teaching competence - the ability to use rational methods of intellectual work and self-
improvement in mastering of the chosen specialty
Communication failure - total or partial failure of misunderstanding the communication. The main
communication failures include:

differences in the pictures of the world, formed by different nationalities;

mismatching estimates fragments and phenomena of reality;

violation of the verbal behavior, including the rules of courtesy and etiquette stereotypes;

violation of the communication channel;

misunderstanding of speech intention;

the nature of language units (word ambiguity, etc.);

inaccurate indication of the referent;

use of nonce words, dialect, jargon, etc.

Communicative activity (personal activity) approach - a modern approach to education, one of the

modifications of the communicative approach, the foundations were laid in psychology studies by

S.L. Rubinstein, A.N. Leontyev, I.A.Zimney, now it got realization in practice. The main thimg in
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this approach is: in the center is a learner as a subject of teaching activities, the teaching system
implies a maximum consideration of individual psychology, age and national characteristics of the
individual student. Communicative activity approach orients the classes of FL learning
communication.
Communicative competence - the ability to solve by means of a foreign language relevant to
students and the public communication of the household tasks , educational, industrial and cultural
life; student's ability to use the facts of language and speech for the realization of the objectives of
communication. The ability to implement linguistic competence in different conditions of speech
communication .
Communicative insignificant e mistakes- mistakes of different kinds (phonetic , stylistic ) ,
including clerical , reservations, which do not lead to the disruption of communication. Such
mistakes do not require immediate correction , they are also admitted by native speakers .
Communicative Grammar - a description of foreign or native language that reveals the particular
units of a language and the rules of their functioning taking into account the practical teaching
purposes ; based on the communicative tasks of communication, the values of the means of
expression .
Communicative orientation - training for practical language skills .
Communicative significant mistakes- linguistic (phonetic - lexical - grammatical) or socio-cultural
mistakes leading to disruption of communication, misunderstanding or misinterpretation of the
speaker while communication. Such mistakes must be corrected. The nature of the mistake
correction should be clear to the learner, however the learner should not just memorize the correct
option. The process of working on mistakes involves the following steps:

the student must feel that somewhere there is a mistake;

the student must know where is a mistake;

the student must understand the nature of the mistake.
Communicative task- a form of existence of the motive of verbal expression , non-verbal problem
arises during a joint speech activities if necessary to transfer or receive information ; realized in 4
main areas of communication : social-welfare , socio- cultural, professional and academic.
Compensatory skills - the ability to use paraphrases to transmit reading or listening, for example ,
the ability to use a chain of coherent simple sentences rather than one of a complex , synonyms ,
similar in meaning of the word with a deficit of language means .
Compression of the text-abbrivied "compression " of the text to the limits of the minimum
redundancy sufficient for understanding , can be used as an exercise , as well as for the compilation
of abstracts or annotations may be semantic or structural .
Contextual guess - a type of language guessing , based on the definition of the meaning of words
through context.
Control -1) the process of determining the level of knowledge , skills and abilities of the student as
a result of their oral and written assignments , tests and formulation on this basis for the evaluation
of a particular section of the program , course or teaching process ; 2 ) part of the lesson , during
which the teacher evaluates the pupil or group of pupils learns the content of the subject in all or
some of its aspects.
Contrast connection - one of the control functions , which is aimed to obtain information about the
level of teaching.
Criteria for selection of languagematerial - the selection of rules of language material : the
selection of a language filling educational texts , compatibility and multiple meaning words ,
derivational value, frequency , with the exception of synonyms .
Cultural component of the word - lexical background related to the concept of national culture ;
background communication word.
Educational complex - a set of textbooks.
Educational standard - basic system parameters adopted as state standards of education . The main
units of the educational standard is its structure, content , academic load , demands on the level of
preparation of students .
Evaluation criteria - this is how we assess students.
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Exercise - a structural unit of the methodical organization of the material , which operates directly
in the educational process , providing substantive action with this material and forming the basis of
their mental activities , mental activity .
Handout - specially selected and methodically organized language and speech material to be
presentations and assimilation of the learning process.
Heuristic conversation - a dialogue among teacher and leraners , during which the students
themselves find the solution of the discussed problem.
Humanities competence - competence with regard to selection and presentation in the classroom
for students in meaningful information assumes ownership of the following skills : 1) to select texts
for classes in accordance with the objectives of education; 2 ) to comment on the contents of the
text using in pre-texting, while texting and post texting .
Individual lesson (one-to-one lesson) - one of the most effective ways of learning, when the teacher
teaches one student . This kind of lesson requires constant attention to the student and a
conscientious attitude toteachining , the teacher should have monitoring . Individual lessons raise
the level of the learners.
Inductive learning method - (from latin. induction - selection) - a practical method of teaching ,
providing the students a familiarization with the material in which a result of the observation of
the facts of language , students are brought to the generalizations and conclusions, it is the basis
for problem-based learning .
Interactive learning - technology of active learning , based on the interaction of subjects of
educational activity and contribute to enhanced mental performance of each student.
Interactive forms of work - such forms of organization of speech interaction in the process of
performing tasks that require the active participation of partner or partners for the successful
implementation of thetask .
Language - the language in which teaching is carried out in the educational institution .
Learning content - a set of what the student should learn in teaching process.
Language exercises - exercises involving operations with units of language and form the basic
skills
Language for Specific Purposes (language for special purposes) - accepted in modern linguistics
designation of functional variants of the literary language , the service professional communication .
Language material - phonemes , letters intonemy , words, phrases , ready-made phrases ,
grammatical forms, etc. , to be studied in the process of mastering a foreign language .
Learning speech situation - a model of a set of circumstances that encourages potential
interlocutors to communicate through the use of linguistic resources in the interest of learning
speech.
Learning tools - a set of manuals and technical device, by which the teacher teach the language and
activities of students on the mastery of the language .
Lesson - the lowest organizational unit of the educational process.
Levels of language proficiency - the degree of formation of the communicative competence,
allowing to solve a foreign language extralinguistic communication tasks in accordance with the
terms of communication and using of the necessary language skills, language skills and abilities.
Lexical minimum - lexical units that must be learned by learners for a certain period of learning
process.
Lexical unit - a unit of a language , lexical meaning is independent and able to serve as a unit of
speech.
Method - a group of techniques to address the complex and general educational problems
Methods of teaching foreign languages - 1 ) a science that investigates the goals, objectives |,
content, tools, techniques , training methods , as well as studying the processes of teaching and
training in the foreign language material 2 ) a set of methods, techniques , training methods aimed
to master a foreign language .
Methods of teaching - the specific activities and operations of the teacher, whose purpose is to
gain knowledge, develop skills, promote learning activities of students to solve specific problems of
the learning process.
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Methodical principles of teaching - learning principles , reflecting the specific foreign language
teaching .

Module (training ) - a course or its autonomous part ( lessons, topics and topics of the course ,
semester or part of it ) with the necessary software and educational software, sufficient for the
construction of various educational paths within it , it is easy to connect to other modular courses if
necessary able to be modified in content, in form , the amount is due to the flexible internal
structure.

Monologues - one of the form of speaking , as a kind of verbal activity , one person’s speech
addressed to one person or group of students , characterized deploy connectivity , validity , logical
structure and semantic completeness (unlike the dialogical speech) .

Minimum base - starting lexical and grammar minimum, providing the possibility of "survival™ in
the country of the language being studied in a limited number of everyday situations.
Organizational form of teaching - teaching option of communication between teachers and
students in the learning process .

Parameters of estimation — is estimating criteria (accuracy of the task , the lexical and structural
diversity of speech , phonetic skills , logical , etc.)

Perceptual ( receptive ) kinds of speech activity - WFD related to speech perception -oral
(speaking ) and written (letter ) .

Polylog - a kind of dialogic speech , a conversation between multiple active in it, in the term
originated in the study of the properties of the language of communication in addition to the term
dialogue .

Personal approach - an individual approach to the student as a special personality, became
widespread in the modern methodology in the framework of personal - oriented (
communicativeactivity ) approach of learning.

Principles of teaching - the basic provisions governing the nature of the learning process, which are
formed on the basis of the chosen direction, and the direction corresponding to this approach.
Phonetic charge - step lesson (usually starting ), which is designed to build and improve the skills
of students .

Problem learning - learning, providing for the creation of problematic situations in the classroom
and discussion of possible approaches to solving them in the course of CTE students learn to apply
previously acquired knowledge and acquired skills and master the experience (methods) of creative
activity.

Productive speech - oral or written speech, students do not merely reproduce the learned speech
patterns, and design their own statements in accordance with the content of thought, communicative
intentions.

Receptive types of speech activity - related to the perception of speech - oral (listening) and written
(reading), are characterized by a probabilistic forecasting.

Role play - a form of organization of collective learning activities on a practical lesson in a foreign
language, having the aim of the formation and development of language skills and abilities in an
environment as close as possible to the conditions of a real communion.

Safety factor of the test - the average value of the correlation of the test or reference to all tests or
assignments from the general sum .

Screening test - a test which is intended to determine the ability , as well as deficiencies while
teaching students.

Skill - automated methods of action .

Speaking - oral, consisting of a comprehensive ability to understand sounding speech (listening)
and the ability to produce it in audio form (speaking).

Speech activity (SA) - an active, focused, mediated by the language system and due to the situation
of communication process of transmitting and receiving messages.

Speech competence - possession of ways of forming and formulating thoughts through language
and the ability to use such methods in the process of perception and speech production; part of the
communicative competence.
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Speech etiquette - the national- specific rules of verbal behavior , realized in a system of stable
formulas and expressions adopted in situations prescribed by society, " polite " contact with the
person.

Speech exercises - type of exercise which intended: to serve the development of speech abilities
through phonetic , lexical and grammatical skills; are used to train the spontaneous use memorized
linguistic phenomena in speech, usually without awareness while speaking.

Speech material - educational texts, exercises, speech patterns , etc.

State educational standard - approved by the state regulatory document that defines the mandatory
minimum requirements for the content of education and training ; describes the aims and objectives
of education , includes a list of skills and abilities to achieve target education, establishes the
maximum amount of academic load of students .

Step of teaching process- a relatively complete cycle of the educational process , characterized by
specificity of methods, tools and learning environment , and takes place in a more or less strict time
limits, necessary and sufficient to achieve the communication objectives and the implementation of
the contents of this teaching phase .

Step of the lesson - a relatively independent part of the lesson , which has an intermediate relative
to the overall goal of employment goal .

Subject competence - the totality of knowledge, skills, abilities formed in learning a particular
discipline, acquired in the process of studying FL as an academic subject and characterizes a certain
level of FL, includes the following competencies: linguistic (language), speech, communicative,
regional geographic , professional.

Teaching method - 1) a set of methods of teaching and learning ; 2 )the direction of learning.
Teaching profile - emerged in modern technique type of teaching learners in a foreign language and
other subjects according to their professional interests and needs in the language.

Test - setting the standard form , the fulfillment which allows you to set the level and availability of
specific knowledge and skills with the help of special scales results.

Textbooks for foreign language - printed , visual and sounding learning tools used in the
educational process : exercise books , collections of texts, anthologies , tapes , videos , computer
programs, handouts , tables, diagrams , etc.

"The European Language Portfolio » - a group of documents in which students can create and
present in a formalized and systematic form of evidence of their qualifications , achievements and
experience in the study of foreign languages, including samples of their own independent work .
Threshold level - a sufficient level of communicative proficiency that is required to communicate in
a foreign language in various situations of daily and professional communication.

Thematic plan - methodical documents specifying the content and organization of the discipline .
Thematic plan is developedon the base of the curriculum.

Training program - teaching and methodical documents defining the content and scope of
knowledge, skills, abilities, mastering subject and the content of those sections and the distribution
of them by the process of studying.

Training system - a set of basic components of the learning process, determining the selection of
material for the lessons, form submission, methods and means of teaching, as well as ways of
organizing it.

Tutorial - basic learning tool; provides guidance in the training and trainees; it contains samples of
spoken and written language, the language material.

Verbal ability - a person’s ability to carry out this or that speech act in a solution of communicative
problems and worked out on the basis of skills and knowledge acquired .

Verbal communication - a form of interaction between two or more people through the language,
including the exchange of information or affective-cognitive evaluation.

Working in small groups - active type of work that allows students to communicate, to listen to
multiple points of view on a particular issue, in conjunction correct answers to each other. This
method works with the audience the most practical for mastering the material and makes it easier
for the teacher to control students, but is not suitable for every lesson, and often for better
absorption of the studied material.
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Working in pairs - the kind of work, especially stimulating students' attention, for lessons on the
consolidation of already covered material.
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