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INTRODUCTION
The increase in information flows leads to profound transformations in all spheres of human activity. It is no longer disputed that the intellectual resources of a society become a measure of its national wealth, so the development of society is associated with the quality of education. In the context of the development of information, communication and digital technologies, specialists of a wide profile are required: comprehensively developed, proficient in innovative forms of professional activity organization, with stable national-oriented imperatives. The development of information technologies has a direct impact on changing the role of foreign languages in the educational process. The Decree of the President of the Republic of Uzbekistan" (Resolution of the President of the Republic of Uzbekistan "On measures to further improve the system of learning foreign languages". // Evening Tashkent. Dated December 11, 2012) On measures for further improvement of the system of learning foreign languages " notes that the improvement of the methodological system of teaching the younger generation foreign languages and training qualified specialists is carried out through the introduction of advanced teaching methods using modern pedagogical and information technologies, on this basis, creating conditions and opportunities for wide access to the achievements of world civilization and world information resources. In the light of these decisions, the question of the formation of a high information and language culture, i.e. the ability to work with media flows in the studied language-to search, process the information received and critically evaluate it, is particularly acute. Media information is one of the most effective materials for development and improvement of foreign language communicative competence of students of 1-2 courses of non-linguistic faculties, since it is not only a source of information, but also a powerful means of teaching, education and psychological influence. With regard to the latter, it should be noted that media information is often called an "information weapon" - based on the use of destructive information-psychological and information-controlling effects on the human psyche. Thus, the information space is clogged with arrays of insignificant, narrowly focused, specific information, sometimes even dangerous for the younger generation. This is especially true for the Internet. That is why it is necessary for students of non-linguistic faculties to form media literacy, where, from our position, a special place is given to the formation of critical thinking.
In the policy documents on education (the Law "On Education of the Republic of Uzbekistan" and "National Program of Personnel Training", 1997), it is noted that education should be aimed at the formation of a fully developed personality. It is not only about the accumulation of a fund of knowledge, but also a kind of mental techniques, operations, well-developed and firmly fixed, so-called intellectual skills. As I. A. Karimov writes: "Intellectual and moral and spiritual potential are the two wings of an enlightened person." Information exchange is the basis of all knowledge, so the linguistic and didactic value of media information for the formation of a fully developed personality is beyond doubt.( High spirituality-the foundation of the future: From the report of President I. A. Karimov at the first session of the Oliy Majlis of the Republic of Uzbekistan / / Teacher of Uzbekistan. 1995. March 1 – - p. 1.)
In view of all the above, we have identified the problem of integrated formation of communicative competence and media literacy of students of non-linguistic faculties in the classes on foreign languages.













CHAPTER 1. THEORETICAL AND APPLIED ASPECTS OF INTEGRATION OF MEDIA EDUCATION AND FOREIGN LANGUAGE TRAINING OF FUTURE SPECIALISTS

1.1. Functions of media education and media resources in the training of specialists
To understand the essential characteristics of media education in the context of training foreign language specialists, it is necessary to refer to the functions, features and types of mass media (mass media – further).
First of all, we will present the definitions of mass communication:
is a special type of communication (discourse), which is characterized as distant, retelny (send a message to the unknown and undefined number of the recipient information), and associated with the individual-collective subject (co-authorship, the common position to the reported facts) as well as mass dispersed by the addressee (Graudina and Shiryaev 2008. S. 239).
mass dissemination of information;
- a set of technical means for the dissemination of information to the masses;
- the process of communication and transmission of information through various means;
- the process of systematic dissemination of corporate-produced information to a mass heterogeneous audience with the help of mass media (Dobrosklonskaya, 2005. p. 17).
As can be seen from the definitions, mass communication is mainly understood as the dissemination of information through media, taking into account the interests of various addressees.
In the scientific literature that studies the specifics of the media, its various functions are distinguished (Graudina L. K., Shiryaev, 2008. p. 238-239; Dobrosklonskaya, p. 21-22; Krivenko, 1993, p. 49), which are summarized in Table 1.
The functions of the media
Krivenko B. V. The language of mass communication: lexica-semiotic aspect. 

	Media functions
	 Sources

	The functions of the media Sources
- information (reporting on the state of affairs, various facts and events);
- commentary and evaluation (often the statement of facts is accompanied by a comment on them, their analysis and evaluation);
- informative and educational (by transmitting a variety of cultural, historical, and scientific information, the media contribute to the replenishment of the knowledge fund of their readers, listeners, and viewers);
- influencing (the media is not accidentally called the fourth power; their influence on the views and behavior of people is quite obvious, especially during periods of so-called inversion changes in society or during mass socio-political actions, for example, during general elections of the head of state or parties);
- hedonistic (here we are talking not just about entertainment information, but also about the fact that any information is perceived with a great positive effect, when the very method of transmission causes a sense of pleasure, meets the aesthetic needs of the addressee);
- advertising / persuasive (related to influencing a mass audience in order to convince them of the need to buy certain products or use certain services);
	Graudina L. K., Shiryaev E. N. "Culture of Russian speech" (2008. p. 238-239)




The content of Table 1.1, we can conclude that the educational function of the media is associated with cognitive, educational, commentary evaluation with interpreting and acting with the ideological function. In our opinion, the general / generalizing function can be attributed to the influencing function, since it affects the consciousness of people in terms of the unity of the nation, a certain society, etc.
Modern life is unthinkable without the use of information technologies and mass communication media, due to the constant development of ways to disseminate information, where, thanks to the world Wide Web. In the dissertation of E. A. Stolbnikova (2005), we find that the activities of more than 70% of the adult population of the world, in one way or another, are associated with the creation, processing and transmission of media texts, and about 90% of the population are active consumers of information. At the same time, according to a study by Chun-Chun Yeh (2019), a large percentage of young people (30 %) read media information on the phone when walking, in the subway, or on the bus. At the same time, 39% of young people, at least, combine two types of activity when using a smartphone or laptop. The researcher also cites interesting data that in Taiwan universities, students spend more than 2 hours a day reading various types of media information. We can also observe these facts among the youth of Uzbekistan.
Consequently, the abundant use of information and communication technologies for educational and entertainment purposes is a daily practice. However, it should be borne in mind that due to the functioning of a huge information space or cyberspace, the boundaries of the information picture of the world are blurred and transparent. In addition, the information space is clogged with insignificant, narrowly focused, specific information, which sometimes becomes biased and unreliable. All these factors affect the perception of the world, worldview, worldview, worldview of students, distorting their picture of the world. It is not for nothing that the media is called an "information weapon" because of the destructive information-psychological and information-manipulative impact on the psyche of the younger generation. Thus, according to T. G. Dobrosklonskaya, media resources " fix a rapidly changing picture of the surrounding world like a giant mirror that reflects everything around, and the reflection changes depending on the lighting <...>. The position, the coverage, the point of view, the way of interpretation-all this determines how the world is presented in the media, while the range of media versions of the same event or phenomenon is unusually large" (2005. p. 17).
In addition, the possession of media competencies is one of the main factors that sometimes catalyze the process of dehumanization, since today media literacy is not always associated with axiological orientation (Kotlyar, 2018. p.3). So P. S. Kotlyar gives the following arguments: "The blog is a video report about personal everyday life, shot by the main character-the author in the genre of selfies. This format serves as a confirmation that a person today does not just think of himself as a professional, but increasingly levels the gap between when the event started and when he turned on the camera. It is always in the hands, always in the "action" mode: I and my life are the main information occasion in itself, I can shift the focus from myself to any event only if I think that it will be interesting for my followers to know (2018. p. 5). The time requirement to combine the student's work skills with information and networking in a new media environment actually devalues the classical pedagogical strategy, since it implied that the result of successful assimilation of the material is the acquisition of knowledge. At the moment, this claim is untenable. Formed a new way of thinking, which assigns as a necessary only that information which is some sort of a social application that is conditional "application", containing knowledge, allowing you to attach to personal cognitive space additional channel" (Kotlyar, 2018. p. 6).
After P. S. Kotlyar believe that it is necessary to strengthen the axiological component of media literacy, by means of humanization of training.
According to L. K. Graudina and E. N. Shiryaev, the most important characteristic of the media discourse is "the information space that covers a particular object of facts and events in the real world and is represented by a repertoire of topics" (2008, p. 241). This means that the authors develop this concept from the position of an axiological category that considers the concept of an information norm, which is increasingly conditioned by the ideology of society. For example, the promotion of democracy and equality as an ideology of the Western world. We stand in solidarity with E. I. According to Passov, the content of education should be culture, because "being in the space of culture, having absorbed it, having mastered it, homo sapience homo moralist (a spiritual person) not the one who knows and knows how to do something, but the one who has stable moral guidelines that control his life activity in any sphere" (2007. p. 14-15). Objective, as well as his idea that we should form a personality - "not homo loquens(speaking), not homo ludens (playing some roles), not homo agens (acting), not homo scirens (knowing, competent), namely spiritual, moral". (p. 14). The evidence base for the validity of the words of E. I. Passov is also the statements of R. Hobbs (Hobbs, 2006), that the interpretation of information is associated with the artifacts that are presented in it and are associated with the cultural environment, and, thanks to this, they help to construct the concepts of society and personal perception. As a rule, they influence the formation and change of our values, opinions, attitudes, social conventions of behavior and norms.
Taking the guidelines of E. I. Passov and R. Hobs, we consider the axiological component to be the main one in the model we are developing for the integrated development of media literacy and communicative competence. Thus, theorists and practitioners are aware of the role and place of the media in the lives of students, especially if they have a harmful influence on young people by forming a biased opinion/ vision of the problem, promoting Western democracy and a system of values, to a derogatory attitude to their culture. As a result, we sometimes face various protests and public criticism of the governing authorities. Recall the recent protests in the city of Moscow (July – August 2019), where foreign media called for a protest, etc.And we, reading and viewing the news, took this or that position, starting from our own picture of the world, but sometimes some young people had a picture of the world under the influence of "Western democracy".
In foreign countries, the science of PR is developing dynamically, which is aimed at managing public opinion (Public relations) from the perspective of 1) relations with the mass media; 2) press conferences and presentations; 3) public speech of political and public figures; 4) image promotion, for example, during elections (Pocheptsov, 1998). Public relations has its advantages, but also negative features, so state and political figures should take this into account and direct young people to create, not to destroy.
Popular media resources usually include magazines, newspapers, TV shows, radio programs, information and communication technologies, the main function of which is to inform, convince, entertain, form certain values, etc. Mass communication media also include operas, films, sports commentary, animated films, postcards, advertisements, flyers, billboards, and computer games (Antropova, 2006; Hobbs, 2006). However, this list is also supplemented by specially created media for training purposes: textbooks, textbooks, reference literature, training programs. Therefore, we have a variety of media that can become the object of training in foreign language classes in non-linguistic universities.
Here we will focus on the functions of newspapers and magazines in more detail, since they are more often read or viewed by students. Their advantage is that they are given various information, stories, photos, cartoons, letters, statistics, comics, advertising and ads, letters from readers, horoscopes and scanfords, riddles, jokes and anecdotes, fashion, etc. Magazines have more of an entertainment function, while newspapers have more of an information function. They are aimed at different audiences, united by 1) common interest – Cosmopolitan, Bona, The Sowetan, The Star, 2) professional-Business Day, New Scientist, or Getaway, 3) daily the Mail, Guardian, Sunday, Independent – longer in volume and analytical type.
In general, information in newspapers and magazines is presented in the form of a report on facts/events, their comment or assessment, i.e. a certain interpretation of the information presented in them is given, which is very important to be aware of.
There is no doubt that such materials in a particular educational situation are effective tools for the development and improvement of foreign language communicative competence of students of non-linguistic areas of the specialty, since they act not only as sources of information, but also as powerful means of teaching and educating the younger generation. Nevertheless, the main tasks of media education are to prepare students for life in the modern information space, for the perception and understanding of various information with the awareness of their influencing function, as well as to master the ways of communication through these media means (Arutyunov, 2012, p. 134).
The main problems related to the features of the media and their linguodidactic value in teaching AI will be covered in more detail in the second chapter.

1.2. Structural and content components of media literacy in foreign language education
As it was revealed in the previous paragraph, the media is an integral part of our life, society and education. Recognizing their impact on our lives and education, we should be aware of the importance of using them in the educational process in order to form critical thinking and train effective users of various types of media. Therefore, specialists in various fields of production are required to master information competence (literacy). And this is important with the development of digital technologies, which are referred to as cognitive technologies specifically focused on the development of human intellectual abilities [Vykhodtseva, 2017]. Today, this kind of cognitive technology is firmly embedded in all spheres of human life. For example, they are a necessary learning tool in the form of electronic learning materials or tools for online education and communication (chats, Skype, SMS, telegram, etc.).
A characteristic feature of the development of education is the requirement to integrate the various components of the goals to achieve the five basic competencies, which is reflected in the European Standard, which will ensure the readiness of future specialists to adapt, self-realization in the market. We consider it important to describe them in order to compare them with our installations and requirements for the competencies of the IA specialists. So E. N. Solovova (2008. p. 20-26) and after her G. T. Makhkamova (2017. p. 29-35) interprets them as follows (See: Table 3).




Table 3. Five basic competencies in accordance with international standards.

	Types of competencies

	Interpretation


	1. Socio-political competence or readiness to solve problems

	The effectiveness of the decisions made and the psychological readiness to accept and take responsibility for the decisions made:
- fill in the missing material;
- get the necessary advice;
- effectively prepare for control tests;
- choose a training course or educational institution;
- determine the most appropriate form of training;
- formulate the topic and determine the possible forms of presentation of the finished product of design and research activities;
- prepare an oral / written report for the conference;
- make a bibliography;
- get a research grant/scholarship/internship;
- prepare and conduct a seminar/round table/teacher's council, etc.

	2. Information competence


	Readiness and need to work with modern sources of information:
- find the information you need using a variety of sources, including multimedia;
- determine the degree of its reliability/novelty/importance;
- process in accordance with the situation and tasks set;
- archive and save;
- use it to solve a wide range of tasks.

	3. Communication competence

	In accordance with the GOS, the communicative competence includes for level B2:
- linguistic competence;
- sociolinguistic;
- pragmatic.

	4. Sociocultural competence
	Readiness and ability to live and interact in a modern multicultural space. For all non-linguistic specialties, however, it is part of the sociolinguistic and pragmatic in the foreign language communicative competence (B2)

	5. Readiness for education through life

	Continuing education in the system of teaching and learning in the Russian Federation:
- formation, development and improvement of foreign language communicative competence, as well as information competence;
- formation, development and improvement of educational skills for self-education.




Normative documents on higher education indirectly confirm that the current educational goal is focused on the development of computer literacy and information culture, which indicates the spread of a technocratic approach.
Media or information literacy is defined as the general competencies of trainees in order to navigate and use the media. So E. A. Stolbnikova (2005) objectively notes: "The more educated a person is in the information society, the more fully and purposefully he provides himself with information, the more adequate will be the image of the real world formed by him and the better he will be able to fit into the world around him. This will allow him to fully reveal his material and spiritual potential, and to realize his unique natural inclinations in the most favorable way."
Currently, foreign language education focuses on the use of authentic materials for educational purposes. Media published in the countries of native speakers are also considered authentic materials, and taking into account their specifics and purpose, we can form media literacy on their basis. First of all, it is necessary to realize that in order to work with foreign-language media materials, we must teach students to work with information flows and develop critical thinking, since the media influences the thinking and worldview of young people, especially at such a young age. In this case, we are referring to the impact on the way of thinking, so it is easy to mislead an ill-informed student and impose values that are unacceptable for our society. In addition, the low level of media literacy leads to the appearance of negative stereotypes of thinking. We must pay attention to the language of broadcasting. So if you listen to the coverage of the same events in English and Uzbek, or Russian, there is a confusion of concepts and distortion of facts, i.e. we can observe a worldview conflict.
The choice of media materials for the educational, developmental, educational and practical purposes of teaching and learning depends on the specific tasks of training and education. However, while recognizing the diversity and authenticity of the media, as well as their impact on the worldview of students, teachers should be aware of the importance of using them to form/develop critical thinking and train effective users of various types of media in English. In view of this, it is necessary to develop students ' media literacy, which has been the object of many studies and even projects (Chicherina, 2008; Adams & Hamm, 2006; Beach, 2007; Hobbs, 2006; Potter, 2008; Quinlisk, 2003; Worsnop,2014, and others). Currently, media literacy is understood in a broad context and is associated with
- information literacy,
- media education,
- information and communication competence (ICT or e-competence).
It should be borne in mind that people live in an information world filled with various technologies, thanks to which they interact with a huge array of information. In view of this, UNESCO puts forward media education as a priority area of cultural and pedagogical development of the XXI century. At the same time, within the framework of media education, the emphasis is on personal development, namely, on the formation of informed, thinking and active participants that society needs. And the media themselves, being a part of culture, function as agents of socialization and a base for the formation of new meanings based on previous experience [Hobbs & Jensen, 2009. p. 11].
For educational and developmental purposes, media education allows not only to involve AI in learning through media texts, but also to teach the types and characteristics of media resources (Adams & Hamm, 2006). Media education itself is a process of personal development with the help and on the material of the means of communication (media) in order to form a culture of communication with the media, creative, communicative abilities, critical thinking, skills of full perception, interpretation, analysis and evaluation of media texts, teaching various forms of self-expression using media technology (Klesova, 2017).
Possession of ICT competence (ICT or e-competence) is also associated with media literacy, in order to use certain Internet resources, we must be able to search for them, process them and use the necessary information. In other words, students should select reliable and relevant information from sources, process the information, and use an appropriate format to store and use it in the course of communication. In the methodological literature is also widely used the term "media competence" as the ability to recognize their information needs, seek information, analyze and evaluate it, to competently and safely use the information to create their own media products (Tkachev, 2017. p. 4). Therefore, media literacy and media competence vzaimootnoshenia concepts, the General meaning of which is awareness of the diversity of information resources and their features, as well as the ability to work with them.
All progressive countries have extensive experience in the introduction of media-related subjects (Aufderheide, 1992; Adams & Hamm, 2006), as well as the widespread use of Internet technologies in teaching other subjects. Currently, more and more attention is paid to the development of cognitive technologies, i.e. digital technologies, so the necessary basis for modern media education is its humanization, when a person freely chooses an open culture of digital (digital) interactions.
It is known that the result of media education is media literacy (Fedorov, 2007, p. 54). We support the views of M. V. Zhizhina (2016, p. 46) that media literacy and media competence are currently important for almost all areas of education and have become an important part of education. Therefore, specialists of any profile are required to possess not only information literacy, but also media literacy,
To have a clearer picture of the component composition of media literacy, let us turn to some definitions found in the scientific and methodological literature, which sometimes differ, but they can find a lot in common.
Media literacy is defined by theorists and practitioners as
- the ability to access, analyze, evaluate and communicate information in various forms" ("Media literacy is the ability to access, analyze, evaluate and communicate messages in a wide variety of forms") (Aufderheide, 1992);
- a set of knowledge, skills and abilities necessary for the understanding of media and formats, in which the creation, storage, transmission and representation of data, information and knowledge, and reflective skills necessary to work with media information (Quinlisk, 2003; Arutyunov, 2012).
- to think critically, to adequately assess and interpret information to create their own media in their educational and professional purposes (Worsnop, 2004; Hobbs, 2008; Tyner, 2000).
- a variety of advanced competencies, which we use for media to interpret texts (Porter, 2008. c.19).
- a set of knowledge, skills, abilities, and motivations that contribute to the selection, critical analysis, creation and transmission of media texts in various forms and genres, the analysis of the functioning of media in society (Fedorov, 2007. p. 54)
- a set of skills that enable people to analyze, evaluate and create messages in different types of media, genres and forms (Tkachev, 2017. p.4).
- media literacy is both a new type of communication culture and a relevant way of synchronizing the subject as the main participant of social interactions in the new media space at its various levels (Kotlyar, 2018. p. 14);
Thus, media literacy is a set of knowledge, skills and abilities necessary for understanding media information and its use for various purposes. At the same time, the formation of media literacy in the course of working with media technologies and media texts. it should go under the perspective of the formation of a communication culture.
Here we should turn to the stages of the development of cognitive consciousness in the context of media literacy, considered by Porter (2008. p. 20-21):
- mastering the basics (Acquiring fundamentals);
- language acquisition (Language acquisition);
- mastering the techniques of narration (narrative acquisition);
- developing skepticism);
- intensive development (Intensive development);
- experimental research (Experimental exploring);
- critical evaluation (Critical appreciation);
- social responsibility (Social responsibility).
According to Chun-Chun Yeh (2010. p. 2-3), the last three stages require a high level of media literacy, since they involve cognitive, emotional, aesthetic, moral and evaluative aspects. As part of the last stage, the media text producer takes into account the needs and interests of society and tries to produce it most efficiently for the consumed audience. Based on all the stages of media literacy development, we can say that it can be correlated with the mastery of language means, receptive and productive types of speech activity, which are taught in English classes.
Summarizing the definitions of media literacy and analysis of existing models of media literacy (Gilster, 1997; Hobbs, 2005, 2006, 2007; Adams & Hamm, 2006; Manuel, 2002; Potter, 2008; Quinlisk, 2003; Quinlisk, 2004; Arutyunov, 2012, Chicherina, 2008; Porter, 2008; Chun-Chun Yeh, 2010; Dvorghets & Shaturnaya, 2015), we include media literacy, which should be taught to non-linguistic students in the English classes, the following components:
The cognitive component involves skills:
- search for information in various media sources;
- identification of specific and distinctive features;
- determining the degree of its reliability/novelty/importance;
- archiving and preservation of information;
- understanding the message, taking into account the peculiarities of the picture of the world of native and non-native speakers of the language.
- processing of the material in accordance with the situation and the tasks set;
- critical analysis and evaluation of the content of the media text;
- interpretation of media information, using verbal, auditory, visual, graphic, multimedia means and other ways of transmitting meaning and meaning.
The communication component includes knowledge, skills and abilities:
- about the functions and types of media, and their features in genre and language terms;
- perception, interpretation and use of media information for various communication purposes;
- adequate use of verbal and non-verbal means for the exchange of information;
- creative implementation of reproductive and productive recoding of information when creating or producing secondary text in oral and written forms;
- implementation of polylogue communication in order to demonstrate the polyvariance of the interpretation of the media message and achieve the only correct interpretation of it.
- use of the received media information to solve a wide range of tasks.
The value-semantic component includes ideas and knowledge about:
- cultural specifics of media information and culturally-marked concepts, artifacts;
- standards for the presentation of mass messages and the exchange of messages;
- information-manipulative influence on consciousness;
- features and means of constructing reality from the position of a certain ideology;
- commercial and mass-influencing purposes;
- awareness that the recipients of media texts construct certain meanings.
Having studied the positive experience of media literacy formation in foreign literature (Gilster, 1997; Hobbs, 2005, 2006, 2007; Adams & Hamm, 2006; Manuel, 2002; Potter, 2008; Quinlisk, 2003; Quinlisk, 2004; Arutyunov, 2012, Chicherina, 2008; Chun-Chun Yeh, 2010; Dvorghets & Shaturnaya, 2015), we come to the conclusion that in the context of teaching AI, the abundant use of media information will allow
- updating the content of the textbook with additional authentic material;
- transfer and exchange of language experience and provide a certain context for authentic foreign language communication;
- development and improvement of language skills, since they contain a large number of words, phrases, idiomatic phrases, figures of speech, grammatical structures, etc.;
- training in receptive and productive types of speech activity;
- teaching non-verbal communication tools, as they contain symbols, non-verbal tools, tables, diagrams, photos, etc.
- using authentic material and creating real / life communication situations, including interaction with native speakers;
- development of skills and abilities to understand the meanings and manipulation of interlocutors by means of persuasion, argumentation and other means of verbal influence;
- formation of research skills and abilities;
- the development of imaginative, creative and critical thinking of a high order;
- acquaintance with cultural facts by visiting the sights, studying the historical, geographical, ethnopsychological features of the people of the language being studied;
- providing cognitive experiences that they have not previously had. For example: travel to the past or the future, visit exotic places, listen to music, songs, live speech of famous people;
- creating motivation for students to understand many global problems of our time and ways to solve them;
- improving the skills and abilities of forecasting, anticipation, interpretation, commenting, etc.;
- understanding cultural concepts and communication strategies in a pragmatic way;
- use of various games and educational programs;
- formation of educational skills of self-education, self-correction and cooperation.
Therefore, we have the appropriate conditions for the integration of media literacy with learning a foreign language. A well-organized program of teaching English in a non-linguistic university (B2) should focus on the formation of media literacy (knowledge of the functions, types, features of the media, etc.) and on this basis the development of communicative competence (in listening, speaking, reading and writing).
Thus, today's young people live in an information world filled with different technologies, so they feel the need to learn the features of the media in order to productively perceive, process and use information for different purposes.

1.3. Research on the needs and level of media literacy proficiency of teachers and students
As explained in the previous paragraphs, with the development of information and communication technologies (ICTs), we have the opportunity to widely use media resources in teaching foreign languages. We must teach students to work (read, listen and understand, process) with various media (mass media) in foreign languages, which is one of the most important tasks of modern education (Arutyunov, 2012, pp. 133-134).
In order to study the issues related to the formation of media literacy, i.e. how this problem is solved in the faculties of foreign languages in non-linguistic universities, we analyzed the state educational and work programs for the B2 level.
An analysis of the GOS (2014) and the requirements for learning English in non-linguistic specialty profiles showed that students of non-linguistic specialties should master the B2 level. In the course of the analysis of the policy documents, we took into account that the specifics of teaching AI in non-linguistic universities are characterized by the following aspects::
- meta-subject (foreign language exposes information in various fields of knowledge, including the professional sphere).);
- multilevel (mastering of language material concerning the entire language system, as well as speech skills (reading, speaking, listening, writing);
- multi-functional (acts as a goal and means for acquiring various information and in various fields of activity).
With regard to inter-subject communication in the context of media literacy formation, it should be noted that the following topics are indicated in the content of training reflected in the State Educational System: The Internet and information and communication technologies (innovations in science and technology abroad and in Uzbekistan, the achievements, the use of the Internet VA axborot texnologiyalara OID mavzular (Geon yurtimiz miacidae VA fan VA technique yangiliklari, utour, Internet turmoiled of foydalanish)
In addition, the subtopics, the so-called genre-themed types of media, are somehow reflected in the State Budget for the types of speech activity
Table 5. Genre-thematic types of mass media
as objects of training in the State Educational System

	Types of speech activity
	Content of training (В2)

	Listening
	Radio and TV reports, news, interviews, documentaries, announcements, etc.

	Speaking
	Interviews, Conventions, Lectures, Announcements, Articles

	Reading
	E-mails, materials of textbooks or manuals, electronic literature

	Writing
	Resumes , reviews, etc.


 
As you can see, many genre-themed types of media are involved in the training of AI in non-linguistic universities in accordance with the training of speech activities.
Some genre-themed media also noted in the work programs on the subject of "Foreign language", for example, a) socio-economic areas of specialty for 1st year, b) for 2nd year students-historians (table 6).
Table 6. Themes of speech and genre-themed media, reflected in the programs
	 For economics students
1st year
	For history students
2nd year

	Small and big business
Reading: Talking about business 
Writing: E mail
Listening: A Businessman’s working day. 
	Newspaper and Radio (6h.)
Reading: My attitude to sport.
Speaking: Television and Radio Writing: Composing an article on the role of Mass Media in our life.  p.61(A.А. Ismailov,T.K. Sattarov) 

	
	Top research results (6h.)
Listening: Radio programme: “Best know-hows” Interview. 
Grammar: Reported questions. Reading: Robot progress. 
Writing: Recommendation letter.  p56-60 (Scale-up)



The analysis of the state educational and work programs shows that some topics related to genre-thematic types of media are involved. However, the issues of media literacy formation within the framework of these topics and sub-topics require empirical research.
The experience of teaching English to students of non-linguistic profiles of the specialty shows that the formation/development of media literacy should be carried out in integration with the formation/development of communicative competence. In other words, students should be able to select reliable and relevant information from sources, process this information and store it in an appropriate format, and use the information obtained in the course of communication. The didactic value of media literacy is seen in our awareness of the diversity of information resources and their features, as well as in the ability to work with them. However, not all students demonstrate a good level of media literacy in English classes. To prove this, we also present the statistical data presented in the article by G. A. Arutyunov (2012). Thus, according to his research, in the field of media literacy, students have difficulties in 1) rational work with information – 68.4 %; 2) interpretation of texts and presentation of information in a different format – 69.2 %; 3) critical evaluation of information – 73.6 %; 4) aesthetic perception of media texts – 78.1%; 5) creative attitude to the creation of media texts – 83.8% (Arutyunov, 2012. p.135). These data give grounds to assert that only a small number of students possess media literacy at the proper level, and this, of course, dictates the expediency and relevance of its formation in the classes of foreign languages.
To understand how the problem of media literacy is being solved at the faculties of non-linguistic specialties of Gulistan State University, Tashkent State Pedagogical University named after Nizami and Navai State Institute, we conducted a survey of English teachers. 38 foreign language teachers participated in the survey.
We will present the questions and interpretation of the results of the study of the needs and level of media literacy of English teachers.
1. What do you understand about media literacy?
Here are the main answers of teachers regarding the understanding of the essence of media literacy in percentage terms, which we have classified into:
1) describe the types of media (media) and technology use (65%)
- knowledge of all types of media and technologies how to use them effectively (27%);
- knowledge of all types of media information presented on the Internet, television and the ability to use them for various purposes (39%);
- use of the received information in everyday life (34%);
2) proficiency in information processing and understanding of media texts (15%)
- proficiency in critical analysis of media texts (27%);
- awareness of the objective point of view and bias in media texts by comparing articles (25%);
- skills in understanding and interpreting media texts (48%);
3) the use of media texts as a means of teaching and influencing (52%)
- awareness of the positive and negative impact of the media on the individual and his social behavior, as well as on the specificity of perception of the surrounding reality (19%). Thanks to these tools, we form the students ' worldview, their aesthetic perception.
- use of media texts in the classroom, or reference to them during the organization of the discussion (46%);
- being authentic material, it is an effective means of teaching authentic language and authentic speech (25%);
- use of mass media to form a picture of the world of the English-speaking people and to develop communicative competence (10%).
As you can see, the teachers ' answers have different interpretations, but in a general sense they reveal the concept of media literacy presented above. However, only a small number of teachers identified media literacy with critical analysis of the information received and touched on the objectivity and bias of the facts presented. There are no teachers who would touch upon the issues of the originality of the text and the authority of the source.
2. Do you often use media resources in your classes and for what purposes?
According to the results of the survey, we found that teachers often use video and audio materials, as well as articles from newspapers and magazines. At the same time, the teachers ' responses are classified as follows:
1) as a subject-content basis (50%),
Teachers answered that they use printed and electronic media texts for
- development of communicative competence within the framework of the topics presented in the work program (13%);
- disclosure and discussion of a problem (27%);
- illustrations of some facts, events, situations of communication and familiarization with current events in Uzbekistan and other countries (51%).


2) as a work on cultural facts (28%)
The teachers replied that they use audio and video materials, as well as materials of an encyclopedic nature for
- get acquainted with cultural artifacts (8%);
- familiarity with the cultural component of verbal and non-verbal units (13%);
- get acquainted with authentic language and speech (14%);
- acquaintance with lifestyle, traditions and customs, cuisine (65%).
3) as a source of texts for linguistic or discursive analysis of the text (10 %)
Teachers use media texts, movies, videos, and audio materials to:	
- analysis of speech genres (11%);
- analysis of stylistic techniques and linguistic means of expression (15%);
- analysis of the content of the media text (72%);
- after reading a story or an excerpt of their work of art, they are allowed to watch a film for comparison and analysis of artistic images (2%);
4) as a search for information/information (65%)
Teachers responded that students use smartphones to
- search for the necessary information and information (49%);
- finding the translation of an unknown word, phrase or phraseological unit (30%)
- finding the appropriate context, synonym (21%)
5) as the development of communication skills in various types of speech activity (36 %)
Use smartphones, listen to and watch audio and video materials, educational programs for children
- writing SMS messages (18%);
- writing an email (15%);
- development of receptive skills and abilities (57%);
- development of productive skills and abilities (10%)
6) computer tests are used as means of intermediate and final control (84%).
As can be seen from the quantitative and qualitative processing of the results of the 2nd question, a large number of media resources are used in English classes, which are used as a subject-content basis, material for working on cultural facts, conducting linguistic and discursive analysis of texts, searching for information, developing communication skills and means of monitoring the level of students ' achievements.
In other words, for various educational, developmental, and practical purposes. However, the results of the responses to the use of media information as 1) work on cultural facts (28%), 2) a source of texts for linguistic or discursive analysis of the text (10%) and 3) the development of communication skills in various types of speech activity (36%) show a low level. Of course, media and ICT materials provide a real opportunity to improve the quality of training in the aspect of developing communicative competence. However, in the survey, the subjects did not mention the use of media or ICT for
1) formation/ development/ improvement of language skills (pronouncing, rhythmic-intonation, lexical and grammatical),
2) the development of media literacy in the classroom for English language;
3) the development of critical thinking so important for working with the media;
3) the use of these means for educational purposes (ideological and moral education), since the media also have the function of influencing the consciousness of individuals, and they also increase the motivation of teaching.
In addition, the answers are dominated by the use of these tools as a substantive basis (50%) and the search for the necessary information (65%). However, these tools should also be used for the development of reflexive skills and abilities, an incentive for the development of writing skills and abilities not only in the form of SMS or e-mail, but also for writing essays, presentation, essay writing and various letter formats.



3. You use more print resources or digital resources.
75 % of teachers answered that they prefer to work with printed material, because printed texts are more convenient for perception, and the selection of materials is more convenient.
digital materials take a lot of time. In addition, they do not always have the opportunity to use ICT in the classroom due to the fact that many classes are not equipped, there is no access to the Internet. 25 % of teachers said that it is better to use digital resources – it is convenient and it is possible to demonstrate an authentic language and create an authentic communication situation.
4. How do media texts and ICTs affect the overall development of students? Do teachers and students need to develop media literacy?
80% of teachers said that 45% of students quickly find the necessary information in the classroom, including Youtube and other programs, students like to watch videos, movies, and play various games. But part of the students (25%) is less active, due to poor language skills and poor knowledge of ICT. On the second question, all teachers answered that the use of media materials in the classroom has a positive effect and that all teachers and students should have media literacy to optimize the educational process.
The analysis of the answers to these two questions allowed us to conclude that the media and ICT have a positive impact, not only on the overall development of students, but also on the development of communicative competence. However, the correlation analysis with the teachers ' answers to the first and second questions suggests that they use many of these resources in the classroom, although they are poorly aware of the media literacy itself.
In addition, the correlation method of studying the three previous interview questions revealed some disproportions (inconsistencies). For example, according to the results of the teachers ' answers to question 3, there is a discrepancy with the answers to question 2. If there is no Internet access and the classrooms are poorly equipped, how often do teachers use ICT in the classroom and do they use it at all? There is no doubt that all students have mobile phones, but not all smartphones; many have laptops, tablets, but not every student. In addition, the question concerned the use of media and ICT in the classroom, and not at home – not as an independent work in your free time from classes. If many teachers do not know what media literacy is, then we have a question, do they have ICT or e-competence at the proper level? According to modern requirements for the training of specialists, the teacher must possess ICT competence and constantly use these technologies in the educational process. However, the results of the survey indicate something else.
Despite the described inconsistencies, the main value of the survey results is that we identified not only some problems in the aspect of media literacy formation, but also the objects and methods of media literacy training. In particular, the need for training-analysis of media texts and comparison of the objectivity of statements of facts, their originality and authority;
- creation of some media products;
- selection and adaptation of media texts depending on the purpose of training/ study;
- ways of using educational resources for the development of communicative competence in integration with media literacy.
- media texts and ICT are not often used in ESP classroom 
- the influencing function of the media and the language means of their implementation remain out of the field of view of many students
- the development of critical thinking in English classes is not given enough attention;
- knowledge about the functions and specifics of the language functioning of the media, mostly not formed;
- ideas about the criteria for evaluating information from the point of view of reliability and objectivity want a better result;
- students have poor knowledge of media literacy;
- basically, they know how to process information;
- they have a good command of the surface level of critical thinking, but additional work is needed to form/develop the deep level of critical thinking.
Thus, students of non-linguistic universities possess ICT competence, but they can not always apply it, since they do not always have the ability to access the Internet. In addition, students do not fully understand what media literacy is, since this problem is not sufficiently addressed in ESP classes. Students of non-linguistic universities expressed their desire to integrate elements of media education with the study of English and to study the language media more thoroughly.
Therefore, it is necessary to develop a special methodology for the development of media literacy in ESP classes.





























CHAPTER 2. INTEGRATED APPROACH TO THE DEVELOPMENT OF MEDIA LITERACY IN ENGLISH CLASSES IN THE INITIAL COURSES OF NON-LANGUAGE FACULTIES

2.1 Model of integrated development of media literacy and communicative competence in English classes
As the main methodological provisions of the integrated development of media literacy and communicative competence in the classroom, we can take the model "through media, with media, and about media" (through media, with media, and about media), which is clearly seen in the work of Adams & Hamm (2006), in the very title and content of the article Chun-Chun Yeh (2010). We will present an explanation of these provisions, from the point of view of our interpretation:
- through media - these are various types of resources (TV programs, Internet resources, flowerpointpresentation, newspaper articles, and much more) that should be used in training;
- with media (with media), media literacy includes certain knowledge, skills and abilities for the use, adequate interpretation and production of media materials. Media is an authentic material, and to use modern media resources, it is necessary to possess ICT competence, so this subject is included in the educational program of higher educational institutions. Based on the foreign experience of teaching media literacy in AI classes, it is easy to introduce topics and materials for the integrated development of media literacy and communication competence into the AI program. In addition, electronic learning materials are being increasingly preferred, and distance and online learning are being introduced.
- about media (about media), it is necessary to give certain knowledge about the language features of the media, types and types of media. As we found out in the previous chapters of this study, media literacy focuses more on reflection, analysis and evaluation, i.e. media education is aimed at the formation and development of critical thinking in the course of working with media resources (Chun-Chun Yeh, 2010. p. 5). There is no doubt that the possession of critical thinking (analysis, synthesis and evaluation according to Bloom) will allow them to be successful users of various types of information.
The marked elements of the proposed formula for teaching media literacy in the classroom in the foreign language are summarized in the diagram (Figure 1).
                        The development of media literacy

                                     
	
		With the help of media materials
About the specifics of media texts

                                  With the help of media materials





Based on the structural and content components of this model, we have identified the following components of our model of integrated media literacy and foreign language learning.
Thanks to this, in ESP classes in non-linguistic universities, we can first organize a discussion, for example, on radio or TV interviews, then directly proceed to listening to the text of the interview and on the basis of the text to work on the features of the interview genre and the development of critical thinking. Or, first, give information about the specifics of this genre, then listen to a radio interview and then start discussing the topic of communication during the interview. This model involves the use of a contextual-content approach, interactive teaching methods, as well as traditional three-stage work on the text-pre-text, text and post-text (Bedjou, 2006;)
Since we have chosen this model as the basis for building the technology of integrative learning, we should first determine the approaches on the basis of which we build our model. The competence approach involves the formation of the necessary competencies required for the implementation of the planned activity. As a rule, the approaches and methods of teaching are usually reflected in the program, in the training materials and in the training technology itself. However, the main approach should be traced in the goals and objectives of the training. The CEFR document notes cognitive and activity-based approaches to learning, and the competence approach itself is used to describe the goal and result of learning in the form of descriptors, i.e., the knowledge and skills that students should master at a particular stage of education. As S. Thornbury notes, this approach allows us to determine the specific purpose of a particular communicative behavior, for example, "writing a short personal letter", which becomes the object of training and practice until the level of automatism is reached (Thornbury, 2017. p. 69). Consequently, the competence approach itself is used to build programs, determine the goals and results of training, and evaluate the formed competencies. The procedural aspect of the formation of these competencies, according to Thornbury, S. (2017. c.70), is based on centered on skills approach (skill-based approach) involving the traditional atomistic (divided into parts), in particular, all known model lesson "presentation – practice – production" (in English literature is the Presentation – Practice – Production"). From the above, we can conclude that the construction of the model (author's program) of training is based on a competence-based approach, in the course of training, we depart and pursue the goals of forming certain competencies (knowledge, skills and abilities). Taking into account the features of the model we propose, we still need to integrate other approaches and technologies to form these competencies. Since the second component of our model is media texts, we need to understand what the technologies in our model are. It is known that technologies are often understood as a method of systematic organization of any activity based on reflection (understanding of practice and response in the form of use). Therefore, the idea of the need to restructure traditional education to an innovative form using digital technologies is increasingly heard. All of the above indicates and requires a new attitude to the organization of the educational process. Speaking about the advantages of such cognitive technologies, it should be emphasized that the purpose and content remain unchanged, however, only the means and forms of training that will help achieve a positive and high-quality result of education will be subject to change.
Therefore, the cognitive approach in the proposed model is 1) technologically significant in teaching AI; 2) corresponds to the modern vision of the student as an active subject of knowledge; 3) meets the general provisions of the theory of knowledge, on the basis of which educational tools are developed to activate cognitive activity and achieve a quality result of education. Speaking about educational materials in terms of "what to teach", we will discuss the main media genres that can be used in teaching media literacy in English classes.
Table 7 shows the most common media genres considered by many authors (Maydanova and Kalganova, 2006). They can also be called genre-thematic varieties of media texts, or media texts.

	Media genres
	Genres Goal

	The article, information report
	a statement of fact

	News materials or reports 
	chronicle of events

	Article, comment, version, investigation 
	presentation and analysis of events and facts

	Analytical reviews on various topics 
	 Critic. conclusions

	Review, radio version of the journal 

	creating a text about the text 

	Types of interviews, talk show, press conference 
	creation of a dialogical text

	Essay, feature story, sketch
	creating an image of the subject of speech

	Entertainment programs 

	creating a platform for leisure activities, a dialogue context with elements of satire, humor

	The educational program 

	theoretical and factual material for construction task

	Advertising materials mass media

	attracting attention and manipulation for the sale of goods



The genres listed in the Table are used in various media (newspapers, magazines, television and radio programs) and have similar characteristics. For example, news materials are a description of an event or a chronicle of events. As A. S. Mikoyan (2003. p. 135) writes: ".. news material will always differ from, for example, an analytical review, comment or interview (although in television and radio news, an interview or comment can become an integral, or rather "insert" part of a news program)". However, there are also differences in them, which A. S. Mikoyan rightly writes about. Thus, the editorial article refers to the printed press, mainly to newspapers, critical and review articles refer to the press (newspaper and magazine genres), which also tends to electronic media, and television uses such genres as films (fiction and documentary), talk shows, TV debates, teleportrait, live broadcast of an event or event (ibid.).
It is no longer disputed that each genre has its own methods of influencing the audience. For example, in a report, the author uses techniques of creating tension, in a satirical genre - techniques of value judgment, sometimes presented in an implicit form, and in the article stylistic techniques of persuasion.
In the course of analyzing the specialized literature on media education, we found that the main topics of media are related to politics, economics, sports, historical information, cultural exchange, climate change, environmental protection, tourism, road accidents, celebrity autobiographies, epidemics (for example, Covid19, flu) , etc. However, the preference for certain topics is diverse in the media of different countries. So in the British media, more details of the personal lives of members of the royal family are covered - let's remember the boom in the media about the problems of Harry and his wife Meghan, in the Russian media, more preference is given to problems about corruption and crime.
Therefore, integrated learning of AI and media literacy is mainly related to providing students with the means to develop critical thinking and inform them about the nature and abundance of the media, methods of formulating expressive means and their impact on us. In turn, the development of communicative competence involves working on the linguistic and stylistic specifics of these genres, taking into account their functional features (linguistic. the discursive component) and in the use of the content side of media texts in oral and written forms of communication (the speech component, including the interactive and reflexive components).
Taking into account the presented model of training and described in the previous chapters, we must define the principles of training as the starting points of the author's model. We are sure that the following principles define the features of our integrative learning model:
1. Authenticity of the training material. As noted earlier, the media is an authentic source of information. Such sources contain educational material that is associated with the authenticity of the context of learning and communication, i.e. authentic material for familiarization and mastering (authentic language, authentic text, authentic tasks) (Lier, 1996; Nosovich, 2000). As an illustration, we give the following: constant listening to the radio program Voice of America (Voice of America) gives the creation of an authentic information context for mastering media literacy and communication competence. The information material and its tasks are authentic. Based on the selected media text, for example, an interview with a politician, we can determine the communicative minimum for mastering media literacy, language and speech material.
2. Formulation of meanings and exchange of meanings based on media materials. First of all, the formulation and exchange of meanings within the framework of our formula should be carried out taking into account the intersubject connection. i.e., take into account the specialty of the trainees, i.e. select materials that are directly related to the chosen field of knowledge. Here we should note the dominant role of the receptive type of speech activity. In the course of reading or listening to a professionally-oriented text (news in economics, economic forums, etc.), students receive information, i.e. certain concepts, meanings in their chosen specialty, and exchange them in the course of communication.
According to E. G. Freidlin (2004, p. 38), the language of mass media "reflects the dynamics of language development, new language forms, especially in the field of vocabulary, since this dictionary most quickly responds to changes and innovations occurring in the life of society." Taking this into account, we believe that this principle provides an opportunity to improve the level of language proficiency and the quality of teaching through the formulation and exchange of meanings in the course of research activities on various types of media and problems related to them. Therefore, students should be able to explore certain key concepts presented in the media text and exchange their thoughts and conclusions. They should be involved in the analysis, making inquiries, and practical use of the information received.
3. Activation of communication activity when working with media materials through questions in the "5W+H" format. In particular:
- who communicates and where;
- what is meant by interaction with different types of media;
- to which addressee the information is sent;
- what type of media or genre is used;
- what is the specifics of this genre of information?;
- why or for what purposes the information is provided (to inform, instruct, persuade, entertain, etc.);
- how to build a media text;
- how or by what linguistic means the author's goal is achieved, etc.
This principle involves considering all the functions of the media and taking into account the genre and style characteristics and features of the language. Consequently, the principle of activating thinking in the course of communication is achieved through a variety of questions and tasks for reflection.
4. Emphasis on the influencing function of media materials. Many media outlets have a commercial purpose to gain profit and therefore cover scandals, false information, gossip, unverified information, etc., in order to interest readers. All this also affects our perception of reality.
The process of forming media literacy involves awareness of the peculiarities of the media and their direct and indirect impact on our understanding of the world and intellectual development. Each media text carries its own ideology and influence, since the media are mainly used to construct meanings through various means of influence. At the same time, each genre of media texts has its own forms of design and norms, language, sound, and specific ways of lighting, which affect the consumer's consciousness of the media. In particular, the tools of influence include: the timbre of the voice, the pace of speech, the surrounding interior, age and social status, the characteristics of a person (reputation, solidity). In this regard, it is necessary to familiarize students with the features of manipulative influence, typical language means with the semantics of influence, which are regularly repeated in similar contexts in advertising and political discourse.
Each of us has his own vision of the world, based on our previous experience, and many concepts are formed through a certain ideology, planted by this or that information. In view of this, knowledge of the axiological nature and variety of means of influence is an important part of media literacy. Therefore, the selection of media materials and their adaptation should be approached with great care in terms of presenting certain meanings and illuminating objective reality. Consequently, the media are presented and interpreted in different ways, they contain certain techniques and means of influence, hidden, sometimes unconscious. A student who is proficient in media literacy will be able to recognize the techniques and means of ideological and manipulative influence, and, as a result, perceive and objectively interpret and evaluate media texts.
5. Development of critical thinking. This principle is organically connected with the previous one and implies the need to create tasks for the development of critical thinking. For example, studying the same problem from different points of view, i.e. analyzing the coverage of the same facts/events in different media. Students should be able to analyze and compare and evaluate value orientations and ideologies in order to identify similar and dissimilar elements, objectivity – bias of ideas, etc. This principle also involves the establishment of a balance, a compromise solution in different points of view in relation to an event. Students in the course of such an organization of training - discuss, offer their solutions and come to a compromise. This principle involves an appeal to the principle of problematic and eurotecnet.
The training model, aimed at the integrative development of media literacy and communication skills, includes three components:
- Content-target component (goals and objectives, expected results, topics, communication situations).
- Methodological component (approaches, methods, technologies, learning principles, system of tasks with instructions).
- The effective component (tools for monitoring and evaluating the level of formation of 1) media literacy; 2) communication competence in these topics).
As a generalization of this model, we will define the tasks of teaching media literacy in the classes on AI in non-linguistic profiles of the specialty:
) create awareness about the types, functions of the media and genre-language features of the media;
2) learn to read and listen to authentic media by implementing different reading and listening strategies;
3) to develop critical thinking;
4) teach to discuss the received information and problems covered in media texts;
5) teach them to express their attitude and their point of view in relation to the information received;
6) to improve language and speech skills and abilities in these genre-stylistic types of media discourse.
7) implement inter-subject communication, improve professional communication culture, expand the horizons of future specialists;
8) increase motivation for learning, self-education.
In conclusion of this section, it should be noted that integrated media literacy and language training has great prospects and can be used not only in teaching foreign languages in non-linguistic, but also in language universities, as evidenced by the following paragraph.


2.2. Effective ways to use media materials
In this section, we will describe the ways of practical implementation of the proposed model and the mentioned principles of integrative learning based on our model. To this end, we will demonstrate how certain media genres can be used in ESPclasses.
1. Documentaries are usually perceived by users as objective and reliable information. However, it is necessary to conduct an analysis (research) of any fact, information, as well as the goals and strategies taken by the creators of the documentary. Everything that expands awareness about the features of documentaries and the specifics of the use of certain language tools.
2. Electronic resources. In popular e-media, we can find a variety of information, such as news and current events, various stories or historical information, politics, business, and many other genres. Here you can find photos, audio and video materials that can be widely used. You can also offer students this task: first, students look at the photos and autobiographical information about a particular person in the photo. Then the task follows-read articles about him / her and compare where false information is given, and where objective information is given.
Let's also turn to broadcasts, which are the most informative and interesting programs in the field of science and technology, art and culture, as well as ecology and other problems. The content side of broadcasts, on the one hand, can be analyzed from the point of view of the variety of genre and the use of linguistic means of expression and their stylistic characteristics, and, on the other hand, the discussion of information for the formation of communicative competence. In addition, the broadcasts also cover language problems, the content of some publications.
3. Newspapers and magazines. It is known that they abound in news reports, in addition to this genre, many newspapers and magazines feature readers ' letters on various issues. After studying the letters to the editor, you can offer tasks for the development of writing skills and abilities. For example, write a response to a particular letter on behalf of the editor of a newspaper, or write your own letter to the editor of a local newspaper, stating your problem. At the same time, it is necessary to note and demonstrate the best letters to fellow students for analyzing the language and style of writing.
You can invite students to write a note or a greeting to the newspaper, using certain cliches as supports. Another task involves students reading letters to the editor. Students write answers or produce their own letters on various issues to the editor of the local newspaper. At the same time, it is necessary to demonstrate the best letters to other students and analyze their language and style. Visiting publishing houses gives you the opportunity to see firsthand how newspapers are created. Another task is to visit a bookstore and find articles in alternative magazines or online resources. Under such conditions, students have the opportunity to develop media literacy and listening skills by searching, studying and downloading the necessary audio and video materials.
4. Television and radio have different formats, but they have a lot in common in terms of genres. So radio and television programs contain a lot of talk shows, or interviews with famous people, experts, which makes it possible to be aware of current events and various points of view on them. In this case, we receive comments and assessments of various events/issues related to health, science, the environment, the economy, sports, and culture from experts, where there are also different interpretations and points of view. Extensive listening to such information allows you to familiarize yourself with the technique of manipulating questions and develop the ability to ask questions, adequately interpret information, defend your point of view, come to a consensus and solve problems, etc.
Many programs allow you to expand your knowledge of the ethical side of the culture of language, speech and communication. So on the radio they broadcast soap operas, on television we watch movies, plays, etc. On their basis, the teacher can hold a debate and discussions on the basis of any issues in order of formation of value orientations.
Weather news is a rich material for discussion, especially if you consider your favorite topic for discussion when communicating with the British. At the level of specialized training, it can be used to solve problems with climate warming, etc. Sports commentary and information about road accidents are transmitted both on the radio and on TV. You can turn to them to activate the interests of students and link them to their specialty, i.e. to implement interdisciplinary connections. Songs and music can be used to teach the understanding of idioms and other forms of language functioning. They also engage students in understanding the importance of using them to develop their pronunciation and rhythm-intonation skills.
5. Advertising. It is known that the media is full of advertisements that help to expand the vocabulary and form certain images through words, sounds and music. Speaking about the quality of products, we can form critical thinking and knowledge about the features of advertising texts and slogans. At the same time, by studying the features of advertising texts, we can teach the recognition of linguistic means of manipulating human consciousness, i.e., means of influencing the human psyche. Or give the task to write a review on the text of the ad, to characterize the quality of advertising in the linguistic and influencing plans for the buyer.
6. We are particularly interested in the program "KNOW TV", described by R. Hobbs, the purpose of which is the formation of media literacy. This program includes a series of questions for analyzing the genres of television programs and tasks for developing skills and abilities in analyzing media products. Here are some analytical questions:
• What is the producer's purpose?
• How are images, sound and language used to shape the message?
•   What techniques are used to attract audience attention?
• What techniques are used to enhance authority and authenticity?
It is methodically justified to integrate such a program with public speaking training, i.e. we integrate two concepts " TV " and "Public speaking". Working on the second concept is aimed at developing the skills and abilities to make a report or presentation, which involves various means of attracting attention, managing the attention of listeners, using verbal and non-verbal supports for a better understanding of the content, etc., which can be mastered by reflecting on the above questions.
The information described above gives an idea of how to work with different types of media in AI classes. However, it is necessary to know that each type of media text has its own set of linguistic and linguodidactic characteristics, which should become the objects of training. It is known that advertising and political texts are constructed taking into account the specifics of their genre, the use of peculiar means of expression and stylistic characteristics, as well as a kind of influence, persuasion, and coverage of facts. Therefore, for example, the use of advertising texts should be based on the functional aspects of advertising, the structure, and the linguistic features of advertising texts.
When working with news texts, you need to take into account such features as news value, subject matter, linguistic characteristics, format, and genre classification. When teaching based on photography, it is important to focus on the characteristics of visual images: meaning, unambiguity, ambiguity, reflection of fragments of reality, impact on the audience, the peculiarity of photographic manipulation. When interacting with Internet media texts, it is necessary to take into account the specifics of the Internet space, the opportunities and risks of interaction in the network, and the linguistic features of network media texts.
In our opinion, printed texts are better used to develop reading and writing skills, and electronic texts are better used to improve listening and speaking skills. Like newspapers and magazines, radio and television are a rich resource for providing the learning process with meaningful and procedural knowledge in various fields – politics, economics, sports, etc. Audio (radio)- and video materials can be offered as a model of authentic language use, since on the radio/video we have the opportunity to hear how, how native speakers use authentic language in various communication situations. So, in the course of official communication, we use our own set of cliches , informal conversation is involved on the phone, and in talk shows we can observe various genres and styles of speech. In general, audio and video materials offer interesting content for activating thoughts and interaction, as well as for monitoring and managing communication activities on the part of the teacher.
In the course of working with media content in the classroom for English language should focus students ' attention on the perception and construction of ideas, thoughts and feelings. In the course of working with written and oral discourses, students should perceive and explain visual, verbal supports as signals of meanings. To teach the understanding of the text, it is also necessary to teach students to decode meanings on the basis of various supports, based on the reflection of previous experience and critical thinking. Therefore, the ability to understand meanings and interpret them correctly should become an object of control. The teacher can organize various forms and types of interaction with the media text in the classroom, taking into account the cognitive and cultural experience of the students. During this interaction, students should use different strategies for understanding and producing speech. Thus, the integration of strategies of representation and argumentation contributes to a thorough study of the ways of expression and content in the aspects of interpretation and construction of meanings in practice.
Media literacy training in the proposed model can be built in both explicit (explicit) and implicit (hidden) forms. It all depends on the level of students, the stage of training and the degree of complexity of the material.
Another question that needs clarification. When working with weak students, the teacher focuses on understanding the text, and the work on the formation of media literacy remains out of sight. Therefore, regardless of the level of language proficiency, it is necessary to form media literacy among students. For example, a teacher gives students a media text assignment to demonstrate some facts and opinions about these facts. Another task-you can give students a task to compare the headlines of articles that cover the same news of the world. Of course, with students who speak the language at a higher level, you can work on the media constantly and in an explicit form. Work on the formation of media literacy begins with a survey to help students monitor the level of understanding of the media text. Other tasks include a contrastive analysis of the same facts presented in different newspapers. Also interesting are tasks for analyzing how the information in the text is filled in, how it is generalized, or synthesized.
Thus, the presented examples provide an answer to what to teach and how to teach in the course of integrated development of media literacy and communicative competence of students.

2.3. The system of tasks for the formation of media literacy in English classes
Based on the content of the previous paragraphs, here we will consider the methods, techniques, system of tasks, as well as the training materials created by us for the practical implementation of the proposed model of integrated teaching of media literacy and English in non-linguistic universities.
When defining the technological component, we assumed that the integration of AI and media technologies in non-linguistic universities is a component of the content component of our model and a necessary condition for training specialists to carry out professional activities in AI and using Internet technologies.
In our model, we have differentiated the subject of communication into
1) communication regarding the linguistic and discursive features of the media text (tasks for the development of media literacy);
2) communication on the content of the media text (tasks for understanding and using the information received). The reason for this difference is the integrative nature of our model "about media  interaction with media text  using information in practice". With such a statement of the sequence of training, students form media literacy and communication skills based on the presented information.
The formation of media literacy in the communicative activity of students implies a willingness to work with media resources, using certain strategies for choosing the necessary and objective information, the ability to use media information in the organization of oral and written discourse. In our opinion, the mentioned knowledge and skills are essential indicators of foreign language communication, taking into account the specifics of the genre and language of media texts.
By introducing students to a variety of media texts that are widely used in the life of students, with their genre and language features, we form media literacy, which helps to adapt to the modern information environment and contributes to successful work with media texts and even the production of some media texts independently. Forming knowledge about the necessary functional characteristics of language tools for successful interaction with the media, you should focus on activating speech actions in authentic situations of communication in English on various topics/problems covered in the media.
The specifics of the implementation of the competence approach have had an impact on the components of the training technology itself, on the forms of organization of the educational process and on the means of diagnosing media literacy and communicative competence.
Therefore, the nature of the educational material should determine the main forms of organization of the educational process. Among the huge number of existing methods and techniques of training, we have selected the following:
- search and research methods;
- project methodology;
- cognitive and reflexive methods;
- constructive (creation of some media products);
- problem-based and interactive methods;
- preparation of written texts of the professionally-oriented sphere of communication in accordance with the established structure and genre;
- presentation using multimedia tools;
- participate in forum discussions.
With appropriate media literacy training, students will have the willingness to take responsibility for their learning and find and use the information they need.
Given the widespread use of media texts as a means, object and subject of training, it is also necessary to pay attention to the methods of working with media text in the aspect of understanding the text in the organization of receptive activities. In the methodological literature, in this regard, the path from the top (to-down) and the path from the bottom (bottom-up) are highlighted.
The main methods of working with media text are:
- forecasting the content of the media text by the title;
- predicting the content of a media text based on an illustration or an annotation to it;
- commenting on illustrations, facts, and phenomena;
- review media texts and discuss them or compare points of view;
- based on a preview reading, a presentation of the main idea of the media text;
- holding round tables on issues described in media texts;
- comparison of the objectivity of the presentation of facts/events in several media contexts.
It is supposed to work with media text in three stages: pre-text, text, and post-text. As a rule, working on media texts also involves working with language material: 1) introduction of vocabulary and new grammatical structures; 2) primary activation of language material through exercises; 3) work on media texts using various reading/listening strategies, as well as from reading/listening to speaking or writing, i.e. integrated development of receptive and productive speech skills.
With regard to the issues (content component) directly related to media literacy, we believe that we should focus on
- functions of a particular media genre
- features of programs, programs, or texts;
- quality of the media product;
- negative and positive aspects of information;
- ideological and manipulative aspects of texts;
- language and stylistic features of certain genres.
The information, operational, reflexive and motivational components of training that should be formed were identified as the content-activity components of training that ensure the functioning of the structural components of media literacy and communicative actions with media texts. Three of the four components are embodied in the indicators of the level of formation of media competence, presented by A.V. Fedorov (2007, pp. 36-40). In particular, the author identifies the following: motivational, informational, methodological, practical and operational(activity-based), constructive, in which the individual will be able to analyze, synthesize, evaluate the information received, has critical and creative thinking. Critical thinking refers to the reflexive component in our model. Here we should also mention the three components that model the media competence of J. R. R. Tolkien. Potter [Potter, 2001. p. 423]. Such as 1) experience working with media products, the more experience, the greater the potential for the development of higher-order media competence; 2) active application of existing skills when working with media; 3) readiness for self-education. This means that you need to work extensively with media texts to gain some experience, and when working with media texts, you need to integrate with your communication skills and give you the opportunity to work independently.
In determining these components, we proceed from the classification of Buchbinder exercises as informational, operational, and motivational. We are confident that it will be appropriate to include a reflexive component in this system, based on the need to develop critical thinking and control the understanding of the proposed material in the field of media literacy and professionally-oriented communicative competence.
The information component involves searching for the necessary information, as well as methods for processing the material or obtaining information for practical use.
The operational component is aimed at performing certain actions or a set of tasks to develop media literacy and communication skills.
The reflexive component, as already mentioned, is directly related to the development of critical thinking through analysis, comparison, synthesis, evaluation, as well as reflection on the information listened to or read.
The motivational component is related to the development of communication skills for interacting with media texts and organizing communication based on the content of the text.
In terms of the development of media literacy in the classroom for OIA in the framework of the above meaningful activity components, linguodidactic potential has the following classification tasks, made by us on the basis of generalization of positive experience in the theory and practice of teaching media literacy in the classroom for IA (Quinlisk, 2003).
1. Job information character – get information about the different types of media texts and their discursive features, as well as receive information from media texts.
2. Tasks of an identification nature-establishing the source and genre of the media text, developing associations, establishing the meaning and meaning of words, phrases, and the title, which helps to further understand the text in a given context.
3. Research tasks - analysis of the genre specifics of the text; analysis of the features of language means; analysis of stylistic techniques for attracting and maintaining interest in the course of reading media texts or persuasion, etc.; research of the influence of the media on people in the construction of ideas; comparison of some ideas, interpretations of any events; …
4. Tasks of a reproductive and productive nature - understanding the information; question-and-answer conversation on the information received; discussion on the problems reflected in the text; expression of one's attitude to a particular fact and its argumentation; writing secondary texts, writing a review, writing an essay about behavioral stereotypes, discussing value orientations, etc.
The introduction of video materials in English classes allows you to teach students:
* pay attention to the source itself and its features
* reflect on how and for what purpose this documentary or historical film was created;
* evaluate the reliability and reliability of the historical facts described and the biased nature of the information;
* see and hear obscene facts related to their line of work and secondary information;
* distinguish between facts: reliable and verifiable;
* identify the accuracy and completeness of the information provided.
The video material should be divided into parts, after viewing each part, questions follow. In addition, students should be given a questionnaire for monitoring and evaluation. The main method of training is the analysis and critical assessment of the learned information of the media text and the expression of one's opinion on various issues.
Meanwhile, we must take into account the following:
* select materials based on the profile of the specialty (the principle of professional orientation);
* take into account the language level of students and their cognitive abilities (the principle of individualization and differentiation);
* develop a task system according to the formula " about media  interaction with media text  using information in practice ”;
* when developing tasks, take into account interactive, project-based, problem-based and game-based learning methods, which will allow students to search, process information, argue, find and highlight the main thing, reason, prove, and find rational ways to complete the task;
* make extensive use of information and communication technologies.
Let's present some of them that can be widely used in our model:
1. Web-quest is a problem-based search activity based on media texts with role-playing game elements. This technique also involves comparing different events, points of view, and recognizing the main and secondary elements of media texts.
2. Web-portfolio, this method is aimed at self-development and self-knowledge. The essence of this technology is that the student independently creates an application and includes all their tasks performed under the guidance of the teacher.
3. Project tasks are carried out individually or in a group, encourages the creation of their own media products, which involve planning, selecting material and developing a product, as well as its presentation.
4. View the video material, which involves a three-stage work on the content of the video.
5. The method of brain attack/ role-playing game, generalization of thoughts on a given problem and its solution from the position of given roles.
Examples of tasks:
- Study the structural components of the newspaper, review the content of the newspaper, identify the main genres presented in them and prepare a presentation.
- View and listen to the news, fixing keywords, phrases, stylistic techniques. Create your own video where you tell the news.
- Read / listen to the news presented in various sources and conduct a critical analysis of various interpretations.
- Listen to the brief information and present it in the form of an essay.
- Listen to different points of view on the same problem and give a compromise solution that everyone would agree with.
- Prepare a report where you should use the means of argumentation, persuasion, and persuasion.
- Write a speech on behalf of the manager.
You are going to host a forum / conference, so you need to create posts or an ad or advertisement to attract people to participate.
The effectiveness of the development of media literacy and communication competence depends on the variety of tasks and the quality of their organization in the classroom.
Practical research materials are summarized in the module "Interaction with mediatexts". The module is focused on mastering the material within the framework of topics related to media literacy (See the program) and on independent work of students. Mastering the module is necessary, because on its basis we can form or develop skills and abilities to work with various genres of media and information and communication technologies. It is also essential that the selection of media texts for study should be carried out in accordance with the topics presented in the program and the learning tasks that students face both in their daily lives and in the field of their future professional activities. Therefore, the topic of the module created by us was selected in accordance with the following principles: 1) thematic conditionality; 2) the wide prevalence and relevance of certain media genres; 4) professional suitability.
In particular, within the framework of the module, we focus on the following genres that are suitable for future historians:
News
Documentaries or historical films
Forum/video conference
Advertising, ads
For non-linguistic specialties, it is important to master the peculiarities of perception and creation of advertising texts, since advertising today is the main tool of the market economy and in cultural exchanges. However, advertising can be used for other purposes, for example, during political election campaigns, ideologically for environmental protection, sightseeing, archaeological excavations, etc.
The training material of the module takes into account the provisions and principles noted in the previous chapter, as well as the main methods and techniques (in the previous paragraphs of this chapter) and the system of tasks. Each lesson contains information about the specifics of this genre and tasks for the development of communication skills in understanding the reported information, its use in various types of speech activity. When selecting the material, the principle of intersubject communication was taken into account, and when developing tasks for the text, the principles of the formation of concepts and meanings and the exchange of meanings and other previously mentioned principles were taken into account. For each lesson, tasks are allocated for understanding the information received, identification, comparison, etc.
In the second part of the lesson, tasks are given for the development of communication skills, which are analytical and debatable.
Let's imagine a sample of one lesson:
I.  Activities for development of medialiteracy
1.  Reflect on the questions.
What types of media do you know?
What media do you usually read or listen to?
Do you prefer print or electronic media?
Try to fill in the chart with the types of media and why do you address to them in your life.

	Types of media
	For what aims

	
	

	
	

	
	

	
	

	
	



2. Match the types of media texts with their function.
3. Complete the sentences with the main concepts  given in the chart. 
	





II. Activities for development of communicative skills.
 Read the article and think about 
· expressive means for attracting attention of a reader;
· author’s attitude to the event;
· using evaluation means;
Think about language and stylistic means
· realia 
· quotations
· slangs (hit the beach, running scared, Rubbish, heart-throb, thumbs-up)
· comparative metaphors
III.
Forum is genre of Internet communication and has the features of communicatve model of communication, where different represents of society participate.
The main features of genres-registers are:
-    topic of communication
· the character of communication (formal  - informal)
· type of communication (personal, public, mass)
· communicative aim
· number of participants
· type of addresser (personal, mass)
· image of addressee and his/her social status (man or woman, equal or subordinative, collegue or not specialist, passive or activeness of members)
· the topic of discussion
Forum is polylog where many people participate in accordance any topic (subject), topic forms the aim and ways of communication, influence on selection of participants. Communicative aim is general topic of communication, but topic – as subject of informing and discussion, and linguistic means. In forum must be moderator























CONCLUSION
Currently, worldwide, much attention is paid to media education, focused on the acquisition of knowledge about the media and the development of skills of understanding, processing and use. Media education is aimed at preparing students and specialists in various fields of knowledge to actively and consciously participate in information and communication processes, including using new technologies.
The result of media education is the formation of media literacy. Media or information literacy is defined as the general competencies of trainees in order to navigate and use the media. Today, the media has become an essential tool for education, entertainment and personal development, as well as for the realization of one's personal and professional potential. Therefore, the specialist of each field of knowledge must possess this type of competence (information. E-competence, ICT-competence), which is noted in the policy documents on higher education in Uzbekistan.
Under media literacy, we will understand the complex of knowledge, skills and abilities necessary for understanding media information and its use for various purposes, as well as skills for creating your own media products.
From our point of view, media literacy includes cognitive, communicative and value-semantic components that should be taught in the integrated training of media literacy and AI in non-linguistic universities in Uzbekistan.
The proposed model of integrative learning of media literacy and language contributes to
- updating the training content with additional authentic material;
- creating motivation for creative and independent work;
- familiarization with the features of the media of native speakers in the linguistic and discursive plans;
- awareness of the influencing function and the ability to interpret the meanings presented;
- development of critical thinking, research skills and abilities;
- formation of educational skills of self-education, self-correction and cooperation.
Within the framework of the empirical study, a survey of teachers of foreign language universities and students was conducted to find out the needs and requirements for the formation of media literacy in the classroom in foreign language, problems and possible solutions. In the course of surveys of both teachers and teachers, we identified some gaps and problems in the aspect of media literacy formation, the objects and methods of teaching media literacy in the classroom on AI, the needs of students.
Taking into account the guidelines of the policy documents, foreign experience in media education and media literacy, as well as the results of a survey of teachers and students, it is necessary to develop a special methodology and didactic means for integrated media literacy training in the classroom in foreign languages.
In the context of the development of modern society, specialists are required to be fully developed, possess innovative forms of professional activity organization, with stable national-oriented imperatives. The rapid development of information and Internet technologies has a direct impact on changing the role of foreign languages in the educational process. These realities of modern society and the entire world space dictate the need to develop media literacy in integration with foreign language communicative competence.
In the scientific methodological literature, it is noted that media literacy is the result of media education, which is understood as 1) the ability to work with information flows and media technologies; 2) the ability to create media information; 3) to think critically, adequately evaluate and interpret the information received for various purposes (Masterman, 1997; Quinlisk, 2003; Hobbs, 2001, 2005, 2006; Adams & Hamm, 2006; Fedorov, 2007; Chicherina, 2008; Porter, 2008, 2010; Arutyunov, 2012). In order to develop these components of media literacy, along with the communicative competence in the classes on AI, we have developed an author's model, which will be described in this article.
The main methodological provisions of the integrated development of media literacy and communicative competence in foreign language classes in non-linguistic universities, in our opinion, are the components of a widespread model of teaching in foreign methods: "through media, with media, and about media" -through media, with media and about media (Adams & Hamm, 2006; Chun-Chun Yeh, 2010). We consider it important to interpret these elements of this model:
1. Through media resources (through media). This implies the use of various types of resources in training (television programs, Internet resources, electronic presentation formats-PPP, newspaper articles, and much more).
2. With media. It is known that media is authentic material, and to use modern media resources, it is necessary to possess information and communication competence, so the educational program of higher educational institutions includes a subject related to media education. Based on the foreign experience of teaching media literacy in AI classes (Quinlisk, 2003; Hobbs, 2007; Chicherina, 2008), we can organically introduce material related to media literacy.
3. About media (about media), it is necessary to give certain knowledge about the language features of the media (hereinafter-the media), types and types of media, their functions. Media literacy is more associated with the development of critical thinking in the course of working with various media resources (Quinlisk, 2003; Hobbs, 2006; Adams & Hamm, 2006; Chicherina, 2008; Porter, 2008, 2010; Chun-Chun Yeh, 2010. Arutyunov, 2012). There is no doubt that the possession of critical thinking (analysis, synthesis and evaluation according to Bloom's taxonomy) will allow students to be effective users of various types of information.
When developing the author's model, we took into account the essence of these components, but in comparison with it, our model is represented by the following components "media literacy media text communicative foreign language competence". These arrows clearly demonstrate the interdependence of the structural and content elements of our model and the ability to freely maneuver them. Thanks to this, in the classes on AI in non-linguistic universities, we can first organize, for example, a discussion based on a radio or TV interview, then directly proceed to listening to the media text (interview) and to work on the features of this genre and the development of critical thinking. Or you can first give information about the specifics of this genre, then listen to the radio interview and start discussing the issues covered during the listened interview.
This example clearly demonstrates that learning is based on a contextual-content approach, interactive learning methods. Since everything revolves around the central component-the media text, in the implementation of the model, preference is given to the traditional three-stage work on it – pre-text, text and post-text (See Lebedeva and Frolova, 2002; Quinlisk, 2003; Bedjou, 2006; Hobbs, 2007, etc.), which includes work on the development of language skills and communication skills in the language being studied.
Nevertheless, in order to build a model of integrative media literacy training in AI classes, we had to resort to a competence-based approach, in particular, in determining the purpose and results of training. The very procedural aspect of the formation of media literacy and communicative competence should be carried out through an approach aimed at developing established competencies as a result of training (skill-based approach). Therefore, it is necessary to use the traditional atomistic approach (fragmented into parts), which will allow step-by-step or stage-by-stage mastering of a particular competence (Thornbury, 2017. p. 70). As an implementation of the atomistic approach, we can cite the well – known model of the lesson "Presentation – practice – Production" (Present – Practice-Production), or three-stage work on the media text.
Thus, the author's model was developed on the basis of a competence-based approach to determine the list of knowledge, skills and abilities necessary for development in two aspects: media literacy and communicative competence (skill-based approach), and the training technology itself was based on a contextual-content and atomistic approach to the organization of the material, as well as other teaching methods, interactive, problem-based and reflexive.
The choice of a certain genre of media text as the object of training (news report, interview, advertising, forum, debate, etc.) allowed us to define the technological component of training as a certain way of systematic organization of activities based on reflection (understanding of practice and response in the form of responses, use, production of small media products).
Based on the target component of our model (integrated development of media literacy and communicative competence in the classroom in AI), we can say that we use not only media, but also cognitive technologies, which allowed us to take a new look at the means and forms of training, as well as the expected learning outcome.
Taking into account the structural and content features of our model, we define the following learning principles:
1. Authenticity of the training material. The media contains material that is associated with the authenticity of the context of learning and communication, i.e. authentic material for familiarization and mastering (authentic language, authentic text, authentic tasks) (See: Lier, 1996; Nosovich, 2000). As an illustration, we give the following: constant listening to radio or television programs, for example, British Broadcasting Corporation (BBC), Cable News Network (CNN), or Voice of America, as well as reading media texts, which makes it possible to create an authentic information context for mastering media literacy and communication competence (implementing a context-based approach). Therefore, the information material and the tasks to it for mastering the corresponding type of competence will be authentic. So, based on the news report selected as a training text, we can determine the communication minimum (input) for mastering skills and abilities in the field of media literacy, as well as language and speech material for the development of communicative competence (reading/listening and speaking).
2. Formulation of meanings and exchange of meanings based on media materials. First of all, the formulation and exchange of meanings within the framework of our model should be carried out taking into account the intersubject connection, i.e. take into account the future specialty of students, i.e. select materials that are directly related to the chosen field of knowledge. Here it should be noted that the dominant role of the receptive type of speech activity (reading / listening to media text, including watching a program, for example, a forum or debate). In the course of reading/ listening or viewing professionally-oriented material (for example: news in economics, economic forums, interviews with an economist, etc.), students receive information and understand certain concepts, meaningful meanings of a professional nature, and, accordingly, exchange them in the course of communication activities. It is appropriate to quote E. G. Freidlin that the media reflect "the dynamics of language, new language forms, especially in the area of vocabulary, this dictionary is most efficiently respond to changes and innovations taking place in society" (2004. p. 38). Hence, we can conclude that this provides the opportunity to improve the level of language proficiency and the quality of education by formulating and exchange of meanings in the course of research on different types of media texts and problematic issues associated with them, and reflected in them. Students practice in the study of certain key concepts and the exchange of meanings through cognitive activity.
3. Activation of thinking in communication activities when working with media materials through questions in the "5W+H" format. We support the idea of R. Hobbs (2001) that media literacy, as a rule, is related to asking questions about the information received. It is known that reflexive activity is associated not only with analysis and evaluation, but also it involves reflection on questions. This is what characterizes the cognitive process in the context of feedback or feedback. There is no doubt that this principle, given the dialogic nature of communication activities, contributes to its active organization by asking a variety of questions. For example:
- who communicates and where;
- what is meant by interaction with different types of media texts;
- to which addressee the information is sent;
- what genre of media is used and what is its specifics;
- why or for what purposes the information is provided (to inform, instruct, persuade, entertain, etc.);
- how to build a media text;
- how or by what linguistic means/stylistic techniques is the goal set by the author achieved, etc.
Thanks to such questions, students have a real opportunity to study all the functions of the media, genre and style characteristics and features of the language. Consequently, the principle of activating thinking in the course of communication is achieved through a variety of questions or tasks for reflection.
4. Emphasis on the influencing function of media materials. Many media outlets, pursuing a commercial goal and motivating their users, cover scandals, give false information or unverified information. In the course of working on media texts, students are involved not only in the awareness of the features of the media, but also are directly or indirectly affected. Each media text has its own ideology and meanings (Dobrosklonskaya, 2005; Potter, 2010, etc.), since each genre of media texts has its own forms of design and language norms and style, i.e., its own content. specific ways of covering information, which affect the consumer's consciousness of the media. Thus, the tools of influence in the oral media text include the following: clear diction, expressiveness, timbre of the voice, the pace of speech, the surrounding interior, age and social status, positive, i.e. authoritative characteristics of a person, and much more. In addition, there are many stylistic techniques that lead to the manipulation of consciousness and the destruction of national-oriented ideological meanings. Therefore, it is imperative to familiarize students with these features (manipulative influence, typical language means with strategies of influence, persuasion, imposing their ideology, their truth). It is not for nothing that knowledge of the axiological nature and the variety of means of influence is an important part of media literacy (Kotlyar, 2017). In this regard, during the selection and adaptation of media materials, it is necessary to approach with great responsibility, focusing on the humanization of materials.
5. Development of critical thinking. This principle is organically connected with the previous one and implies the need to build tasks for the development of critical thinking. For example, studying the same problem from different points of view, i.e. analyzing the coverage of the same facts/events in different media. As noted above, we must focus on students ' mastery of the techniques and means of manipulative and destructive influence, and, as a result, it is necessary to teach them to adequately and objectively interpret and evaluate the content of the information received.
So, in accordance with this principle, students should be able to analyze and compare and objectively evaluate value orientations and transmitted ideologies in order to identify similar and dissimilar elements, objectivity – bias of ideas; right – wrong, acceptable – unacceptable, etc. This principle also implies the need to establish a balance, a compromise solution in different points of view. Students in the course of such an organization of training – discuss, analyze and offer their solutions, come to a compromise. This principle follows logically from the principle problem and eurotecnet (research and discovery, decision).
Thus, the author's model consists of the following components:
- Content-target component (goals and objectives, expected results, media texts that define the subject and situations of communication).
- Technological component (approaches, methods, technologies, learning principles, task system).
- The effective component (tools for monitoring and evaluating the level of media literacy and communication competence).
All these components are aimed at solving the following learning tasks, from which the effective component logically proceeds:
1) create awareness about the types, functions of the media and genre-language features of the media;
2) learn to read and listen to authentic media by implementing different reading and listening strategies;
3) to develop critical thinking;
4) teach to discuss the received information and problems covered in media texts;
5) teach them to express their attitude and their point of view regarding the information received;
6) to improve language and speech skills within the framework of these genre-stylistic types of media discourse.
7) implement inter-subject communication, improve professional communication culture, expand the horizons of future specialists;
8) increase motivation for learning, self-education.
In conclusion, we note that integrated media literacy and AI training has a linguodidactic potential for achieving practical, developmental and educational learning goals. The proposed model can be used not only in teaching AI in non-linguistic, but also in language universities in Uzbekistan.
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